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CEKIIA 1. MOBO3HABCTBO. JIUITEPATYPO3HABCTBO
AREA 1. LINGUISTICS. LITERARY STUDIES

IPUHA BEJITHCBKA

3AXITHOYKPATHCHKUI HALIIOHAJIbHUI YHIBEPCUTET
TEPHOIILUTh, VKPATHA

MOETUYHUM CHHAJOK EHH BPEACTPIT —JHHITEPATYPHO-
KPUTUYHUU TA IEPEKJIAJAIUBKUU I'OPU3OHTH

[IMHHICTB JITEPATYPHOI «MOAM» HAJAE 1 YUTAYY, 1 JIOCIIIHUKY HOB1 TOPU3OHTH
MIPOYUTAHHS Ta EPENPOYUTAHHS XYI0KHIX TBOPIB — Oy/b SIKUM 11 3uUr3ar BigoOpaxae
HE JIMIIEe TOTpeOr KyJIbTYPHOrO OIpAaIOBaHHS, ajie ¥ cnenu@iky JITepaTypHOro
npouecy. Skumu O €CTETUYHO JOBEPIICHUMH, IHTEIEKTYaJbHO CKIAQJHUMHU YH
MIPOBOKAaTUBHMMH HE TIOCTABAJIM MEpe] HaMH B3IpLl CY4aCHOr0 IMCHhMEHCTBA,
JOCIITHUIIbKA pedIekciss HEMUHY4YE NOBEPTATHUMETHCS JI0 BUTOKIB JITEPATYPHOIO
nporecy. lleit iHTepec 3yMOBJIEHUN TMpParHEHHSIM BiJHAUTH QyHIAMEHTAJbHI
BIJINOBIJIl HA MHUTAaHHS MPO T€HE3HC XYAOXKHIX (OpM, €BONIOLIIO 1€ Ta TATIICTh
KyJIbTYPHUX Tpajulid. 3BEpHEHHS JO MEpUIO/PKEpeN J03BOJSE HE JIUIIEe
PEKOHCTPYIOBATH aBTEHTHMYHUN KOHTEKCT MHMHYJIMX €IOX, a U BUSBUTH NPUXOBaHI
MEXaH13MH, 0 MPOJOBXKYIOTh CTPYKTYPYBaTH Cy4acCHUU JiTepaTypHUM JaHamadrT,
MEePETBOPIOIOYN aHAJI3 KJIACHYHUX TEKCTIB Ha HEOOXITHY YMOBY pO3YMIHHS
aKTyaJbHOI'O MUCTELTBA.

Kynsrypa HoBoi AHrumii nepiofy paHHbOi KOJIOHI3aIlii X04a 1 CTBOPIOBANIACH Y
HEO00KUTOMY Ta HE3HAHOMY IPOCTOP1 eMIrpaHTaMu, SIKi B 3HA4HIN Mipi Oyiu Jayxe
OCBIYEHHUMH, — Oarato Majii yHIBEpCUTETChKY OCBITY, 3a3Halla BIUIMBY IEPII 32 BCE
010J1eMiCbKOT IOKTPUHU 13 1I1€1 TOUKH 30py aMEpHUKaHChKa JiTepaTypa 3 il HIaHCaMU
Ta 0araTOrpaHHICTIO MPOIOHYE HIUPOKE TI0J€ IS JIOCHIKEHb. 3BICHO,
«BUPIIATBLHOIO 151 (POPMYBAHHSI JIITEPATYpH B KOJIOHIATbHUM TIEpio]] Oyiia KyiabTypa
MypUTaH, IO 4Yepraja HATXHEHHS B TEOJOrli KaJbBIHI3MY Ta BUPI3HSIIACH
MOETHAHHIM «YUCTO1» aOCOMIOTHOI BIPM 3 PALlOHANBHICTIO, PAJOUIIB XUTTSA 13
KOPCTKUMHU MOpPAJIbHUMHU TpaBujamMu. ToMy JiTeparypa, $Ky HIpPOAYKYyBajo
CyCIUIBCTBO, OyJia YacTKOBO XYAOXHBOIO — IIOJACHHUKH, ICTOPII 3 IKHUTTS,
[IEPEMOHIIbHI TEKCTH, TOJAOPOKHI HOTATKH, JucTU» [1, 11]. Tum Oinbml IIHHUMH
BUJAIOTHCS MIPUKIAIN XYAO0KHBOTO CIIOBA, SIK1 AAIOTh JJIsl JOCHIIHUKA IIUPOKE MoJIe
JOCIIKEHB Yepe3 MPU3MY PI3HUX HAYKOBUX IIKiJ.

VYKpaiHChbKUW CETMEHT BHUBUYCHHS aMEPUKAHCHKOI JIITepaTypu TMOB’SI3aHHUMA 13
Lentpom amepukanicTuku npu IHctutyTi miteparypu imeni T. I'. [lleBuenka HAH
VYkpainu, skuili Mae 0arato perioHajJibHUX MPEACTABHUUTB B YHIBEPCHUTETAX.
[lonynspuzailisi aMepUKaHCHKOI JITEPATypy 3HAYHO MIPOIO 3aBASUYE isUIBHOCTI
HIOpIYHUKA «AMEPHUKAHCHKI JliTepaTypHi cTyii B Ykpaini» (i3 2004 p.). Jlitepatypa
AMepuka mocTaBasia y (pokyci yBaru 3HaHMX AOCHiIHHUKIB — Tamapu JleHuCOBOi,
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Haranii Bucouskoi, Haranii XKnykrenko, Tersuu [lotriuesoi, Tersan Muxen, Mapii
[HIuMYHIIMH TOILO.

Taki moctari B KOHTEKCTI CTAHOBJICHHS Ta PO3BUTKY HalllOHAJIBHUX KYJIBTYP,
SKUX 1HKOJM MapKYIOTh K MPEJICTaBHUKIB mepioay pre-national literature, Ha
KOTpUM TMpuIanae 3apoKEHHS aMEPUKAHCHKOI CIIOBECHOCTI, KOJM KOJOHICTU
HaMaraJimcsi YCBIIOMUTH Ta OKPECIUTH Te, 110 Majo OCOOJMBY 3HAUYUMICTH JJIs
iXHPOTO ICHYBaHHA, a TOMY HaxOAWJIO BIJOOpaKeHHS Yy TBOpax MepIIuX
aMEpUKAHCHKUX JIITEPAaTOpPiB, SIKI MAaJECHBKUMU TMOETHYHUMHU KpPOKaMHU TOPYBaJIU
MOCTYI JIITEPATypPHOMY IPOLIECY Y CBITOBOMY MacIITa01.

AMepHKaHChKa JiTepaTypa € SBHIIEM JOCUTh CaMOOYTHIM — CKJIaTHO
OKPECITUTH 3aKOHOMIPHOCTI Uepe3 MPU3MY HalllOHAIBHOI KYyJIbTYpH, aJKe OUTBIIICTh
aMEpUKAaHIIB BBaXKaIOTh, MO il (OpMyBaHHA BiAOYBalOCS MITYYHHM, HaCaHKCHUM
gyuHOM. CycHniIbCTBO Ha 30p1 CBOTO CTBOPEHHS BHKOPHCTOBYBaja 3allO3UYEHI Ta
Haca/pKeH1 17ei, Akl OyNMu MPUBHECEHI Ha MIBHIYHOAMEPUKAHCHKUA KOHTHUHEHT 3
€Bponu — BIATaK KyJbTypa MEPIIMX KOJIOHIA OTOTOXKHIOBANACS 3 aHTJIIMCHKOIO M
TaKMM YMHOM HIBEJIOBAIMCS OPUTIHAJIbHI B3IPII CJIOBECHOCTI, SIKI TMOSIBIISUTUCS Y
HOBOMY COI[lyMi Ha HOBOMY I'PYHTI.

OTto3, 3BEpHEHHS 0 TBOPUYOCTI MeEpIOi KIHKU-miTepatopku ExH bpenctpit
(1612-1672), uni 1MTaTH B KOHTEKCTI CBHOTOJACHHS MaibKe uepe3 I’SITh  CTOJITh
BUJIAIOTHCS ISl YKPATHCHKOTO YMTadya aKTyallbHUMHU SIK HiKoJM, a came «If we had no
winter, the spring would not be so pleasant...» — Becna He Oyna 0 Takorw
MPEKPACHOIO, SIKOM MU HE MAJIH 3UMH. .. (nepekiad Hau).

CkapOHHULII aMEpUKAHCBHKO1 JIITEpAaTypd MOYMHAIOYM 3 KOJOHIAJIBHOTO NEPIoay
HAIOBHIOBaJAcs MPOTATOM BCi€l 1CTOPIl TBOpaMHU NUCHBMEHHUKIB Ta MUChbMEHHUIb
pI3HUX TOXO/PKEHb, HalllOHAJIIBHOCTEHM, OekrpayHiiB Tomo. JIleBoBa wacTuHa, 3
BiJIOMHX TPUYNH, HATECKUTH TBOPIIM-Y0JIOBIKaM, MPOTE CHILHUM TOJOCOM 3asiBUJIA
npo cede 3rajmana Buie EnH bpenctpit, koTpiii HanexuTh mepina omyOiaikoBaHa
30ipka BIpIIIIB Ha aMEPUKAHCHKIA TEPUTOpPii 1 came TOMy ii HA3UBAIOTh MEPIIOIO
aMEPUKAHCHKOIO MOETECOIO.

dakt ocobuctoro xapakrtepy He nayxe Bigomi — ExH bBpeactpit Oyna
OCBIYCHOI0 Ta y BICIMHAAISTHIITHHOMY BIIlI Pa3oM 3 YOJIOBIKOM, SIKHH 3TOJ0M
3aifHAB MOcaay TyOepHaTopa, eMirpyBaia 10 AMEpUKH. Xo4da KITbKICHI MOKa3HUKU
TBOpUOoro aopoOky EnH bpeactpit MoxyTh 34aTHCs CKPOMHHUMH, MOTO SIKICHA
LIHHICTh SIK JITEPAaTypHOIrO Ta KyJIbTYpHOTO 00’€KTa € He3zanepeuHoro. KoxkeH Bipil
aBTOPKH € CBOEPITHUM apTedakToM enoxu, 1o 3adikCyBaB YHIKaJIbHHUM J10CBiJ
KIHKU-1HTeNleKTyadku B ymoBax HoBoro City. 3HauymiicTh 1€l CHAIIMHUA
BUXOJIUTH JAJIEKO 32 MEXI1 CYTO XYAO0KHBOTO TEKCTY, )K€ BOHA € TOUKOIO MEPETHHY
TEOJIOTIi, TeHAEPHUX CTYAId Ta ICTOpIi KYJbTYpH, HPOMNOHYIOYH JOCIHITHUKAM
PO3JIOTY TPAEKTOPII0 ISl 1HTEpHpeTaIiii JyXOBHUX 1 COLIAJILHUX TpaHchopMmalriit
XVII cromittsa. B mone 30py ykpaiHCBKHX JITEpaTypO3HABIlIB IOETeca Momajgaina
emi30JMYHO Ta U 3apyOiKHI 3M00yTkM HeOarati — a came Enn Crendopn (Ann
Stanford ) y cBoiX po3Bigkax TOCIIPKYE CYIMEPEUHOCTI MIX BiJIAaHUM PETITiHHUM
BUXOBaHHAM bpenctpit 1 1 gyxe JIOACPKUMH, «CBITCBKUMW» MPUXUIHHOCTSIMH Ta
3a3Hayvae, mo Exnn bpenctpit — e numre nepma nmoeteca HoBoro Caity, a it mpukian
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1HTEJICKTyaJIbHOTO CIIPOTHUBY: BOJIOMIIOYM TOCTPUM PO3YMOM, BOHA HAaBYMIIACS
TPaHCIIOBATH BJIACHI 1711 B yMOBax CyBOPHX 1JI€0JIOTTUHHX 0OMEXEHb [3].

[apnorra lN'opaon y kuu3i «llani bpenctpit — Hepo3kazaHe >KUTTS HEPILIOTO
aMEPUKaHCHKOTO TI0€Ta» BIIMOBISIETHCS BiJI CTATUYHOI JIITEPATypHOI KPUTUKU Ha
KOPHUCTD XHBO1 Olorpadiunoi omoBiai. BoHa BiITBOpIOE CyBOpHil 1 TPUBOKHUM CBIT
paHHbOT AMEpHUKH, /i€ B TOPHUJII MOJITUYHUX YBap Ta IIOJACHHUX 3arpo3 KOJOHIi
MaccadyceTchbKoi 3aTOKM TapTyBaBcsi Muctenbkuii Tamant Enn bpenctpit. ['opaon
HaroJjourye Ha ii cTiikocTi 1 podi "OyHTapku" B KOH(POPMICTCHKOMY CYCIIIBCTBI [S].

s 00’€KTUBHOTO BHCBITJIEHHS 0OpaHOi TeMH BOA4aeTbcs 3a JIOIIbHE
30CepEANTH yBary Ha TPHUBUMIPHIA TUIOMMHI JOCHTIDKEHHS, M0 OXOIUTIOE
JTiTEpaTypo3HaBUl, KpUTHYHI Ta Tepekiamamnbki oOpii. KokeH i3 mmux HampsMKiB
BiJIITpa€ KPUTUYHY POJIb Y MPOIECi TEPMEHEBTUYHOTO 3aHYPEHHS B TEKCT. 30Kpema,
JiTEpaTypo3HaBul CTyZAli 3aKiafaroTb (yHAAMEHT [JIs1 PO3YyMIHHSA JTYXOBHOTO
KOCMOCY TMMOETeCH, KPUTHUYHI pelerii TeMOHCTPYIOTh TUHAMIKY CIIPUMHATTA i 171ei
y COIIOKYJbTYPHOMY CEpEIOBHIII, a MepeKiIaaanbki 00pii po3KpHUBaIOTh MOTEHITIAI
TBOPY JI0 MI>KMOBHOI Ta MDKKYJIBTYpHOI TpaHcgopMailii. Came No€JHaHHS ITUX TPHOX
MiIX0IB  3a0e3medye  OaraTOrpaHHICTh HAYKOBOIO  TOMIYKY Ta  JO3BOJISIE
PEKOHCTPYIOBAaTH aBTEHTHUYHUIM MECEK aBTOpa, aJaiTOBAaHUMN IO BUKIIMKIB Cy4acHOI
TpaHcisTosorii. [lomepenHid orisa Kopmycy Moe3id, 10 € HasBHUM Ha PI3HUX
pecypcax HaJae 3MOTY OKPECIUTH JITepaTypHO-KPUTHUYHI BEKTOPH, TaKl SK BIUIMUB
aHrmiicekoi MetadizuyHoi moesii, a came TBopu Enmonna Cnencepa ta ®inmina
CizHI Ha TBOPYICTh MOETECH, L0 MPOSBISETHCA Y PACHUX altO315X, BIJICUIIAHHSX,
napanensix rtomo. Mae wmicne 1 ¢paniysbka noernyHa cragmuHa [iiioma e
CanblocTa, SKuM EHH myxe 3axommoBanacs. [i paHHi TBopH, fKi € HACHITyBaTbHIMU
Ta YMOBHUMH SIK 32 ()OPMOI0, TaK 1 32 3MICTOM, 3/I€OIIIBIIIOT0 HIYMM HE TIPUMITHI, a ii
Moe3ist JOBI'Mil yac BBa)Kajacs NEPEBaXHO 1ICTOPUYHUM 1HTEpecOM. SIK JJIsl paHHbOI
JTEpaTypHOi AISUTBHOCTI Toe3is AHH bpeAcTpit HacudeHa BUITyKaHUMH 00pazamu
Ta MmikaBumMu Metadopamu. JlOCTHITHUKM BKa3ylOTh Ha HAsBHICTh OPIEHTAJIBHUX
MOTHBIB, PEJIITIAHUX BIJICHJIaHb Ta OCIIBYBaHHS KOXaHHA. Y 301plii BIPIIIB € 1 UK,
MPUCBAYEHUN YOJIOBIKOBI Ta poauHi. IlikaBumu € oOpasu mpupoau, HaBisHI
CIIOCTEPEKEHHSIMU TIO€TECH HaJ| Mei3axkaMu, aoci He 3Hanumu it Ctaporo CBiTy,
AK1 T KPECITIOI0Th CBOEPIAHICTE cepeoBuia [2, 8].

[Toesii Enn bpeactpit 103BOMSIOTh 3pO3yMITH pealtii, y SKUX KUJIU MypPUTAHCHKI
x1Hku B X VII ctomitri. [ToeTeca yacto nmucana npo nuiro0, CBOKO JIFDOOB JI0 YOJIOBIKa
1 IpUB’SI3aHICTh 0 AITEH, 1HKOJM MPO TPUBOTH IIOJAO XBOPOOM OJM3BKHUX YU MPO
CTpax mnepej mojioraMu. ['TMOMHOIO Ta KOMILIEKCHICTIO BUPI3ZHAIOTHCS MOe31i mpo ii
Bipy B bora.

KynbTypa AMepuKM Ha ModYaTKax OTOTOXKHIOBajach 13 €BpONEHCHKOIO, MPOTE
BJIACHUM JKUTTEBUN JOCB1J BIJOOpa3UBCs B JITEPATYPHI AISIBHOCTI 1 CTaB OYACTU
IMIyJIbCOM TSl (pOpMYBaHHSA pUC MallOyTHBOT aMEpUKAHCHKOI KynbTypu. OAHAK y
JBAIATOMY CTOJITTI BOHA OTpUMaJia BU3HAHHS KPUTUKIB 3a CBIW MI3HINI BipIi,
SKAA € OpUTiHAIBHUMH 1 YacTo riamOoko ocobuctum. Iloesis Enn Bpenctpit €
IIHHUM JDKEPEJIOM JJI BUBYCHHS CBITOCIIPUIHSATTS KIHOK y MyPUTAHCHKIM rpomai
XVII cromitrs. ABTOpKa (OKYCYyeTbCsl Ha CIMEHHHMX I[IHHOCTSIX: €MOI[iHIHI
OJIM3BKOCTI 3 YOJIOBIKOM Ta JIThbMH, a TaKOX Ha €K3UCTCHI[IWHUX TPUBOTAX 4Yepe3
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xBopoOu Ta mosoru. HaitOiunpin 6araTorpaHHOI0 YaCTHHOIO 1i TBOPUYOCTI € JAyXOBHA
JipuKa, 110 BiJI0OpaXkae CKIAIHUN MUISIX BIPH.

30ipka «Jlecsita My3ay», sika Oylia OImyOJIIKOBaHa 3a JKUTTS MOETECH, MpOoMIILIa
HE3aMIY€HOI0 YuTayaMu, MpoTe Oysia HAJIEKHO OIlliHEHa KpUTUKaMH Yy XX CTOMTTL. Y
1956 pomi moer [IxoH beppiman Bimma iii nanuHy noBaru B «llomani mani
Bpenctpit»y, noBroMmy BipIi, SKWi MICTHTh Oarato ¢gpa3 3 ii TBOpiB, — I HaJae
MIUPOKY TPAEKTOPIIO JIJIsT KOMIIAPATUBHUX JTOCTIIKEHbD.

[lepexmamanpki  Bepcii Ha  YKpaiHCbKYy MOBY MpejacTaBiieHI Iropem
[IpokomoBudeM Ta IHTEPHET-pecypcamu, sKi MOTpeOyIOTh NETAIBHOTO aHalli3y Ta
OTIPAIfIOBAHHS, 1[0 MOXYTh BIJOOPA3UTHCS y KOHKPETHUX TOCIIAHUIIBKUX PO3BiIKaxX
Ta BUXOJATH 32 MEXI1 3a7jaHOr0 (popmaty. 3BEpHEHHS J0 BUBUEHHS TBOPUOCTI Maiike
HeBioMoi B Ykpaini noerecu 3 HoBoi AHrii, 6€3yMOBHO, BiIKpHE HOBI TOPU30HTH B
icTOpli JTEpaTypu Ta HAYKOBHX CTyHAisIX. 3a3HayeHl (akTH MIJITOBXYIOTh  JO
IPYHTOBHUX AHATITUYHHUX MIIXOJIB 13 3aIy4CHHSIM apCceHaly METOJMK 1CHYIOUYHX
MIKUT SK TpPajMIIMHUX, TakK 1 HOBITHIX. OTpuMaHi pe3yjbTaTH CHPUITUMYTh
OHOBJICHHIO 3MICTy nuciuIuiiH «Jliteparypa 3apyOixHUX KpaiH» Ta «XymA0XKHIN
nepekmany s cryaeHTiB - OINIl  «bi3Hec-koMyHikamii Ta Tmepekiamy Ta
MariCTepchbKux mporpaM QIOJOTIYHOTO CcHekTpy. lle M03BOIUTH pO3MIUPUTH
KOTHITUBHUM, CTpaTeriyHuil Ta e(EeKTUBHUN KOMIOHEHTH iXHBOI MIKKYJIBTYPHOI
KOMIIETEHIII1, 30arauyroun Halip (haxoBUX 3HAHb 1 BMiHb.

CIIUCOK BUKOPUCTAHMUX 1/KEPEJI

1. AnicimoBa JI. AMepuKaHChKa JliTepaTypa: BijJ BUTOKIB J0 JOOHW peanizMy: HaBdY. MOCiO.
s cryaentis / JI. AnicimoBa. — KuiB: KuiB. yH-T iM. b. I'pinuenka, 2023. — 124c.

2. Kerpin Ban Cnankepen. Jliteparypa Cnonyuenux IllTtariB. Hapuc. Indopm. AreHtcTBo
Crnonyuenux Iratis, 1994 — 172 c.

3. Stanford A. Anne Bradstreet, the worldly Puritan: an introduction to her poetry. New
York: B. Franklin, 1974

4. Critical essays on Anne Bradstreet/ Pattie Cowell, Ann Stanford, eds. Boston: G.K. Hall,
1983

5. Gordon Ch. Mistress Bradstreet: the untold life of America’s first poet. New York: Little,
Brown and Co., 2005

IPUHA BEJIITHCBKA
HATAJIIA JITHIMHCBKA

3AXITHOYKPATHCHKUI HAIIIOHAJIbHUI YHIBEPCUTET
TEPHOIIUTB, YKPATHA

«10OJIMHA ICCN» YECJIABA MIJIOIIIA B OB’€EKTHUBI
KAMEPHU: TBOPYA IHTEPIIPETALIA CIOKETY POMAHY
B3aeMo3B's130Kk jiTEpaTypy 3 1HIIMMHM BHJAaMH MHCTEITBAa 3/aBHA TOCTaBaB y

T0JT1 30pY JIOCHITHUKA 1 B CBOEMY CTAaHOBJICHHI MDKIUCITUTUTIHAPHICTH MPOMTIIIIA Pi3HI
eTanu — BiJ] HIBEJIIOBaHHSI, CIIIBICHYBAaHHS Ta TOTAJIBHOTO IMaHyBaHHS.
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Opnak (akt ycmimHoi mpami 0araTb0X KOMIIAPATHBICTIB Yy LBOMY HampsMi
JOBOJIUTh, 110 MDKIUCIMIUIIHAPHA B3a€EMOJISl € MPOLIECOM HE3BOPOTHUM 1 B3aEMHO
KOPUCHUM SIK JIJIs1 JTITEPATypPHOi KOMIIAPATUBICTUKHU, TaK 1 JIs1 KYJIbTYypaJbHUX CTYI1H
[1, 402]. KommapaTtucTrka B MUKIUCIUIIIHAPHOMY JUCKYPCl BIEBHEHO OIAHOBYE
HOBI «TEPHUTOPIi», MPONOHYIOYH JAOCIIIHUKY HOBI, J0C1 HE Oa4YeH1 aCleKTH.

VY 11b0My KOHTEKCT1 BUPI3HSAETHCA TBOpUa noctarh YecnaBa Minomia, KOTpuit B
apuHi CcJI0oBa TNPOSIBUB cebe MOETOM, TMPO3aikoM, IMepeKagayeM, eceicToM,
JiTepaTypo3HaBIeM, AUILUIOMATOM, IOPUCTOM Ta OyB jaypeatomM HobeniBcbkoi
npemii(1980). VYV cBoemy moscuenni IlIBencbka axaaemis Ha3zBama Minomra
MUCbMEHHUKOM, SIKMH «O03BY4YYy€ OTOJICHE CTAHOBHILE JIIOJWHU Y CBITI CEpPHO3HHX
koHuikTiB» [2]. TBopm aBTOpa mepeknaaeHi 42 moBamu Ta 3 80X pOKiB
YKpaTHCHKUHM KyJIbTYPHUI MPOCTIP TEX HAIOBHIOETHCA MEPEKIANAlbKIMH BEPCISIMH,
AK1 TOJIy4ar0Th YUTada 70 HaA0aHb MOJbCHKOI KyIbTYpH.

B pamkax 3asBieHoi Temu 0co0gMBOi yBaru 3aciyroBye «Jlommna Iccm» —
MOBICTh, MPUCBSIUEHA MI3HAHHIO MUTILIEM CBOTO KOpiHHA. ['010BHU repoil «/lonnau
Iccu», xnomuuk Tomamn (alter ego aBTopa), Hmrykae BiMOBIAEH HA MUTaHHA: «SIK 1€
CTA€TbCA, 110 TU € TUM, KUM €7». IloBiCTh NMpPOIOHYE 3aMHUCIUTUCH HE JIMILE HaJ
SBJICHOIO 1J€HTUYHICTIO Iepos, aje W HaJ CBOIM €CTBOM, a TAaKOX HaJ CYTHICTIO
JIOJIMHU 3arajioM, HaleBHO TIMO0Ko (utocopCchKuii TBIp Ta HOTO KiHeMaTorpadiyHa
iHTepHpeTalis, 3pexucoBana TazeymeM KoHBIBKUM y TBOpUil mepepoOIll SKOTro
MOCTA€E MCUXOJIOTTYHUM Ta MOETUYHHUN PLIbM-Ipama.

IcTopiss posropraeTbcs y MalbOBHMYIN AOMMHI piuku lccu, BiaoOpaxarouu
BTPAYEHUIl CBIT JUTUHCTBA, MICUEBI 3BHYai, POMaH CBAIIEHHUKA Ta MICTUYHY
atMocdepy Kparo. CIoKeT TBOPY 30CEpeKEHUN Ha JOJAX MEMIKaHIIB MICTa —
icTopis MaJIeHbKOTO XJlomyuka Tomaleka, TpariyHuii poMaH MICIIEBOTO
CBAIIICHHUKA Ta HOTO EKOHOMKH, HEPO3/IIJICHe KOXaHHs cIy>kHuUIll bapGapu 1o cBoro
nmaHa, mporpecyroue OoxkeBuwis JicHuka banbrazapa. [lis pomany BigOyBaeTbcs
nmouatky XX ctomiTTs B JIutei B gonuH1 MiosorizoBaHoi piuku Icca.

Bbyayuu rmuboko ¢inocodpcbkuM TBOPOM, MOBICTH CTaia MEBHUM BUKIUKOM JIJIs
eKpaHi3allii — OCKUIbKM CKJIAJHO TIEPEHECTH Ha €KpaH TIUOOKO 1HTENCKTyaJbHUM,
MeTadi3uyHUN TEKCT, ¢ TOJIOBHUM T'€POEM € HE CTUIHKH JIFOJMHA, CKUIBKU MaM'sITh 1
cama npupoJa.

Tox crokeTHHi Bipax y ¢iabMiI Ma€ CBOIO CrenU(iKy — TUIETUBO CIIOTAJlIB 3
KHUTU Y  €KpaHi3alil T[OCTa€  CIOppPEaNTiCTUYHUM  CHOBUAIHHAM.  DinbMm
(parMeHTapHUM; MOJIi YepryroThes 3 Kajapamu cydacHoro (Ha 1982 pik) Misomia,
AKUW yuTae BiacHi Bipiii. Lle cTBoproe ehekT «IMOoABIMHOIO CIOXKETY»: MUHYJIE OunMMa
JUTHHA T4 OCMUCJICHHS IbOTO MUHYJIOTO CTApUM MTOETOM.

O6uaBa TBopu (OKYCYIOThCS Ha iHIIamli xyomuuka. Tomamn crocrepirae 3a
CBITOM JOPOCIIUX, MOJIOBAHHAM, PENIriHHUMU (DaHATUKAMU Ta IUBHUMH CYCI1IaMH.

VY kHU31 BHYTpIMmHINA MoHONOr Tomaria TOSICHIOE MOTO CTpaxud Ta CYyMHIBU
(manpukazn, moao npucyTHocTi bora B skopcTokiit mpupomi). Y dinsmi Tomamn — e
MepeBaXHO crocTepirad. Ta xo4ya mpuUCyTHI W BUIMMI WOTO OOJIWYYs, MOTO Odi, ae
CIOJKET PYXA€EThCS HE Uepe3 Woro i, a uepes 00pasu, 1o Horo 0TOUyIOTh.

AOu He BTpaTUTH (POJTBKIOPHY JIHIIO, IO MEPEIUTITAETHCS 3 TEOJOTIE0 Y KHU31
(HampuKIaa OMUC MICIIEBUX YOPTIB, SIK1 € YACTHHOIO MOBCAKACHHOTO N00YyTY JIUTBM),
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To Ha ekpaHi KoHBIIbKHI Bi3yamidye 1€l MICTHUIU3M 4Yepe3 XOPPOp-EIEMEHTH.
Croxer ¢iapMy poOUTH akIleHT Ha ToMmy, 1o Jlonuua Iccu — e  «wMicie, 3aceneHe
TUSIBOJIOMY, TIIKPECTIOI0UN TPUBOXKHY aTMochepy.

Skiio Kk aHamizyBaTH JPYroOpsaHI MEPCOHAX1 Ta COLiaIbHUN (OH, TO y KHHU31
MPOCITIIKOBYEThCS ~ COIIABHUN PO3pPi3: CTOCYHKH MiX TOJBCHKOIO INUISIXTOK Ta
JUTOBCHKUMH CEJITHAMH, MOBHE TIHTaHHS, 3aHENaJ CTaporo YCTpor Tomo. B
€KpaHHOMY BapiaHT1 COLIAIbHUN KOHTEKCT BIAXOIUTh Ha Apyruil miaH. KoHBIbKUA
3aJUIIIA€ JIUIIE HAMSICKPaBillli TOCTATI, IEPETBOPIOIOYH 1X HA apXETHUIIH.

B xHu3i BigoOpaskeHa crmpoba 3po3yMiTH CBIT 4epe3 ClIoBO Ta Bipy. DinbM — 1€
crpoba BiIUYTH LI CBIT 4yepe3 BidyalbHI oOpa3u Ta 3ByKH. Pexxucep Ta KiHOrpyma
HE TIPOCTO MepeKa3ajy CI0KET, BOHU €KPaHi3yBallu «JIyX» Mpo3u Mijola, 3p00ouBIIN
il O1IBIII TOXMYPOIO Ta TPUBOXKHOIO, aJie BOJHOYAC HEMMOBIPHO KPACUBOIO.

CIIMCOK BUKOPUCTAHMUX 1/KEPEJI

1. Bynuuii B. IlopiBHsuIbHE NITEpaTypO3HABCTBO : MIAPYYHUK JJIA CTYZ. BUIIMX HABY. 3aKJI.
/ bynuuit Bacune BomogumupoBud, InpHunbkuii Muxomna Muxkomaiiopuu. — K.
KuesoMorumsiuceska akaugemist, 2008. — 430 c.

2. Tmatiok, Oma. UYecmaB Mimom  https://duh-i-litera.com/milosh-cheslavhttps:
Ilwww.nobelprize.org/prizes/literature/1980/milosz/facts/

3. JomOpoBceka, Kpuctuna. Yecnmap Minom — criBelb poauHHOI  €Bpomu.
https://culture.pl/ua/artist/czeslaw-milosz

4. Jlimunaceka Hartanis. CemanTtuka npoctropy y pomani «/lonuna Iccu» YecnaBa Minoma
https://aphn-journal.in.ua/archive/90_2025/part_1/40.pdf

OJIBI'A KOCOBHUY

TEPHOIIJILCHKUI HALIIOHAJIbBHUI ITEJATOI'TYHWI YHIBEPCUTET IMEHI
BOJIOIMMUPA THATIOKA, TEPHOIIUIb, VKPATHA

AHTJIIIIA3MHU B IOPUINYHINA ®PAHITY3bKIN:
BTOPTHEHHSI, ATATITAIISI YA 3BATAYEHHS?

CydacHa (QpaHniry3pbka IpaBoBa MOBa, IO 0a3yeThCs HAa POMaHO-TEPMAHCBHKIN
Tpaauiii Ta KoaupiKoBaHUX HOpMax (Ha BIAMIHY BiJ MPEIEACHTHOTO MpaBa aHTJIO-
CaKCOHCHKOI CHCTEMH), 3a3HA€ IMOMITHOTO BIUIMBY AaHTJILIM3MIB 4epe3 Npolecu
riio0anizalli, EKOHOMIYH1 3B’SI3KH, HU(POBI3AIIIIO Ta TOMIHYBAaHHS aHIJIIHCHKOI MOBH
B MDKHApOJIHOMY IMpaBi, komepili Ta TexHojorisx. uBinpHuii komekc dpaniii
(Code civil des Frangais), Bimomuii sk HamosieOHIBCbKUH KOAEKC, IO IMOCTIHHO
OHOBIIIOETHCS IIUIIXOM OPJIOHAHCIB, 3aKOHIB Ta pedopM (30Kkpema MacuTabHa
pedopma 3000B’s13a51bHOTO TIpaBa 2016 p., OHOBJICHHS TMOJIOXKEHBb MPO KOHTPAKTH,
nokasu, cnaammay Tomo B 2010-2020 pp.), 0OpaHO OCHOBHHUM KOPITYCOM IS
ananmizy. CaMe B IIMX TEKCTaxX, Jie MOBa Ma€ OyTH MAaKCUMAaJIbHO TOYHOIO, TIPO30POI0
Ta JIOCTYIHOIO, AQHIJIOMOBHI  3allO3MYEHHS MPOSIBISIIOTHCS — HaWsCKpaBille,
BUKJIMKAIOUU JUCKYCIi PO 30€peKeHHsT MOBHOT YMCTOTH.
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[IpoHWKHEHHS aHTJIOMOBHUX 3all03W4Y€Hb y HOPUANYHY Ccepy BHUKIHKAE
cepiio3He 3aHEMOKOEHHS 111010 MOBHOI camocTiiiHocTi ®paniii. I{e nposBiseTsCcs B
Jiep KaBHIM TOMITHUII 3aXUCTy MOBH, Hacammepen y loi Toubon (3akon Ne 94-665 Bin
4 cepnHs 1994 p. «mnpo BKuBaHHA (PpaHIly3bKOI MOBH»), IO 3000B’s3y€
BUKOPHUCTOBYBaTH (paHIly3bKl TEPMIHH B TMYONIYHMX JOKYMEHTax, peKJami,
TPYAOBHUX JIOTOBOPAX Ta Ha POOOUYUX MICIISIX, SKIIO ICHYIOTh O(DIIIHHO 3aTBEpIKEeH1
ekBiBaJieHTH (Hanpukiag, Big Académie francaise un DGLFLF — Délégation générale
a la langue frangaise et aux langues de France). 3akoH 3a0opoHS€ BUKIIOYHE
BUKOPHUCTAHHA 1HO3EMHHUX TEpPMIHIB y BUMNAAKaX, KoM € (paHIly3bKi aHAJIOTH, 1
nependadae mrpadu 3a nopymenusa. Y 2024 p. ®@panuis akTuBHO BiazHadana 30-
piuus loi Toubon, mpoBosYM KOJOKBIyMH Ta KammaHii (Hanpukiaa, y MiHicTepcTBi
KyJIbTypyu Ta MIiHICTEPCTBI IOCTHINIT), M€ MAKPECIIOBAIKNCS YCHIXH B 3aMillleHHI
aHTJIIIKU3MIB Y IOpPUJIWYHIA MpakTulll (Hampukian, «contrat de travail» 3amicThb
«employment contract» y BHyTpIIlIHIX JOKYMEHTAaX).

OxpeMi MOMITUKY Ta EKCTIIEPTH MPOTIOHYBAJIH I11€ KOPCTKIIII 3aX0/I1, BKJIFOYHO 31
CTBOPEHHSIM CITIELIAJILHOTO MIHICTEpCTBa a00 BUCOKOIIOCAIOBIIA, BiAMOBIAAIIBHOTO 32
3aXMCT 1 MOMMPEHHs (paHIly3bKOi MOBH B KOMIIAHIAX, JEPKaBHUX YCTaHOBaxX Ta
MDKHApOJIHUX oOpraHizamisix. Xoya MOBHOI[IHHE HOBE MIHICTEPCTBO HE CTBOPEHO,
3ycuJUIsS TpuBaroTh uepes nocuseHHs poii DGLFLF Ta inTerpaiiito MOBHOI MOJTITUKA
B IJIAHU CTPATET1YHOrO pOo3BUTKY (30kpema micisa 2020 p.).

Y noctOpex3utiBcbkoMy €Bpormeiickkomy Corosi (3 2020 p.) craryc
(dpaHiy3pKk0i MOBH (DOPMAJIBHO 3pIC, OCKUIBKM aHTJIMChKa Olblle HE € OCHOBHOIO
MOBOIO KOJIHOT KpaiHU-wiieHa (3ajullarodyuch O(iliiiHOK 3aBadku Ipranaii Ta
ManbTti). @paniy3bki noaitTuku (Hanpukiaa, Kneman bon y 2021 p.) 3akiukanu
BIZIMOBUTHCS Bia <«3namaHoi anrmicekoi» (broken English abo Globish) B
iHcTutylisix €C Ta MOBEPHYTUCS J0 MOBHOI PI3HOMAaHITHOCTI, A€ (PpaHily3bka Ta
HIMEI[bKa MOIVIM O TOCICTH CHUIBHIII TO3MINT MOPSJ 3 aHIJIIHCHKOIO SIK pOOOYOI0
MoBo10. OIHaK eMMipuyHi JaHi MOKa3ylTh, 0 aHIJIichKa 30epirae JOMIHYBaHHS B
moneHHi po6oti Kowicii, [lapnamenty Ta Pamu (6mm3pko 80 % BHyTpilIHIX
JOKYMEHTIB Ta jaebariB), 1 Brexit He NpuU3BIB 70 PaJUKAIBHOTO «IOBEPHEHHS
¢dpanmy3skoi» (le comeback), sk cnomiBanucsa aeski dpankodonu. Lle mosToproe
icTopuyH1 TIpeneAeHT: ¢paHily3pka Oyna pobouoro MoBoro-3acHoBHHICIO €C (3
1951 p. — y €BponeichKiil CIBHOTI BYTULIA Ta CTaji, 6 BOHA JIOMIHYBaja Mmopsij 3
HIMEILKOIO Ta HiJEPIaHACHKOI0).

Jlesxi JOCHIAHUKUA CTBEPKYIOTh, IO AHTJIIM3MHM MailXe He BIUIMBAIOTh Ha
rpaMaTMyHy cUcTeMy (paHIly3bKOI MOBU Ye€pe3 CIUIbHUM aHANITHUYHUNA THO 000X
MOB (BIACYTHICTh (JeKCiid, MoAiOHAa CTPYKTypa pPEYEHHs), MPOTE€ BOHU MOXKYThb
BUTICHATH a00 MPUTHIYYBATH PIJIHY JIEKCUKY, OCOOJIMBO B CYCHIJIBHO-TIOJNITUYHIN Ta
npaBoBii chepax. Hanpuknan:

speaker — cmikep (3amicTh président de 1’ Assemblée nationale uu aHasoris);

trade union — mpodcminka (syndicat), ame B Cy4acCHHUX TEKCTaxX iHOJII
B)KMBAETHCS aHTIIIHChKA (JoOpMa B KOHTEKCTI MIXKHAPOHOTO MPaBa;

compliance, due diligence, governance, benchmarking — Tepminu, 1110 aKTHBHO
NPOHHMKAIOTh Y KOpHOpaTuBHE Ta (hiHAHCOBE MpaBo, momnpu pekomenaarii o1 Toubon
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BUKOPUCTOBYBATH  «conformité»,  «diligence  raisonnabley,  «gouvernance
d’entreprisey, «étalonnagey.

Biarak, NpOHUKHEHHS aHTIIIM3MIB Y (PpaHIly3bKy MPAaBOBY MOBY — 1€ HE JIUIIIE
JIHTBICTUYHE, a ¥ KyJIbTYpPHO-TIOJNITUYHE SIBUIE, IO BUMAarae OajaHCy MIXK
BIJIKPUTOIO aJanTalli€lo J0 TIO0aJbHUX pealiii Ta 3aXMCTOM HaIllOHAJbHOI MOBHOI
1I€HTUYHOCTI.

[cTopuuni xBuiai 3ano3udeHb nounmHaoThess 3 XVII-XVII cr. (législature,
motion, vote, session, meeting), Gararto 3 skux € amepukanizmamu [3]. CydacHi
aJianTarii BKIIOYarOTh Tiopumu (Sponsoriser, googliser) ta xanxpku (Savoir-faire <
know-how).

binmemricte  TepminiB  (capable, applicable, autorisation, exportation,
prohibitions) — cridiki 3ano3muenns XVII-XIX cT., mo QYHKIIOHYIOTh SK
«(pyHKITIOHATIBHI HEOJIOTI3MU» — JIaBH1 OJIMHUII 3 PI3KUM 3POCTAHHSIM YaCTOTHOCTI B
XXI crt. (Hanpuknan, capable pisko 3poctae y (hpaHIy3bKii IOPUIAYHIA MOBI CIIS
2000 p., Toxl SIK B aHTUIHCHKIN JACIIO0 3HUKYETHCS ).

['inote3a mpo nepeBakaHHA HOBUX BKparuieHsb / 3amo3udensb y 2010-2020 pp. e
MIATBEPIKYETHCS — IOMIHYE pEaKTUBAIlIS JABHIX 3aI103UYEHb.

3ano3u4eHHs JBOCTOPOHHE Ta JIIaXpPOHIYHO HEPIBHOMIPHE: (PPAHITY3bKI TEPMIHH
NPOHHMKAIOTh B aHIJIHCHKY (Cassation, jugement), anriiiicbki — y GpaHIy3bKy, 4acTo
B pi3HI nepionu. KomuBaHHS 4acTOTHOCTI BiIOOpa)xaroTh MOJITUYHI, €KOHOMIYHI Ta
KyJbTYpHI KOH IOHKTYpH, @ HEC HOBH3HY.

HalinommpeHinn Mozaen acuMuIsLli: cydikcalis / 1ogaBaHHs 3aKiHYEHb (-S, -
tion, -eur), douernuna anantarmis (authorisation — autorisation), TIOpUIHE
CIIOBOTBOPEHHSI.

JlocnmikeHHsT MIAKPECIOe CKIAAHICTh 1HTErpauli aHILIU3MIB Y HOPUAUYHY
(dpaHIly3bKy: HE HOBa «IHBa3is», a BIAPOKEHHS ICTOPUYHUX IIAPIB MijJ BILTUBOM
rimofOam3amii ta €C. KommBaHHA 4YacTOTHOCTI HE € HAAIHHAM OJHO3HAYHUM
KpuTepieMm 3ano3udeHHs. Pe3ynbratu iHQOpMYIOTH MOBHY MOJITUKY (3akoH TyOoHa)
Ta MATPUMYIOTH 30aiaHcoBaHe 30aradeHHs (PPaHIy3bKOT TEPMIHOJOTIT 3aMiCTh
KOPCTKHUX 3a00POH.

Jlnst  ykpaincbkoi (imosiorii Ta OCBITH, J€ aHIJiHChKa € TJI00aIbHUM
MOCEPETHUKOM, JOCIIHKEHHS MOTTHOII0E PO3YMIHHS KOHTAKTHO-THAYKOBaHUX 3MiH,
CIpHsi€ TOPIBHSUIBHUM POMAHO-TEPMAHCHKHUM CTYIISIM Ta JOMOMAarae ajaantyBaTu
BUKJIAJIaHHSI MOBH JI0 peaiiii nudpoBoi Ta r100ani30BaHOl eNoXu.

MaiiOyTHI AOCHIIPKEHHSI MOXYTh PO3IIMPUTH Kopnyc a0 aupektuB €C abo
MOPIBHATH AMHAMIKY aHTJIIIM3MIB B 1HIIUX KOAU(DIKOBAHUX CUCTEMAX.
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JIOJIMUWJIA KPAWHSK
IOJIISI JEMYYK

3AXITHOYKPATHCBKUI HALIIOHAJIbHUM YHIBEPCUTET,
TEPHOIILUTh, VKPATHA

MOBHI 3ACOBH BIVIUBY B PEKJIAMI, BJIOT'AX TA
KOHTEHT-MAPKETHUHI'Y

VY cywyacHOMy 1H(QOpPMALIHOMY CYCHIJIBCTBI MAapKETUHIOBA KOMYHIKAIis
BIJIIrpa€ HAA3BUYAWHO BAXKIUBY POJb Yy MPOIEC] B3aEMOJII MK BHUPOOHHUKAMU
TOBapiB ab0 TOCAYr Ta TMOTEHIINHUMH CHOXXWBayaMu. PO3BUTOK mHPpPOBUX
TEXHOJIOT1M, COLIAIbHUX MEPEX Ta OHJIAWH-TIAT(OpPM CIPHUAB MOSIBI HOBHX (POpM
KOMYHIKaIlii, 30KkpeMa 0J0repcbKOro KOHTEHTY Ta KOHTEHT-MapKETHUHTY, SIKI aKTUBHO
BUKOPUCTOBYIOTHCSA JIJIsl POCYBAHHS OpeH/IIB 1 hOpMyBaHHS CIIOKUBUUX YIO00aHb.
VY 1ux yMoBax 0cOOJIMBOT0 3HaYEHHS Ha0yBa€ NOCTIKEHHS] MOBHUX MEXaHI3MiB, 10
3a0e3neuytoTh €(heKTUBHUN BIUIMB Ha ajpecara Ta CHOpUSIOTH (OPMYBAHHIO JOBIpH
710 PEKJIAMHUX TTOB1JOMJICHb.

MoBa € OIHMM 13 HaWBAXKJIMBIIMIUX 1HCTPYMEHTIB KOMYHIKATHBHOTO BILJIUBY,
OCKIJIbKM caMme 3a JOTIOMOTOI0 MOBHHUX 3aCO0IB TMEpeHacThcsl He Juine 1HpopMmarltis,
ajic 1 MEBHI OIIHKH, €MOIlIi Ta MepeKOoHaHHS. Y MeXaX MapKETHUHTOBOTO AUCKYPCY
MOBHHI BIUIMB CIPSIMOBAaHWN Ha (POPMYBaHHS MO3UTHUBHOTO CTaBJICHHS 0 MPOIYKTY
abo OpeHAy, MPUBEPHEHHS yBaru ayAUTOpli Ta CTHUMYJIIOBAHHS ii 10 MEBHUX [N,
30kpemMa 10 npuadaHHs ToBapy abo0 BUKOpUCTaHHS mociayru. Came TOMy aHami3
MOBHUX 3aC001B, sIKI BAKOPHCTOBYIOTBCS Y PEKIaMHHUX TEKCTax, OJorax 1 Marepiainax
KOHTCHT-MapKeTUHTY, € aKTyaJlbHUM HalpsMOM CY4YaCHUX JIHTBICTHYHUX
JOCITIIKEHb.

[IpoGnema MOBHOTO BIUIMBY TepeOyBa€ y IIEHTP1 yBaru 0aratbox HayKOBIIIB Y
rajiy3l JIIHTBICTHUKH, KOMYHIKAaTHUBICTUKHM Ta MAapKETUHTOBUX  JOCIIHKCHb.
JIOCTIAHUKY PO3IIIAJAI0Th MOBHUI BIUIMB SIK CUCTEMY KOMYHIKaTUBHUX CTpaTerii 1
TaKTHK, CIPSMOBAaHMX Ha (OPMYBaHHS TEBHUX TMOTJSAIB, OIIHOK 1 TMOBEIIHKH
aapecara [1, c. 45]. Y MapKkeTHHTOBiN KOMYHIKAII Il CTpATerii peai3yloThCs yepes
BUKOPUCTAHHS PI3HOMAHITHUX JIGKCUYHUX, CHHTAKCUYHUX Ta CTHJIICTUYHUX 3aCO0iB,
SK1 MABUITYIOTh MEPEKOHIUBICTh MOBIIOMJIEHHS Ta pOOJISATh HOro OUIBII €MOIIHHO
HACUYCHUM.

MeToro TOCHIIKEHHSI € aHaJll3 MOBHUX 3aC001B BIUIMBY, 1110 BUKOPUCTOBYIOTHCS
y CY4JacHHX pPEKJIaMHHUX TEKCTaxX, OJorax Ta marepiajax KOHTEHT-MapKETHHTY, a
TaKOX BHM3HAYEHHS 1I1XHBOI poii Yy (opmyBaHHI €(EKTUBHOI MApPKETUHIOBOL
KOMYHIKalIIii.
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OO0’ €KTOM JOCIHIKEHHS] € MOBHUM BIUIMB Y MapKETUHTOBOMY JUCKYPCI, 30KpemMa
y PpEKJIaMHHUX TOBIIOMJIEHHSX, OJOT€PChKOMY KOHTEHTI Ta TEKCTaX KOHTEHT-
MapKETUHTY.

[IpenMeToM AOCHIPKEHHS BUCTYIAIOTh JIGKCUYHI, ()pa3eoIoriyHi, CHHTAKCUYHI
Ta CTWIICTHYHI 3aco0u, IO 3a0e3IeuyloTh IEPEKOHIUBICTh 1 €(EKTUBHICTh
KOMYHIKaTUBHOTO BIUIMBY Ha ayAUTOPIIO.

OaHuM 13 KIIIOYOBUX CEPEAOBHIN pealli3allii MOBHOTO BIUIMBY € MacoBa
MapKeTHHTOBa KOMYHIKallis, $Kka 3a0e3medyye B3aEMOJII0 MK OpeHaoMm 1
MOTCHIIIMHUM  criokuBadeMm. [l JMOCATHEHHS ~ KOMYHIKAaTHBHOI  METH
BUKOPHUCTOBYIOTHCSl PI3HOMAaHITHI MEXaHI3MH TEPEKOHAHHS, 30KpeMa eMOLIiNHI
ameniii, OIiHHA JICKCUKa, 3aKJIMKU 1O Mii, pUTOPUYHI 3alMUTaHHS Ta 1HIII MOBHI
npuitomu [2, c. 78]. Lli 3acobu 103BOAIOTH HE JUIIE 1HHOPMYBATH ayIUTOPIIO, ajie i
BIUIMBATH Ha ii €MOUIWHE CHPUUHATTS Ta (OpPMYBaTH MO3UTUBHE CTAaBJICHHS 0
PEKIIAMOBAHOTO MTPOIYKTY.

Y  pekiaMHUX ~ TEKCTaX IIMPOKO  BUKOPUCTOBYIOTHCS  JIEKCHYHI Ta
¢paszeosoriuni 3aco0M BIVIMBY, SKi CHOPUAIOTH CTBOPEHHIO SCKPaBOTO 1
MpUBaOIMBOr0 00pasy mNpoaykTy. Jlo HUX HajexaThb €MOIIHHO-OI[IHHA JIEKCHKA,
enitetd, Meradopu, rirnepooiu, a TaKOXK PIZHOMAHITHI CTIMKI CJIOBOCIIOIYYEHHS.
Hamnpukinaz, y pekjiaMHUX MOBIIOMJIEHHSX YaCTO BUKOPUCTOBYIOTHCS KOHCTPYKIIIT 3
I1JICUJICHOIO OIIIHHOK CEMaHTHKOI, TaKl K «BiOKpuiime 0/ cebe HOBUL PIiBeHb
Kompopmyy, «ideanvHuii 6ubip O0as CyYacHoeo cummsy ab0 «HamypaibHuil
npooykm 0751 6auio2o 300pos’siy. 11lonibH1 MOBH1 (hOPMYJIM CTBOPIOIOTH MO3UTHUBHUMN
o0pa3 MpoaykTy Ta (POPMYIOTh y CBIJOMOCTI CHOXKMBada acoliaili 3 SKICTIO,
1HHOBAI[IWHICTIO Ta HAJIMHICTIO, & TAKOX, MIICHIIOIOTh Oa)KaHHS TPUAOATH TOBAp.

BaxunBy poib BiIrparOTh TAKOK CHHTAKCUYHI Ta CTWIICTU4YHI 3aco0M, sKi
COPUSIOTH MIJIBUIIEHHIO E€KCIPECUBHOCTI PEKJIAMHOIO MOBIIOMIECHHS. Jlo Takux
3ac001B HaJeXKaTh KOPOTKI JUHAMIYHI pEUYEHHS, MMOBTOPH, MapajieiabHl KOHCTPYKIIii,
iMIiepaTUBHI (pOpMU Ta PUTOPUYHI 3amuTaHHs. Hampukiaa, pekiamHi raciia THUITY
«Cnpobytime Hosuil cmaky, «Biouyiime pisnuyio», «Obupaiime sKicmvy MICTAThH
IMIIepaTUBHI KOHCTPYKIIIi, III0 CTUMYJIIOIOTH aJipecaTa 10 KOHKPETHOT Jii.

OcoOnuBHii 1HTEpEC AJIsl TOCHTIIKEHHS CTAHOBUTH 0JI0repChbKUM KOHTEHT, SIKUi
€ OJHUM 13 HAWMOUIMPEHIMMX IHCTPYMEHTIB CydacHOi IU(POBOI KOMYHIKAIIIi.
brorepy akTUBHO BITMBAIOTh HA ayJUTOPII0 Yepe3 OCOOUCTUH CTWIIb CIIJIKYBaHHS,
BUKOPUCTAHHA  €MOLIMHO 3a0apBiIeHOI JIGKCUKM Ta  CTBOPEHHS  e(eKTy
0e3nocepeTHbOr0 Jiajiory 3 YWTadyamMu abo mianucHukamu. Ha BigmiHy Bif
TpaauIIMHOI peKsiaMu, OJIOTePChKUM JAUCKYPC YaCTO XapaKTePU3YEThCS OUIBIIO0
He(OPMAJIBHICTIO, BUKOPUCTAHHSM PO3MOBHOI JIEKCUKH, OCOOHMCTHUX 1CTOpIH,
peKoMeHalii Ta BiArykiB. Takuil popMar KOMyHIKalli cripusie GOpMyBaHHIO JOBIPU
710 aBTOpA Ta MiABUILYE €(PEKTUBHICTH MOBHOTO BIUIMBY.

KoHTeHT-MapKeTHHT, y CBOIO 4Yepry, Moe€aHye iH(OpMaIliiHui Ta peKIaMHU
KoMIoHeHTH. OCHOBHOIO METOI0 TaKUX TEKCTIB € HE JIMIIE MPOCYBaHHS TOBapiB a0
MOCIIYT, ajieé ¥ HaJaHHA KOPUCHOI Ta akTyaubHOI iHMOpMmarii mis ayautopii. Y
MarepiagaXx KOHTEHT-MApKETUHTY MOBHHH BIUIMB YacTO peaN3yeThCA depes
apryMeHTaIll0, MPUKIAIU, PEKOMEH/AIll1, MOpaar €KCIEePTIB Ta MOSCHEHHS IepeBar
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npoaykry. [logibua crpareris 103Bojsie chopMyBaT MOZUTHBHHUM IMIK OpeHay Ta
M1JBUIIUTH PiBEHb JOBIPU IO HHOTO.

TakuM YMHOM, MOBHI 3acO0M BIIIrPalOTh BAXIMBY poJib Yy (GOpPMYyBaHHI
e(eKTUBHOI MapKETUHIOBOi KOMYHIKalii Ta 3a0e3NedyeHHl IepeKOHJIHUBOCTI
pEKJIaMHUX  TOBIIOMJICHb.  BUKOpUCTAHHS  JIGKCMYHUX,  (Ppa3eoJIOT14HHUX,
CUHTAaKCUYHUX 1 CTUJIICTUYHUX MPUUOMIB J03BOJISE€ MPUBEPHYTH yBary ayauTopii,
chopMyBaTH IMO3UTHUBHI acomialii I1oJ0 OpeHay Ta CTUMYJIOBATH CIHOXHBYY
AKTUBHICTb.

OTxe, aHami3 MOBHHUX 3aco0iB BIUIMBY y pEKJIAMHUX TEKCTax, Oiorax 1
MarepiagaXx KOHTEHT-MapKETUHTY JO3BOJISE TJMOIIe 3pO3YyMITH MeEXaHI3MH
KOMYHIKaTUBHOTO BIUTUBY Y CY4YacHOMY MenidHOMY cepenoBuini. [lomanbmri
JAOCTDKEHHST y 1[bOMY HampsiMi MOXYTb OyTH CIPSMOBaHI Ha BHSBJICHHSA
e(EeKTUBHUX MOBHHMX CTpATErid, IO 3a0€3MeuyloTh YCIIIIHY B3a€EMOIII0 MIXK
OpeHaaMu Ta ayIMTOPIEIO, @ TAKOK HA BU3HAYEHHSI 0COOJIMBOCTEN MOBHOTO BILIUBY Y
pi3HuX (hopmaTax nudpoBOi KOMYHIKaIIIi.
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CBITJIAHA PUBAYOK
IPUHA I'OPBOHIC

3AXITHOYKPATHCHKUI HAIIIOHAJIbHUI YHIBEPCUTET,
TEPHOIIJIb YKPATHA

TEOPETHUYHI 3ACAIH JOC/IZKEHHSI MAHIITYJISATUBHUX
TEXHOJIOI'IN Y CYHACHOMY MEIIAIMCKYPCI

CyvacHuit iHQpOpMaIIMHUA TPOCTIP XapaKTEPU3YETHCS BUCOKOIO 1HTEHCUBHICTIO
KOMYHIKaIliii, 3p0OCTaHHsIM POJi MacMmenia Ta mudpoBux miathopm y (GopmyBaHHI
rpomajicbkoi aymku [1, €. 291-292]. Meniarekctu He Jymiie iHOOPMYIOTh, a W
aKTUBHO BIUIMBAIOTh Ha ajipecaTta, (OPMYIOUM OLIHKH, YCTAHOBKH Ta MOBEAIHKOBI
Mojzeni. Y 1bOMY KOHTEKCTI OCOOJIMBOI aKTyallbHOCTI HaOyBae Tmpobiiema
MaHIMYJISITUBHUX TEXHOJOTIH Yy MEIIaJuCcKypci, IO peani3yloThCs Yepe3 KOMILIEKC
MOBHHX 1 IM03aMOBHHX 3ac00iB. JIIHTBICTUYHUN aHAJI3 TAaKUX TEXHOJOTINA Ja€ 3MOTY
BHUSIBUTH TIPUXOBaHI MEXaHI3MH BIUTMBY Ta CIPHUSE PO3BUTKY KPUTHIHOTO MHUCIICHHS
PELUITIEHTIB MET1allOB1 TOMJICHB.

VY cydacHiil JIHTBICTUIIl MEIIaJUCKypC TPAKTYe€TbCs SIK CYKYIHICTh TEKCTIB 1
KOMYHIKaTHBHUX TPAKTUK, MO (PYHKIIOHYIOTh y cepi MacoBOi KOMyHIKaIlii Ta
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3YMOBIICHI COLIaJIbHUMHU, KyJIbTYPHUMHU W MparMaTUYHUMHU YMHHUKaMHU [2, C. 16-18;
3, €. 143-145]. Ha BiaMiHy BiJl OKPEMOTO MEIIaTEKCTy, MEIIaJuCKypC OXOILIIOE
MIUPIIMH KOMYHIKATUBHUM KOHTEKCT, BKJIIOYAIOYM IHTEHIIII ajpecaHTa, O4iKyBaHHS
aZipecara, a Tako>X YMOBU CTBOPEHHS i CHPUMHSTTS TOB1AOMIICHHS.

Jlo KIIOYOBHUX  XapaKTEPUCTUK  MEIIaJUCKypCy  HaleXaTb  MacCOBICTb,
nyOIIYHICTh, IHCTUTYLINHICTh, IHTEPTEKCTYaJbHICTD 1 IparMaTU4HA CIPSMOBAHICTD.
BaxnuBoro pucol0 € HOro iAeojioriyHa 3yMOBIICHICTb, OCKIJIBKM MEIIaAUCKypC
BiIoOpakae 1HTEpEeCH Ta IIHHOCTI MEBHHUX COMIAJBHUX TPym abo0 1HCTUTYIIH, M0
CTBOPIOE CIPUATINBI YMOBH /ISl pealiizallii MaHIMyIITUBHOTO BIUIMBY.

Tunonoriss  MemlaAUCKypcy TIPYHTYE€TbCSA Ha  TEMaTHYHHUX, >KaHPOBHX,
(GYHKIIOHANBHUX 1 TEXHOJIOTIYHUX KpuTepisx. BuokpeMmiooTs iH(OpMaIliitHuid,
aHAITUYHUM, MyOIIIUCTUYHAN, PEKJIaMHHUMA 1 PO3BaXKalbHUN TUIH MEAIaJUCKYpPCY.
Oxpeme Micue nocijae qudpoBUi MeaiagucKypc, mo GopMyeThesi B iHTEpHET-3MI,
COIlaIbBHUX Mepekax 1 oorocdepi.

[MudpoBuii MeaiaIUCKypC XapaKTepU3y€eThCs BUCOKUM PIBHEM 1HTEPAKTUBHOCTI,
MYJIBTUMOJIAJIBHICTIO Ta IMIBUAKICTIO TommpeHHsa iHdopmarii. Came B I[bOMY
CEpEeIOBUIIIl MAHIMYJISTUBHI TEXHOJIOTT Ha0yBalOTh HOBUX (POPM, TOETHYIOYH MOBHI,
Bi3yallbHi, ayAlaJIbHI Ta aJTOPUTMIYHI YUHHUKH.

MaHinynsiiisi B JIIHFBICTUYHOMY acCIEKT1 PO3YMIEThCS SIK MPUXOBAHUN BIUIMB Ha
CBIJIOMICTh ajpecaTa 3 METOI0 3MIHM HOro MOIVIIIB, OIIHOK a00 IMOBEMIHKH 0e3
YCBiAOMIIEHHS HUM caMoro (pakTy BrumBy [4, €. 33—35]. Ha BiaMiHy BiJ BIIKPUTOTO
MEpEKOHAHHS, MAaHIMYJAIIS amellloe JI0 €MOIll, CTePEeOTHUIB 1 KOTHITUBHUX
YCTaHOBOK PELIMITIEHTA.

VY MenianucKypcl MaHIyJIALis peai3y€eThCsl Yepe3 CTpaTeriuHui 1001p MOBHUX
3ac00i1B, crieuudiuHe CTPYKTypyBaHHA 1HPopMallii Ta PperMyBaHHs MOJ1N, 0 YaCTO
MacCKY€ThCA M1]1 HEUTpasibHEe 1HPOPMYBaHHS.

MoBHHI BIUTMB y MeJ1aKOMYHIKAIlii OXOIUTIOE SK pallioHaibHI, TaK 1 €MOIlIHHI
KOMITOHEHTH. SIKIIIO MEepeKOHAaHHs TIPYHTYEThCS HA apryMeHTarii Ta (akrtax, TO
MaHIMyJATUBHUMN BIUTUB peali3y€eThCsl Yepe3 OLIHHY JIEKCUKY, MeTa(opH, eBdeMizMu
Ta 1HII eKCrpecuBHI 3acoOu. EQexTuBHICTH MaHIMyNAIl 3aJIeKUTh  BiJ
COLIIOKYJIbTYPHOTO KOHTEKCTY Ta IMOIEPEeIHbOT0 JOCBIYy ajapecara, a TaKOX BiJ
aBTOPUTETY Mejia SIK IHCTUTYIII.

Jlo nexcuuyHuxX 3aco0iB MAaHIMYJISTUBHOTO BIUIMBY HaleXaTh OIlIHHA Ta
eMOIIIIiHO 3a0apBieHa JEKCUKa, IPJIUKH, KIIIIE i OJUHULI 3 PO3MUTOI0 CEMaHTHUKOIO
[3, c. 146-149; 5, c. 68-69]. Ix cucremaTuune BUKOpucTaHHS (QOPMY€E y PELHUITIEHTA
IIEBHE CTABJIEHHS 10 00’ €KTa MOBIJOMJICHHS.

BaxnuBy ponp Biairpatotb MetaQopu, SKi CTPYKTYPYIOTb CHPUHHSATTS
TIACHOCTI, a TakoX eB(eMi3MH, 110 TOM’ SIKIIYIOTh a00 TPUXOBYIOTh HeOaxkaHy
1H(pOopMaIlito, 3MIHIOIOUH IHTEPIPETALIITHI aKLIIEHTH.

CeMaHTHYHI MEXaHI3MH MaHIMYJIAII] OB’ s13aHi 3 MOJICEMI€I0, IMIUTIIIUTHICTIO Ta
KOHTEKCTYyalIbHOIO 3YMOBIEHICTIO 3HaueHHs [5, ¢. 70-71; 6, c. 112-114].
MaHIinyIsITUBHUNA €PEeKT MOCATAEThCS NMUIIXOM aKTyasi3arlii OKpeMUX CEMaHTUYHUX
KOMITOHEHTIB 1 HeWTpamizaiii aabTepHATUBHUX CMUCHIB, MO (GopMye OIHOOIYHY
KapTUHY peaJbHOCTI. TeopeTWyHud aHaji3 3acBilUy€ TICHHM B3a€EMO3B’ 530K
MeIlauCKypCcy Ta MaHIMyJISTHBHUX TEXHOJOTIM y cydacHOMY iHopMaiiHOMy
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npocTtopi. MaHinmymsLis SK KOMYHIKaTUBHA CTPATETIsl peali3yeThCsl MEPEIyCiM Yepes
JIEKCUKO-CEeMaHTUYH1 3aco0u, M0 3a0e3MedyroTh IPUXOBAHWM MOBHHMM BIUIMB 1
CIPSMOBYIOTh IHTEPIPETAIlil0 MeIianoBiJoMIIeHb. [lepcreKTUBHIM — HAIPSIMOM
NOJANbIINX JOCTI/DKEHb € aHalli3 KOHKPETHUX MEMIaTeKCTiB 3 METOH BHSIBJICHHS
JOMIHAaHTHUX MaHIMyJIATUBHUX MOJIEJICH y Pi3HUX TUIAX MEIaIHCKypCy.
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CBITJIAHA PUBAUYOK
JILIISI YATIAWJIO

3AXITHOYKPATHCHKMI HAILIIOHAJILHUM YHIBEPCUTET
TEPHOIIJIb, VKPATHA

BIJOBPAKEHHS HAINIOHAJIBHOI KAPTUHH CBITY Y
BPUTAHCBKINA TA AMEPUKAHCBKIN ®PA3EOJIOITI

CydacHa JIIHTBICTHKA PO3TIISIAE MOBY SIK KIIOUOBUN MEXaH13M KOHIIETITyaTi3amii
nivicHocTi. ®paszeosioris mociae 0coOIMBE MICIIE B MOBHIM CHCTEMI, OCKIIBKH
aKyMYJIIO€ KYJIbTYPHO 3HAUYIIll CMHUCIH, ICTOPUYHHI JOCBIA Ta IIHHICHI OPIEHTHPU
MOBHOT cnimbHOTH. Came ¢pa3eosioriudi OJWHHUIN 37aTHI HAWOUIBII TTOBHO
penpe3eHTyBaTH HalllOHAJbHY KapTUHY CBITY, a/pKe BOHU (DOPMYIOTHCS MPOTSATOM
TPUBAJIOTO ICTOPUYHOTO PO3BUTKY Ta BIAOOPaKaroTh CHENHU(IKY CBITOCTHPUUHSTTS
Hapomy.

[ToHATTSI MOBHOT KapTUHHM CBITY MOB’sI3aHE 3 IHTEPIIPETALIIEI0 PEATHHOCTI Uyepes
MOBHI Kareropii. B. ¢on ['ymOonbaT HaronomryBaB, IO MOBa € OpraHOM
(dhopMyBaHHS AYMKHU 1 CIOCOOOM OadyeHHs CBITY [2, ¢. 75]. Y KOTHITUBHIM JIHTBICTHUII
MOBHa KapTHHA CBITY TPaKTye€TbCS SK CHCTEMa KOHLEMTIB, uYepe3 sKi JII0JUHA
CTpyKTypye pocBin [3, c¢. 182]. ®pazeonoris y IbOMYy KOHTEKCTI BHCTYIIA€
KOHIICHTPOBAaHUM BUPAKCHHSIM KOJIEKTHUBHOI CBIJIOMOCTI.

TeopeTHIHO0 OCHOBOO JOCIIKCHHS € KOHIICHIIIS KOTHITHBHOI MeTtadopu JIxK.
Jlakodpdpa Ta M. JDxoHCOHa, 3rigHO 3 sKO Meradopa € ¢yHIAMEHTAIBHUM
MEXaHI3MOM MHUCJCHHS, M0 CTPYKTypy€e aOCTpakTHI TOHSTTS Yepe3 KOHKPETHHMA
nocBin [4, c. 3-5]. bpuTtaHnceki Ta aMepuUKaHCHKI (pa3eosiori3MH 3HAYHOIO MIpPOIO
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0a3yloTbcsl Ha TakuX MeTaQOpUYHHX MOJENSAX, SKI BIAOOPaXKalTh KyJIbTYPHO
3YMOBJICHI CIIeHapii MOBEAIHKH.

bpuranceka (dpazeosioris BigoOpakae iCTOpUYHO CHOPMOBAHY TPATUIIHHICTS,
ColllaJIbHY i€papxiio Ta IiHHICTH IpuBaTHOCTI. dpa3zeonorizm to keep a stiff upper lip
pEnpe3eHTye KOHIENT CTPUMAHOCTI SIK HAallOHaNbHOT pucu. OnuHULg — an
Englishman’s home is his castle BepOanizye ime0 HeIOTOPKAHHOCTI IPHUBATHOTO
npoctopy. Taki 3BopoTu GpopMyroTh 00pa3 OpUTAHIIS AK JIOJWHUA JUCIMUIUTIHOBAHOI,
BUTPUMAHOI Ta Opi€HTOBaHOI Ha 30epexxenHs Tpaauiii. A. Wierzbicka minkpeciioe,
0 KYJIBTYPHI CIIeHapii BU3HAYAIOTh CEMAaHTHUYHY CIen(piKy MOBHUX OJUHUILS [7, C.
36-38].

[cToprYHI YMHHWKY, 30KpeMa MOHApXidHa CHCTEMa Ta KOJOHIaJbHA CTaAIINHA,
BIUTMHYIM Ha (OpPMYBaHHS OpHTAHCHKOI KapTWHU CBITYy. Y dpaseonorii 1e
MPOCTEKYETHCS Yepe3 OJMHHII, ITOB’SI3aHi 3 COLIaILHUM cTaTycom, to be born with a
silver spoon in one’s mouth, blue blood. D. Crystal 3a3nauae, mo OpuTaHCHKHIt
BapiaHT aHITIHCHKOT MOBH 30epirae ruOoKi icTopuyHi MOBHI tiactu [1, ¢. 312-314].

AMepuKkaHChbKka (pazeosiorisi (¢opMmyBajiacs B yMOBaX OCBO€HHS HOBHX
TEPUTOPINA Ta CTAHOBJIEHHS JEMOKPATUYHUX 1HCTUTYTIB. KoHIlenTu cB0OO U, yCHIXY
Ta MOOUIBHOCTI 3HAXOTh BioOpaXkeHHs y (paseosorizmax the American Dream, to
pull oneself up by one’s bootstraps, think big, time is money. Taki oguHwMII
B1100pakaroTh 11€10 1HIUBIyaJIbHOT BIMOBIIAJIBHOCTI Ta M AMPUEMIMBOCTI.

Z. Kbvecses HaroJomrye, 1o KyJabTypa 3yMOBIIIO€ Bap1aTUBHICTh META()OPHUUHUX
MO/IeJIe HaBITh 3a HASBHOCTI CIJILHUX KOTHITUBHUX MeXaHi3MiB [6, c. 186-188]. V
OpUTaHCHKIM TpaaMilii JOMIHYIOTh MeTadopu CTaOLIBHOCTI Ta MOPSAKY, TOIl K B
aMEpPUKaHChKIN, pyXy, KOHKYPEHIIi Ta JOCATHEHHS METH.

R. Dirven migkpeciroe, 10 MOBHI CTPYKTYpU BiZOOpa)XarOTh COIIaIbHO
3YMOBJICH1 KOTHITUBHI Mojeni [5, ¢. 24-26]. Takum unHOM, (pa3eooTiuHl OJIUHUIIL
BUKOHYIOTh (DYHKIIIIO KyJIbTYpHUX KOJIB, 4Yepe3 fAKI MOXHA PEKOHCTPYIOBATU
HaIlllOHAJIBHY CUCTEMY I[IHHOCTEH Ta CBITOTJISAHI IOMIHAHTH.

[TopiBHsIPHUYN aHANI3 OpPUTAHCHKOI Ta aMEPUKAHCHKOI (Ppaszeosiorii 3acBiguye
HAsBHICTh CHUIBHOI MOBHOiI OCHOBH, ajié PI3HUX KOHIENTYyaJbHUX JOMIHAHT.
bputancbka  Mozenb  XapaKTepU3yeTbCS — TPAAUIINHICTIO Ta  ICTOPUYHOIO
CHAJKOEMHICTIO, aMEpPUKaHChKa JMHAMI3MOM 1 Opi€HTali€ro Ha MaitdytHe. OTxe,
(dhpazeoiorist € BAXIMBUM JDKEPETIOM IS TOCIIKEHHS HAIllOHAIBHOT KApTUHU CBITY
B MEKax KOTHITUBHO JIIHTBOKYJIbTYPOJIOTTYHOTO MIAXOY.

CIITMCOK BUKOPUCTAHMUMX 1KEPEJI

. Crystal D. The Stories of English. London: Penguin Books, 2005. 584 p.

2. Humboldt W. von. On Language: On the Diversity of Human Language Construction and
Its Influence on the Mental Development of the Human Species. Cambridge: Cambridge
University Press, 1999. 324 p.

3. Evans V., Green M. Cognitive Linguistics: An Introduction. Edinburgh: Edinburgh
University Press, 2006. 830 p.

4. Lakoff G., Johnson M. Metaphors We Live By. Chicago: University of Chicago Press,
2003. 276 p.

-

28



5. Dirven R., Verspoor M. Cognitive Exploration of Language and Linguistics. Amsterdam:
John Benjamins, 2004. 290 p.

6. Kovecses Z. Metaphor in Culture: Universality and Variation. Cambridge: Cambridge
University Press, 2005. 314 p.

7. Wierzbicka A. Understanding Cultures through Their Key Words. Oxford: Oxford
University Press, 1997. 317 p.

HATAJIIA PUBIHA
CBATOCJIAB BUITHCbKUI

3AXITHOYKPATHCBKUI HAIIIOHAJIBHUI YHIBEPCUTET,
TEPHOIILTh, YKPATHA

I'PAMATUKAJIBANIA AK MEXAHI3M ®OPMYBAHHSA
I'PAMATHYHOI CUCTEMU
AHI'JIO-BA3OBAHUX KPEOJIBCBKHUX MOB

I'pamaTukanizamiss — mnpouec HaOyTTS JEKCUYHOKO OJMHHUIECI0 I'paMaTHYHOI
(GYHKINT MpHU MOCTYIIOBIM BTpaTi JIGKCHYHOT CAMOCTIMHOCTI — € OJHUM 13 KITFOUOBUX
MEXaHI13MIB pPO3BUTKY T'paMaTHYHHUX CHCTEM Y MoOBax cCBITY. B anrio-06azoBaHux
KpEOoJIbChKMX MOBax 1€l mpouec HaOyBae OCOOIMBOrO 3HAYEHHS: 3a BIACYTHOCTI
TPUBAJIOI MUCHMOBOI TPaauLii Ta B yMOBaX IHTEHCUBHOTO MI)KMOBHOTO KOHTakTy
rpaMaTthkaiizanis BiI0yBaeTbCs CTPIMKO M MPO30pO, IO POOUTH KPEOJIbChKI MOBH
VHIKQJIbBHUM MaTepiajioM JJisi BUBYEHHS 3arajlbHUX 3aKOHOMIPHOCTEH IpaMaTU4YHOL
eBoJIroIIii [3, c. 45].

MeToro npOoroHOBaHUX TE3 € aHaJ3 MEXaHI3MIB 1 TPAEKTOPIA rpamMaTHKami3amii
B TPbOX aHIN0-0a30BaHMX KOHTAKTHHUX MOBax — siMaiicbkoMmy Kpeousi (Jamaican
Creole, nam — JC), tok-miciHi (Tok Pisin, nami — TP) Ta HirepiiicbkoMy MiJI>KHHI
(Nigerian Pidgin, mami — NP). MarepiaioMm ciyrytoTh AECKPUNTHBHI TPaMaTUKH
JOCIIKYBaHUX MOB Ta KOPITYCHI JIaHi.

HaiiGinpr moka3oBUM MPUKIAIOM TpaMaTHKamIi3aiii B yCiX TPhOX MOBaxX €
dbopMyBaHHS CHUCTEMH YacOBO-BUAOBO-MoAaibHuX MapkepiB (TMA-mapkepiB).
XapakTepHo, 110 JpKepelnaMHu TpamaTHKami3alii B KO)KHOMY BUIAJAKY BUCTYIAIOTh
JICKCUYHI OJMHUII 3 MPO30pPOI0 CEMaHTUKOI. Mapkep MalOyTHBOrO yacy B YCIX
TPHOX MOBaxX MOXOJUTH Bia miecioBa pyxy go (JC: wi/a go — wmaitOytHiii vac; TP:
baimbai Bix anrn. by and by — bai; NP: go). Mapkep mporpecuBHOTO BUIY
rpaMaThKaIi3yBaBcs 3 MO3MIINHUX a00 jJokaTUBHUX AiecniB: B NP yacTtka dé/dey
(YHKILIOHYE OJIHOYACHO SIK MapKep MpOrpecuBy 1 JOKaTUB — CBIAYEHHS
He3aBepieHoi rpamarukamizauii [1, c¢. 189]. Mapkep nepdexty don (JC ta NP)
MOXOAUTh BiJl aHriiiickkoro done '3aBepuieHUil' 1 JEMOHCTPYE KIACHMYHUM HUISX
CEMaHTHUYHOTO TIEPEOCMHUCIICHHS: JICKCUYHE 3HAUYCHHS PE3yNIbTaTy Mii — rpaMaTHYHe
3HAYCHHS 3aBEPIICHOCTI.

Ki11040B010 THIIOJIOTIYHOK PHCOI0 TPAMATHKAJI3ANIl B KPEOJIbChbKHUX MOBAaX
€ il oHOHAMpAaBJIEHICTh: JICKCUYHA OJWHUIIA IOCIIJOBHO MPOXOJUTHh IIISAX BiJ
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MOBHO3HAYHOTO CJIOBA JI0 TPaMaTHUYHOTO MapKepa, He 3BOpoTHO. Tak, y TP miecimoBo
baimbai crmoyaTky BXKHUBJIOCS SIK CAMOCTIMHUM MPUCITIBHUK 31 3HAYEHHSM «3T0JIOM,
MI3HIIIEY», IOCTYMOBO CKOPOTWJIOCS JO bai 1 3akpinmuiocs sk 00OB'SI3KOBUM
IpeBepaIbHUM MapKep ippeanbHOCTI Ta MaiOyTHboro vacy [4, c. 115]. Lleit nporiec
3a)IKCOBAaHO B KOPIYCHUX JAHUX PI3HUX XPOHOJOTIYHHUX 3Pi3IB 1 € OJHHUM 13
HaWKpalie 3aJOKyMEHTOBAaHUX MPHUKIAJIB TrpaMaTUKai3allli y KOHTAKTHUX MOBax
3arajom.

[TpuUHIMTIOBO BaXXTMBUM TEOPETHYHUM MHUTAHHSIM € PO3MEKYBaHHS MiXK JBOMA
JDKEepenaMyd TpaMaTHYHHUX CTPYKTYp Y KpeojiaX: HE3aJe)KHOI0 TIpaMaTHKai3alli€lo
BCEpEeIMHI HOBOI MOBHOI CHCTEMH Ta NPSIMHUM TE€PEHECEHHAM (PEIUTiKAIIIET0)
rpaMaTUYHHUX MaTEepHIB 13 CcyOCTpaTHMX MOB. AHaJI3 MaTepialy 3acBiAUYye, IO
oOusIBa TPOIECH MOXYTh BiIOYBaTUCS OJHOYACHO W B3a€EMHO IIiJICUIIIOBATH OJIUH
oaHoro [2, c. 112]. 3okpema, cepianbHi aiecniBHi koHCTpykiii (SVC) y JC ta NP
PO3BUHYJIHCS SIK pe3yJbTaT KOHBEPIEHINl: BHYTPIIIHS TpamMaTUKaIi3allis IIECIIB
pyXy Ta TepeMillieHHs 30irjiacsd 3 aHaJOTIYHUMHU CTPYKTypamH CyOCTpaTHHUX MOB
HIrepO-KOHToJie3bKoi rpynu, 1e SVC € NpoAyKTUBHUM IPaMaTUYHUM MEXaHI3MOM.

TakuMm 4MHOM, TpaMaTHKaIi3allisl B aHIVIO-0a30BaHUX KPEOJIbChKUX MOBAX € HE
CTUXIHHUM, @ THUIIOJOTIYHO 3aKOHOMIPDHUM IMPOLECOM, IO MiANOPSAKOBYETHCS
YHIBEpCAJbHUM  TPAEKTOPIAM  CEMAaHTHYHOro mepeocmucieHHs. Crnenudika
KpPEOJIbCHKOIO KOHTEKCTY MOJISIrae B CTPIMKOCTI I[bOTO IPOILIECY, MOro Mpo30pocTi
ULl AOCTHIAHMKAa Ta B3aeEMOAIl 3 MeXaHi3MaMH CyOCTpaTHOro NEepEeHECEHHS.
[lepciekTUBHUM € TOpPIBHSUIBHE BHUBYEHHS TEMIIIB TIpaMaTHKaii3alli B yMoOBax
PI3HOIO CTYNEHS HATUBI3aLli JOCIIHKYBAaHUX MOB.
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HAJIISA CABUUH

IBAHO-®PAHKIBCLKUI HAITIOHAJIbHUI TEXHIYHWN YHIBEPCUTET HA®THU
ITA3Y, m. IBAHO-®PAHKIBCEHK, YKPATHA

HOMIHAJIIBALIA SIK CITIOCIb
CJIOBOTBOPEHHA B CUCTEMI MOB
He3Baxatouu Ha HasBHICTh I'PYHTOBHUX JIOCII/I>)KE€Hb, MUTAHHS HOMIHAJI3ALli] K

OJIHOTO 3 OCHOBHHUX CIIOCOOIB CIIOBOTBOPEHHS B CUCTEMI aHTJIIICHKOI Ta yKPaiHChKOI
MOB 3aJIUIIAETHCA BIAKPUTHUM 1 moTpedye mnoaaibiioro axamizy. I[Ipobraemy

30



HOMIiHaJI3alii y MOBO3HABCTBI BMBYaIM 3apyOixkHI Ta yKpaiHceki jiHrsictu: C.
ITinkep, I'. CBopa, B. Kapaban Ta ixmi. Y mnpangx 3apyODKHHX JIIHTBICTIB
HOMIHATI3allid PO3MIISIAE€TCS K CTPYKTYPHUHM €J1eMEHT aHTJIHChKOI rpaMaTHKH, 10
Ma€ 3HAYHMM BIUIMB HA CHUHTAKCHUYHY OpraHizaimilo Tekcty [6].  YkpaiHChbKi
JOCIITHUKA aKIEHTYIOTh yBary Ha NEpeKiaJo3HaBYMX acleKkTax HOMiHaji3allii,
MIJKPECIIOI0UM TPYAHOIl il aJeKBAaTHOrO BIATBOPEHHS Y MOBax 13 pI3HUMH
rpaMaTUYHUMHU cucTemMami [1; 4].

«Hominamizarisi — 1e mpoiec, y pamkax SKOro IeBHE CJIOBO ab0 CHMHTaKCHYHa
KOHCTPYKIIis HaOyBae iIMCHHHKOBOI QyHKIII» [2]. 3a3Buuaii 11e 03Havae, M0 IMEHHUK
MMOXOJUTh BiJl 1HIIOTO THITY CJIOBHHUKOBOI OJIMHWIN, HAW4YaCTIiIIE Bia di€cioBa abo
NpUKMETHHUKA. [CHye TakoX MiaxXij, sSIKMA BU3HAYA€ «HOMIHAMI3ZAIIO SIK YTBOPEHHS
IMEHHHKIB 13 CJIB IHIIMX YaCTHH MOBH, MEPEBAXHO IIECIIB Ta MPUKMETHHUKIB, 3a
JIOTIOMOTOIO0 JI0JaBaHHS BIIMOBIAHUX cy(dikciBy» [3].

Onnak, HOMIHaJI3allsd B AaHIJIIMCBHKIA MOBI CTAaHOBUTL OJUH 13 HAHOLIBII
MPOJTYKTUBHUX CIOCOOIB CJIOBOTBOPEHHS Ta CHHTAKCUYHOI JEpUBAIlii, 10 MOJISTAE Y
MIEPETBOPEHHI JII€CTIB, TPUKMETHUKIB a00 IIJIUX CJIOBOCIOIYYeHb Ha IMEHHUKH. K
JIHTBICTUYHE SBHINE, HOMIiHami3alis 3a0e3meuye IMepexii IpPeIUKaTUBHUX Ta
O3HAKOBUX CTPYKTYp JO IMEHHUKOBOI cdepu, 110 Chpuse y3arajibHEHHIO,
00’exTuBaIlii Ta adCTparyBaHHIO 3MICTY.

BuniuisiroTh KiJlbka OCHOBHUX THITIB HOMiHAMI3a1li: MOP(OJIOTTYHY, CHHTAKCUYHY
Ta JIEKCUKO-ceMaHTW4YHYy. KoxHa 3 HMUX Mae cBOi (opMaibHI MOKa3HHKH, MOJENI
TBOpEHHS Ta cepy QyHKIioHyBaHHS [5].

VY cydacHiii aHIIHCBKIA MOBI HOMiHami3alis HaOyja CTaTycy OJHOIO 3
HaWIMPOIYKTUBHIMIMX CIOCOOIB PO3IIMPEHHS JIEKCUYHOTO CKIaay. BoHa oxoruitoe sk
MopdostoriuHi Mojesi (30KpeMa yTBOPEHHS IMCHHHKIB 3a JIOTIOMOT0I0 cydikciB -tion,
-ment, -ness, -ity), Tak 1 CHHTaKCHYHI MEXaHi3MH, TOB’SI3aHi 31 3MIHOI CTPYKTypH
pEUYCHHS Ta MEepepo3MoAlIoM (PYHKINIH HOro KOMIIOHEHTIB. 3aBISKH IIbOMY MOBIII
OTPUMYIOTh MOXKJIMBICTh YTBOPIOBATH HOBI TOHSATTS, MOIU(]IKyBaTH CTUIb 1
KOMYHIKaTHBHY OPTaHi3aIlito TeKCTY BIAMOBIIHO A0 MOTPEO KaHpy.

[Ipouiec HOMiHaMi3aIi BiOYBAa€ThCA BiJ PI3HUX YACTHMH MOBH: Ji€cioBa (3a
goromoror cygikciB: -ion, -ment, -al, -ance/-ence Tta inmmx). Taki iIMEHHHUKH
MO3HAYaKTh MpoIllecH, il uu ixHi pesynbraT: decide — decision, develop —
development, approve — approval; npukMeTHHKIB: (3a TOMOMOI0I0 Cy(]iKCiB -NESS,
ity, -Cy Ta momiOHUX YTBOPIOIOTHCS IMEHHHKH, IO TepeAaroTh BJIACTHBOCTI a0o
CTaHW, paHille BUPAXKCHI NMpUKMETHHKOM: happy — happiness, active — activity,
efficient — efficiency.

OxkpiM TOTO, HOMIHATI3aIllsl MOYKE€ BUHUKATH HAa OCHOBI LUJIUX CJIOBOCIIOTYYE€Hb
a00 MpeANKATUBHUX CTPYKTYP, KOJHM JIisl UM MOAIS NEPETBOPIOETHCS HA IMEHHUKOBY
KOHCTPYKIIifO 3 BUIIUM piBHeM aOctpaxiiii: the fact that he arrived — his arrival, they
decided to cooperate — their decision to cooperate (the cooperation). Takum urHOM,
CHHTAaKCHYHA HOMIHAI3AIlS TIOJATAE y TEPETBOPEHHI MUIMX MPEAUKATHUBHHUX
KOHCTPYKIIIH, MIECTIBHUX Tpynm abo peueHb Ha iMeHHI (pa3u. Haifuacrime e
MpoIlec BiIOYBAETHCS MIISAXOM TEPYHIIATHHOTO TEPETBOPEHHS JIECIOBA, KOJH
niecaiBHa Gopma -iNg BUCTYIIAE HE SIK CIIOBOTBIpHHMIA Cy(iKC, a SIK TpaMaTHYHUIN 3aci0
cyocrantuBarii (the singing of the birds, his coming home late). Ha Bigminy Bix
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Mop(dooriuHo1 HOMIHaI3alli, CHHTAaKCUYHA HE 3MIHIOE JIEKCUYHOTO CKJIay CJIOBa, a
JUIIe TePeBOJUTh BepOalibHy MAi0 B IMEHHUKOBY ¢yHKI0. ['epyHaiansHl Tpynu
TaKOX JO03BOJISIIOTh TIEpe/laBaTH CKIJIAJIHI MPOTMO3UIIIHI CTPYKTYpPH Yy KOMIIAKTHIH
IMCHHUKOBIM Qopmi, 110 XapaKTepHO JJII HAyKOBOro Ta OQIliiHO-A1JI0BOTO
JTMCKYPCY aHTJINCHhKOT MOBH.

[leit Tun HOMIHAMIZAIT TIepeaOavae mepexia cJioBa 3 OJHIET YaCTMHU MOBH JI0
1HI101 6€3 30BHIMIHIX MOP(OJIOTIYHUX MOKA3HUKIB, TOOTO YEpe3 H)Ib08Y 0epusayiro
abo koHeéepcilo. AHrmiicbka MOBa, OyAy4d aHaJITUYHOIO, MPOIYKTHBHO
BUKOPHUCTOBYE Tiepexin mieciaiB B imennuku (to hope — hope; to call — call),
IPUKMETHHKIB B iMeHHHUKH (POOr — the poor), miecniB y Ha3Bu mogiit (a fall, a move).
Ile#i Tum HOMIHAMI3AMIl OCOOIMBO TOMMUPEHUH Yy XyMOXKHIX TEKCTax, e
BUKOPHUCTOBYETHCS NIl HAJAHHS BUCIIOBIIOBAHHIO JJAKOHIYHOCTI, IMHAMIYHOCTI abo
€MOI[IIHOI HACHUYEHOCTI. 3aBASIKM BIACYTHOCTI CIIOBOTBIDHMX IIOKa3HHMKIB BIH
3aJIMIIAETHCS HAaMeHIT (OpMalIbHO MapKOBAaHUM, OJIHAK MAa€ 3HAYHY CTUIIICTUYHY
Bary.

OxpeMy Trpylly CTaHOBIATH CKJIaJHI IMEHHUKH, II0 BUHUKAIOTh YHACIIIOK
noeHaHHA Kijabkox ocHOB (breakdown, sunrise, handwriting). Xoya meii THI 4acTo
PO3IIIAIAE€THCA K CIOBOCKIIAJIaHHS, MOTO MOXXHA TPAKTYBAaTH 1 SK HOMIHATI3alllo,
OCKIJTbKM B pe3yJbTaTl TMOEJHAHHS JI€CTIBHOI OCHOBM Ta IHIIOTO KOMIIOHEHTA
YTBOPIOIOTHCA IMEHHUKHA 3 YITKO HOMIHATHBHOIO CEMaHTHKOI. Taki yTBOpEHHS
31€0LIBIIOTO MEePEA0Th MPOLIECH, CTaHU a00 Pe3yNbTaT Jii.

OTtxe, HOMIHAaI13a1[1s I10CTAaE SIK yYHIBEpCaTbHUN 1 BOJHOYAC
O0araro()yHKIIOHATBHUN CHOCIO CIOBOTBOPEHHS, WIO0 3a0e3nedye pO3IIHUPEHHS
JIEKCUYHOTO CKJIaay Ta (OpMYyBaHHS HOBUX HOMIHATHBHUX OJIMHUIIB Y PI3HUX MOBaX.
VY cydacHiil aHTIIIMCHKINA Ta YKpaiHChbKIA MOBAaX BOHA BUKOHYE HE JIMILIE JIepUBalliiiHi,
a ¥ KOTHITUBHI Ta CTWJIICTUYHI (DYHKIII: COpUsiE y3arajlbHEHHIO, a0CTparyBaHHIO Ta
dhopmaizariii 3mMicTy, 3a0e3nedye KOMIAKTHICTD 1 TOYHICTh BUCJIOBIIOBAHHS, a TAKOX
aJlanTarlito KOMyHIKaTUBHOI CTPYKTYPU TEKCTY JI0 BUMOT KaHpPY.

Pi3Hi Tinu HOMiHami3aMii — MopdosoriyHa, CHHTaKCUYHA, JICKCUKO-CEMaHTUYHA
Ta YTBOPEHHS CKJIQJHUX IMEHHHUKIB — YTBOPIOIOTH ITUTICHY CHCTEMY, SKa aKTHBHO
(GyHKIIOHYE y HAyKOBOMY, O(MIIIHHO —AUIOBOMY Ta XYAOXKHBOMY JHCKYpCI.
Boanouac mnepeknago3HaBUMil acmekT HOMIHAMi3allli JEMOHCTPYE CKIAAHICTh 1l
aJICKBaTHOTO BIJITBOPEHHS Yy MOBax 13 PI3HUMU TPaMAaTUYHUMU CUCTEMaMH, IO
BIIKDUBA€E MEPCHEKTUBHU JUISI MOAAIBIIMX JOCHIDKEHb Yy Taly3l MOPIBHSUIBHOI
JIIHTBICTUKH.

[lepcriekTBY  MOJATBIIUX  JOCHIIKEHb  HOMIHANI3aIlli  MONATaloTh Y
norMOJICHOMY MOPIBHSJIBHOMY aHalli31 aHIJIIHCHKOT Ta YKpaiHChKOI MOB, 30KpeMa y
BUSIBJICHH1 BIIMIHHOCTEN Y MPOAYKTUBHOCTI PI3HUX TUIIIB HOMiHaTI3awii. BaxxauBum
HaIpsIMOM € AOCIIHKEHHS CTUIICTUYHUX (DYHKIIIH HOMIHAMI3alli Y pI3HUX KaHpax, a
TaKoX 11 KOTHITUBHOTO BHUMIpPY, IO JO3BOJISIE TIPOCTEKUTH  MPOIECU
KOHIIETITyami3allii Ta KaTeropusaiii 3HaHb. [lepekiiamo3HaBunii acMeKT BiJIKPUBAE
HOBI MOJKJIMBOCTI JJI aHaji3y TPYAHOIIIB 1 CTpaTerii aaeKBaTHOTO BIATBOPEHHS
HOMIHATI30BaHUX KOHCTPYKI[IM Y MOBax 13 pi3HUMH rpaMaTUYHUMH CHCTEMaMHU.

Takum 9MHOM, HOMIHATI3aIllS MOCTAE K OAaraTOBUMIPHE SBHIIE, 110 TOTPEOye
KOMIUIEKCHOTO ~ MDKIUCIHHUIUIIHAPHOTO  MIAXOAY, IOE€JHAHHS  JEpUBALlINHUX,

32



KOTHITUBHUX, CTWIICTUYHMX Ta TEPEKIAIO3HABUMX JOCHIKEHb, a TaKOX
BUKOPHUCTAHHS CyYaCHHUX JIIHT'BICTUUHHUX TEXHOJOT1H. [{e BU3HAYae ii KIIo4oBe Miclie
y Cy4YaCHOMY MOBO3HABCTBI Ta BIJIKpUBA€ IIMPOKI TOPU3OHTH JUIsI MOAAJBIINX
HAyKOBUX MOUTYKIB.
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IPUHA XYPTAK

HAIIOHAJILHUN TEXHIYHUY YHIBEPCUTET «JIHITTPOBCHKA TIOJIITEXHIKA»,
m. JTHITIPO, YKPATHA

MOP®OJIOITYHI TPAHC®OPMAIIIL JIECJIIBHUX ®OPM ¥
CYYACHOMY HIMEIIBKOMY MOBJIEHHI

Y cydacHiil HIMEIBKI MOBI CIIOCTEPIra€ThCs 3POCTAHHS BapIaTUBHOCTI Yy
BXKMBaHHI MIECTIBHUX (POpPM, IO MPOSIBISIETHCS y MapajelbHOMY BHUKOPHUCTaHHI
PI3HHX CIOCOOIB J1€BIIMIHIOBAHHS B MEXax OJHOTO JMi€ciioBa. Y 3B’S3Ky 3 UM
BAXKJIMBO JIOCHIDKYBAaTH BHUIAJKH, KOJIM TpagulidHI (OPMH CHUIIBHUX J1€CTIB
Y>KHBAIOTHCSI Pa3oM 13 pEryjsipHUMU (opMamu ciaabKoro THUIly, IO BigoOpaxae
MOCTYMNOBI 3MIHU B CUCTEMI JII€CIIB HIMEIIBKOT MOBH.

[IpobiemaTnka (QYHKIIOHYBaHHS CHJIBHUX 1 CJIaOKUX JIE€CIIB TPAJUIIIHO
nepedyBae y LIEHTPl yBaru repMaHICTUYHUX CTY[IA, OCKUIBKM BOHAa BigoOpakae
MIMOWHHI TIpoliecl MOPQOJIOTTYHOT €BOJIFOIIT HIMEIbKOi MOBHU. BiamoBigHO 10
Cy4yaCHUX JIHTBICTHYHUX CIOCTEPEKEHb, MEPEeBaXKHA OIIBIIICTE HOBOCTBOPEHUX
TIECTIBHUX OJAWHUITH HAICKUTH J0 CIAOKOTO THUITY BIIMIHIOBAHHS, IO TOSICHIOETHCS
MPOYKTUBHICTIO PETYJISIPHOI MOJIEN /I€BIAMIHIOBaHHS. 30KpeMa, Taki JI€CIIOBa, SK
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filmen, funken, starten, telefonieren, nemoHCTpyrOTH TUTIOBHI MeXaHi3M (pOpMyBaHHS
gacoBux (GopM 3a J0MOMOror cygikcaabHOro IOKa3HHMKa -l1€ y TmperepuTi Ta
npedikcaribHO-CyPikcanbHOT KOHCTPYKIii ge-...-t y dopmi Partizip 1I. VwHacminok
[IBOTO PETYJISIpHA MOJIETh IMOCTYIOBO 3MIIHIOE CBOi IMO3WINI B Cy4YacHi MOBHIN
cuctemi [1, c. 190].

[Tomi6H1 TpaHchopMalliifHi MPOLECH MPOCTEKYIOThCSA 1 B I1HIIUX JIECTIBHUX
rpynax cy4acHoi HiMmenbkoi MoBHM. Hampukiazn, miecioBo fragen y po3MoBHOMY
MOBIICHHI Jenami dactime yTBopioe (opmy mnpereputy fragte, omnak y neskux
TlaJIeKTHUX a00 ICTOPUYHO 3yMOBJICHMX KOHTEKCTax (ikcyerbes BapianT frug.
AHaJIOTIYHa TCHJIICHIIIS TPOCTEKYEThCS 1 B aieciioBi wenden, me mopsia i3 GpopMoro
wandte ¢ynkmionye Bapiant wendete. Came yepe3 1e MopdoJiorigHa cucTema
Cy4acHOi HIMEUIbKOI MOBU IEMOHCTPY€ CTaH AMHAMIUHOI PIBHOBArd M ICTOPHUYHOIO
TPaJUIII€I0 Ta TEHASHI[ISIMU 10 CIPOIIEHHS TPaMaTUYHUX MO/IEIICH.

3aranom MopdoJIoriyHa MapagurMa HIMEIBKOTO JI€CIOBA XapaKTEPHU3YEThCs
CKJIaJIHOIO Ta CUCTEMHO OpPraHi30BaHOIO CTPYKTYpolO (popMOTBOpEHHs. BinmoBigHO
70 JIHTBICTUYHUX Kiacu@ikaiiii, BOHAa OXOIUIIOE KiuIbka (YHKIIIOHATBHUX TpyM
dbopwm, sKi B1I0OpakaroTh rpaMaTUYHI KaTeropii 4acy, croco0y Ta CHHTaKCUYHOI poJIi
JIECIIOBA B PEYCHHI. 30KpeMa, Y CTPYKTYpl JTIECTIBHOI MapagurMud BHOKPEMITIOIOThH
TpH 1HQIHITHI POPMH, IIICTh THANKATUBHUX (POPM TEMEPIIIHBOTO Ta MUHYJIOTO Yacy,
mIicTe (OpM KOH'IOHKTHBA B MeXaxX THUX CaMUX YaCOBHMX IUIOIIMH, a TaKOX JIBi
IMIIepaTUBHI (POPMHU TENEPINIHBOIO 4Yacy. TakuM YMHOM, Y CYKYIHOCTI 3a3HAau€Hl
CTPYKTYpHI €JIeMEeHTH (OPMYIOTh CHCTEMY, IIIO 3arajoM Hajidye ABAALATH JI€B STh
rpamMaTH4HuX (GOpM J1€CIOBA, SIKI (PYHKIIOHYIOTh Y Cy4acHIM HIMEIbKii MOBI [2, C.
162].

BonHowac y Mexax peaJlbHOTO MOBJICHHSI CIIOCTEPITa€ThbCsl TEHJCHIS 0
(yHKLIOHAJIBHOI BaplaTUBHOCTI OKPEMHUX €JIEMEHTIB Li€i cuctemu. Hanpuxnan, y
CyJacHii MOBHIM MPaKTHIll Topsia i3 Tpaauiiiaumu Gopmamu Konjunktiv 11 gemami
YacTillle BUKOPUCTOBYETHCS aHAIITUYHA KOHCTPYKIS 3 AleciioBoM wiirden. Tak,
nopsin 13 ¢GopMmoro ich kdme akTUBHO (YHKIIIOHYE BaplaHT ich wiirde kommen.
VYHachigok 1mporo MopdoJioriuyHa opraHizailisi Ji€cioBa JEMOHCTPYE TEHACHIIO 0
(YHKIIIOHATBFHOTO TEPEPO3NOAUTY TPaMaTUYHUX 3aC001B BUpPaKEHHS YMOBHOCTI Ta
TIMOTEeTUYHOCTI.

3BepHEMOCS 10 MPaKTUYHOTO achekTy JochipkeHHs. Tak, y myOmikarmii [4],
MPUCBAYEHIA BUOOPY KJIIMATUYHOrO OOJaJAHAHHS IS SKUTIOBUX MPUMIIICHD,
MPOCTEKYETHCS XapaKTEpHA JJI1 Cy4aCHOrO HIMELBKOTO MyOJIIUCTUYHOTO JUCKYPCY
aKTMBHAa JWHaMiKa BHUKOPUCTaHHsS  Ji€ciiBHUX  (opMm, 10  BigoOpaxae
(GyHKL1OHYBaHHA MOP(QOJIOTIYHOI CUCTEMU MOBU B PEATBHOMY KOMYHIKAaTUBHOMY
cepenoBull. BimoBiAHO 70 HaBEACHOTO TEKCTY, 1HQOpMaLIHUN BUKIaA 0a3y€eThCs
Ha MO€AHAHHI IHIAUKATUBHUX (DOPM TEMEPIIIHBOTO Yacy, MOJAJIbHUX KOHCTPYKIIIN Ta
1HQIHITUBHUX CTPYKTYp, SKI 3a0e3MeuyloTh JIOTIYHY OpraHizalil0 MOBiJIOMIICHHS.
3okpema, y pparmenti “Experten unterscheiden vor allem zwei Arten von Gerdten”
[4] miecioBo unterscheiden ¢yukiionye y ¢opmi Prdsens, mo migkpeciroe
aKTyaJbHICTH moOAaHOi iHMopmari Ta 1i y3araapHeHuid Xxapaktep. BomHodac
KoHCTpyKIist “Worauf Verbraucher beim Kauf achten sollten” [4] nemonctpye
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Bukopuctanas Gopmu Konjunktiv Il miecmosa sollen, sika BukoHye pexoMeHaaninHy
(GyHKIIIIO Ta BiJoOpaXkae mparMaTUYHUNA acTeKT TEKCTY.

[Topsin i3 MMM y TEKCTI YiTKO MPOCTEKYETHCS TEHMACHIIS 0 BUKOPHUCTAHHS
1H(QIHITUBHUX KOHCTPYKIIH y TIO€JHAHHI 3 MOJAJIBHUMHU [II€ECIOBAMH, IO €
XapaKTepHOI0 O3HAKOKO Cy4acHOi HIMEIbKO1 KOMYHIKaTHBHOI mpakTuku. Hanpukian,
y peucHHi “Seine Wahl sollte man sorgfiltig abwdgen” [4] dopma sollte
MOETHYEThCS 3 IHPIHITUBOM abwdgen, HOPMYIOUN KOHCTPYKIIIIO PEKOMEHIAIIMHOTO
tuny. HaBenmenuii cmoci6 BHUpaxeHHs AEMOHCTpYe (DYHKIIOHAJIbHE PO3IIMPEHHS
MOJaIbHUX (HOPM y CYy4aCHOMY HIMELBKOMY MOBJICHHI. BHAcCmiIOK 1[bOT0 Ji€CTiBHA
Mopdosoris BimoOpakae rpamMaTHyHi KaTeropii, a TakoXX aKTUBHO Oepe ydacTb y
dbopMyBaHHI TParMaTHYHOTO 3MICTY BHCIIOBJICHHS, 30KpeMa y IMepenayi mopaj,
MIPUIYIIEHb a00 OIIHOK.

Kpim Toro, y mociimKyBaHOMY TEKCTI IOMITHOIO € TEHACHIIIS O BUKOPUCTAHHS
0e30c000BUX 1 NACUBHUX KOHCprKmH AKl 3a0e3MeuyloTh 00’ €KTHUBI3alli0
noBigomicHHs. Tak, y BucioBienui “Gerdte aus dem Elektro- oder Baumarkt sind
oftmals nur in Monoblock-Ausfiihrung erhdltlich” [4] 3acTocoBano hopMy aieciioBa
sein y moenHaHHI 3 NPUKMETHUKOBHM KOMITOHEHTOM erhdltlich, moO CTBOPIOE
OMKCOBY KOHCTPYKIIIO 3 MIHIMAJILHOIO Cy0’ €KTHOIO BupasHicTio. [1oai0Hui mpuHIumI
peanizyetrbes 1 B peueHHi “‘Wird die Abwdrme iiber einen Schlauch nach draufien
befordert...” [4], ne BukopucTaHo mnacuBHy (opmy miecioBa befordern. Takum
YUHOM, MOP(OJIOriyHl TpaHc(opmalli AiecaiBHUX (GOPM y CydaCHOMY HIMEUBKOMY
MOBJICHHI TPOSIBISIIOTHCS Y 301IIBIIICHH] YaCTOTH aHATITHYHUX 1 TACUBHUX CTPYKTYD,
K1 CIIPUSIOTH HEUTPAIHHOCTI Ta IHPOPMATHUBHOCTI BUKIIATY.

CBoero ueproro, B iHMIM crarti [3], TPUCBAYCHIH MOMXIJIMBOMY MPOAAKY
komnaHii Suse iHBectuiiinuM GougoM EQT, mpocTexyeTbecsi XapakTepHe s
Cy4aCHOTO HIMEUBKOrO MEIIMHOTO JHUCKYpCY BHKOPHCTAHHS PI3HOMAHITHHX
niecmiBHUX (GopM, fAKI BiIOOpaxaroTh aKTyallbHI TEHJIEHIII MOpQOIOTIYHOT
opraHizaimii HIMEUBKOTO MOBJEHHS. 3TiAHO 3  HaBEACHUM  (parMeHTOM,
iH(dopMaIliiiHa CTPYKTypa TEKCTY 3HAUYHOIO MIPOIO TPYHTYETHCS Ha MOEAHAHHI (opM
nepdekTa, nperepuTa Ta aHATITHYHUX KOHCTPYKITIH, 110 3a0€3MeUyI0Th YITKY 4YacOBY
Ta JIOTIYHY TOCIIOBHICTh BUKJIQAy MoAii. 30kpema, y BucioBieHHi “EQT hat laut
Insidern eine Investmentbank mit der Kdufersuche beauftragt” [3] BuKOpHcTaHO
dopmy Perfekt niecnosa beauftragen, sika y cydacHiit HIMELBKi# MyOTIIIMCTHII YaCTO
BUKOHY€ (DYHKIIIIO MOBIJOMJICHHS MPO 3aBEPIIEHY M1I0 3 aKTyaJlbHUMU HACIIJIKAMH.
Boanouac y peuenni “FEine Entscheidung steht noch aus” [3] 3acTocoBano
KOHCTPYKIIit0 3 aieciaoBoM Stehen y dbopmi Présens, o migkpeciitoe He3aBepIICHHMA
XapakTep MPOIEeCy YXBAJICHHS PIIICHHS.

Pa3oMm 13 UM y TEKCTI CIOCTEPIra€ThCsl AKTUBHE BUKOPHUCTAHHS MOJAIBHUX Ta
1H(MIHITUBHUX KOHCTPYKIIN, 0 (GOpMYyIOTh cHeru(piyHy CEMaHTUKY HPHUIYIIEHHS
a6o ¥mosipHocTi. Hanpuknan, y peuenni “Der Finanzinvestor EQT konnte sich vom
Linux-Spezialisten Suse trennen” [3] MoaanbHe TIECIOBO kOnnte peanidye 3HaAUYCHHS
TINOTEeTUYHOCTI Ta HeBW3HadeHocTi. [IpeacraBneHuit  cmoci®d BUpaKeHHS €
XapaKTEPHUM JUIsl  KyPHAIICTCHKOTO CTUJIIO, OCKIJIBKMA JO3BOJISE TEpeaaTH
iHdopMarliito, MO TPYHTYEThCS HA TMOMEPENHIX MJaHUX abo0 TMOBIJOMIICHHSX
iHCaiinepiB. YHACHAOK LBOTO Ji€ciaiBHA MOPQOJIOris BUKOHYE TpaMaTHYHy Ta
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TUCKypcUBHY (GYHKINIT, 3a0€3Meuyrour TOYHE BIATBOPEHHS CTYIEHS TOCTOBIPHOCTI
[IOB1JIOMJICHHS.

Boanouac anani3z MOBHOTO MaTepialy JEMOHCTPY€E TEHICHIIIIO JO BUKOPUCTAHHS
NMacCUBHUX Ta 0€30CO000BHUX KOHCTPYKIIIM, Kl CHPHUSAIOTH 00’ €KTHBI3AIlli BHUKJIATY
eKOHOMIYHO1 1H(popMallii. 30kpeMa, y BucioBieHHl “Die Planungen ... befdnden sich
jedoch im Anfangsstadium” [3] 3actocoBano ¢opmy Konjunktiv |, mo xapakrepHa
JUIsL Tiepefadl HempsiMoi MOBHU Y JKYpPHAIICTChKUX TekcTax. [lomiOHuii acrekT
npocTexyeTbes 1 B peuenni “EQT wollte sich dazu nicht dufSern”, ne BUKOPUCTAHO
dbopMy TmpeTepuTa MoOAAIBHOTO JiecioBa Wollen, ska BHKOHye (QYHKIIiIO
MOBIAOMJICHHS TIPO TO3MII0 cy0’ekTa. TakuM YHWHOM, BHUKOPUCTaHHS (opm
Konjunktiv y mnoemnHanHi 3 IHAMKATUBHUMH (OpMaMU CBITUYUTH MPO CKIATHY
B32€MO/11F0 MOP(}OJIOTIYHUX 3aC00IB Y MEXKaX Cy4acHOT0 1H(POPMAIIHHOTO TUCKYPCY.

VY KOHTEKCTI AOCHIKEHHS MOP(QOJIOTIYHUX TpaHCPOpMalliii BapTO 3BEPHYTH
yBary ¥ Ha (YyHKIIOHYBaHHS Ai€ciiB y (GOpMi TENEpIIHLOTO Yacy Jis OMHUCY
ekoHOMIYHUX TpouieciB. Hanpuknan, y peuenni “Einige Experten befiirchten, dass
Kiinstliche Intelligenz traditionelle Programme ... iiberfliissig macht” niecnoBa
befiirchten ta macht ¢ynkiionyroTh y Prisens, xoua HAETbCA MPO TEHACHIII
MaOyTHHOTO PO3BUTKY raiy3i. 3a3Ha4eHWM crnoci0 BUKOPUCTAHHS TEMEPIITHHOTO
gacy ¢opmye edekt 6e3mocepeTHbOI aKTyaIbHOCTI Ta aHAJIITUYHOCTI ITOB1IOMJICHHS.

VY miacyMKy IpoBeleHUM aHalli3 MiATBEPAXKYE, IO Y CYYaCHOMY HIMEIbKOMY
MEIIMHOMY JHCKYpPCl CHOCTEPIraeThbCsl aKTHBHA B3a€EMOJIIA PI3HUX MOP()OIOTTYHUX
dbopm nmiecnoBa — mnepdexrTa, mperepura, KOH IOHKTHBA, MOJAIBHUX KOHCTPYKIIIHA
Tomo. Biarak mpencraBiieHa BapilaTUBHICTh CBIIYUTH MPO JWHAMIYHUNA XapakTep
PO3BUTKY HIMEUBKOI JIECTIBHOI CHCTEMH, y MeXax sKOI IpamMaTH4HI 3aco0u
HaOyBalOTh HOBHUX (PYHKIIIOHAIBHUX POJIEH y Tpoleci BiAoOpa)KeHHsI COIiadbHO-
€KOHOMIYHHMX peaiil cydacHOCTI.

CIIMCOK BUKOPUCTAHUX J/KEPEJI

1. Kupnnuenko O. E. Mopdonoriuni iHHOBa1ii HIMEIbKOi MOBH (Ha MaTtepiaji XyJI0KHIX
TekctiB). BicHuk YHiBepcutety imeni Anbdpena HoGens. Cepis: Dinonoriyai HayKH.
2020. Ne 2. C. 187-195. DOI: https://doi.org/10.32342/2523-4463-2020-2-20-19

2. Tkauyk H., Ocranosuu O. Ilapagurma ¢opm JiecioBa HIMEIbKOI MOBH Yy CBITII
KoHIenii TemmopanbHoi koHctpykiii. Folium. 2023. Crensunyck. C. 157-163. DOI:
https://doi.org/10.32782/folium/2023.3.23

3. Finanzinvestor EQT plant offenbar Ausstieg bei Suse Linux. Handelsblatt, 10.03.2026 -
14:03 Uhr. URL: https://www.handelsblatt.com/technik/it-internet/soft warebranche-
finanzinvestor-eqt-plant-offenbar-ausstieg-bei-suse-linux/100207198.ht mi

4. Klimaanlagen fiir die Wohnung — diese Gerdte kiihlen Riume effektiv ab. Welt,
Veroffentlicht am 30.06.2025. URL: https://www.welt.de/wirtschaft/article256151
064/Klimaanlage-fuer-die-Wohnung-Diese-Geraete-kuehlen-Raeume-effektivab.htmi

36



IHHA IINJITHCBKA
OJIEHA ITAPAHUY

3AXIJJTHOYKPATHCHKUI HALIIOHAJIbHWI YHIBEPCUTET,
m. TEPHOIIUIb, YKPATHA

KAHPOBO-CTUJIICTUYHI OCOBJIMBOCTI
HAYKOBO-TEXHIYHUX TEKCTIB

Ha cyyacHoMy eTami HayKOBO-TEXHIYHUN MPOTPEC BiA3HAYAETHCA 1HTEHCHUBHOIO
rio0anizami€ero JOCHTHUIBKOT AISUTBHOCTI Ta PO3MIMPEHHSIM MIKHAPOIHOT CIIBITpalIi.
[IpencraBHUKM Pi3HUX Tady3el HAyKH aKTHBHO IHTETPYIOTHCS Y CBITOBY aKaJeMiyHY
CIIUJIBHOTY, Oepyud yd4acTh Yy MiXKHapOJAHUX (opyMax, HAyKOBHUX 310paHHSAX Ta
OOrOBOPEHHAX aKTyalbHHUX MpOoOJeM raiy3l. 3a TaKuX yMOB OCOOJMBOIO 3HAYEHHS
HaOyBa€ OMNPWIIOJHEHHS PE3yJbTaTiB JOCHIIPKeHb Y MDKHAPOJHUX (HaxoBUX
BUJIAHHAX, a TAKOXK Yy Marepiajiax KoHdepeHIii, mo 3abe3nedye iXHIO HAYKOBY
Bepu(QiKallilo, MOMMPEHHS Ta BKIIOYEHHS N0 TIJ00aJIbHOTO JHUCKYPCHUBHOTO
npoctopy. Y 1bOMY KOHTEKCTI HAyKOBO-TEXHIYHI TEKCTH IIOCTalOTh HE JIUIIE
3acobom ¢ikcallii pe3yNbTaTiB JOCHIDKEHb, a ¥ €e(EeKTUBHUM 1HCTPYMEHTOM
TPAHCJISLIT CIENIai30BAaHOrO 3HAHHSA Ta 1H@oOpMauli mpo HOBITHI Biakputta. Lle
noTpedye UYITKOrO PpO3YMIHHS iXHBOI JKAHPOBOI oOprasizaiii, CTPYKTYpHO-
KOMITO3HIIITHUX MapaMeTpiB 1 CTUIICTUYHHUX XAPAKTEPUCTHUK.

KoxeH QyHKUIOHATBHUN CTHJIb NPOSIBISIETHCS Yepe3 MpUTaMaHHy HoMy
CUCTEMY XaHpiB. Y Tpolleci KOMYyHIKallli MOBI[l KOHCTPYIOIOTh BHCIIOBIIOBAHHS
BIJINOBIJIHO J0 YCTaJ€HUX >KAaHPOBUX MOJieJIel. Y MUTAaHHI CHIBBIAHOMIEHHS CTUIIIO i
MOBJICHHEBOTO >KaHPY JOCIITHUKHA PO3TISIAIOTH CTHIb SIK POJOBY KAaTEropiro, TOJI
AK >KaHp BITHOCUTHCS 10 BUIOBOI [1, c. 109]. Inakme kaxyuu, skaHp (GOpPMYETHCS B
MeXax TMEeBHOro (YHKIIIOHATBHOTO CTHIIO, SKHM BH3Ha4dae creuudiky Horo
opranizamii. TakuM YUHOM, KOXKEH >KaHp TMOEJIHYE 3arajbHi PUCH BIATIOBIIHOTO
CTHJIIO Ta BJIACHI, CTICIM(IYHI O3HAKHU.

Kanpoa crenudika HayKOBO-TEXHIYHUX TEKCTIB OOYMOBJIEHA I1XHBOIO
TOJIOBHOIO MPAarMaTUYHOI (PYHKINIEI0 — MAKCUMAaIbHO TOYHHM, OO0 €KTHBHUM Ta
JIOTIYHO TIOCHIZIOBHUM TepeAaBaHHsM iHdopmMmalii. B  OCHOBI 1BOro CTUIIIO
3HAXOAMUTHCS «IHTEJEKTyallbHa KOMYHIKAIis», sIka BUMArae BijJ aBTOpa JOTPUMAaHHS
KOPCTKUX CTUITICTHYHUX Ta CTPYKTYPHUX HOPM 1 TIPaBHII.

VY Mexax HayKOBO-TEXHIYHOTO CTHJIIO BHOKPEMJIIOIOTH BJIACHE HAyKOB1 a0o0
aKaJeMIiyHl >kaHpW (HAyKOBa CTaTTs, TE3M IOMOBIAEH, MoHorpadis, muceprarlis),
METOI SKHX € (ikcallis 1 mepenada pe3yabTaTiB TEOPETUYHHX 1 MPUKIATHUX
JOCIIKEHb; TEXHIYHI J>KaHpPU (TEXHIYHI 1HCTPYKIli, NATEHT, TEXHIYHUN 3BIT,
TEeXHIYHA PeKJIamMa), TEKCTH SIKWX TOKJIMKaHI 3a0€3MeYNTH YCIIIIIHEe BUKOPUCTAHHS 1
0o0CITyroByBaHHS TEXHIKH, OMUCATH TEXHOJIOTTYHMIA Tporiec abo 3aJ0KyMEHTYBaTH
pO3pOOKy; HaBYaJIbHI Ta HAYKOBO-TIOMYJSIpHI >KaHpU (MIAPYYHUK, HABYAIHHHMA
MOCIOHWK, HAYKOBO-TIOMYJIIPHA CTaTTs), MPU3HAYCHI IS mepenadi BKE BIJOMOTO
3HaHHA ayJUTOPii, sIKa TUTbKH ONaHOBYE (pax abo I[IKaBUTHCSA HAYKOIO.
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3-MOMIXXK OCHOBHUX CTHJIICTUYHMX O3HAK HAyKOBO-TEXHIYHOI JITEpaTypu
BUOKPEMJIIOIOTh ~ CTUCIICTh  BUKJIaAy 1HdopMalii, UITKICTh (HOPMYIIIOBaHb,
BIJICYTHICTh €MOIIIITHOTO 3a0apBiieHHs, 00pa3HUX IMOPIBHSAHB, €JIEMEHTIB TYMOPY Ta
iponii [4, c. 9].

Ki1t0u0BOI0 0COOIMBICTIO HAYKOBO-TEXHIYHUX TEKCTIB € BUKOPUCTAHHS BEIUKOT
KUIBKOCTI TEPMIHOJIOTIYHOI JIGKCHUKH, abpeBiaTyp, aKpOHIMIB, CUMBOJIB, rpadikiB i
dbopmyi. TepmiHosioriss Mae OyTH OJHO3HAYHOIO Ta CTIHKOI O KOHTEKCTYaJbHHX
3MiH.

HaykoBI1i BUOKPEMITIOIOTh 3a2AlbHOHAYKO8I mepMinu, K1 (HYHKIIOHYIOTh Y BCiX
ramy3sx Haykum ¥ texHiku (function, system, analyses),  wmidceanysesi, 1o
BXKUBAIOTbCS Y KUIBKOX CHOpITHEHHMX raiy3sx (expenditures, pressure) i
8y3bKOCHeyiaIbii — I TTIO3HAYCHHS crienugiku okpemoi rarysi (software, bus width)
[2, c.121].

KpiMm BUKOpHCTaHHS 3arajlbHOHAYKOBHX 1 CIEHIAIbHUX TEPMIHIB XapaKTEPHOIO
03HAKOIO HAyKOBO-TEXHIYHUX TEKCTIB € aKTUBHE (GyHKIIIOHYBaHHS
3arajJbHOBKMBAHOT JICKCUKH, SKa B MeXax (axoBoro KOHTEKCTy HaOyBae
cremianbHuX 3HadeHb [3, c¢. 274 — 275]. Hanpukmag: world — euo, piznosuo,
cyKynuicmo, cucmema, mexuika, 9o0od — naoiunuii, docmamnuiu,; treatment, scenario,
avenue — memoo, cnocio.

[Ile omHi€0 Ba)XXJIMBOI PHUCOK0 HAYKOBO-TEXHIYHUX TEKCTIB € IIHUPOKE
BHUKOpHUCTaHHS ciiB-3B's30K (linking words), 1mo mo3HayaloTh MOCTIIOBHICTE il 1
omepariiii (First, Second, Finally), 3a06e3neuyioTs JOTIYHI HEPEXOaU MK €TalaMu
aprymenranii  (Therefore, However, Consequently) Ta KOHKpeTH3YIOTbH CMHCI
BuciosmoBanns (Specifically, In particular). Taki MoBHI 3acO0M CIIPHUSIFOTH JOTIUHIM
CTPYKTYPOBAHOCTI i MOCII1I0BHOCTI BUKJIA[TY.

JI71s1 aHTTOMOBHOTO HAYKOBO-TEXHIYHOTO TEKCTY XapakTepHa BUCOKA LIUIbHICTh
1H(pOopMaIlii, 10 JOCIATAETHCA 32 PAXYHOK:

¢ HOMIHAJI3aIl — MepeBakKaHHS IMEHHUKOBUX CTPYKTYp Haj aieciiBHUMHU (1O
react — reaction );

o aTpUOYTHBHMX JIAHIIOXKKIB — HM3Ka BH3HA4eHb mnepen iMenHukom (liquid-
phase epitaxial growth rate), mo cTBoproe 3Ha4YHI TPYAHOIII NP TMEpeKIaal Ha
YKpalHCBbKY MOBY;

¢ BUKOPUCTAHHS CKJIAQIHOCYPSAHUX, CKIAJHOMIAPSIAHUX PEUYEHb 3 YITKUMH
MIPUYHHHO-HACTIIKOBUMH 3B’ I3KaMHU.

['pamMaTyH1 0COOIMBOCTI AHTJIOMOBHHMX TEKCTIB HAYKOBO-TEXHIYHOI JIITEpaTypu
NPOSIBJISIIOTECS  MepeayciM  y  IIUPOKOMY  BXKHBaHHI  JIIENPUKMETHUKOBUX,
1H(DIHITUBHUX, TEePYHIIAIbHUX KOHCTPYKIIN, a TakoX 0e30C000BHUX 1 MAaCHBHHUX
dhopM, 1110 3yMOBJICHO OCOOJIMBOCTSMH I'PaMaTHYHOI CUCTEMH aHTJIIHChKOT MOBH [2].

Crneundika HayKOBO-TEXHIYHUX TEKCTIB MPOCTEKYETHCS 1 Yy iXHIA CTPYKTYpHIi
opranizamii. Ko XymoxHIH TEKCT OyJayeTbcs Ha aBTOPCHKIM IMIpOBI3aIlii, TO
HAyKOBO-TEXHIYHUW TOBWHEH BIJMOBIATH BCTAHOBJIEHUM CTaHAapTaM. biibmiicTh
Cy4aCHUX aHTJIOMOBHUX HAYKOBHUX CTAaTe OyAYy€ThCS 3a MIKHAPOJIHUM CTaHIAPTOM
IMRaD (Introduction — Beryn, Methods — Meroau, Research — Jlomimkenns, and
Discussion — O6roBopeHHs).
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VY TeXHIYHHX IHCTPYKIISAX CTPYKTypa TEKCTy 3a3BHU4ail mepeadadae MOKPOKOBI
etarnmii Ta 000B's3koBl po3ainu: «llonmepemkenus» (Warnings) Ta «YcyHEHHs
HectpaBHocTei» (Troubleshooting).

Taki ef1eMeHTH TEeKCTY sIK rpadiku, GOPMYIIH Ta CXEMHU € CAMOCTIMHIUMHU HOCISIMH
iH(opMarlii Ta BUMararoTh MOBHOI Y3TOKEHOCTI 3 BEpOAITbHUM TEKCTOM.

BucHoBku. JXKanpoBo-cTuiicTHYHa crenudika HayKOBO-TEXHIYHMX TEKCTIB
3YMOBJICHa iXHbOIO (DYHKI[IOHAJBHOIO CIIPSMOBAHICTIO Ha TOYHY, JOTIYHO
MOCIIZIOBHY ¥ OJHO3HAYHYy mepenady iHopmalii y cdepi Hayku ¥l TeXHIKU. Y
MeXaX HayKOBO-TEXHIYHOIO CTHJIIO Taki TEKCTH MalOTh UYITKY CTPYKTYpY,
XapaKTEpU3yIOThCSA aOCTparoBaHiCTIO, OO ’€KTUBHICTIO BUKIATy, Crenu(iaHuMH
JICKCUKO-TPaMaTHYHUMHU 0COOJIMBOCTSIMH, 30KpemMa BHUCOKUM piBHEM
TEepPMIHOJIOTI3allli, CTAaHAAPTU30BAHICTIO MOBHUX (OpM, OLIBIIOI  KIJIBKICTIO
HOMIHATUBHUX KOHCTPYKIIM 1 NAacMBHUX (POpPM, JIAKOHI3MOM Ta NPArHEHHAM [0
MaKCUMaJIbHOI 1IHPOPMATUBHOI HACUYEHOCTI.
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AHACTACIA APEMYYK

HAIIOHAJIPHA AKAZIEMIA CYXOIIYTHUX BIMCEHK IMEHI TETBMAHA TIETPA
CATAWJIAYHOT O, JIbBIB, YKPATHA

OCOBJIMBOCTI OPTAHIBAIUI IHIIIOMOBHOI
NIJITOTOBKU OCOBOBOI'O CKJIALLY
B 3bPOMHUX CUJIAX KPAIH-YJIEHIB HATO

3 gacy 3acayBanHs HATO y 1949 porii, ocoboBuii ckiaa 30pOoHHUX CHII KpaiH-
YiieHIB AJIBSHCY TOCTIMHO 3aJly4aeTbcs J0 BHKOHAHHA CHUTBHUX MIKHAPOIHUX
orepariii y pi3HMX yacTHHax cBiTy. OJIHaK, HE 3aJIeXKHO B METH 1 CTaTycy omeparlii,
JUIs  SIKICHOTO  ii  BUKOHaHHS  HEOOXIJHE  TOBHE  MOPO3YMIHHS  MIXK
BIMICHKOBOCITY>KOOBISIMU PI3HUX KpaiH, €IUHUN MIAX1J A0 BIMCBKOBOI TEPMIHOJIOTII,
CHUJIbHA MOBA JUIsl po3p00IeHHs1 O0HOBHUX HAKa31B Ta PO3MOPSAIKEHb Ta HEIOMYIICHHS 1X
JIBO3HAYHOTO TpakTyBaHHS. OcoOnMMBOi Bary e HaOyBa€ MiJl Yac BUKOHAHHS OOMOBHUX
MICIi 1HTE€pHAIIOHAJILHIMH 3arOHaMH, /i€ B yMOBAaX OOMEKEHOTO 4acy, IiJBUIIICHOTO
€MOI[IITHOr0 BUCHAKEHHS Ta CTPECY HENOCTATHINA PIBEHb 3HAHHS MOBU YacTO BEAE 10
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HEBIPHOTO PO3YMIHHS BIAJAHOTO Haka3dy 1 SK HACHIZOK, JO 3pUBY Micii YM BTpaTH
HKUTTSL.

ToMy BHBYEHHIO MOB Ta JISUILHOCTI 3 iX BMBYEHHS 1 CTaHAApTH3allli y KpaiHax-
ynieHax HATO npuainserbes ocobnuBa yBara. ¥ cBoiii nepuriit itepaiiii CTAHAIL 6001
3’sBUBCS 1€ y 1976 polil, onHak BiH OyB BKpail HEIOCKOHAIUM, 4epe3 JOIYIICHY
MHOKHHY MOMJIMBOCTEH HEOJHO3HAYHUX TIyMaueHb pe3yNlbTarTiB MiATOTOBKU.[1]
IIporiec ¥oro BnockoHaneHHs OyB TpruBaanM, ogHak y 2003 porri Bureau of International
Language Coordination (mami — BILC) sikuii € KOHCYJIBTaTUBHEM Ta JIOPATYAM OPTaHOM
3 muTaHb MOBHOI miaroroBku B HATO, omyOrikyBaB JOKYMEHT MpO CTaHIAPTH3AIIIO
MOBHOI MiIroTOBKM Ta TectyBaHHs mia Ha3Boro HATO CTAHATI 6001 y 3BuuHOMY 1151
HAC BUDIIAML, IO JETAJbHO IMOSICHIOE BUMOTH PIBHIB BOJIOJIHHS MOBOIO, SIKI TIOBHHHI
MaTy BiCHKOBOCTY)KOOBIIl ISl BUKOHAHHS BHW3HAYCHUX 3aBIaHb Il Yac CHUTBHUX
BIMiCbKOBUX omepaniid. BignoBigHo, kpainu-wienn HATO, ocobOoBuii ckiam SIKUX
3aIy4a€eThCsl O CHUIBHUX MICIH, TOTPUMYIOThCS 3a3HaueHuX cTaHfapTiB 3 2003 poky
[2].

Opranizaiis BILC Oyna ctBopena B pamkax Iligrpynu 3 migroroku HATO sx
KOHCY/IBTAaTUBHUN Ta JOpaauuii opraH 3 NuTaHb MOBHOI migrotoBku B HATO Ta
BUKOHY€E TaKl 3aBJIaHHS:

po3MnoBCIOMKEeHH cepell kKpaiH-wieHiB HATO npykoBaHuUX Ta MyJbTUMENIMHUX
HABUAJIBHUX MaTepiajiiB, TECTIB Ta 1HQopmaiii Mpo pPo3poOKM B Taly3l MOBHOI
T ITOTOBKU;

nepenisil podIiT B raily3l KOOpAMWHALIT Ta BUBYCHHS OKPEMUX MOBHHUX TEM, IIIISIXOM
CKJIMKAHHS IIOPIYHOI KOH(EPEHLIlT Ta ceMiHapy AJIsl KpaiH-UJICHIB,;

BUCTYI B poJi 1H(OpMAIIIHOTO UEHTPY Ui OOMiHY 1HPOPMALIEID MK KpaiHAMU-
YJIeHaMH 110710 pOo3po00K y cepi MOBHOI MiITOTOBKHU;

3abe3nedyeHHst 3axoiB BrpoBapkeHHs crannapty CTAHAT 6001 [3].

3 METOI0 JOTPUMAaHHS IUX CTaHJApTIB, ypsaau kpaiH-wieHiB HATO BuauistoTh
3HAUHy KUIBKICTh JIIOACHKMX Ta (DIHAHCOBUX PECYpCIB ISl 3a0€3MEYeHHS MOBHOI
MTOTOBKH Ta HAMararoThCsl IOCSATTH 0COOOBUM CKJIAJIOM BU3HAYEHOTO MOBHOTO PiBHSI
Yyepe3 HallOHAJIbHI CHUCTEMH IHIIOMOBHOI  miaroroBku. Hapaszi 48  kpain
BukopuctoBytoTh kputepii CTAHAI' 6001 y cBOiX MOBHMX CHUCTeMax MiJAroToBku. B
CBOIO Yepry Il nependadyae CTBOPEHHsS BIIACHOI CTPYKTYpH HaBYaHHS, pPO3POOKU
BIACHUX HABYAJIBHUX IMPOTPaM Ta HABYAJIBHHUX MaTepiaiiB, BIPOBAKEHHS CHUCTEMH
TECTYBaHHS, PO3POOKHU TECTIB Ta KOHTPOIIIO PE3yJbTaTiB HABYAHHSI.

IcTopist 3anmpoBaKeHHsSI CUCTEMH MOBHOI MIArOTOBKM Yy 30poiHux cunax CIHIA,
posnouanack 3a yaciB Jlpyroi cBiToBoi BiiiHU. Y Toi yac apmii CIIIA notpiben Oys
0COOOBHUI CKJIaJl, SKMIl BUILHO BOJIOAIB BH3HAYEHUM IEPEITIKOM MOB, JJiI POOOTH
nepekiajayaMu  Ta MUQpyBaIbHUKAMUA. 3 II€0 METOI0, YpSJ JOPYYUB pAIY
aAMEpPUKAHCHKUX YHIBEPCUTETIB PO3POOUTH MPOrpamMH BUBYEHHSI 1HO3EMHUX MOB IS
BICHKOBOCITYKOOBIIB. 32 Y4acTIO M'ATIECATH M'ATH aMEPUKAHCHKUX YHIBEPCUTETIB Y
1942 pomi Oyma po3pobneHa «Creriayi3oBaHa HaBYajdbHA IMporpaMa Jjisi 30pOHHUX
ciy. XapakTepHOIO OCOONUBICTIO ITi€l Tporpamu Oy0 BUKOPUCTAaHHS 1H(OpMaTopa
KU OyB HOCIEM MOBH, TOMY i 1HOJII HA3WBAIOTh «METOZIOM 1H(pOpMaTopay. [Hpopmatop
BUKOPUCTOBYBaBCS Juii (OpMyBaHHS BUOIpKM HaAMOLIbI — mommpeHux  (¢pas,
PO3LIMPEHHS CJIOBHUKOBOTO 3amacy, a TaKoX BHBUYEHHS Ta (OPMYBAHHS BHMOBH
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TUIMOBUX PEYECHb, 0 OyJI0 OCHOBOIO METOAY. byB TakoxK JIIHIBICT, SIKHI1 HE OOOB'SI3KOBO
OyB 3HaBIIEM MOBHU, MpoTe OyB HaBYCHHM pPoOOTI 3 1HPOPMATOPOM Yy THUTAHHIX
oTpuMaHHS HeoOx1aHOi 1Hdopmarii. Ile Oynmu 1HTEHCHMBHI KypCH MIATOTOBKH Ha SIKUX
cilyXadl MPOXOJAWIM MIATOTOBKY MO 6 AHIB Ha TWXKIEHb 3 10 TOIUHHUM IIOJEHHUM
HaBYAHHSIM.

VY 1976 pori HATO nipuiiHsiiio mikairy BOJIOAIHHS MOBOIO, TIOB'SI3aHY 3 JOKYMEHTOM
MDKBITOMUYOTO KPYIJIOTO CTOIY 3 IUTaHb MOB 1968 poky, B sikomMy Oyiau po3poOiieHi
JECKpUNTOPU BOJOAIHHS MOBOIO. ¥Y 50-x pokax ypsay CILIA 6yno morpiOHO mpoBecTH
MIEPEeBIPKY MOBHUX 3M10HOCTEH JIepyKaBHUX CITY»KOOBIIIB, aJie HAa TOM Yac B aKaJeMIYHINA
CIUIBHOTI HE ICHYBJIO CTAHIAPTHU30BAaHOI CUCTEMH, TOMY YPSAAY AOBEIOCS PO3pOOUTH
BIacHY Mojenb. [HCTUTYT 3akopaoHHOT cyx0u CIIIA CTBOPHB MI>KBITOMYHI KOMITET,
KUl c(OPMYITIOBaB «MOBHY» IIIKaNy, L0 BapitoBajacs BiJ piBHIB BiJ 1 10 6, ane 1
IIKaJla He pO3pi3HsUIa YOTUPU HABUYKH, SIK L€ BIAOYBAETHCS CHOTOHI. 3PEUITOL0, IIKaIa
Oyia cTaHIapTU30BaHa JI0 MIECTH 0a30BUX PiBHIB, BiJl 0 (BIACYTHICTh (hYHKIIIOHAIBHUX
3Mi0HOCTeH) 10 5 (eKBiBaJICHT OCBiUeHOro Hocis MoBH) [4]. V 1968 pori BigOyBcs
Mixsinomunii kpyruii ctin 3 nutadb MoB (Interagency Language Roundtable), ne
KUTbKa areHTCTB CHUTbHO chopMyBaiu o(iliHI OMUCH 0a30BHX PIBHIB YOTHPHOX
HABUYOK — FTOBOPIHHS, ay/liIOBaHHSA, YUTaHHS Ta muckMo. Y niepion 1970-80-x pokis 1ieit
JOKYMEHT OyB JOTIOBHEHMI IUISXOM BKJIIOYEHHSI MOBHUX OMKCIB PIBHIB «ILTIOCY», SIKI
MOCTYTOBO MEPEHIILIH 1 10 cUcTeMU oliHioBaHHS. | 3 1985 poky odimiiini onucu piBHIB
BOJIOZ[IHHSI MOBOIO ypsiy Bxke Biomi sk «[kama ILR» [5].

3arajaoM, BOJIOJIIHHS aHIIICHKOIO MOBOIO CHOTOJHI € HEOOXITHOK YMOBOIO JIJIst
y4acTl B CHUIBHHUX OIEpallisiX, a TaKoX JiJisi 00iiiMaHHs mocaja y OararoHailioHaJIbHUX
mrabax HATO. Merta iHIIOMOBHOI MiATrOTOBKH B KpaiHax-uieHax HATO nepin 3a Bce
MOJISITa€ B MOKPAIIICHHI BOJIO/IIHHS aHTITIMCHKOIO MOBOKO BCHOTO OCOOOBOTO CKJIAAY, SIKUM
Moke OyTH 3ajlydyeHUW [0 BUKOHAHHA CHUIBHUX 3aBIaHb IHTEPHAIIOHAIHLHOTO
KOHTUHTEHTY. Tak, BIMCHKOBOCTYKOOBIII TIOBMHHI BMITH HE JIMIIE CIILJIKYBaTUCS
AHIIIACHKOI0 MOBOIO Ha TOOYTOBI TEMH, a ¥ TMPaBUIBHO Ta TOYHO BUKOPUCTOBYBATU
BilickKOBO-TIpo(decitiny Tepminonorito. [lincymoByroun, kpainu ski € uienamu HATO,
a00 TUIaHYIOTh BCTYII B II0 CTPYKTYPY, TOBUHHI HE JIMIIE BKUBATU CIEIIAIbHUX 3aXO0J11B
JUTS TIABUIIICHHS 3araJIbHOIO MOBHOTO PiBHS BICHKOBOCTYKOOBIIIB, ajie ¥ IHTErpyBaTH
HIIIOMOBHY TIATOTOBKY SIK YAaCTHHY iXHBOTO Kap'€pHOTO PO3BUTKY, 1100 3a0e3meunTu
HAJICKHUM PIBEHb 1X IHTEPOTNIepabeTbHOCTI.
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METAPHORICAL MAPPING AS A COGNITIVE MECHANISM

Metaphorical mapping is one of the key mechanisms of cognitive linguistics,
explaining how a person makes sense of complex or abstract phenomena through
more concrete, sensory experiences. In linguistics, metaphor is considered not only a
stylistic device but also a fundamental cognitive mechanism that structures our
perception of the world. The foundations of this approach were laid in the theory of
conceptual metaphor by Lakoff and Johnson, which holds that the human conceptual
system is largely metaphorical in nature [3, p. 5].

The central concept of this theory is metaphorical mapping — a systematic
mapping of the structures of one conceptual domain onto another. In the process of
mapping, elements from a more concrete sphere of experience (source domain) are
transferred to a more abstract sphere (target domain), allowing a person to understand
complex phenomena through familiar patterns of experience [2, p. 5].

In cognitive linguistics, a distinction is made between the source and target
domains. The source domain is usually associated with a person’s physical, bodily, or
everyday experiences, while the target domain is often abstract. For example,
information processes are often conceptualized through the metaphor
INFORMATION IS A PHYSICAL FLOW, which is manifested in the expressions
information flows, data streams, flood of information. In nowadays digital culture,
information is often conceptualized as a material flow or liquid moving through
communication channels. Such mapping reflects the way of understanding digital
media and network technologies. Source domain: movement of liquid/flows. Target
domain: information processes. Linguistic examples include expressions such as
“information flows through networks", a stream of data”, "a flood of news",and "a
data pipeline"”. In this case, the structure of the fluid's physical motion is transferred
to the abstract sphere of information. Such a model has become especially
widespread in the era of digital technologies and big data.

Thus, the information space becomes a cognitive model for interpreting temporal
processes. Similarly, a person’s online activity is conceptualized through the
metaphor DIGITAL IDENTITY IS A FOOTPRINT. In online discourse, a person
Is often conceptualized through the metaphor digital footprint, which represents
activity in the network as a trace left behind by movement. Source domain: traces on
the surface. Target domain: online activity. Such metaphors are expressed in the
phrases "leave a digital footprint”, "track someone’s online trail”, and "erase your
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digital traces". Metaphorical mapping emphasizes the idea that any digital action
leaves a trace in the information space.

Metaphorical mapping is also widely represented in the field of emotional
conceptualization. For instance, in the metaphor HAPPINESS IS UP (HAPPINESS
IS UP), positive emotions are associated with a vertical orientation upwards, which is
reflected in the expressions spirits rose, feeling up, on top of the world. Accordingly,
negative emotions are often conceptualized through a downward orientation ("feeling
down" and " fall into depression™).

Research in cognitive linguistics shows that metaphorical patterns are systemic
and recurrent across languages and cultures. According to Evans and Green,
conceptual metaphors form entire cognitive structures that influence the way of
thinking, interpreting experience and communication [1, p. 17]. In particular, in
contemporary studies of media discourse and ecological linguistics, the Internet is
increasingly described through the metaphor of an ecosystem — THE INTERNET IS
AN ECOSYSTEM. Source domain: natural ecosystem. Target domain: digital
networks. The most common expressions of such mapping include "digital ecosystem
platform ecology™ and "online environment”. In this mapping, the online space is
presented as a complex system of interaction of elements, reminiscent of natural
ecological processes.

Modern research also emphasizes the role of metaphorical mapping in the
formation of collective representations and cultural models. Metaphors not only
reflect experience but also influence how it is interpreted. As Stockwell notes,
linguistic models can support certain worldviews and social practices, forming the so-
called “stories by which we live” [4, p. 9]. In scientific and media discourse, climate
change is often understood through the metaphor CLIMATE CHANGE IS A
TIPPING POINT. Source domain: balance / physical system. Target domain: global
ecological processes. Examples in language include the phrases "the climate system is
approaching a tipping point"”, "crossing ecological thresholds”, and "irreversible
change". This mapping emphasizes the fragility of global systems and the possibility
of abrupt changes after reaching a certain threshold.

From a cognitive point of view, metaphorical mapping is systemic in nature and
involves correspondences between elements of two domains. Such correspondences
can be structural, ontological or orientational. Structural metaphors allow organizing
complex concepts through other conceptual models, ontological metaphors give
abstract phenomena the status of objects (THE MIND IS A MACHINE). In
contrast, orientational metaphors are associated with spatial coordinates (HAPPY IS
UP, SAD IS DOWN).

In conclusion, metaphorical mapping is a mechanism of cognitive
conceptualization that allows a person to interpret abstract phenomena through the
structures of everyday experience. The analysis of conceptual metaphors
demonstrates that linguistic expressions reflect deep cognitive processes that underlie
human thinking. Further research can focus on universal and culturally specific
models of metaphorical mapping across different languages and discourses.
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AFRICAN AMERICAN LITERATURE IN THE CONTEXT
OF MODERN LITERARY THEORY

African American literature plays an important role in the development of
modern literary discourse and represents a distinctive cultural and artistic
phenomenon within American and world literature. The formation of this literary
tradition is closely connected with the historical experience of African Americans,
including slavery, racial discrimination, and the long struggle for civil rights. These
historical circumstances significantly influenced the thematic orientation, narrative
strategies, and aesthetic principles of African American literary texts [1, p. 54].

In literary studies, African American literature is frequently analyzed through the
perspectives of contemporary theoretical approaches such as cultural studies,
postcolonial criticism, and critical race theory. These approaches allow scholars to
examine literary texts not only as artistic works but also as forms of cultural
expression reflecting historical memory, social conflict, and identity formation.

Early African American narratives, particularly slave narratives, played a crucial
role in the establishment of a literary tradition that combined autobiographical
testimony with political and social commentary. Such texts functioned
simultaneously as literary works and as documents of historical experience,
contributing to the formation of a collective cultural memory.

Within the framework of literary theory, particular attention has been paid to the
problem of narrative voice and representation. African American writers often engage
in a complex dialogue with dominant literary traditions, adapting established
narrative forms while simultaneously transforming them. This process results in the
creation of unique narrative strategies that reflect the cultural and historical
specificity of African American experience.

An important theoretical concept in the study of African American literature is
the notion of signifyin(g), described by Henry Louis Gates Jr. as a rhetorical and
cultural strategy rooted in African oral traditions. This strategy is characterized by
irony, repetition, reinterpretation, and indirect expression, which allow authors to
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challenge dominant cultural narratives and create multilayered meanings within the
text [2, p. 89].

Another significant aspect of African American literary discourse is the
representation of identity. Literary texts frequently portray identity as a dynamic and
complex construct shaped by historical experience, cultural memory, and social
conditions.

The works of twentieth-century writers such as Toni Morrison, James Baldwin,
and Ralph Ellison demonstrate the importance of memory as a central narrative
category. Memory in these texts functions not only as a personal recollection but also
as a mechanism of reconstructing suppressed historical experiences [3, p. 112].

From a theoretical perspective, African American literature can also be
interpreted as a discourse of cultural resistance. By articulating voices that were
historically marginalized or silenced, literary texts challenge dominant ideological
structures and offer alternative representations of history and identity.

Contemporary scholarship increasingly recognizes African American literature
as a significant contribution to the development of modern literary theory. The
integration of oral tradition, folklore, musical structures, and communal storytelling
has produced distinctive aesthetic forms that expand conventional notions of
narrative and genre.
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VOCABULARY CHANGE, MEANING CONDENSATION,
AND SELF-EXPRESSION IN THE DIGITAL SLANG
OF GENERATION ALPHA

The proliferation of digital communication platforms over the past two decades
has fundamentally reconfigured the conditions under which natural language evolves.
Nowhere is this reconfiguration more visible than in the vernacular practices of
Generation Alpha — those born from approximately 2010 onward — whose
linguistic socialization has occurred almost exclusively within screen-mediated
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environments. These speakers have not merely adopted pre-existing internet slang;
they have, in a meaningful sense, co-constructed it alongside algorithmic
recommendation systems, meme ecosystems, and short-video platforms such as
TikTok and YouTube Shorts. The work argues that the slang emerging from this
generation constitutes a structurally distinct register deserving of systematic linguistic
analysis, one that challenges several foundational assumptions in classical
sociolinguistics regarding the relationship between age, community, and lexical
innovation.

From a morphological standpoint, Generation Alpha slang exhibits a marked
preference for clipping and blending as primary word-formation strategies. Forms
such as “no cap” (meaning sincerely, without deception), ‘“slay” (to perform
exceptionally), and “bussin’ (excellent, typically of food) have undergone rapid
semantic broadening. What distinguishes the Alpha-generation usage, however, is the
speed and geographic breadth of adoption: a neologism coined in a viral video may
achieve near-universal recognition among teenage Anglophone speakers within days,
bypassing the gradual diffusion patterns documented in pre-digital sociolinguistic
research. This compression of the diffusion timeline warrants renewed theoretical
attention.

At the syntactic level, internet communication has long been associated with
ellipsis and non-standard punctuation, yet Generation Alpha discourse introduces
further degrees of syntactic reduction that appear to be stabilizing into rule-governed
patterns rather than simply reflecting careless or hurried writing. The omission of
subject pronouns in declarative sentences (“Got the rizz” for “I have social charm”),
the categorical avoidance of capitalization as a stance marker, and the strategic
deployment of sentence-final ellipses to signal irony or emotional flatness all point to
an emerging pragmatic grammar of affect regulation. Herring identified similar
tendencies in early computer-mediated communication, but the current data suggest
that what was then stylistic variation has now calcified into sociolinguistically
meaningful contrast, distinguishing sincere from performative speech acts with
remarkable economy [3].

The semiotics of emoji usage in Generation Alpha discourse constitutes a
particularly rich domain of inquiry. Unlike their Millennial predecessors, who
employed emoji primarily as emotional glosses appended to verbal content, many
Alpha-generation users deploy emoji as syntactic constituents — replacing nouns,
verbs, or entire predicate structures with pictographic tokens that carry stable,
community-negotiated meanings. The “skull” emoji, for instance, has been
conventionalized to express extreme amusement (roughly equivalent to “I’m dying of
laughter”), a semantic reanalysis that is entirely opaque to users outside the relevant
age cohort. This pattern aligns with broader theoretical work on multimodal
communication, which emphasizes that meaning in digital contexts is rarely
monomodal but arises from the interaction of verbal, visual, and paralinguistic
elements [4].

Identity construction through language choice has always been central to
adolescent sociolinguistics, and digital platforms have significantly expanded the
semiotic resources available for this project. Generation Alpha speakers routinely
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code-switch between standard written English and internet slang not merely
according to addressee or topic, but in response to the perceived audience of a given
post, comment, or direct message. This “imagined audience” phenomenon has
intensified considerably in the era of algorithmic curation, where a single utterance
may be algorithmically amplified to audiences far beyond its intended recipient. The
result is a form of permanent public self-presentation that shapes linguistic choices in
ways qualitatively different from those studied in face-to-face interaction.

Pragmatic analysis of Generation Alpha online discourse reveals a sophisticated
system of indirectness and hedging that contradicts popular narratives about the
communicative superficiality of digital youth speech. Irony, sarcasm, and epistemic
detachment are encoded through a combination of orthographic choices (deliberate
misspellings such as “girlie” rendered as “gworl” or “gurlll”), prosodic icons
(stretched vowels indicating emphasis or exasperation), and the selective
capitalization of individual words for mock-intensity effects. These strategies are not
arbitrary but form part of a coherent pragmatic system that speakers acquire through
prolonged participation in platform-specific discourse communities. The acquisition
timeline and the mechanisms by which newcomers are socialized into these
conventions remain under-researched areas calling for ethnographic and corpus-based
investigation alike.

A further dimension of linguistic interest concerns the cross-linguistic spread of
Generation Alpha slang into non-Anglophone digital communities. Ukrainian, Polish,
and other Eastern European youth speech has absorbed a substantial inventory of
English-origin slang items through transliteration, semantic calquing, and hybrid
code-mixing, a process accelerated by the global reach of TikTok content and the
near-universal penetration of English-language entertainment among Yyounger
demographics. Forms such as “puz3a” (Ukrainian rendering of “rizz”), “cnedtitu” (a
verbal derivation of “slay”), and “Baii6-yex” (a compound from “vibe-check’) have
been attested in social media corpora collected between 2022 and 2025. This
borrowing wave raises important questions about language contact theory and the
degree to which platform architecture functions as a contact zone analogous to — yet
structurally distinct from — classical bilingual speech communities [1].

In conclusion, the linguistic practices of Generation Alpha internet users
represent not a degradation of language but a sophisticated adaptive response to the
communicative affordances and constraints of digital environments. The lexical,
syntactic, pragmatic, and multimodal features surveyed in these abstracts suggest the
emergence of a coherent, if fluid, digital register whose internal logic rewards
sustained linguistic inquiry. Future research must develop methodologies capable of
capturing the real-time, ephemeral nature of much digital language data, including
approaches grounded in digital ethnography, automated corpus construction, and
multimodal discourse analysis. Only through such methodological pluralism will the
field be positioned to account adequately for the full complexity of what is, by any
measure, one of the most rapid and far-reaching episodes of linguistic change in
recorded history.
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TETIANA JURCZYSZYN
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TERNOPIL, UKRAINA
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SPECYFIKA TLUMACZENIA LEKSYKI NACECHOWANEJ
EMOCJONALNIE W TEKSTACH REKLAMOWYCH

Ttumaczenie leksyki nacechowanej emocjonalnie w tekstach reklamowych
wymaga doglebnego zrozumienia nie tylko cech jezykowych, lecz takze psychologii
percepcji, kontekstu kulturowego oraz strategii marketingowych. Gléwna trudnosé
polega na koniecznosci zachowania efektu perlokucyjnego, czyli zdolnosci tekstu do
oddzialywania na emocje 1 zachowania grupy docelowej [1, s. 54]. W
przeciwienstwie do tlumaczenia literackiego, w ktorym kluczowe znaczenie ma
zachowanie funkcji estetycznej, w tlumaczeniu reklamowym priorytetem jest
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ekwiwalencja pragmatyczna, rozumiana jako osiggni¢cie analogicznego efektu
komercyjnego.

Adaptacja kulturowa stanowi kluczowy czynnik skutecznego przektadu.
Emocjonalna percepcja okreslonych obrazow, koloréw, gestow, a nawet liczb r6zni
si¢ znaczaco w poszczegolnych wspolnotach jezykowo-kulturowych. Na przyktad
obrazy zwigzane z domowym cieptem i przytulno$cig w kulturze europejskiej nie
zawsze wywolujg podobne skojarzenia w krajach azjatyckich. Thumacz czesto
zmuszony jest do zastosowania strategii substytucji kulturowej, polegajacej na
zastepowaniu poje¢ kulturowo specyficznych elementami bardziej zrozumiatymi dla
odbiorcy docelowego.

Istotnym aspektem pozostaje rowniez kompensacja nieuniknionych strat
wynikajacych z rozbieznos$ci struktur semantycznych jezykow. W sytuacji, gdy dana
jednostka leksykalna nacechowana emocjonalnie nie posiada bezposredniego
odpowiednika w jezyku docelowym, thumacz moze sigga¢ po réznorodne strategie
kompensacyjne [3]. Obejmuja one m.in. zastosowanie szeregu Synonimicznego o
zblizonym potencjale emocjonalnym, modyfikacje struktury sktadniowej zdania w
celu wzmocnienia efektu emocjonalnego, a nawet transformacj¢ kategorii
gramatycznych,

W  tlumaczeniu tekstow reklamowych szczegdlng uwage poswigca sig
zachowaniu stylu marki oraz spojnosci strategii komunikacyjnej. Leksyka
nacechowana emocjonalnie powinna harmonijnie wpisywac si¢ w ogdlny wizerunek
marki, podkresla¢ jej wartosci oraz wyrdznia¢ ja na tle konkurencji. Ttumacz
analizuje nie tylko pojedyncze jednostki leksykalne, lecz takze ogdlng tonacje
komunikacji marki, aby unikng¢ dysonanséw semantycznych.

Specyfika przekladu reklamowego jest rowniez konieczno$¢ uwzglednienia
norm prawnych i etycznych obowigzujacych w kraju docelowym. Wiele panstw
wprowadza restrykcyjne ograniczenia dotyczace stosowania okreslonych epitetow,
porownan czy obrazow w reklamie. Przyktadowo w Unii Europejskiej obowigzuja
surowe regulacje odnoszace si¢ do uzycia sformutowan sugerujacych wyjatkowos¢
produktu, natomiast w niektorych krajach azjatyckich ogranicza si¢ stosowanie
leksyki emocjonalnej zwigzanej z warto$ciami rodzinnymi [4].

Kreatywny aspekt tlumaczenia nabiera szczegdlnego znaczenia w pracy nad
sloganami reklamowymi oraz frazami idiomatycznymi. Czesto konieczne jest
odejscie od przektadu dostownego na rzecz stworzenia nowego, silnie oddziatujgcego
emocjonalniec komunikatu, uwzgledniajacego fonetyczne, rytmiczne i stylistyczne
cechy jezyka docelowego. Jednoczesnie kluczowe pozostaje zachowanie pierwotne]
intencji komunikacyjnej oraz sity oddzialywania emocjonalnego. Adaptacja
pragmatyczna wymaga od tlumacza doglebnej znajomosci spolecznych 1
demograficznych cech grupy docelowej [5, s. 124]. Leksyka emocjonalna skuteczna
w odniesieniu do jednej grupy wiekowej lub spotecznej moze okazaé si¢ catkowicie
nieskuteczna w innej. Dlatego efektywny przektad zaklada szczegdtowa analize
rynku docelowego oraz dostosowanie stylu jezykowego do jego specyfiki.

Wspotczesne tendencje globalizacji 1 lokalizacji znaczaco komplikujg proces
thumaczenia tekstow reklamowych. Z jednej strony istnieje potrzeba kreowania
spojnego, globalnego wizerunku marki, z drugiej za$ konieczno$¢ uwzgledniania
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lokalnych uwarunkowan kulturowych. Wymaga to od tlumacza umiejetnosci
znalezienia rownowagi pomiedzy zachowaniem jednolitego stylu marki a potrzebag
adaptacji  kulturowej. Rozwoéj technologiczny réwniez wplywa na specyfike
przektadu leksyki nacechowanej emocjonalnie. Postep w dziedzinie sztucznej
inteligencji 1 tlumaczenia maszynowego sprawia, ze tlumacze coraz czesciej
koncentruja si¢ na kreatywnych aspektach pracy, wymagajacych glebokiego
rozumienia niuanséw emocjonalnych oraz zdolnosci tworczego myslenia.

Trzecim, krytycznie istotnym czynnikiem s3 uwarunkowania j¢zykowe,
obejmujace lingwistyczne aspekty przektadu. Obejmuja one dobor stylistyczny,
polegajacy na wyborze optymalnego rejestru i stylu jezykowego, oraz konotacje
emocjonalng, odpowiedzialng za przekaz emocjonalnych odcieni 1 implikacji
znaczeniowych [2, s. 88]. Czynnik ten zapewnia techniczng jako$¢ thumaczenia oraz
jego zgodnos¢ z normami jezykowymi odbiorcy docelowego. Wszystkie trzy
czynniki, poprzez swoje komponenty sktadowe, prowadza do osiggni¢cia rezultatu
koncowego — skutecznego tekstu. Z jednej strony ttumacz dysponuje przestrzenig do
tworczej adaptacji 1 interpretacji, z drugiej za$ funkcjonuje w ramach wyznaczonych
przez cele marketingowe i1 normy jezykowe. Zachowanie tej rownowagi jest
kluczowe dla realizacji nadrzednego celu, jakim jest stworzenie tekstu skutecznie
spetniajgcego swoja funkcje komunikacyjna.

Specyfikg pracy z tekstami reklamowymi jest rowniez ograniczenie formatu. W
krotkich sloganach, hastach czy postach w mediach spotecznosciowych kazde stowo
musi nies¢ maksymalny tadunek emocjonalny. Tlumacz czgsto rezygnuje z
bezposredniego przektadu znaczenia na rzecz ekwiwalentu emocjonalnego, ktory
bedzie funkcjonowal w nowej rzeczywistosci jezykowej. Idiomy, metafory oraz
odniesienia kulturowe zastepowane sg wyrazeniami o zblizonej sile oddziatywania,
lecz odmiennej formie. Zbliza to rol¢ ttumacza do roli copywritera, ktory tworzy
nowy tekst na bazie pierwotnej idei [6].

Istotnym aspektem pozostaje takze wspotdziatanie komponentu werbalnego i
wizualnego. Oddziatywanie emocjonalne przekazu reklamowego ksztattowane jest
zarowno przez tekst, jak i1 przez obraz, muzyke czy sekwencj¢ wideo. Ttumacz
powinien uwzglednia¢ te integralno$¢ 1 dba¢ o harmonijne wspotistnienie tekstu
docelowego z warstwg wizualng. Niekiedy wymaga to modyfikacji nie tylko
pojedynczych jednostek leksykalnych, lecz takze ogdlnego tonu 1 stylu komunikatu.
Wspotczesna  reklama  coraz  czesciej  wykorzystuje  elementy  dialogu
mi¢dzykulturowego oraz globalne trendy, co stwarza dodatkowe wyzwania
translatorskie. Z jednej strony konieczne jest zachowanie globalnej rozpoznawalnosci
marki, z drugiej — zapewnienie lokalnej relewantnos$ci. Jest to proces wymagajacy
precyzyjnego balansowania pomig¢dzy standaryzacja a adaptacja, w ktoérym leksyka
nacechowana emocjonalnie petni role¢ pomostu pomi¢dzy marka globalng a lokalnym
konsumentem.

Skutecznos¢ thumaczenia leksyki nacechowanej emocjonalnie w reklamie mierzy
si¢ konkretnymi wskaznikami komercyjnymi — od wzrostu rozpoznawalnos$ci marki
po zwigkszenie sprzedazy. Czyni to przektad nie funkcja pomocnicza, lecz
strategicznym narzedziem ekspansji na rynki migdzynarodowe, gdzie kazde
emocjonalnie nacechowane stowo bezposrednio wplywa na wynik finansowy.
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RHETORIC AS A TOOL OF BRAND DISCOURSE

In the conditions of the modern market and the total digitization of
communication, brands increasingly rely on the power of language as a tool for
product promotion. Rhetoric - the art of persuasion - has turned from a purely
academic discipline into a key tool of corporate discourse. The ability to articulate a
message that resonates with an audience, inspires trust, and inspires action has
become a competitive advantage on a par with pricing or design. The purpose of this
report is to systematize the rhetorical techniques used by international companies in
brand communications and analyze their impact on the effectiveness of the strategy -
both in cases of success and communicative failures.

The concept of “brand discourse” encompasses a set of texts - verbal and
multimodal - with the help of which a company constructs its identity and interacts
with its audience [4, p. 17]. These are slogans, advertising texts, public speeches of
managers, publications on social networks, corporate statements, as well as logos and
corporate style as semiotic resources. N. Fairclough emphasizes that discourse not
only reflects social reality, but also actively constructs it [4, p. 52], which is why the
brand’s language choices are both a reflection of its values and a tool for forming a
certain image in the public consciousness. Each of the genres of brand discourse is a
field for implementing rhetorical strategies based on the classical Aristotelian triad:
ethos (authority and trust of the speaker), pathos (appeal to the audience’s emotions)
and logos (logical argumentation) [1, p. 45]. Importantly, in a corporate context, these
three dimensions are not mutually exclusive - their balanced interaction determines
the persuasive power of the message.
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An analysis of the corpus of communications of leading international brands
(Nike, Apple, Dove, Coca-Cola, Red Bull, etc.) shows that the dominant mode in
modern brand discourse is pathos: about 67% of the studied advertising texts appeal
primarily to emotions. This is explained by the fact that the emotional involvement of
the consumer directly correlates with brand loyalty [8, p. 203]. However, effective
campaigns, as a rule, demonstrate a balanced interaction of all three components of
the triad. Nike's slogan "Just Do It" (1988) combines pathos (motivation and the idea
of personal transformation) with ethos (the authority of a sports brand, supported by
an association with world-class athletes). Apple's slogan "Think Different" (1997) is
only two words, but they contain a powerful logic of positioning (logos) and an
appeal to the audience's self-identity (pathos). Instead, excessive pathos without
sufficient ethos - as in the case of the 2017 Pepsi commercial with Kendall Jenner -
leads to the perception of the message as manipulative [6, p. 112].

Among the specific rhetorical devices that are frequent in brand discourse, the
following are distinguished. First, conceptual metaphor (Lakoff & Johnson): brands
systematically use the metaphors PRODUCT IS AN ADVENTURE or CONSUMER
IS A HERO to construct an emotional connection [5, p. 63]. The Red Bull campaign
is built entirely on the metaphor DRINK IS WINGS, which, due to constant
repetition, has become a cultural cliché. Second, anaphora and syntactic parallelism
are figures that enhance the rhythm and memorability of the message; Steve Jobs'
speech at the iPhone presentation (2007) is a reference example of anaphoric
injection ("An iPod... a phone... and an internet communicator"). Third, antithesis
sharpens positioning through contrast: Dove's "Real Beauty" campaign functions as a
rhetorical antithesis to the standards of glossy advertising, where "reality" is
contrasted with "ideal". Fourth, apostrophe - a direct appeal to the consumer -
through the pronoun "you" creates the effect of a personal dialogue and reduces the
psychological distance between the brand and the person [3, p. 89]. Fifth, hyperbole
and litotes - techniques of deliberate exaggeration or understatement - are often used
in advertising for everyday goods to enhance the emotional effect.

The rhetoric of crisis communication deserves special attention. Analysis of
corporate apologies (VW Dieselgate 2015, H&M 2018, Facebook/Cambridge
Analytica 2018) through the prism of Benoit's image restoration theory [2, p. 76]
demonstrates persistent linguistic patterns of failure strategies: passive constructions
("mistakes were made™), nominalization of agent actions (“there was a violation™), as
well as conditional modal verbs that blur obligations ("we could have done better").
All these techniques semantically distance the corporation from responsibility.
Instead, successful crisis rhetoric—as in the textbook case of Johnson & Johnson
during the Tylenol scandal (1982)—resorts to direct first-person verb constructions,
the pronoun “we” as a marker of collective responsibility, and a clear deontic
modality of obligation: “we withdraw,” “we guarantee” [9, p. 88]. This linguistic
choice directly influenced the restoration of brand trust.

The cross-cultural dimension is another critical factor in rhetorical effectiveness.
Rhetorical devices that are effective in one cultural context may lose their potential or
acquire undesirable connotations in another. Pepsi’s slogan “Come Alive with the
Pepsi Generation,” literally translated from Chinese as “Pepsi awakens ancestors
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from the dead,” is a classic example of how insensitivity to cultural semantics
neutralizes the rhetorical potential of a message [7, p. 144]. A similar problem arose
with Chevrolet Nova advertising in Latin American markets: “no va” in Spanish
means ‘“does not go.” These examples confirm that rhetorical effectiveness is a
culturally determined category, not a universal property of the text, which raises the
question of the need for linguistic localization—not only translation, but also
rhetorical adaptation of the message to the norms and values of the target culture [7,
p. 198].

An important contemporary context for the analysis of brand rhetoric is the
digital environment of social networks. Platforms such as Twitter/X, Instagram and
TikTok have transformed corporate discourse: they have reduced the permissible
syntactic complexity, legalized the colloquial register and humor as tools of ethos,
and also made possible the rhetoric of instant response. Thus, the strategy of the
Wendy's Twitter account - based on aggressive irony towards competitors - is an
example of how a rhetorical tone unconventional for the corporate environment can
become a recognizable feature of the brand [8, p. 217]. At the same time, the digital
space increases the risks: a carelessly formulated message can provoke a large-scale
reputational crisis in a matter of hours.

Thus, rhetoric in brand discourse functions as a multi-level system of linguistic
choices, where each technique - from the choice of pronoun to the syntactic
construction - carries a strategic load and affects the perception of the brand by the
audience. A comparative analysis of successful and unsuccessful cases convincingly
demonstrates: communicative failures are more often linguistic in nature than
marketing. Promising areas of further research are: automated corpus analysis of
rhetorical patterns using NLP tools; comparative study of rhetorical strategies of
brands in the context of socio-political crises; development of linguistically grounded
practical tools - in particular, guides for brand communications specialists - that
would transform academic achievements of rhetoric into applied strategies.
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THE LINGUOSTYLISTIC POTENTIAL OF NARRATIVE
IMMERSION IN VIDEO GAMES FOR THE DEVELOPMENT
OF FOREIGN LANGUAGE COMPETENCE:

A PROBLEM STATEMENT

The modern video game industry is one of the most dynamic sectors of the
media environment, while game narratives represent a complex linguostylistic
phenomenon combining features of literary, conversational, and institutional
discourse. Video games of narrative genres - role-playing (RPG), adventure, open-
world simulators - contain elaborate systems of text, dialogue, and speech interaction
that produce the effect of narrative immersion: a state of complete cognitive and
emotional engagement of the player with the game world, in which everything
surrounding becomes irrelevant and the game becomes the sole reality [5, p. 1299]. It
is precisely in this state, as research confirms, that the most effective incidental
acquisition of foreign language material occurs [1, p. 335].

The relevance of this study is determined, first, by the rapid growth of the video
game audience and the increasing narrative complexity of games; second, by the lack
of linguodidactic research that systematically examines the linguostylistic dimension
of game narrative as a resource for developing foreign language competence. Despite
a considerable body of work within CALL (Computer-Assisted Language Learning)
[7, p. 51], the linguostylistic mechanisms of game immersion remain understudied.

The aim of this paper is to substantiate the potential of linguostylistic means of
constructing narrative immersion in gaming media for the development of foreign
language communicative competence.

Game narrative is realised across several structural levels. At the level of quest
texts and in-game tasks, the following are actively employed: variation of speech
registers reflecting the social status of characters and situational context; stylistically
marked lexical units - archaisms, dialectisms, sociolects - that ensure the authenticity
of the game world; tropes and figures of speech - metaphor, epithet, simile, allusion -
that enrich character speech with emotional and evaluative potential; precedent
utterances and culturally specific idioms. At the level of dialogue systems - such as
those in The Witcher, Baldur's Gate, or Elder Scrolls series - a key role is played by
response variability, which requires the player to semantically analyse and select an
appropriate speech act. This process directly correlates with D. Hymes's concept of
communicative competence - the ability to use language appropriately across diverse
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social contexts, not merely grammatically correctly [4, p. 269]. At the level of
multiplayer interaction (MMORPGSs, online games), narrative is constructed in part
through live communication among players, engaging all four basic language skills:
reading (text chat, in-game tasks), listening (voiced dialogue, voice chat), speaking,
and writing [3, pp. 144-145; 6, pp. 29-30].

Narrative immersion functions as a mechanism for lowering the affective barrier
in foreign language interaction: the player perceives character speech as natural
communication rather than a learning task. This creates a relaxed atmosphere that
enhances motivation and reduces anxiety - key factors in successful language
acquisition [2, p. 320]. An empirical study conducted between 2019 and 2024
involving three participants aged 9-20 who played video games in English (World of
Warcraft, Elder Scrolls Online, Red Dead Redemption, and others) demonstrated that
Immersion in game narrative stimulated incidental acquisition of vocabulary, idioms,
and culturally specific expressions. All participants noted that their motivation to
follow the storyline encouraged them to consult dictionaries actively and gradually
reduce their reliance on machine translation. Notably, one participant who
subsequently enrolled in a university translation programme observed that a pre-
formed vocabulary and listening comprehension skills significantly facilitated their
studies; at the same time, the absence of systematic grammatical knowledge emerged
as the primary limitation of the game-based method.

The results of the author's survey (n = 77) corroborate these observations.
Among those who played video games in English, 79.5% reported acquisition of
fixed phrases and idioms suitable for practical use; 77.3% reported improved
listening skills; 72.7% reported growth in reading ability. Genres with elaborate
narratives (single-player RPGs, adventure games) demonstrated the highest rates of
story engagement: 52.3% of players in these genres indicated that they become fully
immersed in the game text, attending to every word and line of dialogue. This
suggests a direct relationship between the depth of narrative immersion and the
volume of authentic language input - a necessary condition for language skill
development [1, pp. 334-335; 2, p. 320].

It is nonetheless important to acknowledge the established limitations of the
game-based method. Language acquisition in a gaming environment occurs primarily
through practice unaccompanied by systematic grammar instruction, which creates
gaps requiring correction through traditional teaching means. Accordingly, the
linguodidactic potential of game narratives is most fully realised in combination with
classical methods - the grammar-translation and communicative approaches.

Thus, the linguostylistic means that construct narrative immersion in gaming
media - register variation, the system of tropes, dialogue mechanics, stylistically
marked lexical units - form a multilayered authentic language environment
practically suited to the development of foreign language competence. Future
research directions include the development of a typology of linguostylistic means in
game narratives according to their didactic potential, as well as the elaboration of
methodological recommendations for the purposeful integration of gaming media into
foreign language instruction at various educational levels.
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CEKLIIA 2. IEPEKJIATO3HABCTBO
AREA 2. TRANSLATION STUDIES

AJIJTA BUYOK

3AXIJIHOYKPATHCBKUI HALIIOHAJIbHUI YHIBEPCUTET,
TEPHOIILUTh, VKPATHA

MNPOBJIEMA EKBIBAJIEHTHOCTI Y BUBUEHHI IHO3EMHOI
MOBU MAMBYTHIMU NEPEKJAJAYAMMU

MeToauuHa KoHIENLis BUBYEHHS 1HO3eMHUX MOB y 3BO 000B’s3k0BO Mae
nepeadayaTd  BOPOBA/DKEHHS Yy HABYAIbHUN MPOIEC METOAUKU 3ICTABIICHHA
IHIIOMOBHMX CTPYKTYp 3 YKPailHOMOBHUMH Ha PI3HHUX pIBHAX. BUKopucTaHHS piAHOL
MOBH IIiJl Yac OpraHi3ailii BUBYEHHS 1HO3EMHHUX MOB € BEJIbMU BaXKIJIMBHUM 3aCO00M
HABYaHHS.

Ha cywacHomy erami oprasizainiss HaBYaJbHOTO MPOLECY IpPU BUBYEHHI
1HO3€EMHHUX MOB Ma€ TnepeadayaTd YAOCKOHAJIEHHS MpodeciiiHoi MancTepHOCTI
MaiOyTHIX MEpeKJIaJayiB Ta aKTyall3alild MOBHHUX HAaBHYOK y NOOYyTOBOMY Ta
npodeciitHoMy crmiKyBaHHI. Peamizaliis mux AMIAKTAYHUX 3aBJaHb IMPU BUBUYCHHI
1HO3€MHHUX MOB Ma€ OyTH IepeayciM MOB’si3aHa 13 poOOTOI0 HAJl TEKCTOM 3arajioM Ta
TEeKCTOM 3a ¢axoM 30kpema. [lepcrekTuBHAa METOAMYHA KOHLEMIS HE pO3IJIsiJac
($haxoBUl TEKCT SK JOMOMDKHHMM 3aci0 BHPINICHHS aKTyaJbHUX JUJAKTHYHHX
3aB/laHb, a BHU3HA€ IOro K OCHOBHE JDKEPEJIO CTAaHOBJIEHHS mpodeciiiHoi Ta
MoBHOMpo(deciitHoi MaiicTepHOCTI [2].

[lepcnexkTBHAa METOAMYHA KOHIIENIis BHUKJIAAaHHS 1HO3eMHMX MOB y 3BO
000B’sI3KOBO  mependayae BIPOBAKEHHS y HaBYAIBHMM NpOLEC METOIUKU
3icTaBleHHS K IHIIOMOBHMX 3 YKpPailHOMOBHUMH CTPYKTypaMHu, TaKk U
YKPaiHOMOBHUX 3 IHIIOMOBHUMH CTPYKTypamMH Ha pi3HUX piBHsX. PaifioHanbHe
BUKOPUCTAHHA pIJHOI MOBHM Ta TMEpeKiaay IMiJ Yac oOprasizauii HaBYalbHOI
JISTTBHOCTI BUIIPABAOBYE ceOe Ha BCIX PIBHSX, A€ pIIHA MOBA € BaXXJIIMBUM 3aCO00M
HAaBYAaHHSA TMPU: TMOSICHEHHI BIJICYTHBOTO B pIAHIA MOBI (OHETHUYHOrO YH
rpaMaTUYHOTO MaTepialy; CeMaHTH3alii aOCTPaKTHUX JIEKCHYHUX 3HAYEHb YU
(bpa3eonoriYHNX OJMHUIL; BUBYCHHI OyIb-SKOTO TEKCTy HAmaMm sTh; 3aKpiIICHHI
JIEKCUKO-TpaMaTUYHOTO MaTepiajiay; YCHOMY YHM MHCbMOBOMY TE€CTYBaHHI JIEKCHUKO-
rpamMaTUYHUX 3HaHb [1].

[Ipu mosicHeHH1 pedyeHb y MpoIeci YuTaHHs ado MpH ayJiFOBaHHI HE3HAHOMOTO
TEeKCTy moTpeda B pigHii MOBI 3pocTae. [lepeknasn sik 3acid KOHTPOJIO PO3YMIHHS
TEKCTIB JIJIsl YUTAHHS Ta ayA1l0OBAHHS Ma€ BEJIMKE MPAKTUYHE 3HAYEHHS JJIsl CTyAeHTa
— MaillOyTHBOTO Nepekiiagaya. ToMy y HaB4aJIbHOMY MPOILIEC] 3aiiMae Ba)KIMBE MiCIe
npo0JsiemMa eKBIBaJIEHTHOCTI IiJT Yac MepeKIiay.

[ToHATTS TMHAMIYHOT €KBIBAJIEHTHOCTI 3alpONOHYBAaB aMEPUKAHCHKUM BUEHUM-
ninrBict FOmkun Halina, skuii mopiBHAB peakiilo TOro, XTO OTPUMYE MOBITOMIICHHS
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gyepe3 Mepekiiazgada, i TOro, XTO0 OTPUMYE TEKCT Oe3MocepeaHbO BiJ HOCIS MOBH.
Akmo 1 peakiii SK B IHTEJICKTyaJlbHOMY, TaK 1 B €MOI[IMHOMY IUIaHl OyJu
€KBIBAJICHTHI MIDK COOO0I0 — TO/1 TEKCT, SIKUM MEpeKIagai, BBAXKABCA €KBIBAJICHTHUM
110 Tepioaxepena [6].

[li1 TOHATTSAM «EKBIBAJEHTHICTh PEaKIii» pPO3yMIIOTh iX MOMIOHICTh, aje B
KOJIHOMY pa3l He TOTOXKHICTh, SKy HEMOXJIMBO BHKOPHUCTOBYBATH 4Yepe3
€THOJIIHTBICTUYHI Ta HAIlIOHATIBHO-KYJIBTYPHI BIIMIHHOCTI.

[TousarTs aOUHAMIYHOI €KBIBAJIEHTHOCTI  3arajioM BIAMNOBITA€  ITOHATTIO
¢byHKIIOHATRHOT  eKBiBaleHTHOCTI. Od4eBuagHO, 10 TmpobjeMa JOCATHEHHS
€KBIBJIEHTHOI peakilii B OTpUMyBada MepeKiagy HeOe3mocepenHbo IOB’s3aHa 3
po0JIEMOTO TTOBIJOMIICHHS (TIEPEIaHHs) 3MICTY MEePIIOoKEpeEa.

[Ipu po3rmsal KOMYHIKATUBHOTO AaKTy BHIUISEMO B HBOMY [Ty HH3KY
(YHKIIOHATFHUX XapaKTEPHUCTHK, SKi € JyXKEe BOKIMBUMH sl Tiepekiany. [lpwm
IIbOMY BHUKOPUCTOBY€TbCS Kiacudikamis (GyHKIIM MOBJICHHS, $KY CTBOpPHB
P. Slko6GcoH:

o  «pedepeHTHa» a00 «JIEHOTATUBHA (QYHKIIISH — OMUC MIPEAMETHUX CUTYAIliH;

®  «eKcmpecuBHa QYHKIIISD», IKa BIIOOpaXkae CTaBJICHHS J0 BUCIOBIIOBAHHS;

®  «IIOETHMYHA (PYHKIIS», KA aKIIEHTYE yBary y4aCHUKIB MOBJICHHS;

®  «METaJIHTBICTUYHA (YHKI[isS», KOJUM CMHCIOBI €JIEMEHTH HaOyBalTh
BU3HAYCHHUX BJIACTUBOCTEN MEBHOIO KOJIY MOBH (HAMPUKIIA, SIKIIIO MU MAEMO CIIPaBY
3 KaamMOypammn);

o  «barnuHa QyHKIIISN», KA OB’ A3aHa 3 KOHTAKTOM MI’K MOBLISIMH [5].

Y MOBJICHHI CIIOCTEPIralOThCsl OHOYACHO JIeKiIbKa QYHKI[IH, aje IXHS POJib HE €
OJIHaKOBOI. ElleMeHTH MOBH, SIKI MalOTh JOMIHYIOUY (YHKLIIO, HA3UBAaIOTHCA
«pyHKIIOHANBHOIO  JOMIHaHTOIO». IIpore, mpm  mepexoai BII  OJHOIO
«MOBJIEHHEBOI'0» TEKCTY /10 THIIOTO 3MIHIOKOTHCA K (QYHKIIT, TaK 1 iX (QyHKIIOHATbHI
JAOMiHaHTH. ToMy MepeKyaa CTAHOBUTH MPOIIEC MOIIYKY PIIICHHS], TKe BU3HAYAETHCS
MEBHUMH (PYHKI[IOHATBHUMHU KPUTEPISIMHU.

bynp-sika MOBHAa OJWHUIL MICTUTH 1H(QOpPMAIIO PO peaTbHy IACHICTD:
peaMeTH, sBUIa, curyarii. OKpiM IIbOro, BOHa MOXE TaKOoX 1H(OOpPMYBaTH IPO
neBHUM MOBHUHN KoJA. OIMHUII MOBU BUKOPUCTOBYIOTHCS JIJISl TOTO, 1100 JaTH 3MOTY
OOMIHIOBATUCS BIJIOMOCTSIMU TIPO «TI03aMOBHY» PEAIbHICTb.

[Is BiacTUBICTb OJMHUIIL MOBHU 0a3ye€TbCcsi Ha BU3HAYEHINM OCOOIMBOCTI
CIPHUIHATTS MOBJICHHSI. MM HE 3BEepTaEMO OCOOJMBOI yBaru Ha Te, SIK MOETHYEMO
OJIMHUIII MOBHM 1 MOBJICHHSI (CJIOBa, CJIOBOCHIOJYYEHHS, pEUYCHHs). AJie KOJU HaMm
3yCTpiuarThesa MeTadopH, AlaleKTU3MHU, HENpPaBUIbLHE MOBJICHHSI 1HO3EMIST — MU
o/lpady 3BEpPTAEMO yBary Ha «KOHCTPYKII» MOBHUX OJIMHMIIL Yepe3 iX
HETPaBUJIBHICTh YU MEBHY OPUTTHAJIbHICTb.

[lepexmnanay B mpolieci nepekyiaay BHOCUTh Y 3MICT TEKCTY JIUIIE Ti MPaBKH, K1
3YMOBJIEH1 JIHIBICTUYHUMU BIIMIHHOCTSIMU M1>K KOMYHIKaHTaMu. SIKII0, HAIPUKJIa,
MOBEIb BHUKOPUCTOBYE KOHCTPYKIIIO, sIKa 3BydaTUME MpU TNepekyianl rpybo, TO
nepekiagad Ma€e BHECTH TEBHI 3MiHHM. Hampukiaa, HIMEIBKOIO MOBOIO pPEUEHHS
«Zeigen Sie mir den Mantel!» abo «Ich will mir einen Anzug kaufen» 3Byunth
KaTerOpuyHO 1 HE BEJIBMH BBIWIMBO. | TOMy mepekiiagady BapTO 3MIHUTH Il BUpa3U
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Ha «Zeigen Sie mir bitte den Mantel!» Ta «Ich mochte mir einen Anzug kaufeny. Taki
KOPEKTUBH € 3aKOHOMIPHOIO YACTHHOIO MPOLIeCy BUCOKONPO(deCiitHOro nepexany.

[Tpu nmepeksaai TEKCT HE Ma€ OYTH «KaJIbKOIO» 1HO3eMHOI0 TeKCTy. Lle o3Hauae,
0 MarTh OyTH 30epekeHl BCl HOPMHU IepeKiaay — TpaMaTH4Hi, CTHIIICTHYHI,
JekcuuHi [4].

Ane B mporeci nmepekiaay 4acoM BHHMKAIOTh mpotupiyus. s iX momonaHHs
JesiKl  €JIEeMEHTH TEKCTy TpaHC(OpPMYIOTh, 3aMIHIOIOTh, ONYycCKaloTh. Jluiie
HAWBaXJIMBIII €JIEMEHTH MEPEeKIaJaloThCs TOYHO, Nepenarodd (HaKTUYHUN 3MicCT
BHCJIOBIIIOBAHHS.

[To3uTHBHUM  MOMEHTOM  KOHIENIi  AuHaMiyHOi  ((YyHKIIIOHAJIBHOT)
€KBIBJIEHTHOCTI € Te€, 110 BOHAa BHUKOPUCTOBYETHCS SK B OJHOMOBHIM, Tak il B
IBOMOBHIN koMmyHikalii. [lopiBHIOIOTBCS HE 3aco0M, SKI BUKOPHCTOBYIOTHCS MJIs
JOCSITHEHHSI METH, a Te, JJIA 4Ooro Il 3acoO0M BUKOPUCTOBYIOThCA. IlOpiBHsUIbHE
BHUBUYEHHS MOB 3 METOIO ONTHMI3allii HaBYaHHSA 1HO3EMHOI MOBH Ma€ OOOB’S3KOBO
BKJIFOYATH PO3MOJIT MIKXMOBHUX TOAIOHOCTEH Ta po30LKHOCTEW Ha Taki, MO0
MOJICTIIYIOTh BUBUEHHSI 1HO3EMHOI MOBH, Ta Ha TaKi, 110 BUKJIMKAIOTh MIXXMOBHY
iHTepdepeiito [3].

TakuM 4uHOM, BHUKJIaJa4 1HO3eMHOI MOBH Y 3BO MOBUHHMIA HE JIMIIIE BUTHHO M
CBIJIOMO BOJIOJITH MOBOIO, ajleé ¥ YITKO YSBIATH €001 JUAAKTUYHO 3HAUYII
MOAIOHOCTI ¥ PO301’)KHOCTI MK MOBaMH — 1HO3€MHOIO, SIKa BUBYAETHCS, 1 PITHOIO — Ta
3HATH UUISIXA TOJOJIaHHS 1HTep(depeHli, ITOBOAUTH HEOOXITHICTh 3aCBOEHHS
1HO3EMHO1 MOBH fK 3aCO0y KOMYHIKaIlii, BAXOJS4YH 13 Cy4aCHUX MOTPeO CyCHiIbCTBRA.
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OJIbI'A BOJHAP

3AXIJHOYKPATHChKUI HALIIOHAJIbHWI YHIBEPCUTET
TEPHOIIJIb, VKPATHA

POJIb MIEPEKJIAJAIIBKOI MPAKTUKH Y IPO®ECIMHIN
NIArOTOBLI CTYJAEHTIB - MAUBYTHIX IEPEKJIAJAUIB

Y crarti  JOCHIKYEThCA pOJb MEpPeKIafalbKoi MPAKTUKU B CHUCTEMI
npodeciiiHOi MIATOTOBKH CTYJEHTIB cremiaibHoCcTi  «Dinosoris». PosriasHyTo
OCHOBHI TE€OPETHUYHI MiAX0au A0 (opMyBaHHS MEpeKIIagalbkoi KOMIIETEHTHOCTI Ta
POaHai30BaHO 3HAYEHHS MPAKTMYHOTO HABYAHHS JUIsl PO3BUTKY MpodeciifHux
yMiHb MaOyTHIX TepekianadiB. ¥ poOOTI BU3HAYEHO CTPYKTYpPY MepeKIaganbKoi
KOMIIETEHTHOCTI, MPOaHaJI30BaHO Cy4acHI METOJM OpraHizauii MNepeKiIaianbKoi
MPaKTUKN Ta OXapaKTepHU30BAHO ii BINIMB Ha (OPMYBAaHHS MOBHHX, KYJIbTYPHUX,
npodeciiHuX 1 TEXHOJOTIYHMX HABHUYOK CTyAeHTIB. OcoOiMBY yBary MpHUIIIECHO
BUKOPUCTAHHIO CYYaCHHMX MEpPeKIaallbKuX TEXHOJIOTIA 1 HEOOX1MHOCTI 1HTerparii
YHIBEPCUTETCHKOI OCBITH 3 pEaIbHUMU TMOTpeOaMu MEPEeKIaTAbKOTO PUHKY.
Pesynpratu gociimkeHHS MATBEPKYIOTh, MI0 TMEpeKIagalbka TpaKTHKa €
KJIFOUOBUM €JIEMEHTOM (QOpMyBaHHA MPOQPECIHOI KOMIETEHTHOCTI CTYJEHTIB 1
BXKJIMBOIO YMOBOIO 1X YCHIIITHOT aianTaiiii 10 MaitoyTHbO1 TpodeciitHOl MIsITbHOCTI.

VY 21 cromiTti nepekian HaOyB OCOOJMBOTO 3HAYEHHS B yMOBax TiiobOasizarli,
IHTEHCHUBHOT'O PO3BUTKY MIKHAPOIHUX BITHOCHH Ta IIBUIKOrO 0OMiHY 1H(MOpMAIlIEIO
MDK PI3HUMU KpaiHamu. Po3mupeHHsT MIKKYJIbTYpHOT KOMYHIKAIlli 3yMOBIIOE
3pocTaHHs TOTpeOW Yy KBami(ikOBaHWUX TMepekianadax, 3JaTHUX 3a0e3MeyuTH
aJIcKBaTHE TepeaaBaHHs 1H(popMallii Mi>k MOBaMHU Ta KyJIbTypaMHU.

CydacHuil mnepekiajady BUKOHYE pOJIb MOCEPEIHUKA MIXK PISHUMU MOBHHMH
CHUIBHOTAMM, COPUSIOYH B3a€EMOPO3YMIHHIO MK MPEICTABHUKAMU PI3HUX KYJBTYD.
Horo HisnbHICTS OXOIUTIOE Pi3Hi Ceph CYCIINBHOTO KHTTS: HAyKy, GKOHOMIKY,
MOJIITUKY, OCBITY, KyJbTYpPYy, MIXXHapOJHI BIJHOCHHM Ta iHII ramy3i. Came Tomy
npodeciiiHa MATOTOBKA MEpeKiIafaviB y 3akjiafax BHUIIOI OCBITH € BaXJIUBUM
3aBJJaHHSIM Cy4aCHOI OCBITHBOI CUCTEMH.

[linroroBka mnepekiagaviB nependayae KOMIUIEKCHUN MIAXIJ, SKUA MOEIHYE
TEOpETHYHE HAaBYaHHS Ta TMPAKTHUYHY [ISUIbHICTh. TE€OpPEeTHUYHI JAUCIUIUTIHU
320€3MeuyI0Th CTYJICHTIB HEOOX1THUMU 3HAHHSMHU 3 JHTBICTUKH,
NEePeKIaJO3HaBCTBA, CTHJIICTUKA Ta MDKKYJIbTypHOI KoMyHikamii. Ilpore muie
TEOPETHYHO1 MiITOTOBKU HEIOCTATHHO I (POPMYBaHHS MOBHOIIIHHOI TTpodeciitHoi
KOMITIETEHTHOCTI TIepeKyiaaaya.

BaxnuBy ponb y mpoMy Tpolleci BiJirpace TMepeKkafarbka MpakTUKa, sKa
JI03BOJISIE CTY/IGHTaM 3aCTOCYBAaTH TEOPETUYHI 3HAHHS HA MPAKTHII Ta OTPUMATH
TOCBi poOOTH 3 peaJbHUMH TeKCTaMH. lIpakTWdHa isIIBHICTH CIPHUSE PO3BHTKY
MepeKIalallbkuX HaBUYOK, (hOpMYBaHHIO MPOQECIfHOr0 MHUCIEHHS Ta MiATrOTOBII
CTYJACHTIB 10 MallOyTHBHO1 TTpodeCIHOT T1sTHHOCTI.
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AKTyalnbHICTb  JOCHIDKEHHS 3YMOBJIEHa HEOOXIAHICTIO  BJOCKOHAJICHHS
MPaKTUYHOI MIJATOTOBKHM CTYJEHTIB-TIEpEKJIalauiB BIAMOBIIHO JO CY4aCHHUX BHUMOT
PUHKY TIpailll Ta pO3BUTKY MEPEKIIaJalbKIX TEXHOJIOT1H.

MeToro maHOrO JOCHIKEHHS € aHalli3 poJii MEepeKIaJalbKoi MPAKTUKU Y
dhopmyBaHHI podeciiiHOi KOMIIETEHTHOCTI CTYICHTIB — MalOYTHIX MepeKiaaadiB.

[Ipobiema WiArOTOBKM TepekianadiB 1 (OpMyBaHHS  NEepeKIIagalbKoi
KOMITICTEHTHOCTI € TIPEAMETOM JIOCTIIPKEHHs O0arartb0X HAyKOBIB Yy Taiy3i
MePEKIIaA03HABCTBA T MEJArOT1KH.

OnHi€0 3 KIIOYOBUX KOHLEMIINA CydacHOI MEepeKsIafarbKoi OCBITH € MOHSTTS
nepeKJaganbKoi KOMIETEHTHOCTI, sIka BU3HAYAETHCS SIK CUCTEMa 3HAHb, YMIHb 1
HABUYOK, HEOOX1AHUX JJIs BUKOHAHHS MEePEKIIaaaibKoi JisSIbHOCTI.

JlocnmiTHUKY 3a3HAYar0Th, IO MEepPeKIananbka KOMIIETCHTHICTh BKITIOUA€E KiTbKa
B3a€MOIIOB’A3aHUX KOMIIOHECHTIB:

¢ MOBHY KOMIIETEHTHICTb

¢ KYJbTYpHY KOMIIETEHTHICTh

o TIpOdeCciiiHy KOMIETECHTHICTh

¢ CTpaTEriuHy KOMIETEHTHICTh

¢ TEXHOJIOT1YHY KOMIIETEHTHICTh

JlocnmikeHHsT TIOKa3yloTh, 10 OCHOBHOIO METOI TMPOrpaM IMiJArOTOBKHU
MepeKyIaaayiB € PO3BUTOK CaMe 111€1 KOMIUIEKCHOI CUCTEMH KOMIIETESHITIH.

Okpemy yBary HayKOBIll MPUAUISIOTH POJI MNPAKTUYHOTO HABYAHHS Y
(dhopMyBaHHI TMeEpeKIaalbKOi KOMIETEHTHOCTI. [IpakTu4Ha MIsSIBHICTH J103BOJISIE
CTyJIGHTaM pPO3BHMBATH HABHUYKH aHAJI3y TEKCTy, 3aCTOCOBYBAaTH TEPEKJIaJaIbKi
cTparerii Ta (opmMyBaTH npodeciiine MUCTEHHS.

Ha nymKky nociigHuKiB, MNepekiajalbka MNpakTUKa € OJHUM 13 HaWO1IbIIn
e(EeKTUBHUX METOJ/IB HAaBUaHHS NEPEKIaay, OCKUIbKHM BOHA IMOEIHYE TEOPETUYHI
3HAHHS 3 PEAUTbHUMHU MEePEKIIaallbKUMU 3aBIaHHSIMH.

KpiMm TOro, Ba)JIMBUM acClEeKTOM MIATOTOBKUA TEPEKIaadyiB € PO3BUTOK
MDKKYJBTYPHOI KOMIIETEHTHOCTI, OCKUIBKM TepeKyiaa Tmependayac He JIUIIe
nepeaaBaHHs MOBHOT 1H(GOpMaIlii, a i afanTalliro KyJbTypHUX OCOOTUBOCTEN TEKCTY.

dopMyBaHHS TEPEKIANANBbKOT KOMIIETEHTHOCTI € CKJIQJHUM 1 OararorpaHHUM
MPOIIECOM, SIKHI BKITIOYAE PO3BUTOK Pi3HUX NMPOGECIHHUX HABUYOK.

3rilHO 3 Cy4YaCHUMH HAayKOBHMH TMiAXOJaMH, NEpeKiajaibka KOMIETCHTHICTh
BKJIIOUYA€ TaKl KOMIIOHEHTH:

MoBHa KOMIIETEHTHICTh € OCHOBOIO TE€peKJIajalbKkoi AisIbHOCTI. Bona
nependoavyae TIMOOKE 3HAHHA SK 1HO3EMHOI, TakK 1 pIJHOI MOBH, BKJIIOYAIOUYU
IpaMaTHKy, JEKCUKY, CTUIIICTUKY Ta ()pa3eosioriio.

KynbTypHa KOMIETEHTHICTh niepeidayae po3yMiHHS KYJIBTYPHUX OCOOJIMBOCTEN
HOCIiB MOBHM. lle BaXJMBO I aJe€KBaTHOI mepenayl KyJbTypHO CHEeHU(pIYHUX
€JIEMEHTIB TEKCTY.

CrpareriuHa KOMIICTCHTHICTh IIOB’si3aHa 31  3JIaTHICTIO  IEpekiagada
BUKOPUCTOBYBATH PI3HI MEpEKIanaIbKi CTparTerii Juisi BUPIMICHHS MEPeKIalalbKuX
mpo0em.
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Y cywyacHOMy CBITI TepeKjiafjadyi aKTUBHO BHKOPUCTOBYIOTH PI3HOMAHITHI
1IM(PpoB1 THCTPYMEHTH, TaKl K CUCTEMH aBTOMATH30BAHOI'O MEPEKIady, eIeKTPOHHI
CJIOBHUKH Ta TEPMIHOJIOT1YHI 0a3u JaHUX.

CygacHi JOCTIKEHHS MiAKPECTIOTh, 10 MepeKiiagadl MOBUHHI BOJOJITH HE
JUIIe JIHTBICTUYHUMHM 3HAHHSAMHU, aje W TEeXHOJIOTIYHMMHM HaBUYKAMH Ta
MDKKYJIBTYPHOIO KOMIIETEHTHICTIO.

[lepeknanaiipka MpakTHKa € BAKIMBUM €JIEMEHTOM HABUaJbHOTO MPOLECY Yy
MiATOTOBII MaOyTHIX MEepeKIagaviB.

OCHOBHUMM IIITISIMU TIEPEKIIAAANBKOT IPAKTUKH €:

e 3aKPITUICHHS TCOPETUIHUX 3HAHB;

o (hopmyBaHHS IPAKTUYHUX HABUYOK MEPEKIIATY;

¢ PO3BUTOK MPOQECIHHOTO MUCIICHHS;

e MIJIFOTOBKA CTYJEHTIB 10 peajabHOI Npo(eCciiHOI AISIBHOCTI.

[lin 4Yac TpakTUKH CTYACHTH TMpPAIlOIOTh 3 PI3SHUMH THUIIAMH TEKCTIB, IO
JI03BOJISIE TM O3HAMOMUTHCS 3 OCOOJIMBOCTSMHU MEPEKIIAy Y PI3HUX TaTy3sX.

Kpim Toro, mnepeknajganpka TMpakTHKa crpuse (QOpMyBaHHIO HABUYOK
CaMOCTIITHOT pOOOTH, KPUTUYHOTO MHMCIICHHS Ta BIJMOBIAJBLHOCTI 3a pPE3yJbTaTu
CBOET TISUTBHOCTI.

[IpakTka MOXeE MPOBOAMUTHUCS SK Yy MEXKaxX YHIBEpPCUTETy, TaKk 1 Ha 0a3i
30BHIIIIHIX OpraHi3ailii.

Oco0muBO €(pEeKTHUBHOIO € CIIBIOpAalLs YHIBEPCUTETIB 13 MepeKIagalbKUMH
areHuisiMyd, OmOpO MEpeKIaiB, MDKHAPOJHWMM OpraHi3alisiMd Ta OpraHaMu
MICLIEBOTO CAMOBPSTyBaHHS.

Po3BuTOK 1H(pOpMALIHUX TEXHOJIOTIM 3HAYHO BIUIMHYB Ha NEPEKIalalbKy
TISIbHICTb.

CyuacHi nepekiaiadyl BAKOPUCTOBYIOTb:

CAT-iHCcTpyMeHTH

CHUCTEMHU MAITUHHOTO MEPEeKIanay
TEPMIHOJIOT14HI 023U JaHUX
€JICKTPOHHI KOPITYCH TEKCTIB

JlocnmikeHHsT TMOKa3yloTh, IO TEXHOJOTI3allisl MepeKIalallbkoro Mpolecy
CYTT€BO 3MIHIOE XapaKTep POOOTH MepeKIIafadiB 1 BIULTUBAE HA MIATOTOBKY CTY/ICHTIB.

Tomy mnepekiamambka MpakTHKa TMOBUHHA BKIIOYATH POOOTY 3 CY4aCHUMHU
UM(DPOBUMHU IHCTPYMEHTAMH.

He3Bakatoum Ha Ba}xJIMBICTh TMEpPEKIAJAlbKOI NPAKTUKH, Yy MOpouect ii
oprasizailii MOKyTh BUHUKATH MEBH1 TPYIHOILII.

Cepenr oCHOBHHUX TTP00JIeM MOKHA BUIIIUTH:

e HEJIOCTATHIO KUIbKICTh 0a3 MPaKTUKH;

o 0OMEXEHMI TOCTYI CTYACHTIB JI0 pEATbHUX TEePEKIaAabKIX MTPOEKTIB;

¢ HEJIOCTATHE BUKOPUCTAHHS CYYaCHUX TEXHOJIOT1H.

Jlnst  migBumieHHsST e(EeKTUBHOCTI TMEpPEeKJIafanbKoi MPaKTUKA — HEOOX1ITHO
BJIOCKOHATIOBATH CUCTEMY MiATOTOBKHU MEPEKIIaIaviB.

OCHOBHUMU HaIpsiMaMu PO3BUTKY €:

o IHTETpAIlisl HABYAHHS 3 PEATHHUMU NEPEKIATANBKUMHU MTPOEKTAMMU;

¢ BUKOPHUCTAHHS CYYaCHUX MEPEKIIATAIbKIX TEXHOJIOTIH;
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¢ PO3BUTOK MDKHAPOIHHUX MPOrpamM OOMiHY;

e CITIBIIpAll YHIBEPCUTETIB 13 MEpPEKIaAallbKUMHU areHIIsIMU, OI0pO MEepeKIaiiB,
MIKHApOJHUMH OpTaHi3alliiM{ Ta OpraHaMH MIiCIIEBOTO CAMOBPSITyBaHHSI.

Orxe, mepekiajialbka MpakTUKa € BaXJIUBUM KOMIIOHEHTOM MpoQeciiHOl
MIJTOTOBKUA CTYJEHTIB — MalMOyTHIX mepekianadiB. Bona 3abesrneuye iHTerparito
TEOPETUYHHUX 3HAHD 1 MPAKTHYHUX HABUYOK, CIIpusie (HOPMYBaHHIO MEPEKIIaaanbKoi
KOMITETEHTHOCTI Ta MiJArOTOBII CTYACHTIB 10 MaOyTHRO1 MTpodeCciiMHOT TISUTHHOCTI.

[TpakTHyHa AiSUTBHICTH JTO3BOJISIE CTYJAEHTaM PO3BUBATH MOBHI, KYyJIbTYpHI Ta
npodeciiiHi HaBWYKHM, HEOOXiMHI i1 €(PEeKTUBHOTO 3IIMCHEHHS MepeKIagaIbKoi
TISUTBHOCTI.

Takum 4UHOM, YAOCKOHAJIGHHS CHCTEMH OpraHi3ailii mepeKiananbkoi MpakTHKU
€ BaXJIMBOIO YMOBOIO TIATOTOBKM BHCOKOKBaJi(piKOBaHUX TeEpeKIagadiB y
Cy4aCHOMY CBITI.
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TI'AJIMHA KITYPA
IPUHA ITPOKOII
HATAJIIA €JIAT'THA

TEPHOIIIJIbCHKUI HALIIOHAJIbHUI MEJUYHUWI YHIBEPCUTET IMEHI
I. 1. TOPBAUYEBCBKOI'O MO3 YKPAIHU, TEPHOIILJIb, YKPAIHA

TPAMATHYHI TPAHC®OPMAIIIl TA METOJIWUYHI
3ACAJIM HABYUAHHA MEAUYHOI'O
HEPEKJIALY AHIJIOMOBHIX TEPMIHIB

HaykoBa 1 mpakThyHa 3HAUyIIICTh MEIUYHOTO TEPEeKyIaay AaHMIOMOBHOI
TEPMIHOJIOT1i 3yMOBJIEHAa PO3BUTKOM MIKHAPOJHOI MEIUYHOT HayKH Ta HEOOXITHICTIO
3a0e3mneueHHs JOCTOBIpHOCTI 1HQopMmalii y QaxoBii komyHikamii. IlinroroBka
CTYIEHTIB MEIUYHMX 3aKJIaJIB BHUIOI OCBITH Tiependadae MUIESCIPSIMOBaHE
dbopMyBaHHS HE JIMIIE JEKCHUYHUX KOMIETEHIIA, a ¥ HaBUYOK TpaMaTHYHOIO Ta
CTWJIICTUYHOTO aHaJli3y TEKCTIB, IO CIPHUS€ TOYHOCTI BIATBOPEHHS 3MICTY
nepuiopkepena. BUBYCHHS METOAMYHUX TIAXOMIB 10 HABYAHHA MEIUIHOTO
nepekiany 3abesneuye (popMyBaHHS TPOQeciiiHOI KOMIETEHTHOCTI CTYJACHTIB Ta
M1JBUILIEHHIO SIKOCTI MEPEKIIaay aHIJIOMOBHOI TEPMIHOJIOT.

Bucokuii piBeHb CUHTAKCUYHOI CKJIQJHOCTI MEIUYHOTO HAYKOBOTO JUCKYPCY €
OHUM 3 OCHOBHHX BHUKIIHKIB, SIKi YCKJIAQTHIOIOTH MPOIEC MEePEeKIaay aHTTIOMOBHHX
TEPMIHIB CTYJICHTAMU MEIMYHUX 3aKJIa/liB BUIIOiI OCBITH. OCOOIMBOCTI aHIJIOMOBHUX
MEIUYHUX TEKCTIB BKJIIOYAIOTh IIMPOKE BUKOPUCTAHHSA 1H(IHITUBHUX Ta
TIEMPUKMETHUKOBUX  KOHCTPYKI[M, mMacuBHUX (opMmM, a TakoX CKIAJHUX
CUHTAaKCUYHUX CIOBOCHONy4YeHb. [li CTpykTypu dYacTo HE MarOTh MPSIMOTO
CTPYKTYpPHOTO €KBiBaJ€HTa B YKPalHCHKiMl MOBI, 110 CTBOPIOE JOJATKOBI TPYAHOIII
JUTSI TIepeKJIaiaya.

[TommpeHo NOMUIIKOIO CTYJEHTIB MIPH MEPEKIIaji aHIIIOMOBHUX KOHCTPYKIIH €
MparHeHHs: 10 (OPMabHOTO 30EpeKEHHS TpaMaTUYHOI CTPYKTYpd MOBHU
nepuIopkepena. bykBanmpHUN TiAXia 10 TEpeKiIaay 4acTo MPU3BOAUTH JO TOSBU
CUHTAKCUYHO TICPEBAHTAXKCHUX PEUEHb 1 CTHIICTUYHO HETPUPOTHUX KOHCTPYKIIIN Y
MOBI Nepekiaay. ¥ MEeIUYHUX TEKCTax 1€ Ha0yBae 0COOIMBOT BAXKJIMBOCTI, OCKUIbKU
aHAJIOTIYHI MOMWIKU HE JIMIIE YCKJIAJHIOIOTh CIPUMHATTA 1HpopMalii, a 1 MOXYTh
CIPUYMHATH HEOJHO3HAYHE TIYMAueHHS IIOBIJIOMJICHHS, a TaKOXX BIIMBAaTH Ha
npodeciiiny KOMyHiKalio MK (axiBIsIMH Ta Oe3MmeKy 3J0poB’s marieHTiB. s
MOJIOJIAHHST TPYAHOIIIB TEPeKyajadl 3acTOCOBYIOTh PI3HOMAHITHI TpaMaTH4HI
TpaHcdopmMallii, U0 BKIOYAIOTh CTPYKTYpHI 3CYBH, 3MIHY MOPSAKY CIiB, MOZLI
CKJIQJIHUX pPEYCHb HA MPOCTI ab0 HABIMAKH TOIIO. BUKOPUCTAHHS TaKUX MPUHOMIB
J03BOJIsiE  30€perTH JIOTIYHMN HAaroloc Ta KOMYHIKaTHBHY CIPSIMOBAHICTb
BHCJIOBJIFOBAHHSI, HE MOPYIIIYIOYM HOPM MOBH Tepekiany [2].

['pamarnyni TpancdopMmallii € He JUIIE TEXHIYHUM THCTPYMEHTOM Tepekiiaaaya,
aje ¥ 3acoO0M aJeKBaTHOTO BIATBOPEHHS CMUCJIOBUX Ta MparMaTUYHUX AaCIEKTIB
OpUTIHAJBLHOTO TEKCTy. Hampukmanm, 3MiHa CHHTAKCUYHOI CTPYKTYPH MOXKE
JIOTIOMOT'TH TIEPEHECTH JIOT1YHY OpraHi3aiiro iHQopMaliii Ta HArojoc Ha KIJIFOYOBI
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€JIEMEHTH BUCJIOBIIOBAHHS, IO € BAXJIMBUM JUII MEIUYHHUX 1HCTPYKIIIH, HAYKOBHX
cTareil Ta KJIiHIYHOI JoKkyMmeHTalli. [lpu 1ipoMy mepexianady MmoBUHEH BpaxoByBaTH
CTWJIb, IIIJILOBY ayJIUTOPII0 Ta >KaHPOBI OCOOJMBOCTI TEKCTY, 100 YHUKHYTH
CIIOTBOpPEHHS 3MicTy [1].

HaByanHsi MeAMYHOro Tmepekiaay IPYHTYETbCS Ha CHCTEMAaTUYHOMY Ta
YCBIJIOMJICHOMY aHalli3l TpaMaTU4HOi CTPYKTypu TekcTy. CTymeHTaM HeoO0X1THO
HABYUTUCA  pO3pi3HATH  GopMaibHy Ta  (PYHKIIOHAJIbHY  €KBIBaJCHTHICTD,
YCBIAOMJIIOBATH IparMaTMyHe HAaBAaHTAXKEHHS TrpamMaruyHux ¢GopM Ta CBIAOMO
noOupaTh TepeKIananbki cTparerii BIAMOBIAHO IO TEKCTy Ta KOMYHIKAaTUBHOI
cutyarii. Takuil TiAXi J03BOJISE YHUKHYTH MEXaHIYHOTO TMeEpeKaay, pO3BHUBAE
aHaJNITUYHE MHUCJICHHS Ta 3a0e3leduye KOMIIETEHTHICTh Y (OpMyBaHHI TOYHOTO
nepeKiamy.

[HTerpanis OCHOB Teopii Mepekyagy B HaBYAJIbHUI NPOLEC € BaKJIUBOIO
CKJIQJIOBOIO TMIJATOTOBKM CTyAeHTIB. O3HAaWOMIICHHS 3 TOHATTAMH TpaMaTHYHHUX
TpaHcopmarliii Ta CTWIICTUYHMX aJanTaliiii JormoMara€e CTyJeHTaM pO3BUBATH
KpUTHYHE MUCJIEHHS Ta npodeciiiny pedrekcito. e cnpusie popmyBaHHIO HABUYOK
HE JIMIIE TpaMaTu4yHO TOYHOTO, & 1 KOMYHIKATUBHO €()EKTUBHOTO IMEpEeKIIay, sIKUN
BpPaxoOBYy€ MDKMOBHI Ta MDKKYJIBTYpPHI BIJIMIHHOCTI, a TaKOX »aHPOBI OCOOJMBOCTI
nepmomkepena. OcobauBy yBary B HaBUaHHI MEpEKIaAy CHiA MPUIUISATH poOOTI 3
ABTCHTUYHUMHU MEIUYHUMHU TEKCTaMH PI3HUX >KaHPIB, IO JO03BOJIAE MOETHYBATU
rpaMaTUYHUN  aHami3 13 (axoBuM KOHTEKCTOM. CHCTeMaTHUYHE OIpalfOBaHHS
CUHTAaKCUYHUX CTPYKTYp, MOMMPEHUX T'paMaTUYHUX TPYTHOIIIB Ta METOMIB iX
VHUKHEHHS CIPHSIE PO3BUTKY Y CTYACHTIB 3aTHOCTI JO CAaMOCTIMHOTO MPUHAHSATTS
piuieHs y mporeci nepekiaany. Lle Takok MmiBHINYE piBEHb TOTOBHOCTI MailOyTHIX
JiKapiB 10 poOOTH 3 MIKHAPOAHUMH MEIUYHUMH JDKEpelaMud Ta HAyKOBHUMHU
myOMiKaisIMH.

TakuM 4YMHOM, TpaMaTUYHHM aCMEeKT MEIUYHOTO TMEepeKIaay aHTJIOMOBHOI
JIEKCUKH € KJIIOYOBOIO CKJIAJO0BOIO (haxOBOI MIATOTOBKH CTYIAEHTIB MEIUYHUX
3aKjagiB  BHUIIOI OcCBITH. CHCTEMHE BHBYEHHS CHHTAKCUYHUX OCOOJIMBOCTEN
MEIMYHOTO JUCKYPCY Y NMO€JHAHHI 3 TEOPETUYHHMHM 3acajlaMu MepeKiIao3HaBCTBa
JI03BOJISIE TJBUIIUTH SIKICTh TEpEeKiaay, 3a0e3MeYUTH TOUYHICTh 1 3PO3yMUIICTH
nepekiaaeHoi iH@opmaiili Ta (opMye TOTOBHICTH MaiOyTHIX (axiBIliB 0
e(eKTHBHOT MI?)KMOBHOI KOMYHIKaIlii.
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TAMIJIA KOTOBCBKA

3AXIJHOYKPATHChKUI HALIIOHAJIbHWI YHIBEPCUTET
m. TEPHOIIJIb, VKPATHA

POJIb I 3SHAYEHHSI JIENPUKMETHHUKOBHX
KOHCTPYKIIN Y CYHACHOMY HHEPEKJIIAZIO3HABCTBI

BaxxnuBoro mpoOiaeMor0 ChOTOACHHS € IIJITOTOBKA BUCOKOKBaI(PIKOBAHUX
¢daxiBiiB y cdepi cydacHOTo mepekiaago3HaBcTBa. Ha maHoMmy eTami pO3BUTKY
MDKHApOJIHUX HAYKOBUX, IMOMITUYHUX, CKOHOMIYHHUX Ta KYJIbTYpPHHX 3B S3KIB 13
3apyODKHUMHM TapTHEpAMH BHUMAraeTbCsl SIKICHUH HOBUM TIAX1J HE TUIBKH Y
BUPIIIICHH] MPO0JIeM CIiBpOOITHUIITBA HA MDKHAPOJHOMY PUHKY Ipalll Ta MOCIyT, a
i y NIAroTOBLI MEpeKajadiB BHCOKOIO pIBHSA 3 YCIX HaIpsMKIB MEpeKasy
AHTJIOMOBHOI ~ HAyKOBO-TEXHIYHOi, 1H(OpPMALIHOI, XyAO0XKHBO-IYOIIUCTUYHOI
JiTEpaTypu 3 AHTIIIMCHKOT MOBM Ha YKpaiHChKY MOBY Ta HaBmakw. llepeknamad y
CBOIM poOOTI 3IITOBXYETbCA 31 CKIAJHUMH JICKCHYHUMHU 3BOpPOTAMHU  Ta
BIIMOBIIHUMHA TpPaMaTUYHUMHU KOHCTpyKLisiMU. [[y)ke dacto mnpu mepeknal
3yCTPIYaIOThCS CHEIU(IYHI TpaMaTHYHI Ta JCKCUYHI oauHumIi [1].

[Ipononyemo Bamiiii yBa3i J€siKl aCHEKTH BUKOPUCTAHHS J1€MPUKMETHUKOBUX
KOHCTPYKIIH. SIKIIO JaHa KOHCTPYKINS CKIIAA€ThCA 3 IMEHHUKA, SKUW CTOITh Y
3araJbHOMY BIIMIHKY, a00 3aliMeHHHMKa B OO €KTHOMY BIJMIHKY, a TaKOX
JTIEMPUKMETHUKA 1 BHUKOHYE (YHKIIIO CKJIaAHOTO JoJlaTKa, TO BOHA Oyje
nepeKIaaaTUCs TAPSAIHAM PEYCHHIM 3 IPUHMEHHUKAMU o0, wo, ax. Hanpuka;

He wants the documents sent by air mail.

Bin xoue, wob ookymenmu 6ynau sionpasieri agianowmoro.

They watched the temperature gradually rising.

Bonu cmesxcunu 3a mum, ax memnepamypa nocmynogo nio8uuy8aiacs.

| heard your name mentioned.

A nouyna, sik Hazeanu eauie im .

SIKIO0  BUKOPHUCTOBYIOThCS jgieciioBa t0o get Ta to have 00 exTHwmit
JIENMPUKMETHUKOBUK 3BOpOT (t0 have/get + iM’s + Hi€eNPUKMETHUK) YTBOPIOE Tak
3BaHy CIIOHYKaJbHY a00 Kay3aTHMBHY KOHCTPYKIIiIO, 1110 J10 BUKOHYE HE 0co0a, sika
MO3HaYeHa MiJMETOM, a XTOCh 1HIITHH.

3a3HauuMo, IO B YKpaiHCbKIH MOBI HE ICHY€ aHAaJOrIYHOI KOHCTPYKIIi 1
CHellaJIbHUX 3ac001B BUPaXEHHS 11€i Kay3aTUBHOCTI, a TOMY IMEpeKaJ CTaHOBUTH
MEeBHI TPYAHOI, OCKITBKH KOHKPETHE 3HAYEHHS IIi€i KOHCTPYKIli 3aJIeKUTH BiJ
KOHTEKCTY 1 MOKe OyTH Pi3HUM.

We must treat this as a national emergency issue and must get this decision
reversed.

Mu maemo pozensioamu ye AK HAO36UYALHO BANCIUBE NUMAHHA Ol KPAiHU |
NOBUHHI 0OMA2AMUCS 3MIHU PIUUEHHSL.

[ToTpiOHO 3HATH mMpo Te, MO MOEAHAHHS JiecioBa t0 have 3 00’ekTHHM
JTIENPUKMETHUKOBHM 3BOPOTOM MOJKE 1 HE MaTH Kay3aTHBHOTO 3HAYCHHSI.
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For the time being professional diplomats had their attention riveted on
Washington.

B moii momenm ysaca npoghecitinux Ouniomamie Oyra npukyma 00
Bawunemona.

Jly’)ke yacTo CKJIaJHI MIAMETH TNEPeKIaaloThCs MIAPSAHUM PEUEHHSAM 3
NPUHMEHHUKAMH 140 1 5K.

His best plays, both tragedies and comedies, are recognized as having each a
special tone, atmosphere, almost a climate, as if a distinctive little world has been
created for each drama.

Buznaunum € moii gpaxm, wo tioeo nalikpawi n’ecu — ax mpazedii, max i Komeoii
— Maroms 0coOIUsUll MOH, ammocghepy, makuul cobi CRPUAMIUSUL KIiMam, HeHade
CMBOPEHUll OKPEMO OJisl KOHCHO20 OpaMamuiHo20 meopy .

AOcooTHa J1ENPUKMETHUKOBA KOHCTPYKLIS a00 AIENPUKMETHUKOBHUM 3BOPOT,
SK1 CKJIaJal0ThCs 3 IMEHHHKA, II0 CTOITh y 3arajbHOMY BiJIMIHKY, a00 3aiiMEHHUKA,
SAKUW BUKOPUCTOBYETHCS B HA3MBHOMY BIJIMIHKY Ta € Cy0’€KTOM IEBHOI Jii, 110 HE
301raeThcs 3 00°€KTOM i, 0 BUPaXEHU 0COo00BOIO (HOPMOIO Ji€CiIOBa, TOOTO HE
30iraeThCs 3 MIJAMETOM, 3aBXKIHU BIJIOKPEMIIIOETHCSI KOMOKO 1 TIEPEKJIaJaeThCs
MIIPSAHUM PEUCHHSM 3 TAKUMU MPUUMEHHUKAMU: 00, NiC/Is MO0 5K, OCKLIbKU, KOJIU,
AKWO 1, NPULOMY, AKWO'

The signal given, the rocket starts immediately.

Ak minoku nooaemucsi cueHa, 8iopaszy Jic 8i00y8acmbcs 3anycK pakemiu.

Weather permitting, the astronomer will proceed with his observations.

Llpu cnpusmaugiu no2o0i acmponom nPOO0BHCUMb CE80I CNOCMEPENHCEHHSL.

My colleague being away, | had to take the decision myself.

Ockinbku Mill Koneea 0Y8 BIiOCYMHIU, MeHI 008el0Cs CaMOMYy Npulmamu
DIWEHHS.

Bapro 3a3HaumTH, 10 JeAKl JIENPUKMETHUKOBI 3BOPOTH € CTIMKUMH
CJIOBOCHIOJIYYEHHSAMHU, HATTPUKIIA].

Other conditions being equal, the acceleration remains constant.

3a iHwux yM08 NPUCKOPEHHSL 3ATUUAEMbC HE3MIHHUM.

Ax Bigomo, B iH(oOpMaIiiiHii, HAYKOBIM Ta HAYKOBO-TIOMYJISIPHIN JiTepaTypi
94acTO 3YyCTpIYaroThCs Taki Ji€npuKMeTHHKOBI 3Bopotu: Partciple | + as it does
(did)Partciple Il + as it is (was).

Taki 3BOpOTHM MEpPEKIAJAIOThCs, AK MPABUIO, MIAPSAJHUMU PEUEHHAMH 3i
CIIOJIYYHUKAMU KOJIU, OCKLIbKU, X0Ud 1, 1.

The article published as it was in a small magazine, remained unknown for a
long time.

Ockinoku cmammsa 0y1a HAOPYKOBAHA V HEBEIUKOMY JHCYPHATI, NpO Hei
MPUBANULL 4ac HIXMO He 3HAS.

This subject is rather complicated, belonging as it does to theoretical physics.

Lleii npeomem € Oocumb CKIAOHUM, OCKINbKU HANEHCUMb 00 MeopemudHoi
Qizuxu.

Takum  4YWHOM, TIEpeKianad  TMOBHHEH  BOJOJMITA  3HAHHSAMHU  IIOJO
nepeKyiaganpkux (EHOMEHIB, BWJIYYEHHMX 3 I1HIIOMOBHMX TEKCTIB (YCHUX YH
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MUCHMOBHX) BHACTIIOK aKTyasi3alii JeKCHUHUX OJUHUIb Ta TPAMaTUYHUX CTPYKTYP
pY BUKOPUCTAHHI Y AIENPUKMETHUKOBUX KOHCTPYKIIISX.

CIHINCOK BUKOPUCTAHUX /IZKEPEJI
1. Kopynens I. B. Teopis 1 npakThka nepekiany (aHriiiickka 1 ykpaiHcbka moBa). — K.,
2014, 3nanns, 235 c.

JIOJIMUJIA KPAUHSIK
IPUHA KPUCOBATA

3AXITHOYKPATHCBKUI HALIIOHAJIbHUM YHIBEPCUTET,
TEPHOIILTb, VKPATHA

MNEPEKJIAJ SIK IHCTPYMEHT MI)KKYJIBTYPHOI
KOMYHIKAIIII B YMOBAX I''TOBAJIIBAIIIT

VY cydacHOMy ri00a1i30BaHOMY CBITI B3a€EMOJIISI MK MPEACTABHUKAMH PI3HUX
KyJbTYp CTAa€ HEBII’€MHOIO CKJIaJO0BOIO CYCHUIBHOTO KHUTTS. AKTUBHUI PO3BUTOK
MDKHApOJIHUX KOHTAKTIB Y chepax MOJITUKU, EKOHOMIKH, HAYKH, OCBITU Ta KYJIbTypHU
CIpHSIE 3pOCTAHHIO POJII MIKKYJIBTYPHOI KOMYHIKaIlii. ¥ IIbOMY KOHTEKCTI TIEpeKial
BHUCTYIIa€ BAXJIMBHUM IHCTPYMEHTOM, SKHi 3a0e3nedye e(QeKTUBHUI OOMIH
1H(pOpMaIlI€I0 MIXK TPEICTABHUKAMHU PI3HUX MOBHUX 1 KyJIbTYPHHUX CILIBHOT.

MixkynbTypHa KOMYHIKallisl nepeadadae B3aeMOIIO JIOAEH, 0 HajexXaTb J10
PI3HHX KyJbTYPHUX CHUCTEM, MAIOTh Pi3HI COLlaIbHI HOPMH, TPaJullli, I{IHHOCTI Ta
MOBHI 0COOJMBOCTI. MOBa € OAHUM 13 KIIFOUOBHX €JIEMEHTIB KYJbTYpH, aJ’)K€ BOHA
B1J100pakae ICTOPUYHUNA TOCBIJT HAPOY, HOTO CBITOIIISLA 1 cUCTEMY IIHHOCTe. Came
TOMY NEpeKJia]] He 0OMEXKY€eThCs JIMILIE Mepeaadyeto MOBHUX OJIMHUIb 3 OJIHIET MOBU
Ha 1HNOIy, a mepeadayae TaKoXX BIATBOPEHHS KYJIbTYPHHUX CMHCIIB, 3aKJIaJCHUX Y
TEKCTI.

JloCHiAHMKY TepeKiIa03HaBCTBA MIJAKPECTIOITh, IO MEpeKiazad BUCTYIMAe
CBOEPITHAM MOCEPETHUKOM MiX KyJIbTypaMH. Moro 3aBIaHHS IONATAaE HE JIHIIE Yy
TOYHOMY BIJITBOPEHHI 3MICTYy OpHUTIHAJIBHOTO TEKCTy, a W Yy 3a0e3NedeHHi
aJICKBaTHOTO CHOPUMHATTA I[bOTO TEKCTy TMPEACTaBHUKAMH 1HIIOI KYJIBTYPHOI
cnutbHoTH [1, ¢. 45]. Takum uYMHOM, TIepeKiiajiad TMOBUHEH BOJIOJITH HE JIMIIE
BHCOKHM PIBHEM MOBHOI KOMIIETCHIIi, ajie 1 TPYHTOBHUMH 3HAHHSIMHU KYJbTYPHHX
0co0IMBOCTEN 000X MOB.

OnHi€r0 3 OCHOBHUX MpOOJIeM TMEpeKiIany € nepenada KyJIbTYpHO MapKOBaHUX
eneMeHTiB. Jlo Takux eNeMEeHTIB HajexaTh peaiii, (paszeosiorizmu, metadopu,
ICTOpUYH1 ajio3ii, a TaKoX cloBa W BHpa3W, IO BiAOOpaKarOTh creuudiuHi
0COOJIMBOCTI MEBHOI KyJIbTYpH. Y TOAIOHUX BHITa/IKaX Mepekiagady MOBUHEH 00MpaTu
BIJIMOBIJIHY TMEPEKJIaNalbKy CTpaTerito, sKa J03BOJUTh 30€pertd 3MmicT 1
KOMYHIKaTHBHUHN €()EeKT OPUTIHAIIBHOTO TEKCTY.

BaxnuBuM acmekToM TepeKIadanbkoi JISIBHOCTI € TaKOoX ypaxyBaHHS
MparMaTMYHOTO 3HA4YeHHA TeKCTy. [loBIOMIIGHHS MOXeE€ MICTUTH TIPUXOBaHI
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KyJbTYpHI CMHUCIHH, SIKI BIUIMBAaIOTh Ha WOTO IHTEpHpeTalito. Ko nepekiagad He
Bpaxye Il OCOOJIMBOCTI, aJpecaT MOXKE€ HENPaBWIbHO 3pO3YyMITH  3MICT
noBiioMmyeHHs. ToMy mijg yac mepekiiay HeoOXigHo OpaTH 10 yBaru KOMyHIKaTHBHY
CUTYaIlll0, KyJIbTYPHHUM TOCBIJ ITLOBOT ayIUTOPIT Ta METY MepeKiIamy.

Y cyyacHHUX yMOBax pO3BHUTOK HU(POBUX TEXHOJIOTIH CYTTEBO BIUIMBAE Ha
nepeKiafanbky  AisuibHICTh. [losiBa cHCTeM  MalIMHHOTO  MEpeKiagy  Ta
CHeIlaJi30BaHUX MporpaM 3HAYHO MOJIETIIye poOOTy NepeKiazadiB, I03BOJISIOUU
IIBUAKO OOpOOIIATH BEIUKI 00CITH TeKCTOBO1 iHGopMarltii. OqHaK Taki TEXHOJOTIT He
MOXXYTh TIOBHICTIO 3aMIHUTH JIIOJWHY-TIEpeKiIafada, OCKIIbKM BOHM HE 3/aTHI
MOBHOIO MipOIO BPaXOBYBATH KyJIbTYPHI KOHTEKCTH Ta MparMaTuyHi HIOAHCH TEKCTY.

BaxnuBy ponb y MUKKYJIbTypHIA KOMYHIKamlii BIgIrpae TaKOX MEpeKiIaj
XyIOXKHIX Ta MmeniatekcTiB. Came depe3 mepekiaj JiTepaTypH, KiHO, MyONilUCTUKA
Ta 1HIIUX KYJIbTYPHUX MPOJYKTIB BIIOYBAETHCS 3HAHOMCTBO MPEICTABHHUKIB PI3HUX
KyJIbTYp 13 TPaJMIisIMHU, I[IHHOCTSIMU Ta CBITOIJISAOM IHIIMX HApoHiB. Y I[bOMY
KOHTEKCTI IepeKiiajiad He JIMILIE Nepeaae 3MICT TeKCTy, ajle i cipuse GOpMyBaHHIO
KyJIbTYPHOTO J1aJIOTy Mi3K CYCH1JIbCTBAMHU.

Oco0nuBYy CKIIaJIHICT Y MPOIIEC] MEePEKIIaay CTAHOBUTH Mepeaada CTUIIICTUYHUX
ocobmmBocTe TekcTy. KoxkHa MoBa Mae BiacHI 3aco0M BHUPaXEHHsS €MOLINMHOCTI,
o0pa3HOCTI Ta eKcrnpecuBHOCTI. ToMmy mepekiagaueBl HEOOXIHO 3HAXOAUTH TaKi
MOBHI BUITIOBITHUKH, $K1 JIO3BOJIATH 30epertd He Jjuine 1HGOPMAIIHHUN 3MICT
MOB1JIOMJICHHSI, aJie i HOTO CTHIIICTUYHUHN e(EeKT.

KpiMm Toro, mepeknan BiIIrpa€e BaXXJIUBY poib Yy (OpMyBaHHI MiXKHApOIHOTO
1H(OpMaIIHHOTO MPOCTOpY. 3aBASKH NEPEeKIaay HOBUH, HAyKOBHUX ITyOJIKallii,
OCBITHIX MaTepiamiB Ta OQIUIAHUX JOKYMEHTIB 3a0e3MeuyeThcsi AOCTYN 10
1H(hopManii 11 NPEJCTaBHUKIB PI3HUX MOBHUX CIIJIBHOT.

VY KOHTEKCTI CydacHHMX TJIOOAMI3alliiHUX TMPOIECIB OCOOJMBOrO 3HAYEHHS
Ha0yBa€ MOHATTS MDKKYJIBTYPHOI KOMIIETEHTHOCTI mepekianavya. Bona nepenbauae
3JIaTHICTh PO3YMITH KYJBTYPHI BIAMIHHOCTi, YHUKATH KOMYHIKAQTUBHUX Oap’€piB Ta
aJIeKBaTHO TMepeAaBaTH 3MICT TMOBIAOMJIEHHS 3 YpaxyBaHHSIM KyJbTYpPHOI'O
KOHTEKCTY.

OTxe, nepekiaa BUCTya€ BaXXJIMBUM 3aCO0O0M HAJIaroJKEHHSI MIXKKYJIbTYPHOTO
Jiajory Ta B3a€MOPO3YMIHHS MK Hapoaamu. EQexkTuBHUU mepexiaa BUMAarae Bij
nepekyiajaya He JIMIIE BUCOKOTO PIBHS MOBHOI KOMIETEHTHOCTI, ajleé U pO3BUTKY
MDKKYJBTYPHOI YYTJIMBOCTI Ta 3/IaTHOCTI IHTEPIPETYBATH KYJIbTYPHI OCOOJIMBOCTI
TEKCTY.

CIINCOK BUKOPUCTAHUX JI7KEPEJI
1. banieBuu @. C. OcHOBH MDXKKYJIBbTYpHOI KOMyHiKanii. KuiB: Axagemis, 2004.
2. Kopyneus 1. B. Teopis 1 npakTuka nepexnany. Binnuus: Hosa kuura, 2003.
3. Bassnett S. Translation Studies. London: Routledge, 2014.
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OKCAHA KYIIA

JIbBIBCHKMI1 HAILJIOHAJIbHUI YHIBEPCUTET IMEHI IBAHA ®PAHKA,
JIbBIB, YKPATHA

BIATBOPEHHA NOPIBHAJIBHUX KOHCTPYKIIN
(HA MATEPIAJII YKPAIHCBKOI'O IIEPEKJIATY POMAHY
JTAKO3SED®A KOHPAJIA «CEPLE IIITBMHN»)

OmHEM 13 KITFOYOBUX 3aC00IB XYIOKHBOI BHPA3HOCTI JIITEPATYPHOTO TEKCTY €
KOMITapaTMBHI KOHCTPYKIIi, sIKI BIAITPAIOTh BaXXJIUBY posib Y (OpMyBaHHI 00pa3HOi
cUCTEeMHU TBOpY. BOoHM He nmie mepenaroTb CMUCIOBY iH(OPMAIIiIo Ta aKTyasli3yloTh
y CBIJIOMOCTI YMTa4a MEeBHI €MOIIIHHO-acOIIaTHBHI PeaKilii, a i CIyryloTh Ba)KJIUBUM
3aco00M pernpe3eHTallii 1HIUuBIIyaIbHO-aBTOpCchbKoro cruito. Poman  Jlxozeda
Konpana «Cepre mitemu» (anmi. «Heart of Darkness») psicHie mOpiBHSIHHSIMU, SIKI
MMCbMEHHUK BHUKOPUCTOBYE JIJII CTBOPEHHS ICHXOJOTIYHOI TIMOWHM, ITiICUIICHHS
arMocdepu TBOpY Ta Iepeaadl BHYTPIIIHBOTO CTAaHY MEPCOHAXIB, a TaKOX s
00pa3HOTo 3MaJIIOBaHHS MPHUPOAM ¥ OMUCY 30BHIMIHOCTI repoiB. OqHak Taka Oarara
najiTpa KOMIApaTUBHUX KOHCTPYKIIA CTBOPIOE HU3KY MEPEKIIaIallbKuX TPYIHOIIIB,
a/pKke Teped TMepeKiazadeM IMOCTae€ 3aBJaHHS HE JIMIIE BiATBOPUTU EJIEMEHTH
BUXIJTHOTO MOPIBHSAHHS 3aC00aMU MOBU-METH, a ¥ 30€perTy Woro iIHpopMaTUBHUHN Ta
nparMaTU4Huil noteHuian. lle ocoOnuMBO CKJIAAHO Yy BUIAJKaX, KOJU KOTHITHBHI
MOJIENl XyAOXKHIX MOPIBHSIHB HE 301rat0ThCs B PI3HUX MOBAX 1 KyJbTypax.

VY wmarepianax Hamoi po3BiAKK Irop AHAPYIIEHKO 31€01IbIIOTO BAAETHCS [0
HEUTpaJIbHOI MEepeKIalallbKol CTparerii, sfka Hal4vacTille peani3ye€ThCs IUIIXOM
MIOITYKY MPSIMUX CJIOBHUKOBHX BiAMoBiTHUKIB [X, ¢. 94]. Tak, po3noBigarouu Ipo
CBOi 3aXOIUICHHS B JMTHUHCTBI, TOJIOBHHH Tepoil 3rajye mamy piukd: <..> ... it
fascinated me as a snake would a bird — a silly little bird... <..>[X, c. 7]. Lo
MOPIBHSJIbHY KOHCTPYKITIIO JJOCTIBHO BIITBOPEHO B YKpaiHChKOMY BapiaHTi: <...> ...I
60HA 3A60pOXICYGaNA MeHe, AK 3MifA  3A60PONCYE NMAWKY — OypPHEHbKe
nmawena.. <.>[X, c. 17]. llle ogHUM sCKpaBUM TNPHKIAIOM peajizaii Imiel
cTpaterii € BIATBOpEHHs omucy BechsipiB <..> ...they had faces like grotesque
masks... <..>[X,c. 15] — <..> ...Ooauuusn ixui Hazadysanu AKiCb ZPOMeCKHI
macku...<..> [X, c. 28]. Y Mexax 1i€l cTparerii MOKJIMBUM € TaKOXK 3aCTOCYBaHHS
rpaMatuvyHuX TpaHchopmaiiid [X, ¢. 25], 1O TPOCTEKYEThCA Y HABEICHOMY
MPUKJIAAl Yepe3 BIAMIHHOCTI TpaMaTMYHUX CTPYKTYp Y MOBHIM mapi aHDchbka —
YKpalHChKa.

Omnucyroun piuky Tem3y Ha mouatky pomany, Ix. KoHpan BUKOpHUCTOBYE Take
nopiBusHHs: <..> The sea-reach of the Thames stretched before us like the
beginning of an interminable waterway. <..>[X, c. 1]. 1. Augpymenko 36epirae
KOMITapaTUBHY KOHCTPYKI[IO B mepeknaal — <...> [leped mamu npocmsenocsa 2upio
Tem3u: Haue oOpama, AKa npoeaouna 00 HECKIHYEHHO20 B600HO20 NPOCHIOPY .
<.>[X, c. 7], — omHak Jekcemy «beginning» 3aMiHIOE KOHTECKCTyaJIbHUM
BIIMIOBITHUKOM «Opamay, 10 MOCUITI0E 00pa3HICTh TEKCTY nepekiiany. Kpim nporo, 3
OMNIAly Ha BIAMIHHOCTI TIpaMarTMYyHUX CTPYKTYp BHUXIJHOI Ta MIUJIILOBOI MOB,
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nepekyiagady J0Aa€ KOMIIOHEHT «gKa npoeaouna 0o» Ta oOupae BaplaHTHHIMA
BIJIMOBIAHUK «B00OH020 NPOCMOP)», SIKUU JI0NATKOBO YBUPA3HIOE XYIOXKHINA 00pa3.

JupexTopa SXTH aBTOp MEPIIOTBOPY OMHUCYE, BUKOPUCTOBYIOUM TMOPIBHSIIBHY
KoHCTpyKIio: <..> He resembled a pilot...<.>[X, c¢. 1]. ¥V nepeknani
I. AunpyiiieHko, 3BaXaroud Ha KOHTEKCT, BIATBOPIOE ii 3a JOIMOMOTOK BapiaHTHOTO
BIATIOBIIHMKA  «IOYyMau», BOJNHOYAC 3aMIHIOIOYM  3alMEHHHK  «BIH» Ha
CJIOBOCTIOYYEHHSI «Haul Oupekmopy» JJisl YHUKHEHHs HeOa)kaHOi TaBTOJIOTII:
<...> Haw oupexmop ckuoaecsa na joumand... <..> [X, c. 8].

Y poMaHi 3HAXOAUMO TAKOX MPHUKIAJ, /1€ MepeKIaaad BAAETbCA 0 OMYyIIECHHS
NOpPIBHSUTBHOT KOHCTpYKIii: <...> At night sometimes the roll of drums behind the
curtain of trees would run up the river and remain sustained faintly, as if hovering
in the air high over our heads, till the first break of the day. <..>[X, c. 43]. —
<..>[H00i 6HOYI 3a cmiHOlO Oepes uymHo Oy10 Oil O6apabauis, aAyHaA 6i0 SAKUX
KOMUNAcsi NoHao piukoio U Opunina adxc 0o ceimanky. <..>[X,c.75]. Tlompu
OMYIIEHHSI TMOPIBHAJIBHOT KOHCTpPYKLii, . AHIpYIIEHKY BHA€ThCs 30epertu
BHUPA3HICTh OINUCY 3aBASKA BUKOPUCTAHHIO OOpa3HUX JIECHIB «KOMULACA» Ta
KOpUHING».

3 MeTOI0 MOJETmIeHHsS CHPUMHATTS TEKCTy Ta Horo ajamTtarfii 10 MOBHO-
KyJIBTYPHUX OCOOJIMBOCTEHM YKpAiHCBKOTO YMTaya TMepekiajzad 1HOAI BBOJIUTH
MOPIBHSIHHSA, BIICYTHI B opurinaini. Tak, <..> ... staring at me with his little blue eyes
that were perfectly round. <..>[X, c. 69] 1. AHIpYIIEHKO BiITBOPIOE, YBOISTYH
KOMIIAPAaTUBHY KOHCTPYKLIKO <..>... OUBIAYUCL HA MeHe C80iMU ONaKumHumMU
ouensmamu, Kpyziumu, Have onrooeuxa. <..> [X, c. 114], mo mae 3Mory 4yuradesi
BHUpA3Hillle YSIBUTH 30BHIIIHICTh TNEepcoHaxa. BogHouac mnepekianad omyckKae
nekcemy «perfectly», xommeHcyroun ii 3HaYCHHS BUKOPHCTAHHSIM TOPIBHSUIBHOT
KOHCTPYKIII.

AHaJNOTIYHUN TIepeKJIaIallbKUii MPUMOM 3aCTOCOBAHO ITiJ Yac BiATBOPECHHS
dpasu <...> ... and talked and talked... <..>[X, c. 68], aKy Mo>kHa Oyino O mepenaru
OyKBaJIbHUMH BIAMOBIIHUKAMU Ha KIITAIT «0e3MepecTaHKy TOBOPUB» a00 «TOBOPUB
1 roBopuB». HaromicTe y mepekiazi BUKOPUCTAHO MOPIBHAIbHY KOHCTPYKIIIO: <...>
...CURAg8 cnoeamu, Ak 2opoxom... <..>[X, c. 113]. Take pimieHHS BUIACTHCS LIIKOM
BUIIPABIAHUM, aJ)Ke 00paHuii yKpaiHChKul (hpa3eosiorizM, 0 03HAYA€E JTyKe MIBUJIKE
il GaraTociiBHE MOBIJICHHSI, OPTaHIYHO Mepeae TMHAMIKY BIIMOBIIHOI CIIEHU POMaHYy.

[TimcymoByrOUM, MOXEMO CTBEPKYBaTH, 1110 ITiJT Yac TepeKIaay KOMITapaTUBHUX
KOHCTpyKLik y pomani JIx. Konpana «Cepue miteMu» I. AHIPYIIEHKO 3aCTOCOBYE
HU3KY TNEpeKiIalallbKuX pilleHb, Cepell SKUX JOMIHye HEUTpalibHa cTpareris 3
BUKOPUCTAHHSIM  TMpPsSMHUX  BIANOBITHUKIB. BogHouac mepeknagad  aKTHBHO
MMOCIYTOBYEThCS TPaMaTUYHUMHU TpaHC(HOPMAIIisIMU, OMYIICHHSAM a00 BBEICHHSIM
MOpPIBHSHb, @ TaKOXX BHUKOPUCTAHHSM KOHTEKCTyallbHUX 1 (hpazeosoriyHux
BIIMOBITHUKIB. Takuii KOMIUIEKC MEpPeKIaNallbKuX pIlieHb Ja€ 3MOTY HE JIHIIe
BIITBOPUTH 3MICT OpUTIHATY, a i 30epertu Horo o0pa3HiCTh, CTUIICTUYHY BUPA3HICTh
Ta MparMaTUIHUI BIUTMB HA YATaYa.
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KAHHA MAKCUMYYK

3AXITHOYKPATHCBKUI HALIIOHAJIbHUM YHIBEPCUTET,
TEPHOIILTb, VKPATHA

MEJAIMHUM NEPEKJAJ] Y BOEHHU YAC:
BUKJIUKU JJ1s1 IEPEKJIAJIAUIB
Y BUCBITJIEHHI MI’KHAPOJHUX KOH®JIIKTIB

CydacHuil MeAIMHUN Tepeka BIAITPAa€ KIIOYOBY pPOJIb Y MIDKHAPOIHIN
KOMYHIKallii, 0cOOJMBO MiJ 4Yac BHUCBITIEHHA BOEHHUX KOHQIIKTIB. ['1moOanbH1
HOBMHHI areHTCTBA, TEJEBI31MHI KaHaIM, COIadbHI MEpPEXi Ta OHJAWH-BUIAHHS
MOIIMPIOIOTH 1H(QOPMAIlI0 PI3HUMU MOBAaMH, III0 BHMAara€ ONEPATHBHOI poOOTH
nepekiafadiB. Y TaKMX YMOBaX IepeKiiajlad BHUCTYNA€ HE JIMIIE MOBHHUM
MocCepeIHUKOM, ane U QuibTpoM iH(opmalli, skui 3a0e3nedye TOYHICTD,
3pO3YMITICTh Ta KYJIBTYpHY aJeKBaTHICTh moBigomieHb [3, c¢. 47]. Ilim yac
MDKHApOJIHUX KOH(QIIKTIB MEPEKIIaZ HOBUH Ma€ OCOOJIMBE 3HAUCHHS, OCKITBKH BiJl
TOYHOCTI Tepenayi iHdopmaiii 3anexkuTh (OPMYBAHHS TPOMAJCHKOI JTyMKH Ta
CHOPUUHSATTS MO MI>KHAPOIHOIO ayAUTOPIELO.

OpHi€0 3 TOJIOBHUX XapaKTEPUCTHUK MEAIMHOro Mepekjagy y BOEHHHMM dYac €
HaJ[3BUYaifHO BHCOKA IIBUJIKICTh MOUTMPEHHS HOBUH. [HhOpMaIlis 4acTo nepeaaeTbes
y dopmati npsMux edipiB, TEPMIHOBUX MOBIIOMJIEHb a00 KOPOTKHUX HOBHUHHHUX
3arosioBkiB. Ilepekiamadi 3MyIIeH! MpalioBaTU B yMOBaX OOMEXKEHOr0 4acy, M0
CTBOPIOE PHU3HMK BTPATH TOYHOCTI a00 MPONMYCKYy BaXKIMBUX jeTaned. JlaBaiite
PO3MIITHEMO TIPUKJIAAN TEPeKIaJalbKuX BUKIHMKIB, TOB’SI3aHUX 31 IIBUIKICTIO
nepenaui iHpopmarii: 1. Breaking news: “Missile strike hits residential building” —
nepeKIIaj] MOBUHEH OyTH KOPOTKUM 1 TOUHUM: «PakeTHMIt ynap BIy4YUB Y KUTIOBHUM
Oyauuok». 2. Live interview: crmikep rOBOPHUTPH IIBHIKO Ta €MOLIHHO, IO 3MYIIYy€E
nepekiazadya 3acTocoByBatu crTpaterito kommpecii. 3. Headlines with limited space:
“Army pushes back enemy forces” — HEOOXimHO mepegaTH 3MICT MaKCUMaIbHO
nakoniuno. 4. Urgent diplomatic statements: mepekian 3asBu ypsay Mae OyTu
TOYHUM, 00 YHMKHYTH MOJITUYHUX Henopo3ymiHb. 5. Rapid updates on social
media: kopoTki moBimomsieHHs B Twitter abo Telegram wuacto mnoTpeOyrOTh
MHUTTEBOTO Tepekiany [2, ¢. 37].
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[HIMM BaXJIMBUM aCIeKTOM € TEPEeKJIa]] MOJITUYHO Ta KYJIbTYpPHO UYTJIHBOI
nekcuku. [lig yac BOEHHMX KOH(QIIKTIB MeJia 4acTO BHUKOPHUCTOBYIOTH CJIOBa 3
CHJIBHUM EMOLIMHUM abo i7eosioriyHuM 3a0apBlieHHSAM. HempaBuiIbHUI Mepexian
TaKUX OJUHUIIL MOXKE 3MIHUTH 1HTEPIPETAIliIO MO/ a00 BIUIMHYTH Ha Mi>KHApOJIHE
cupuiHATTS KOHGIIKTY. OCh KUIbKa MNPUKIAIB MEPEKIaJalbKUX pIIIeHb Y
HOJITHYHO YYyTIMBUX KOHTekcTax: 1. “Liberation” vs “occupation” — pi3Hi Mmemia
MOKYTh BUKOPHCTOBYBATH Pi3HI TEPMIHM IJIsA OIHKCY Tiei camoi momii. 2. “Terrorist
attack” vs “military operation” — mepekiamgad TOBHHEH BPaXOBYBATH JIKEPEIIO
iHpopmamii. 3. “Civilian casualties” — BaxmMBO TpaBWIBHO TepeAaTH 3HAYCHHS
ciioBa casualties (3aru6ii abo moctpaxmani) [1, c. 69]. 4. “Disinformation campaign”
— HEOOXIHO YHUKATH OYyKBaJbHOTO MEpPEKIay, SKIIO BiH HE Mepenae MOJITUYHHMA
KOHTEKCT. 5. “Humanitarian corridor” — nieit TepMia Mae 4iTke Mi>KHApOJHE 3HAYCHHS
1 1OTpedy€e TOYHOTO BiATBOPEHHS.

Oxkpemoro MpoOJIeMO0 € Tepekyan BiMCbKOBOI TepMiHojorii. HoBuHHI
Marepiaiy Mpo BIAHY MICTSATh 3HA4YHY KUIBKICTh CIEHIaI30BaHUX TEPMIHIB, IO
CTOCYIOThCSI 030pO€HHS, BIMCHKOBUX OTepalliil Ta MixkHapoHoro npasa. [lepexnanau
MOBUHEH HE JIMIIE 3HATH 3HAYEHHS IMX TEPMIHIB, ajie€ ¥ MPaBWIHHO MepeaBaTu ix
BUIMOBITHO 110 KOHTEKCTy [2, c¢. 73]. Ilpuknamu BIHCHKOBOI TEPMIHOJOTIT B
MmendiiHoMy mepekiami: 1. “Air defense system” — cucremMa UpPOTHIIOBITPSAHOT
oboponu. 2. “Drone strike” — ynap 6e3minotauka. 3. “Ceasefire agreement” — yroaa
npo npunuHeHHs BorHIo. 4. “Front line” — ninis gpponty. 5. “Evacuation of civilians”
— eBaKyallisi IUBUILHOTO HACEJICHHS.

Cy4acHl TEXHOJIOT1I TaKOX BIUIMBAIOTh Ha poOOTYy NEpeKIafadiB y MeIIHHOMY
cepenoBuilll. IITy4HHMIl 1HTENEKT, aBTOMAaTHU4HI CYOTUTPH Ta CHUCTEMH MAIIMHHOIO
MepeKyialy 3HA4HO MPHUCKOPIOIOTH Mpolec mnepenadi iHpopmarii. OaHak Taki
TEXHOJIOT1i YacTO HE BPAXOBYIOTh KYJIbTYPHHUN KOHTEKCT 1 MparMaTH4YHI acIeKTH
TEKCTY.

[Tpuknaay BUKOPUCTAHHS TEXHOJOTIH y MEIIMHOMY TEPEKIaii:

1. ABTOMartuuyHi CyOTHTpWM TIiJl dYac TPAHCIAII MIKHAPOJHHUX TIpec-
KOH(epeHIIii.

2. BukopucTaHHsS MallTMHHOTO MEPEKIay ISl MIBUAKOTO PO3YMIHHS 1HO3EMHHUX
HOBUH.

3. OHNaliH-1HCTPYMEHTH JIJIsi CTBOPEHHSI 0araTOMOBHUX HOBHHHUX CTPIYOK [2, C.
17]. 4. Cucremu po3mi3HaBaHHS MOBJIEHHS JUIsl MIATOTOBKU CyOTUTPIB.

5. [locTpenaryBaHHsl MAaIMHHOTO MepeKIay npodeciitHuMH nepeKiajadyamMu.

Otxe, MeAiWHUNA TepeKsial MiJ 4Yac BOEHHUX KOHQJIKTIB € CKJIAJHOI Ta
BUIMOBIAIBHOIO  AisTbHICTIO.  [lepeknagady  TMOBMHEH  TOEAHYBAaTU  MOBHY
KOMITCTCHTHICTh, 3HAHHS MOJIITHYHOTO KOHTEKCTY Ta 37aTHICTh MPAIfOBATH B yMOBaxX
BHUCOKOro 1H(opManiiHoro HaBaHTaxeHHsA. llomanmeuni pocnixeHHs y  cdepi
MEIIAHOTO TepeKIaay TMOBHHHI OyTH CHOPSIMOBaHI Ha BJOCKOHAJICHHS METOIIB
MIATOTOBKH TEPEeKJIaiadiB, PO3BUTOK KPUTUYHOTO MHCICHHS Ta €(EeKTUBHE
BUKOPUCTAHHS MIU(PPOBUX TEXHOJIOTIN y MEepeKIafaIlbKiil IPaKTHIL.
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IPUHA ITPOKOII
I'AJIMHA KITYPA
HATAJIIA €EJATTHA

TEPHOITIJIbCHKUI HAIIIOHAJIbHWIM MEJIJMYHWI YHIBEPCUTET IMEHI
I. 1. TOPBAYEBCBKOI'O MO3 YKPAIHU, TEPHOIILJIb, YKPATHA

TEPMIHOJIOI'TYHA TOYHICTD I TEKCHUYHI TPYHOIII B
MEJUYHOMY NEPEKJAAI AHIJTIOMOBHOI TEPMIHOJIOI'TI

MennuHa KOMYHIKAIlisi B Cy4acHOMY TIJIOOai30BAaHOMY CBITiI 3I1MCHIOETHCS Y
MDKMOBHOMY Ta MDKKYJIBTYpHOMY IpocTopi. Lle 3ymMOBIto€ miBHILIEHY TOTPEdy Y
BHUCOKOSIKICHOMY TE€pPEKJIaJil CIeliali30BaHUX TEKCTIB, OCKIJIbKM HEMpPaBUIIbHE
BIITBOpPEHHS 1H(pOpPMAaIlli MOXKE MaTh CEpHO3HI HACHIIKHU JjIsi O€3MEeKH IMalli€HTIB,
e(eKTUBHOCTI JiKyBaHHS Ta MpodeciiiHoi B3aeMoli MK QaxiBisiMu. MeauuHuii
MEPEKIIa] XapaKTepU3y€eThCs YITKO BUPAKEHUM IMparMaTHUYHUM CHIPSMYBaHHSM, IO
BIIpI3HSIE HMOro BIJl XYIOKHBOTO, MYONIIUCTUYHOTO YH 3arajllbHOHAyKOBOTO
nepekiaaay. ¥ HbOMY BIJICYTHE BUKOPHUCTAHHS XYJOXKHIX MPHUIAOMIB, a TOYHICTH Ta
OJTHO3HAYHICTh TEPMIHOJIOT1] HAOYyBaIOTh BUPIIIAIBLHOTO 3HAUYEHHS.

TouHiCTh mepeksialy AaHIIOMOBHOI MEIUYHOI TEPMIHOJIOTIT € KIFOYOBUM
YUHHUKOM (haxoBOi KOMIETeHTHOCTI. HaBuaHHs MeauyHOro nepekiaay nepeadadae
PO3BUTOK aHATITUYHUX HABUYOK 1 BMiIHb MPAIFOBATH 3 JOBIJIKOBUMH PECypCaMH, IO
3a0e3mneuye OJHO3HAYHICTh TEPMIHOJIOTIT Ta TMIABUINYE SIKICTh MpodeciitHol
JIOKyMEHTAIII1.

MennuHa TEpMIHOJIOTIS € CKJIQJHOIO, 1€papXiyHO OPTaHI30BaHOK CHUCTEMOIO,
c(hopMOBaHOIO Ha OCHOBI JIATHHCBKHX Ta TPEIbKUX MOBHHUX eleMeHTIiB. Bona
B1/I3HAYAETHCS MPATHEHHSIM JI0 OJJHO3HAYHOCTI, CTAHIAPTH30BAHOCTI Ta CTUIICTUYHOT
HerTpanbHOCTI. [IpoTe 111 BIaCTUBOCTI HE 3aBXKIIU TapaHTYIOTh JIETKICTh MEPEKIIay,
OCKUIBKM  KOKHMI  TepMiH (yHKIIIOHye B Mekax TMeBHOI mnpodeciitHoi
KOHIIENTYyalbHOI CUCTEMHU. [HTepHalllOHAJBbHUN XapaKTep YHUCICHHUX MEIUYHUX
TEPMIHIB MOXE CTBOPIOBATH BPAKEHHSI CEMAHTUYHOI BIIMOBITHOCTI MI>)K MOBaMH, 110
BBOJIUTH MEPEKIIATa4YiB B OMaHy Ta MiJIBHIIYE PU3UK JCKCHYHHUX TTOMHIIOK [2].

CxialHuM € mepexiaa TepMiHIB, 5Kl (POPMAIbHO CXO0Xi B MOBaxX OpHUTIHATY Ta
nepeKkiaay, ajie BIAPI3HSIOThCSA 3a 3HAYCHHSAM Yy npodeciiHOMy KOHTEKCTi. Taki
OJIMHUIII, BIIOMI K «XHOHI JIpy31 epekiaaaday (Mi>KMOBHI OMOHIMH), € TIOIITMPEHUM
JDKEpEJIOM CEMAaHTHYHHUX TOMIJIOK Yy MEIUYHOMY Tiepekiaai. BukopucranHs
MDKMOBHHUX OMOHIMIB 0€3 HaJeXHOTO PO3YMiHHA (DaxOBOTO KOHTEKCTY MOXKE
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NPU3BECTU JI0 CIOTBOPEHHS KIiHIYHOI 1H(OpMalii Ta TMOPYIIEHHS JOTIYHOI
CTPYKTYypH npodeciiinoro Tekcty [1].

Y MeauuH1d JOKyMEHTallli, OpiEHTOBaHIA OJHOYACHO Ha (haxiBIlIB 1 MAIlIE€HTIB,
nepekiazady IMOBUHEH BHUPINIYBAaTH JIOAATKOBI JIGKCHMYHI TPYIHOIl, TOE€IHYIOUU
TOYHICTh HAyKOBOI TEPMIHOJIOT1I 3 JOCTYIHICTIO BUKIaAy JJIs HehaxoBoi ayauTopii,
HE MOPYIIYIOYH MPHU [IbOMY JIOTTYHOI IIIJIICHOCTI Ta CTPYKTYypH TeKcTy. HermociioBHe
BUKOPUCTAHHS TEPMiHIB a00 3aMiHa X Ha CHHOHIMIYHI BIJMIOBIIHUKHA MOXKE 3HU3UTH
iHGOpMaIiiiHy IIHHICTh TOKYMEHTa 1 CIPOBOKYBATH HEMOPO3YMiHHSI.

Koxen wmenuunmii TepMmiH (YHKIIIOHYE HE 130JbOBaHO, a B MeXaX IEBHOI
KOHIICTITyaJbHOI CHUCTEeMHM 3HaHb, J€ 3HAYCHHS CJIOBA BH3HAYAETHCS HOTO
B3a€MO3B’SI3KaMU 3 HIIUMH €JIEMEHTaMH CUCTEMH. TOMYy HaBITh He3HaUYHA MTOMIJIKA B
MepeKsIai OKPEMOTO TepMiHa MOXKE MOPYIIUTH 3MICTOBY LIUTICHICTH YCHOTO TEKCTY,
10 3YMOBIIIOE HEOOXIAHICTh MIMOOKOrO 3HAaHHS BIJIOBIJHOI MPEAMETHOI Taiy3i.
Menuunuii nepexsiaa norpedye He JUIIe BUCOKOTO PIBHSI MOBHOT KOMIIETEHTHOCTI, a
W yMIHHS TIpalfoBaTd 3 HOPMATMBHUMH JIOKYMEHTaMH, CIEIlajli30BaHUMHU
JOBIJIKOBUMH JiKEpeJaMu Ta Cy4YaCHUMH €JIEKTPOHHUMH PECypCaMH, SIKi CIPHUSIOThH
3a0€3MEUECHHI0 TOYHOCTI TMEpeKyiagy Ta WOro BIAMOBIAHOCTI mpodeciiHuM
cTaHjapraM. BpaxoByrouu 1i€, TEPMIHOJIOTIYHA IMIJIFOTOBKA CTYACHTIB MEIUYHUX
3aKJIaJiB BHUIOI OCBITM Ma€ OyTH CHCTEMHOIO Ta IHTEIPOBAHOI B IMpodeciiiHO
opieHTOBaHe cepenoBuie. PopMyBaHHS HABUYOK aHaNi3y CTPYKTYpH TEPMIHIB,
iXHBOTO TTOXO/DKCHHS Ta KOHTEKCTYaJIbHOTO BUKOPHUCTAHHS JO3BOJISIE€ 3MEHIIUTH
KUIBKICTh JICKCHYHUX TIOMUWJIOK, TMIJBUIIYE TOYHICTh MEPEeKIaay Ta 3abe3mneuye
BHCOKHI pIBEHb KOMYHIKallli MK ¢axiBusgMu. CuctemarnyHa poOoTa 31 CIOBHUKAMH,
0azaMl JaHUX Ta HOPMATHBHUMHU JOKYMEHTAMH € HEBiJ €EMHOIO YaCTUHOIO
MiAroToBKM  ¢axiBiusg MeAuuHoi cdepu, a Takox copusie GHOpMyBaHHIO
KOMIIETEHTHOCT1 Y MI>KHApPOJHOMY MpodeciitHOMY cepeoBHIIII.

[TinroToBKa CTyAeHTIB y cdepli MEIUYHOro TepeKiaaay IMOBHHHA BKIIIOUATH
KOMIUIGKCHUM TIAXIJ, SKUH TOEAHYE TEOPETUYHE BHBUCHHS TEPMIHOJOTIT Ta
MpaKTUYHI HABUYKW aHadi3y, CIIBCTABJICHHS 1 TEPEBIPKU TEPMIHIB. AKIICHT
(GOKyCyeThCS Ha PO3BUTKY 3[aTHOCTI JO CAMOCTIHHOTO NPUMHSATTS PIIICHb Y
KOHTEKCTI TEPMIHOJIOTIYHOTO BKMBAaHHS Ta Ha PO3yMIHHI MDKMOBHHX 1
MDKKYJIBTYPHUX 0COOIMBOCTEN mpodeciiiHoi koMyHikamii. Takuil miaxin He Juiie
MIJBUIIYE SKICTh MEpPEKIiaay, a il GopMye y CTy[ACHTIB BIAMOBIIaJibHE CTABICHHS 10
npodeciiiHol IisUIbHOCTI, 10 Oe3MocepeHbO BIUIMBaE Ha Oe3MeKy MAalll€EHTIB Ta
e(EeKTUBHICTh MEIMYHO1 JJOTIOMOTH.

TakuM YUHOM, JIEKCHKO-TEPMIHOJIOTIYHA TOYHICTH Y MEAUYHOMY TMEpeKIIal €
KJIFOUOBMM YWHHUKOM HaJiiHOI Ta Oe3medHoi ¢axoBoi komyHikaiii. [Ipodeciiitna
MIJrOTOBKA, 110 0a3ye€Thcs Ha KOMIUIEKCHOMY BHMBYEHHI TE€PMIHOJOTIYHOI CUCTEMH,
BUKOPHUCTaHHI JOBIAKOBUX MarepiajiB Ta BpaxyBaHHI MIXMOBHHUX OCOOJMBOCTEM,
CIpHsi€e HaBUYAHHIO KOMIETEHTHUX (axiBI[iB 1 3abe3medye BUCOKUU PIBEHb SKOCTI
MEUYHOI TOKyMEHTAIT1.
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CBITJIAHA PUBAYOK

3AXIJTHOYKPAIHChKUI HALIIOHAJIbHUI YHIBEPCUTET,
TEPHOIIJIb, VKPATHA

CEMAHTUYHA JUPEPEHIIAIIA IEKCEM CARPET I RUG Y
KOHTEKCTI IEPEKJIALY KYJbTYPHO MAPKOBAHOI
JEKCUKHU: MPATMATUYHUH
TA MY3EOJIOTTYHU ACEKTH

[TuTanHs mparMaTHKU NEpeKiIaxy, CIpsSMOBaHI Ha 3a0€3MEUYEHHs aJIeKBaTHOTI'O
CHOPUMHATTS  TEKCTy LUIbOBOI  ayJuTOpi€l0, mependadaroTb  30€peKeHHs
KOMYHIKaTUBHOTO HaMipy aBTOpa, ypaxyBaHHS KYJbTYPHUX peasliii 1 CTUIICTUYHUX
0CcOOJIMBOCTEM MOBHM Nepekiany. Y 3B’s3Ky 3 IIMM BOHM HaOyBalOTh OCOOJIMBOI
aKTyaJbHOCTI JJII MDKKYJBTYPHOI KOMYHIKallli B yMOBax IyoOani3amii JUCKYpCIB.
Taki acmektn TOTPeOYIOTh MOTAUOIEHOTO BHUBUEHHS MParMaTUYHUX CKIIAJOBHX
nepeKyiagy, iXHbOTO B3a€MO3B’SI3KYy Ta BIUIMBY MJIs JOCSTHEHHS aJeKBAaTHOCTI
nepexyamy.

[IpoOnemaTuka mOparMaTUYHUX AaCHEKTIB Mepekiany Oyjla MnpeaMeTroMm
JOCIIJKEHHS SIK BITUM3HSHUX, TaK 1 3apyOLKHUX yueHuX, 30kpema P.3opiBuak, B.
Kymnepuka, A. HoiiGepra, K. Paiic Ta iH.

Hocmigauus O. IlaBnuk y cBOIX Hpaisix pPO3MEKOBYE IMOHATTS MparMaTUKU
TEeKCTy, TMparMaTdkyl aBTOpa Ta [parMaTUKU [epeKiany, MiJKPECIIodH
B3a€EMO3B 30K 1 B3a€EMO3AJICKHICTh WX Kareropid. Ha ii gymKky, mparmatuyHa
YCTaHOBKAa TEKCTYy 3yMOBJICHA 3arajJbHUMH XapaKTEPUCTUKAMU CaMOr0 TEKCTy —
HOTO METOI0, BUJIOM, KaHPOM 1 CTHJIEM, SIKI BU3HAYAIOTh (JOPMY TEKCTY, HOTO 3MICT
Ta 3arajibHy cTWiIicTuky. Came I XapaKTepUCTHUKU JAal0Thb 3MOTY DPELMIIEHTY
11eHTU(IKYBATH TUI TEKCTY, CIUPAIOYUCh Ha BIAMOBIIHI TEKCTOBI 03HaKH [3, c. 196].

T. BpabGenp Harosonrye Ha HEOOXIJHOCTI BIATBOPEHHS Yy TNeEpeKiaii
(YHKILIOHATBFHOTO HABAHTAXKEHHS TEKCTy OpWIriHANy Ta MHOro MNparMaTUYHOIO
MOTEHI[IaTy SIK 00’ €KTUBHOT TEKCTOBOT XapaKTepUCTUKH [1].

Y pocmimkennsx T. Tom-Orny Tta JI. PomamieHko MigKpecHtoeThes, 110
nparMaTU4yHa aJanTtaifis TEeKCTy OpUriHaly MW TEKCTYy MepeKIaxy MOXKe
3MIMCHIOBATUCA SK HAa KOMIIOHEHTHOMY piBHI, Tak 1 Ha pIBHI IUJIOTO TEKCTY.
OCHOBHOIO METOIO TaKOi ajanTalii € OIiHKa KOMYHIKaTUBHOI I[IHHOCTI KYJbTYPHO
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MapKOBaHUX KOMIIOHEHTIB TEKCTY Ta iX HAOJM>KEHHS JI0 aCOIIaTUBHOTO KYJIbTYPHOTO
dbony aapecara nepekiany [2, c.175].

[IpoGnema aAeKkBaTHOrOo TMEpEKJIaay KyJbTYpHO MApKOBAHOI  JIEKCHKH
3QJIMIIAETHCS. OJHIEIO 3 KIIOYOBMX Yy Cy4yacHIA mparmatulll nepexnany. JlonaTkoBoi
yBaru mnorpelOye cemMaHTHuyHa audepeHiianis aHTIIMChKUX JeKceM carpet 1 rug y
KOHTEKCT1 BIJTBOPEHHSI ETHOKYJHTYPHOI'O KOMIIOHEHTa 3HAYE€HHS YKPaiHCHKOTO
CJIOBA «KHJIUM» SIK ICTOPUYHOTO apTedakTy, OKpacH Ta o0epery.

AHTITIiCEKe cIToBO carpet BusHaudaeThes sk «thick woven material for covering
floors; also one which covers the whole floor of the room from wall to wally [4, p.
198], ToOTO TOBCTMI TKaHWUW MaTepiasl ISl MOKPUTTS MiIJIOTH, 30KpeMa TaKui, II0
MOKPHUBA€E BCIO IUIONIY KIMHATH BiJ CTIHM JO CTiHW. BinTak 1el eKBiBaJeHT HE €
MOBHICTIO aJ€KBATHUM JJIsl TMIEPEKIaAy JIEKCEMU «KHIIMM» y 3Ha4Y€HHI1 1CTOPUYHOTO
apTedakTy, OCKUJIbKH B YKPAiHChKi{ JIIHTBOKYJIBTYPHIN TPaAUIll KWIUMH EPEBAKHO
BIIlIaJIM HA CTIHU, a HE CTEJIMIIU Ha T1JJIOTY.

HaromicTh Jiekcema rug mae nedinimito «a piece of thick cloth smaller than a
carpet used for covering floor or decorationy, o MATBEPIKYETHCS 1TIOCTPATUBHUM
npukiaaom: «They have a Persian silk rug hanging on the wally — «V nux na cmini
sucums nepcokuti woekoguti kuaumy [4, p.1239]. Takum yuHOM, came clIO0BO rug
aKkTyalli3y€ KyJbTYpHO MAapKOBaHUIl KOMIIOHEHT TEKCTy, HaOIIKYIUH Horo
acollaTUBHE MOJI€ 10 YKPAiHChKOIO KyJIBTYPHOTO (OHY.

KoMyHikaTHBHa 1HTEHIIIA aBTOpa B L1 KOMYHIKaTUBHIA CUTYyallli MOJISIrae HE y
MO3HAYEHHl Marepialy JJid MOKPUTTA NIUIOTH, a y BIATBOPEHHI CEMaHTHKHU
MIPUKPACH, POAMHHOTO CHA/IKy, 00Eepery, 1O € CKJIaJJ0BUMA KOHOTaTUBHOI'O 3HAUYECHHS
AHTJIICHKOTO CJIOBA FUQ Y BIAMOBIIHOMY KOHTEKCTI.

Boanouac ciij 3a3Ha4UTH, 10 B €BPONEUCHKUX €THOrpadIyHUX Ta TEKCTUIILHUX
My3€MHUX KaTajorax, a TaKoX Yy TeKcTax mpodeciiHoro MyseiHoro ¢dopmary
(30KkpeMa B omMcax MY3€WHHUX KOJIEKLIH Ta KaTajllorax BHCTAaBOK) TEKCTHJIbHA
TEPMIHOJIOTIS TMOTpeOye y3araabHEHHS, YTOYHEHHS ¥ ajganTaili BiAMOBITHO IO
yCTaJIeHUX KOHBEHIIM. Y IUX KOHTEKCTax JieKcema Carpet € HOpMaTHBHOIO IS
MO3HAYEHHSI TKAaHUX BUPOOIB B aKaJIEMIYHUX Ta MY3€HMHHUX KaTajorax, He3Ba)Karouu
Ha Te, 1110 BOHAa HE Nepeae KyJIbTypHO MapKOBAaHOTO KOMIIOHEHTA 3HAYEHHS, TO/1 SIK
JexceMa rug BBaXKa€eThCsl MEHII (POPMaIbHOIO.

Omxe, BUOIp TEpeKIagHOrO EKBIBaJeHTAa MDK Carpet 1 rug 3yMOBIIOETHCS
MparMaTUYHOI0O METOK TEKCTY: B aKaJeMIYHOMY Ta MY3€0J0T1YHOMY JUCKYpPCl
nepeBara HaJa€eThCs JIEKceMl Carpet sik TepMIHOJOTIYHO HOPMATHBHIN, TOIl SIK Y
TEKCTaX, CHOPSIMOBAaHUX HAa BIATBOPEHHA ETHOKYJbTYpHOI crnenudiku Ta
KOMYHIKaTUBHOT 1HTEHIII aBTOpa, JOUUIBHIIIMM € BXXWBaHHS JIeKCeMu rug, sKa
MOBHIIIE NIEpela€ KOHOTATUBHE 3HAUYCHHS YKPATHCHKOTO «KHUJIMMay» SIK KYJbTYPHOIO
CUMBOJY.
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CBITJIAHA PUBAYOK
EJBbBIPA ITPYCOBA

3AXITHOYKPATHCHKUI HAIIIOHAJIbHWI1 YHIBEPCUTET,
TEPHOIIUIb, YKPAIHA

JIHI'BOKYJbTYPHUM )
ACIIEKT JOCJ/IIKEHHSA ITPUCJIIB’IB

AKTyaabHiCTb. [IpuciiB’s — e oHa 3 HAWOUIBII CTIMKUX 1 BUpa3HUX (popm
HapOJHOI MYIPOCTI, SIKa MEePeNaeTbcs 3 MOKOIIHHS B MOKOMiHHA. BoHu He numie
B1JI00paXKat0Th KUTTEBUHM JOCBIJ HAapOIy, a U HECYTh y €001 KyJIbTYpHO-1CTOPUUHY
ImaM’SITh, CBITOTJISHI IIIHHOCT1, MOBHI CEMaHTHKH Ta MEHTAJIbHI OCOOJMBOCTI IIEBHOI
COUIBHOTH. Y CYYaCHOMY JIHTBICTUHYHOMY JUCKypcl JeAail Oinblle yBaru
MPUALISAETHCS CaMe JIIHTBOKYJIbTYPOJIOTTYHOMY MIAX0Ay — TOOTO BUBUEHHIO MOBHUX
SABUII Yy TICHOMY 3B 13Ky 3 TPAJULISIMU 1 IIIHHOCTSIMU HapoiB [3, c¢.42]. Y KOHTEKCTI
rio0anizaiii, DOCTIHKEHHS TPUCTIB’IB K JIIHTBOKYJBTYpHOTO (heHOMEHY HalyBae
0CcOOMMBOI 3HAUYHIOCTI. AJPKE caMe uepe3 NpHUCIIB’S 1 iX PO3BUTOK MOKHA
MPOCTEKUTH, SK MOBHI KOHCTPYKIIi (OpMYIOTh 1 BiIOOpaXKalOTh KYJIbTYPHY
1IEHTUYHICTb, K aIaNTYIOTHCS 1] BIUIMBAMHU 1HIIUX KYJIBTYP, 1 K1 IIHHOCTI CTalOTh
YVHIBEpCAJIBbHUMHU, a K1 3aJIMIIAITHCS CTPOro HaiioHanbHUME [3, ¢.19]. Lle poouth
TeMy JOCHIDKECHHS BaXKIIMBOIO SIK JIJIT MOBO3HABCTBA, TakK 1 ISl KyJIbTYpOJIOTii Ta
€THOJIOTI.

Mera npociigkeHHsi. MeTo0 MaHOTO JOCHTIKEHHS € KOMIUICKCHHM aHai3
MPUCIIB’IB y JIIHTBOKYJIBTYPOJIOTTYHOMY aCHEKTi 3 METOI BHSIBICHHS iXHBOI POl y
(dhopMyBaHHI Ta BIJOOpaKEHH1 HAIIIOHAJILHOTO MOBHOTO P13HOOAPB’s CBITY. Y Mexax
poOoTu mependavyaeTbesi 3°sCyBaTH, SIKUM YWUHOM MPUCTIB’S  B1IOOPAKaIOThH
KyJbTYPHI LIIHHOCTI, COIIaJIbHI YCTAHOBKM T4 MEHTAJIbHI OCOOJIMBOCTI MOBH, @ TAKOXK
BU3HAUUTH, K1 KYJbTYpPHI KOJIM HAMYACTIIIE MOKHA 3HAUTH B 1X 3MICTI Ta CTPYKTYPI.

Oxpemy yBary Oyjie 30CEpeIPKeHO Ha JOCIIIKeHH1 YKPaiHChKUX MPUCIIIB’IB SIK
CKJIQJIOBOi HAI[IOHAJIBHOTO KYJIBTYPHOTO MPOCTOPY, IO JA03BOJIUTH HAM MPOCTEKUTH,
K y TIapeMioJioTiuHOMYy (DOHIII BiIOOpaKaroThCsl TPATUIlIAHI YSIBICHHS TIPO CBIT,
mpaifo, Mopajib, POJWHY, Bipy Ta CyCHUIbHI B3aeMuHU. BogHouac mera poOoTu
nependavae MPOBEACHHS MOPIBHSUIBHOTO aHaJi3y 3 MPUCHTIB’SIMH IHIIUX KYJIbTYD,
30KpeMa aHrJIIIChKOI, ISl BUSBICHHS CIUIBHUX YHIBEPCAJIBHUX TE€M 1 CrienupIdIHIX
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HAIlIOHAJIBHUX OCOONMBOCTEH, SKI (OPMYIOTHCS TMiJ BIUIMBOM ICTOPHUYHHUX 1
COILIIOKYJIbTYPHUX YMHHHUKIB. TakMM YUHOM, JOCIHIJDKEHHS OyJe ChpsMOBaHE He
JIUIIIE Ha OMKUC MOBHUX OCOOJMBOCTEHN MPUCHIB’iB, a i Ha MIHOIIE OCMUCIEHHS X 5K
HOCIIB KYJBTYpPHOI'O CHAJKy, IO CIPHUSE KPAIIOMY PO3YMIHHIO B3a€MOII MOBU
KyJIbTYpPH Ta 3HaYCHHsI IPUCITIB 1B Y MDKKYJIBTYPHIM KOMYHIKaIlii.

Metoan pociaigaxeHHsi. Y XOA1 JOCHIKEHHS BHUKOPHUCTAHO KIJIbKa OCHOBHHUX
METO/IiB, SIK1 JJOTIOMOTJIM BCEOIYHO PO3IISIHYTH MpHUCHiB’a. Hacammepea 3acTocoBaHO
KOHTEHT-aHaji3, TOOTO CHCTEeMAaTHUYHE OMpAIIOBAHHS Ta TPYIyBaHHS IMPHUCITIB’IB 3a
TeMaMd 10 B MaWOYTHROMY TakKOX JOIMOMOXKE€ Yy HAalHMCaHHI HAyKOBOTO
nociaipkeHHs. lle [03BOMMIIO BH3HAYUTH, SKI IIHHOCTI U 1mel HaWdJacTime
Bi0OpaXXalOThCsl B HAPOAHIM MyApOCTi, a TaKOX MOTIM BHOKPEMHUTH MOBTOPIOBaHI
o0Opa3u Ta MOTMBU. BaxiuBy poiip BiirpaB MOPIBHSUIBHUN aHaNi3, 3aBISKA HOMY
OyJl0 BUOKPEMJICHO CHUIbHI Ta BiAMIHHI pucH. [3, c.44]. Takuil miaxijg AOMOMIT
Kpaiie 3pOo3yMITH IO ICHYIOTh YHIBEpCajdbHI TEeMH IJisi JEKUIBKOX KYJIbTYp
(HampuKIIa, mpams Y¥ YeCHICTh), TaK 1 HalllOHAIbHI OCOONMBOCTI MUCTEHHS. Takox
y poOOTI BUKOPHUCTAHO CEMIOTHYHHUHN MIAXIJ, SKAW JTO3BOJIMB PO3IJISAATH MPHUCIIB S
K CBOEPIAHI KyJNbTYpPHI 3HaKd. [HTepmperamiiiHO-CeMaHTHYHUN aHali3 JOTOMIr
rJIUOIIE 3p03YMITH 3HAYEHHS MPUCHTIB’IB Y KOHKPETHOMY KYJIBTYPHOMY KOHTEKCTI Ta
MOKa3aTu, U0 BOHM YacTO MalTh NEpEeHOCHEe abo cuMBojiuHe 3HadeHHs [3]. Kpim
TOTO, 3aCTOCOBAaHO KOTHITMBHHMM aHalli3, SIKUA JaB MOXJIMBICTh TPOCTEKUTH, SKI
VSABJIEHHS MPO CBIT 1 JKUTTEBI NPUHLWIM Ta KOHUENTU 3aKiaJeHI B CTPYKTYpi
MPUCIIB’iB.

Pe3ysnbratu pociaimkeHHsi. Y XOI1 JOCHIKEHHS OYyJI0 BCTAaHOBJIEHO, IO
JIHTBOKYJIBTYpa € CKJIAJHUM MDKIUMCUUIUTIHAPHUM SIBUILEM, SIKE MOEAHYE B COO1
MOBHI Ta KYJbTYypHI eleMeHTU. BoHa ¢dopmyeTbcs Ha MepeTMHI MOBH, ICTOPIi,
TpaaMIIiii, MEHTAJBHOCTI Ta COLIAILHOTO JIOCBIAY MEBHOIO HapoAy. MoBa B I[bOMY
BUIIAJIKy BHUCTYIIA€ HE MPOCTO 3acOO00M KOMYHIKaIlli, a crnocoOoM 30epexeHHs 1
TPAHCIIAIIT KyJbTYpPHHUX IIHHOCTEH. TiCHO TIOB’SI3aHUM 13 TIOHSITTSIM JIIHTBOKYJIBTYPH
€ TepMiH MOBHa KapTHHa CBITy. MOBHa KapTHHA CBITy — II€ CUCTEMa YSBIEHB IPO
CBIT, sika ()OPMYETHCS B CBIJIOMOCTI JIFOJWHHU ITiJ BIUIMBOM PiAHOI MOBHU. [HIIMMHM
CJIOBaMH, KO’KHa MOBa IMO-CBOEMY CTPYKTYpPY€E PEaJIbHICTh, aKIEHTYIOUH yBary Ha
TUX 4d 1HIMX sBumax. Came TOMy pi3HI HapOAM MOXKYTh MO-PI3HOMY CIpPUIIMATH
OJTHAKOBI ToiT a00 MOHATTS [2, ¢.5-9]. Hanmpukiaza, B yKpalHCBKi# KyJIbTypi 3HAUHY
POJIb BIAITPAIOTh KOHIIENITH Mpallsi, pOJAMHA Ta IyXOBHICTb, 10 BITOOPAKEHO B TAKUX
BUCJIOBAX, 5K «be3 Tpyna Hema rioga» abo «CBost xaTa — cBos mpaBaay [3]. Binrak,
nomiHanmHi OPUTAHCHKI KOHIENTH BIAMOBIJATBHOCTI Ta MPAKTUYHOCTI BUPAKAIOTHCA
TaKUMHU aHTJIACbKUMU TpUCHiB’siMu sik «Promises are like piecrust, made to be
broken» um «Saying and doing are two things» [4]. [IpucniB’s TakoX BUKOHYIOTb
BUXOBHY (yHKIIIO. BoHU (hOpMyIOTh NEBHI MOBEIIHKOBI MOJEII, SKI BBaKAIOTHCS
comianbHO TpuitHATHUMU. Hampuknan, mpuciis’s «Honesty is the best policy»
aKIEHTY€E Ha BAKJIMBOCTI YECHOCTI SIK YHiBepcalibHOI MOpaibHOi HopMu [4]. [lo Toro
K y TPUCTIB’AX 30€piratoThCsl KyJIbTYPHI apXeTHNH MOOYTOBUX peaiii, sSKi MaloTh
cnenuivuHe 3HAYCHHS IJIs IEBHOI KYJIbTYPH, HAPUKIIAJ TPHUCITIB’S «A cat in gloves
catches no mice» [4] BimoOpaskae KOHIIETITA MPUPOIU, TBAPUH, POJUHHUX POJIEH 1 €
KyJIbTYPHUMH MapKepaMu 1I€HTUYHOCTI. BapTo 3ayBaxkutu, 010 aHIJIHCHKI
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OPUCIIB’S  BIJ3HAYAIOTHCS NPArMaTHYHICTIO Ta OpIEHTALEI0 HAa MPaKTUYHUN
pesyabTar. Hanmpukian, npuciiB’s «Actions speak louder than words» miakpecitoe
BKJIMBICTh KOHKPETHUX JiH HaJ CJIOBaMH [4], 110 CBIIYUTH PO aKIIEHT OpHUTAHIIIB
Ha BIIMOBIAAIBHOCTI Ta peaIbHUX JIisIX.

JlonaTKOBO  MPOCTEXKYEThCSA 1€l IHAWMBIAYaJbHOI  BIJMOBIAAIBHOCTI  Ta
camocTiiiHoCTI K npukiani «Every man is the architect of his own fortune» [4]. ¥
[IbOMY BUMAJKY JOJISl JIOJMHU PO3IIISIIAETHCA SIK PE3yibTaT ii BIACHUX 3YCHUJIb, IO
BIJIMOBIAA€ TPAIUII] aHTIIHCHKOI KynbTypu. KpiM Toro, aHrmiiChKiI IPUCIIB Sl 4acTo
MalOTh CTPUMAHUMN, PalliOHAIBHUN XapaKTep 1 YHUKAIOTh HaAMIpHOi emouiiHocTi. Ha
BIIMIHY B1Jl JESIKHX CIJIOB’STHCBKUX Tpaaulid, 1€ MOXJIHUBE OuIbIl oOpa3He abo
eMoIliiiHe 3a0apBJICHHs, AHTJMCHKI BUCIOBU 3a3BHYail JIAKOHIYHI Ta JIOTIYHO
CcTpykTypoBaHi. OcoOnuBuil 1HTEpeC BHUKIMKAE EKOHOMIYHAa  MeTa(opHuKa
aHTTIMChKUX TpUCTiB’iB Hampukiaa, «Money doesn’t grow on trees», «Time is
money» [4], mo BigoOpaXkatoTh BaXKJIMBY pOJIb TOPTIBII Ta MiANPUEMHUIITBA B
PO3BUTKY OPUTAHCHKOI'O Ta YKPAiHCHKOI'O CYCIIJIBCTBA.

BucHoBku. Ha 0CHOBI npoBe€HOT0O aHaJ3y BapTO 3a3HAUYMTH, 1110 MPUCIIB’S €
HAJ[3BUYAIHO BAKJIMBUM €JIEMEHTOM HAPOJHOI KYJIbTYpH, IO BiI0Opa)kae HE JIMIIE
MOBHI OCOOJIMBOCTI [IEBHOTO HapoOdy, a ¥ MIMPOKUI CHEKTP COLIAbHO-KYJIbTYPHUX
acMeKTiB #oro *uTTs [3]. Y mpHciB’sx 30Cepe/PKeHO KUTTEBUN JTOCBIJ MOKOJIIHb,
MOpaJIbHI IIIHHOCTI, TPaAUIliiiHI ysiBiIeHHs. CaMme TOMY BOHHU BUCTYNAlOTh TaKUM €001
J3€pKaJiOM CYCIIbCTBA.

JIIHrBOKYJNBTYpPHUI MiAXIJ A0 BHUBYEHHS MPUCIIB’IB J03BOJSE MOOAYUTH 3a
iXHBOIO (POPMOIO TIIMOIII CEHCH — LIHHOCTI1, MEHTaJIbHI MOJIENI, KyJIbTYPHI KO, 5K
($bopMyIOTh MOBHY KapTHHY CBITY [2]. BomHoYac mopiBHsUIBHUI aHai3 JOBOIUTH, 1O
X04a MPUCHTIB’S PI3HUX HAPOJIB MAaIOTh CHIJIbHI YHIBEpCaldbHI TEMH, TaKl SIK Mpallsd,
YECHICTh, JIpy>k0a 4YM >KUTTEBA MYAPICThb, X OOpPA3HICTh, AKUEHTH M CHUMBOJIKA
(bOpMYIOTHCS 1] BIVIMBOM KOHKPETHUX 1CTOPUYHHUX YMOB 1 KYJIbTYPHHUX TPAJUIIIH.

Takum 4UHOM, JOCIIHKEHHS TMPUCHTIB’IB Y JIHTBOKYJIbTYPOJIOTIYHOMY AaCIEKTI
Ma€e BaXJIMBE 3HAYCHHS HE JUIIe IS MOBO3HABCTBA, a W JUISI PO3BUTKY
MDKKYJIBTYPHOI KOMYyHiKallli. BoHO crpuse raubmoMy po3yMiHHIO KYJIbTYPHHUX
BiIMIHHOCTEH, (hOopMy€e TOBary J0 TPaAMIIN 1HITUX HAPOJIB Ta JOTOMAarae JI0JIaTH
CTEPEOTHIIN y CIIJIKYBaHHI M1k PI3HUMHU HAPOJIaMHU.
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30PAHA CYHIKO

3AXITHOYKPATHCHKUI HAIIIOHAJIbHUIM YHIBEPCUTET

HEPEKJIAI META®OP Y IYBJIHUCTUYHUX TEKCTAX

[TyOmiuuCTUYHI TEKCTU BIAITPaOTh BaXXJIUBY poyib Y (DOpMyBaHHI CYCIUIBHOL
TyMKA Ta BIJOOpaKEHHI AaKTyaJbHUX COIIaJbHUX, IOJITHYHHX 1 KYJIBTYPHUX
npoueciB.  XapakTepHOI PHUCOI0  MYyONIIHUCTUYHOTO  JUCKYpCY €  aKTHUBHE
BUKOPUCTAHHS CTHJIICTUYHUX 3aco0iB, cepea SKUX OcCOoOIMBE MicCIe IOociae
metadopa. 3aBIdgkd MeTaQOpUYHUM KOHCTPYKIIISIM aBTOpPU HANAIOTh TEKCTaM
00pa3HOCT1, EKCIIPECUBHOCTI Ta MiACUIIIOIOTh MPAarMaTUYHUN BIUTUB HAa ayIUTOPi0. Y
IIbOMY KOHTEKCTI mepekian Metadgop y MyOmIMUCTHYHNX TEKCTaX MOCTA€E CKJIAJHUM
NepeKIaalbKUM 3aBJIaHHAM, OCKUIBKM Iependadae He Julle nepenavy 3MICTy, a U
30epeKeHHs] 00pa3HO-EMOLIMHOITO MOTEHI[laly Ta KOMYHIKaTUBHOIO €(eKTy
opurinany [1].

Mertadopa TpamaMIiiHO pPO3MIATAETHCS SK CTUJIICTUYHUM Ta KOTHITUBHUI
MeXaHI3M, L0 I'PYHTYEThCS HA NEPEHECEHHI 3HAYEHHS 3 OJHOI0 KOHLENTYaJlbHOI'O
JIOMEHY Ha IHIIMHA Ha OCHOBI TOMIOHOCTI abo0 acoIllaTUBHOTO 3B’S3KY. Y
MyOMIIUCTUYHOMY AUCKypci MeTadopa BHUKOHYE HE JIUIIE €CTeTUYHY, a U
apryMeHTaTHUBHY Ta IHTeprperauiiiny ¢yHkuii. BoHa chopusie cTpyKTypyBaHHIO
CKJIQJIHUX COIIAJbHO-TIOMITUYHUX SIBUIIl Ta TMOJETIIYE iXHE CHPUUHATTS YHATA4YEM.
TunmoBumu  npukiagamMu  MeTaQOpPUYHUX  BHUCIOBIB Yy  MOyONIIHUCTHIN €
CJIOBOCTIOTYYEHHSI «MOpPE JIOACHKUX JTyMOK», «IOTIK HOBUH», «TiHb CYMHIBY»,
«MPOMIHB HAJID», «rOJ0C enoxm», Kl (OopMyrOTh sICKpaBl 00pa3Hl acowiamii Ta
MOCUJIIOIOTh EMOLIMHE CIPUHHATTA 1H(opMartii [2].

OnHi€l0 3 OCHOBHHMX TpPYIOHOINIB TMepekyiaay Meragop € ixHA KyJabTypHa
3yMoBIIeHICTb. OOpa3Hi MoOJeni, 3po3yMiuIl HOCISIM OJIHIEL MOBHO-KYJIBTYPHOI
CHOUTBHOTH, MOXYTh BHUABUTHCS  MajlO3pO3yMUIMMH  ab0  BTPAaTUTH  CBOIO
eKCIPECUBHICTh Y MEXaxX IHIIOI MOBHOI cHCTeMHU. Y 3B’A3Ky 3 LM TMepeKyiagad
3MyIIEHUH  Oo0upatd MK  PI3HUMH  TepekiafanbkumMu  crparterisimu. o
HaWTOMIMPEHIIINX HaJeXaTh: 30epexkeHHs MeTadopu B TEpeKiIaai, 3amiHa ii
(GyHKITIOHATBHO a00 CEeMAaHTHYHO ONM3BKUM 00pa3oM y MOBI MEpPEKIaay, a TaKoX
nepenava 3MicTy MeTadopu 3a JOTIOMOTOI0 OITUCOBOTO Tepekiay [3].

[IpoGnematuka mepeknagy wMetadop € aKTyadbHOIO HE JIMIIE IS
nyOIIIUCTUYHOTO TUCKYPCY, a ¥ JUIsl Xy[JOXKHBOI JIiTeparypu, J1e Metadopa BUCTYIA€e
OJHUM 13 KJIIOYOBHMX 3ac00IB CTBOpPEHHS XyHOXHBOI oOpaszHocti. Hampuknazg, y
pomani The Great Gatsby ®@. C. ®dimypxepanbpaa BukopuctaHo meradopy “the city
seen from the Queensboro Bridge is always the city seen for the first time”, 1o
pPENpe3eHTyE MICTO SIK CHMBOJ HOBHUX MOXJIMBOCTEH 1 JKUTTEBUX TMEPCIICKTHB.
Kinacuuaum npukiagom meTa@oOpuyHOTO MUCIEHHS € TakoXX BHCIIB Bilbsima
[ekcmipa “All the world’s a stage”, y sikoMy JIOACbKE JKUTTS KOHILIETITYall13y€ThCs
yepe3 o0pa3 TearpanbHOi cueHu. Y noesii Emim Jlikincon meradopa “Hope is the
thing with feathers” mepemae abGcTpakTHe MOHATTS Hajli dyepe3 oOpa3 mTaxa, IO
MIIKPECITIOE i1 JIETKICTh 1 AKUTTECTBEPIHUN XapaKTep.
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AHani3 mogiOHUX TMPUKIAAIB CBITYUTH MPO TE€, IO i Yac mepexiaxy Metadop
nepekyiazgad MOBWHEH BpAaxOBYBaTH HE IIMINE iXHE JICKCHYHE 3HA4YCHHS, aje M
CTWJIICTHUYHY, KOTHITUBHY Ta KyJAbTYpHY QYHKIIi. Y myOminuctuill mMetadopu 4acTo
MarOTh YiTKO BUPKEHY MparMaTHyHy CIPSMOBAHICTh: BOHU IMOKJIHMKAaHI MPUBEPTATH
yBary ayauTopii, MiACWIIOBAaTH €MOIINHUN e(eKT MOoBiAOMIIeHHS Ta (GOopMyBaTH
NIEeBHE CTABJICHHS YHWTa4a JO TMOMIA 4Yd sBUIN. BiAmoBimHO, aleKBaTHUUN TMEpeKiIaf
Metadgopu mnependadae BIATBOPEHHS HE TUIBKM 1i CEMAaHTUYHOIO 3MICTy, a M
KOMYHIKaTHBHO-TIParMaTuyHOTO MOTEHITIaTY.

Orxe, mnepexnman wetadop y MYOTIIMUCTHYHMX TEKCTaX €  CKJIAJHAM
OaraTopiBHEBUM MPOIECOM, 110 MOTpeOye BiJ Mepekiazaya BHCOKOTO PIBHA MOBHOT
KOMIIETEHTHOCTI, TIMOOKOi KyJIbTypHOI OO0I3HAHOCTI Ta TBOPYOTO TMIAXOAY MO
BIJITBOPEHHS 00pa3HUX CTPYKTYp. EPekTHUBHICT Nepekiaay BUBHAYAE€THCS 3aTHICTIO
30€perTy He JMILIE 3MICT, ajie 1 00pa3HICTh Ta IparMaTUYHUI BIUIMB MeTadopH, 110
3a0e3neuye aJeKBaTHE CHPUMHATTS TEKCTY NpEJCTaBHUKAMU I1HIIOI MOBHOI Ta
KyJBTYPHOT CIUIBHOTH.
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30PAHA CYHIKO

3AXITHOYKPATHCHKUI HAIIIOHAJILHUIA YHIBEPCUTET,
TEPHOIIUTb, YKPATHA

HEPEKJIAL AK IHCTPYMEHT KOMITAPATUBHOI'O AHAJII3Y
JIITEPATYPHUX TEKCTIB

VY cyyacHOMY JITEpaTypO3HABCTBI BaXKJIMBE MICIIC MOCIIA0Th JOCHTIKEHHS, 1110
MOEMHYIOTh  MIAXOAM  TEPEKIaf03HABCTBA Ta  KOMMApaTUBICTHKU. PO3BHUTOK
MDKKYJIBTYPHOT KOMYHIKaIlli Ta aKTUBHE MOITUPEHHS CBITOBOI JITEPAaTypu CIPHUSIOTH
MOCUJICHHIO POJII MEepeKIiaay K OJHOTO 3 OCHOBHUX 3ac00iB B3a€MOJIII MK PI3HUMU
HaIllOHAJTFHUMU KyJIbTypaMu. Came 3aBISKU TepeKIaay JiTepaTypHi TBOPU BUXOSATh
3a MEX1 BIIACHOTO MOBHOTO CEPEIOBHUIIA T CTAIOTh JOCTYITHUMH ISl YUTAY1B THIIHX
KpaiH. Y 1IbOMY KOHTEKCTI TepeKJial MOKHA pO3IISIaTH He JIMIIE sSIK 3aci0 mepenadi
3MICTY OpPHUTIHAJIBHOTO TEKCTY IHIIOK MOBOIO, aj€ ¥ K BAKIMBHUMA 1HCTPYMEHT
KOMITapaTUBHOT'O aHali3y JiTeparypHUX TeKcTiB [1, c. 12].

MeTor0 JOCHIIPKEHHST € BU3HAYEHHS POJl MepeKiaay sK 1HCTPYMEHTY
KOMITAPAaTUBHOTO aHAJI3y JITEpaTypHUX TEKCTIB. [l JOCSATHEHHS Ii€l MeTu
HEOOX1THO PO3IISIHYTH (PYHKINIT MEpeKiaay y MOPiBHAJIBHOMY JIiTepaTypO3HABCTBI,
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MpoaHali3yBaTH OCOOJUBOCTI BIATBOPEHHS KYIBTYPHO 3YMOBIEHUX EJIEMEHTIB Y
nepeKsaal Ta 3’ACyBaTH 3HAYEHHS MepeKIaalbKUX IHTePIPEeTaIii JIs 1O CIIIKEHHS
CBITOBOI JIITepaTypH.

[TopiBHsUTBHE JITEPATYypPO3HABCTBO CIIPSMOBAHE Ha JOCIIIKEHHS MOIIOHOCTEH 1
BIIMIHHOCTEH MIXK JITEpaTypHUMH SBHUIIAMH PI3HUX KyIbTyp. Y  TaKux
JOCIIJKEHHSAX TepeKyIaj] BHUCTYIA€E CBOEPIAHUM IOCEPEAHUKOM MK PI3HUMU
miTeparypHuMu cuctemamu. Came mepekiaj J03BOJIsiE€ TOCHIIHUKAM aHaji3yBaTH
TBOpM, HANKMCaHl IHIIMMHA MOBaMH, Ta TOPIBHIOBATH iX 13 TEKCTaMH BIACHOI
JITEpaTypHOi TpamuIli. 3aBAsSKH TEpPeKIaxy CTaE€ MOMKJIUBUM JIOCIIHKCHHS
CTHJIICTUYHHUX OCOOJIMBOCTEH TBOPY, HOTO 0Opa3HOi CHCTEMHU, MOTUBIB, CHUMBOJIKHU Ta
XyIOXKHIX 3ac00iB [2, c. 56].

CyuacHl IOCTIIHUKH TIIKPECIIOITh BaXIUBY pOJb Mepekiany y GhopMyBaHHI
MDKKYJIBTYPHOTO JIiTepaTypHoOro aianory. 3okpemMa, C. baccHeTT po3misjgae nepexian
K OJIMH 13 KJIIOYOBMX MEXaHI3MIB B3a€MOJli KyIbTyp, LIO CHpPHUSE MOLIMPEHHIO
miTeparypHux iaed 1 xygoxHix dopm [1, c. 18]. JI. Jampomr Haronomrye, mio
nepeKyag € HeoOX1JHOK yYMOBOIO ICHYBaHHSI CBITOBOI JIITEpaTypH, OCKUIBKH caMme
yepe3 MepeKiia]l TBOPU PIi3HUX HalllOHAJIBHUX JITEparyp HaOyBalOTh MIXKHAPOIHOTO
MOIMPEHHS Ta BXOAATH /10 II00aJIBHOTO KYJIBTYpHOTO MpocTopy [2, c. 65]. Bognouac
JI. BeHyTl akueHTye yBary Ha poJil Iepekiazada K 1HTepIperaTopa TEKCTy, SIKUU
MIEBHOIO MIPOIO BILJIMBA€ HAa HOTO CIIPUHHATTS y HOBOMY KYJIBTYPHOMY CEPEIOBUILI
[4, c. 21].

Oco0nuBe 3HAUYCHHS MEpeKya] Mae MijJ 4ac JOCHTIIKEHHS XYHOXHIX TEKCTIB, y
SAKUX BaXJIHMBY pOJb BIAITParOTh KyIbTYpHO 3YMOBIIGHI €JIEMEHTH: peadii,
(dbpazeosnorizmu, metadopy, CUMBOJIM Ta 1HIII CTHIICTHYHI 3acobu. Ilepenaya takux
€JIEMEHTIB YacTO CTAaHOBUTh 3HAYHI TPYIHOLIl AJid MEpeKiagadya, OCKUIbKA BOHHU
TICHO OB’ 513aH1 3 HAI[IOHAJIIBHOIO KYJIBTYPOIO Ta ICTOPUYHUM KOHTEKCTOM. Y Tpoleci
nepeKIaay nepekyiagad 3MyImIeHni o0uparu MeBHI CTpaTerii: ajganTallito, ONuCcOBUN
MepeKyaa, KalbKyBaHHS a00 MomyK (QyHKIIOHATFHUX aHAJIOTIB y MOBI Tiepekiamny |3,
c. 74].

Jlnst imrocTpartlii MOXKHA 3BEPHYTHCS 0 Tepekany (ppa3eosoTiuHUX OJUHUIIb.
Hanpukman, annmiicekuii  ¢paseonorism  to  break the ice, mo mocaiBHO
MEePEKIATAETHCS K «PO3OUTH JIiJ1», Y OLIBIIIOCTI BUIAKIB MIEPENAETHCS YKPATHCHKOIO
MOBOIO SIK «pO3pSiAUTU aTMocdepy» abo «mo4yaTd po3MOBY». Y IIbOMY BHUMIAJAKY
nepekjgazgady  BIAMOBISIETbCS ~ BiJl ~ OyKBaJIBHOIO  MEpPEKNagy Ha  KOPHCTb
(YHKII0HATIBHOTO aHAJIora, IKMi € 3p03yMUIUM JUIsl YMTada 1HIIOT MOBHOI KYJIbTYpH.
[TonibH1 mepexmanambKi pillICHHST JIEMOHCTPYIOTh, 110 MEPEKIa] HE € MEXaHIYHUM
BIITBOPEHHSIM TEKCTY, a nependadae CKIaJAHUM Mpolec 1HTeprpeTamii Ta ajanTaii
3MICTY.

Kpim TOroO, mepekiag Moxke CIyryBaTH MaTepiajioM [JIsl 31CTaBHOTO aHajizy
PI3HHX IHTEpIpeTaIliii OJHOTO i TOro camoro TBOpY. Hepiako omuH mitepaTypHUit
TEKCT Ma€ KiJbKa MEPEKyIaliB, BUKOHAHUX Y Pi3HI ICTOPUYHI mepioau abo Pi3HUMHU
nepeknagadyaMu. [[OpiBHSHHSA TakuX TEPEKIaAiB JO3BOJISIE MPOCTEKUTH EBOJOIIIO
MepeKIaaabKuX CTpaTerid Ta 3MiHY MJAXOAIB /10 BiITBOPEHHS XYI0KHBOTO TEKCTY.
Takum unHOM, Tmepekyiaa BHCTyAae HE JHIIE pPe3ylbTaToM MepeKIagalbKol
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JISUTBHOCTI, ajie i BaXXJIMBUM JDKEPEJIOM Ui JIITepaTypo3HaBUMX AOCTIIKEHb [4, C.
101].

BaxnuBuM acnekToM TakoXK € pojib Iepekiany y (OpMyBaHHI pelenii
JITEpaTypHOro TBOPY B 1HIIIM KyabTypi. [lepekiagennii TEKCT 4acTo CTa€ OCHOBHOIO
abo HaBITh €AMHOI0 (OPMOIO O3HAHOMJICHHS 1HO3EMHOIO 4YHMTa4a 3 IIEBHUM
JITEpaTypHUM SIBUIIEM. Y 1[bOMY BHMAJIKy Iepekiagad (aKTUYHO BHUCTYIA€E
CITIBTBOPIIEM HOBOT'O TEKCTY, SKUM ()YHKIIIOHYE B 1HIIIOMY KYJIBTYPHOMY CEPEIOBHIIII.
Bin mepexmamanbkux CTparerii 3aJIeKATh, SKUM YHHOM Oyle I1HTEPIpPEeTOBAHO
XyHAOXKHIHM TBIp Ta sIKI CMHCJIOBI aKIIEHTU OyIyTh CIIPUIHSATI YUTa4aMH 1HIIIOI MOBHOI
CHIJTBHOTH.

OTxe, mepeknang BigIrpae BaXIWBY pOJIb y KOMIApaTUBHOMY aHami3l
JiTepaTypHUX TEKCTIB. BiH 3a0e3nedye MOXKIMBICTD MOPIBHSIHHS JITEPATyp PI3HUX
HapOJiB, CHpPHsIE BUSIBICHHIO MIKKYJIbTYPHUX 3B’SI3KIB 1 B3a€EMOBIUIMBIB, a TAKOX
J03BOJISIE JTOCHIIHUKAM aHaJi3yBaTH OCOOJMBOCTI XYyIO)KHBOTO TEKCTy B PI3HHUX
MOBHHUX 1 KYJABTYPHHUX KOHTEKCTaxX. TakMM UYMHOM, MEPEKJaJ BUCTYNAE HE JIUILE
INPAKTUYHOK JISUIBHICTIO, CIPSMOBAaHOK Ha IMepefady 3MICTy TEKCTy, aje W
BOXJIUBUM 1HCTPYMEHTOM HAyKOBOTO JIOCHIPKEHHS, M0 CIPUSE PO3BUTKY
NEPEKIJIaJO3HABCTBA Ta MOPIBHUIBHOTO JIITEPAaTypO3HABCTBA.
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I0JIISA TAPACEHKO

3AXITHOYKPATHCBKUI HALIIOHAJIbHUI YHIBEPCUTET
TEPHOIILTB, VKPATHA

BIATBOPEHHSA MAPKEPIB COUIAJIBHOI'O CTATYCY
JIIOAWUHU B XY O KHBOMY INEPEKJIAJII

CorlanpHuil cTaTyc — 1€ TOJOXKEHHS JIIOJWHW B COIAJIBbHIM CHUCTEMI, IO
BKJIFOYA€E TpaBa Ta OOOB’S3KW JIOAWMHHU. [IOHATTS COIIaTbHOTO CTaTyCy BHUCTYIAE
BOXJIMBUM KOMIIOHCHTOM HE TIJIBKA B MPOIECI KOMYHIKamii, ajie W y Tmporect
MepeKIaly XyJI0KHbOTO CTaTyCy.

CoulanpHuil cTaTyc reposi B XyAOKHbOMY TBOPI MOXK€ OYTH OKPECICHHUM 3a
JOTIOMOTOI0 BepOalbHUX Ta HeBepOadbHUX MapkepiB. HeBepOanbHi KOMIOHEHTH
MPOSIBJIAIOTHCST B OJIEXK1, TOBEMIHIN TOINO. BimoOpakeHHs COIIaJIbHOTO CBITY B
MpoIecl KOMYHIKaIlll € OJHUM 3 HaWBaXJIMBIIIUX COI[IOJIHTBICTUYHHUX ACIICKTIB
nepekiaay. Y nepekiaal Mae Bi0yBaTucs, MO-TepIle, nepeiada colliaJbHuX peatii
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BUXIZHOI COLIOKYJBTYPHOI CHCTEMH, MO-Ipyre, OMOCEpPEeNKOBaHE BiTOOpaKeHHs
comianpHol  audepeHIiaii  CycmibCTBa  4Uepe3  COIllaJbHO  OOYMOBJICHY
nudepeHIiaIio MOBH.

CorlanpHuil cTaTyC JIOJUHU MICTUTH SIK 30BHIIIHI, TaK 1 BHYTPIIIHI aCleKTU: Y
NEPIIOMY BUMAIKY BU3HAYAETHCS CHCTEMa 3HAYUMOCTI B CYCHIJIBCTBI, BUSBISIOTHCS
OCHOBHI Ta JOJATKOBI XapaKTEPUCTUKH, BIIACTHBI TIH YW 1HIINN MO3HUIT Y
CYCH1JIBCTBI.

Posrnsgatoun BHYTpIIIHI O3HAKW COLIAJBHOTO CTaTYyCy JIOJUHH, TOCIITHUKU
BUJUISIIOTH TpH (OPMHU TPOSIBY COLIAJIBHOTO CTATyCy JIOJUHU: 1HIUKALIIO CTHIIO
KUTTS, JIFOJICHKAX KOHTAKTIB Ta MOBJICHHS.

[HaMKaIliss CTUIO KUTTS TPOSBISETHCS B 031, MEOJAX, TKAaHWHAX, TEeMax
pPO3MOB, akcecyapax. [[uCbMEHHUKN TPUILISIOTH OaraTto yBaru omnucy BOpaHHsS CBOIX
repoiB, M0 BUCTYINAE OJATKOBOIO XapakTepucTukoro. LI omucu MiCTATH YnMaio
€JIEMEHTIB, fKi HEOOXIJIHO CTapaHHO BIATBOPUTHU Y TMEpEKJIal, IO HE 3aBXKIU
BJIA€THCS 3/IIMCHUTH O€3 BTpAT.

JIOCIITHUKY CTBEP/KYIOTh, IO 1HAUKAIIS CTHIIO XUTTS BaromMa JUisl JKIHOK,
HDK JJIsl YOJIOBIKIB, OCKIJIBKM YOJIOBIKM CTBEP/IKYIOTh ce€0€ y CBOIX CIpaBax, a JJis
KIHOK BaXKJIMBO, SK BOHM BUIJISJAIOTh Ta [0 NPO HUX TOBOPSTH. Baxinso
3a3HAYMUTH, 1110 32 yaciB BikTopiancTBa Oyliy 4iTKO BU3HAYEHI IIpaBuia 1040 BUOOPY
OJIATy, TOJIOBHUX YOOpIB Ta akcecyapiB. Taki HI0OaHCH HEOOXIJTHO BpaxyBaTH Yy
MpoIiecl TMepeKIiaay, OCKIIbKM MEepeKyaj MOBUHEH BiIOOpakaTH €roxy, SKy BiH
MpEACTABIISIE. 3aBAaHHS MEpeKiajadya Nnojisirae y BUOOpl ONTUMAaIbHUX 3acO01B AJis
BIITBOPEHHS IIUJIOI KapTHHH XYJO0KHbOrO TeKcTy. HaliBaxkiuBilie 3aBIaHHS
NepeKyaaaya rnojsrae B OnaHyBaHHI pI3HOMAaHITHUX 3HAHb HE TUIbKU B MOBI, ajie i B
IHIMX rany3sx. Hanpukiaza, SKIo B OpuriHami 1HTEp’€p KIMHAT TMPECTaBICHUN
pI3HHMH MapKOBaHMMH 3HaKaMH, BXXJIMBO HE MPOCTO 30€perTu saepHe 3HAYeHHS,
30poBi 00pa3u, a i BIATBOPUTU B OPUTIHAJI JESKI KyJIbTYPHO MapKOBaHI 3HAKH, IO
HE BUKJIMKAIOTh HISIKOTO 30pOBOT0 00pasy, TOMY y MEepeKyaal Ciiji BUKOPUCTOBYBATH
yrounenns [1, ¢.27].

Iaukaris JIFOACHKMX KOHTAKTIB 3HAYHOIO MIPOIO MPOSBIISIETHCS B CITUIKYBaHHI 3
IHIMAMHA  JTIOABMH. JIOCTITHUKK PO3PI3HAIOTH OE3MOCEepe/IHI Ta OIOCEPEIKOBaHI
KOHTaKkTH. besnocepe/Hi KOHTAKTH € OJHUMH 3 MParMajliHTBICTUYHHMX CIOCOOIB
CHUIKYBaHHSA, JOCTIKYIOTbCS TPOKCEMIKOIO Ta BHPAXKAIOTHCS BIJICTAHHIO MIXK
y4aCHUKaMU KOMYHIKaIlii.

CTymiHb TYYHOCTI TOJOCY TaKOXX € MapKepOM COIIadbHOTO CTaTyCy MOBIIS.
['yyHiCTh CHIKYBaHHS y JAESKUX BHUIAJKAX CHPUIUMAETHCS SK Crpoda IMepeBecTu
CHUIKYBaHHA B 1HIIE PYCJIO, HANpHUKIaA, 3ajJyyduTH YBary IHIIUX JIOJEH Yu
3MEHIIUTH KOJIO CHIIKyBaHHs. [IpoaHanizyBaBiiM BIATBOpEHHA (QoHamii 3
aHTJIIACHKOT MOBHM YKPAiHCHKOIO, 3a3HAYUMO, L0 TMEpEKyaj BIATBOPIOE 3a3HAUYEHY
iH(pOopMaIIito 3a JOMOMOTOI0 CIIOBHHKOBUX BIJMOBIIHUKIB 200 X KOHKPETU3YE, SKIIO
IIOTO BUMarae opuriHai. HeBinrBopeHHs y nepekiaai GpoHarii MoKe IpU3BECTU 10
HEPO3yMIHHS YMTa4YeM TEKCTY UM BUKPUBIICHHS 1H(POpMAIIii.

Kinecuka BkItoua€e He TUIBKU MOCTaBYy, PyXH Tija, pyK, KOHTaKT O4MMa, aje i
MOJIOXKEHHS ouelt Ta ry0 [2, €.96]. Kectn — 1e Baxk/inBa 03HaKa, siKa XapaKTEPU3YE
MOBIISI: CTaBJICHHS JI0 CIIBPO3MOBHHKA, 3aI[IKABJICHICTh Y PO3MOBI, HOr0 BUXOBAHICTh
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Ta comianbHe TmoyokeHHs [2, C€.98]. [l BinTBOpEeHHsS KECTiB y MepeKiIaii
3aCTOCOBYIOTh HM3KY TMepeKiafalbkux TpaHchopmalliii, cepel SKUX HaHOUIbII
nepeBaxkaloTb OMUCOBUM TMEpeKyaj, KOHKpPEeTH3allis, JOJaBaHHS Ta y3arajJbHEHHS.
Ilepexnamady MOBUHEH peTENbHO MiAOUpATH BIANOBIIHUK, KUK Oyjae OJM3bKUM 3a
3HAYEHHSM.

[IpokceMika — 1€ Hayka MpPO KOMYHIKaQTUBHUN MPOCTIp, MPO Te, SIK JIIOANHA
yCBIJIOMJTIIOE Horo. J[0 OCHOBHUX KaTeropii MPOKCEMIKH JOCTIIHUKUA BIJIHOCSTH:
JWCTAHIS, BIUTUB TEPUTOPii, MPOCTOPOBE PO3MIMICHHS KOMYHiKaHTiB [2, C.98].
BinTtBopeHHs TpOKCEMIKHM BUMAarae BiJ Mepekiajada 3HAHHS OpUTIHATY, ajpKe
JITEpaTypO3HABIll 3a3HAYAIOTH, IO MPOKCEMIKa B XYIOKHIX TEKCTaX 3yCTPI4a€ThCS
HE TaK 4YacTo, TOMY IIEpeKJajaueBl HEOOXITHO NPUIUIMTA 3HA4YHY YyBary ii
BiJITBOPEHHIO.

Takecuka — 11e TUI HEBEpOAIbHOI KOMYHIKalli, IKM OB’ SI3aHUN 3 TAKTUIHHOIO
CUCTEMOIO CHPUUHATTA. Y TMepeKiajili Takl CHUHTAKCHUYHI JOMYIIEHHS YacTo
3aCTOCOBYIOTHCS HACTYIHI TpaHchopMallii: 1o1aBaHHs, KOHKpETHU3aIlisl Ta BaplaTUBHI
BIANOBITHUKHU [2, ¢.145]. OnHak, ciij 3a3HA4YMTH, IO y PI3HUX KYJIBTypax JKECTH
BIIPI3HAIOTHCSI, TOMY HEOOXIJIHO BU3HAYHMTH, JO SKOI CIUIBHOTH HajeXaTh repoi
XYJI0)KHBOTO TBOPY.

[HauKaris MOBIEHHS

MoBgieHHs — 116 HaWBa)KJIMBIIIA XapaKTEPUCTUKA COI[IAIBHOTO CTAaTyCy MOBIISL.
VY nocnikeHHSX 3 1HIUKAIlll MOBJICHHS OYyJIO BUSIBJIEHO Ta OMUCAHO Pi3HI COLIIOJIEKTH
(MOBJIEHHSI BUITYCKHUKIB MPECTUKHUX BY31B, MOBJIEHHSI MICBbKOi O1AHOTH, YOJIOBIUE
Ta JKIHOYE MOBJICHHS) Ta YCTABJICHHI TMEBHI XapaKTEPUCTUKHU CJIEHTY, a TaKOX
JOCIIKEHHI MpOoQecioHaIbHE MOBJICHHSI Ta >KAprOHM B yMOBaX CHUTYaTHBHOI Ta
coliagbHOi HepiBHOCTI [2, C.45]. OpHiero 3 HAWUTOJIOBHIIIMX MPUYUH BXKUBAHHS
CIICHTY € COIllaJIbHa TPUHAJCKHICT, MOBIIA, a TaKOXK OaXaHHS BHOKPEMHUTHCH,
BHPA3UTH CBOE BJIacHE “‘a”. 3a3HAYMMO, IO MOBJICHHS IEPCOHaXKa 3AJICKHUTH BiJ
cTaTTi, BiKy, ocBiTH. [lepekiian MOBJICHHS MOBHMHEH OyTH MaKCHUMaJIbHO TOYHUM,
OCKIJTbKM  BiJIOOpaXka€ TMPUHAJEKHICTh TMEpPCOHaXa JO TIEBHOTO COIIAJIBHOTO
MPOIIAPKY Ta IEMOHCTPYE HOTO 0013HAHICTH.

Sk 3a3HaualOTh NOCHIIHMKH, Yy Tepioa BikTopiaHcTBa 3HAHHS MOB BHCOKO
I[IHYBaJOCh Yy CyCHiIbCTBI. HaiimommupenimmuMu MoBaMu y TOW Tmiepion Oyinu:
¢dpaniy3pka (HajgaBajga MEeBHY BEIUYHICTh MOBIIIO), JATUHChKA (MIPUHAICKHICTH 0
NIEBHOI Ipodecii, HanpuKIa, Jiikap), iTaniicbka Ta HiMerbka [1, C.48].

[HIIOMOBH1 BKparieHHsT — 1€ BaroMa 4YacTWHa 110JIEKTY MepcoHaxy. Bonu
CIIYTYIOTh BEpOaJbHUMH MapKepaMHu COIIaJbHOTO CTaTyCy, aipkKe ICMOHCTPYIOTH
3HAHHS MOB. [JI10JIEKT repos BKa3ye Ha 3HaAHHS TaKUX MOB. SIKIIO 1HIIOMOBHA peais
100pe BiJOMa YHMTAYeBi, MEPEKIIagady MOXKE 3aCTOCYBAaTH TpaHCKoayBaHHs [4, C.36].
3a3Buyall nepekiaaadi MoJarTh 1HIIOMOBHE BKpAIICHHS Y BUHOCII Ta TUM CaMUM
30epirae 1110J€KT reposi, AEMOHCTPYIOUYH HOTO 0013HaHICTh Y MOBaX.

bararcTBo BokaOymsipa IEMOHCTPYE HE TUIBKUA OCBITY T€pOs B JIITEpaTypi, ajie i
HOTO coIllambHUN CTaTyC, BITHOIICHHS JI0 CIIBPO3MOBHHUKA Ta po(decito, TKOK BiH
3aiimaeThes. Crifl 3a3HAYUTH, 110 CEMAHTUYHA CTPYKTYpa BIMOBITHUX CJIIB BUX1AHOT
MOBA Ta MOBHU TIE€pPEKJIaAy HIKOJW HE CIIBMAJae TMOBHOK MIPOIO, OTXKE, s
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aJIeKBaTHOTO TMepeKiaay IMX MOBHUX OJMHMIb 3aCTOCOBYIOTH  JIEKCHYHI
TpaHcgopmartii.

Cepen MOXIIMBUX IIIJISIXIB BIITBOPEHHSI COLIIAIILHOTO CTAaTyCy B MEpeKyIaii BapTo
3a3HAYUTH HACTYIHI: HaJCKHA 1ICHTU(IKAIl TIepeKIaaabkoi mpodieMu; 3HaHHS Ta
BMiHHSI 3aCTOCOBYBaTH aJIeKBaTHI CIOCOOM 1 MpuHOMH Tepekiaay; MparMaTUdHa
ajanTaiisi TEKCTy OpWriHaly B TMpoLeci Mepekiaay; PO3BUTOK Y IepeKiagayda
HaBUYOK TOJOJAHHA PI3HOTO pONy JEKCHYHUX, TPaMaTHUYHUX Ta CTHIIICTHYHUX
TPYZHOILIB NIEPEKIIaay, BIAMOBIAHO 0 HOPM YKPAiHCHKOI MOBH.

Y mportieci nepexnany Xya0KHbO1 JIITepaTypu, NepekiagadueBl HEoOX1THO BM1IO
BiJITBOPUTH COLIIAJIbHUI CTAaTyC MEPCOHAX1B, OCKUIBKH II€ TOTIOMArae 4iTKo mepeaaTu
XYZ0KH1 00pa3u OpHUriHaTY.
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I'AJIMHA YYMAK

TEPHOIIJIbCbKWI HAIIIOHAJIbHUI TEJJATOI'TYHWI YHIBEPCUTET
IMEHI BOJIOJJUMHNPA 'HATIOKA
m. TEPHOIILIb, YKPATHA

BIATBOPEHHSA ABTOPCBKOI'O CTHUJIIO KEHA ®OJIVIETTA
Y INIEPEKJIAAI POMAHY «CTOBIIA 3EMJII»

[HaMBIAyanbHUNA CTUIIb MMUCbMEHHUKA MA€ YHIKAJIbHY CHCTEMY JIHTBICTUYHUX 1
XYJ0XKHIX 3ac001B, II0 BIJOOpa)xa€e aBTOPCbKE CHPUMHATTS PEATIBHOCTI Ta CTBOPIOE
crieu(p1yHUNA €CTeTUYHUIN BIUIMB HA YWTaya, MEPETBOPIOOYM TEKCT Ha ILJIICHUM
XyJ0kHi 00'exT [1]. Le# cTriib GopMyeThes SIK 1110JIEKT — CYKYMHICTh JIEKCUYHHUX,
CUHTAKCUYHUX 1 CEMAHTHYHUX €JIEMEHTIB, fKI OpraHI4HO NEpPEeIIiTalOThCI 3
KAHPOBUMHU OCOOJMBOCTAMU Ta TEMAaTHYHHMHU JOMIHAHTaMH TBOPY, 3a0e3meuyroun
€IHICTh popmH # 3MicTy. Y XyHOXKHIN Mpo3i 1HI[I/IB1I[yaIII>HI/II/I CTHJIb MPOSIBIISIETHCS
yepe3 CBIAOMUN BHOIp JEKCHUKH, PUTMIUYHY OpraHi3alil0 peuyeHb 1 CHUCTEMY
CTHJIICTUYHHX 3aC001B, III0 pa30M yTBOPIOIOTH aBTOPCHKUN T0OJIOC — TOW HECTPUMHUN
HapaTUBHUH TOTIK Y JE€TAIbHY 00pa3HiCTh, Ika pOOUTH TBIp HE3a0yTHIM [3].

VY KOHTEKCTI MepeKsIalo3HaBCTBA BIATBOPEHHS TAKOTO CTUJIIO BUMArae He JIUIe
JIHTBICTUYHOI TOYHOCTI, @ M KyJbTYpHOI YYTJIMBOCTI, a0 YHUKHYTH CIIOTBOPEHHS
OPUTIHAJIIBHOTO 3aJIyMy Yepe3 HaAMIpHY aJanTallilo 4u OyKBasli3M. TakuM UYHUHOM,
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1HAMBIAYaIbHUNA CTUJIb CTA€ MOCTOM MK aBTOPOM 1 ayJIUTOPIEIO, € KOXKHA CKIIa10Ba
— BiJl (POHETUYHOTO PUTMY /IO IHTEPTEKCTyaIbHUX aJ031i — CIIyTye JJis MOCUJICHHS
XYJI0’)KHBOI IIHHOCT1 TEKCTY [5].

VYV XynoxHIA 1po31 1HAUBIIYaTIbHUN CTUJIb 1HTErPYE 1AI0JICKT 3 1II0CTHIIEM, JIe
OCTAaHHIM OXOIUIIOE BCIO TBOpYICTh aBTOpa, sk y K. Kena ®omnera 3 ioro
JUHAMIYHUMH ~ ONUCaMU  BJIAJM Ta apXITEKTypW, ULI0 MEpPerUliTaloThCs 3
ncuxoJioriyHuMU noptpetamu [8]. JlekcuuHa cKkI1ajgioBa JOMIHY€E uepe3 BUOIp CIIiB
Ui KOJIOpUTY (iICTOpUYHA YHM apXITEKTypHAa TEPMIHOJOTIS), CHHTaKCMYHA — 4epes3
Bapiallifo JUIsl HaMpYy>KEHHS, a CTWIICTHYHA — JJIS CUMBOJI3MY, IO POOUTH TEKCT
OaratomapoBuM. [IparmatnuyHa ckiagoBa 3a0e3neyye 3aHypeHHS  4WTaya,
BHUKJIMKAIOYX €MITaTii0 YA TPUBOTY.

Poman Kena ®omnerra «CroBmu 3emmi» (The Pillars of the Earth),
omyOnikoBaHuid 1989 pokKy, cTaB KJIAaCHMKOK ICTOPUYHOrO >KaHpy. B Mexax
JTUHAMIYHOTO CIOXKETY JeTalbHUK omuc cepeaHboBiuHOoi Anrmii XII cromitrs
MOETHYETHCS 3 ApXITEKTYPHUMH JIETANSIMA W €MOIIIMHUM HaIpYy>KEHHSM  [1aJIOT1B.
VYkpaiHCbKu# mepekiia] poMany, 31ilicHenuid Biktopom Mopo3oBuM (BUQBHUIITBO
«Kpaina mpiit», 2018), cTaB pe3ynbTaToM BUPIMICHHS CKIIATHOTO MEPEKIIaIaIbKOro
3aBAaHHS — BIJTBOPEHHS YHIKaJIbHOro crTuimo Doimerra — BiJl 1CTOPUYHOL
ABTEHTUYHOCTI JI0 HAPATUBHOI JUHAMIKH.

Crunp @omierra BUOyyBaHUN HAa TapMOHIMHOMY TO€IHAHHI TPHOX OCHOBHUX
PIBHIB: JIEKCUYHOTO, CHHTAKCUYHOTO Ta €MOLIHHO-00pa3HOro. Y mepekiiajl BCl TpH
piBHI 30€peKEeHO Ha HaJA3BMYallHO BHCOKOMY piBHI. JIEKCHUHMII piBEHb 3a0e31eunB
ICTOPUYHY aBTEHTUYHICTh 1 COLIAJIbHY CTpaTHU(IKALII0 MEPCOHAXIB YEPE3 PETEIBHO
ni0paHy TEpPMIHOJOTI0 Ta 1CTOpU3MHU. JIeKCMYHUI pIBEHb CTAHOBUTH OJHY 3
HaWsACKpaBIIMX NpHUKMET iHAMBIAYyanpHOro cTwio Kena @omnera. Y pomani
«CTOBMH 3eMili» aBTOP CBIJOMO TPAIIOE€ 3 TPhOMa B3a€MOIIOB’SI3aHUMU TIIaCTaMU
JIEKCUKHU:

— CIICHIATBPHOIO apXiTEKTYPHOIO Ta OyaiBelbHO0 TepmMiHooriero XII cTomiTTs;

— comiayibHO AudepeHIliioBaHUM MOBJICHHSIM TIEPCOHAXKIB;

— apxai30BaHOIO Ta PEJITiHHOI0 JIEKCHKOI0, 1[0 CTBOPIOE ICTOPUYHUN KOJIOPHUT,
ajie He MEPEBAHTAXKYE TEKCT [8].

HaiiGinpiie TEeXHIYHUX TPYIHOINIB BUKIMKAE apXITEKTypHA TEPMIHOJIOTIS.
doyer BHKOpPUCTOBYE Onu3bko 650 cremianpHux JiekceM [8]. Ilepeknamgau
MepeBaXXHO 0OMpae ycTalleH1 YKpaiHChKI BIAMOBIAHUKHN a00 MPO30P1 KalIbKH, SIK1 BKE
yBiliwm 10 mpodeciitHoro BxuTKy: rib-vault — pedpucre ckieninns, flying buttress
— apkOyrtan (pigme miTatouuii KoHTpdopc), clerestory — scHi BikHa a0o, B
XYyJI0’)KHbO HAaCHYEHUX MICIISIX, TOpUIle CBITIA, ashlar — TecaHuii kamMiHb, VOUSSOIr
— KJIMHYACTUH KaMiHb / KIIMHB, centring — Kpyxajo [6].

Jpyruii mnact — comiosiekTHa crpaTudikailisi — mnepeJaHo OCOOJIMBO BJAJO.
@DosIeT YITKO PO3MEKOBYE MOBICHHS COLIANBHUX TPYI: CEISHU W PEMICHUKA
TOBOPSTH rpy6010 MPOCTOPIYUSAM 1 JIAWKOI, MOHAX{ BXKMBAIOTh JIATHHWU30BaHI
KOHCTPYKINi Ta O10iifHI ato3ii, 3HaTh — XOJIOAHUM (opManmsbHUM pericTpoM [6].
Mopo3oB He mpocTo 30epirae Il BIAMIHHOCTI, a W 30aradye ix YKpaiHCHKUM
(ONBKIOPHUM KOJIOPUTOM, POOJISYN MEPCOHAXKIB 3pO3yMUIMMH [IJIsi YKPaiHCHKOTO
qUTaya.
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Biktop Mopo3oB y nepexmnanal 2018 poky 30epirae BCi Tpu IUTaCTH, BOJHOYAC
JIOCSTAIOUN IPHPOJIHOCTI i 3PO3YMINIOCTI JUIS CydacHOTo ykpaiHChKOro umtada. HMoro
OCHOBHA CTpaTerisi — IOMIpHA JIOMECTHKAIls Mpu 30epekeHH] (yHKIIIOHATBHOT
€KBIBaJICHTHOCTI.

CHUHTaKCUYHHM pIBEHb CTBOPUB XapaKTEPHUN PUTMIYHUN «MasTHUK» MIXK
CTPIMKOIO JIMHAMIKOIO TpHWJepa Ta TMOBLILHOI BEIWYYIO €I0Cy, IMITYIOYH caMm
nporec OyaiBHHUITBA COOOpY. SICKpaBUM NPUKIAIOM € CHHTAaKCHYHA 1MITaIlis
OyaiBenbHOrO mporecy. QouleT dYacTo BHUKOPHUCTOBYE JIOBI1 TEPENIKH 3
TIENPUKMETHAUKOBUMH ~ 3BOPOTAMH  Ta  MapajelbHUMHU  KOHCTPYKI[ISIMH, — IIIO
CTBOPIOIOThH BIUYTTS MOCTYIOBOTO, Bakkoro mimitomy: The masons laid the stone,
squared it, lifted it, placed it, mortared it, stepped back, looked up, and saw the wall
rise another inch toward heaven. [9, c. 379].

Mopo3oB 30epirae BClO 110 0araTomIapoBICTh 1 PUTMIYHHMI MOBTOp, JUUIE
MIHIMAQJIBHO TEepe0yI0BYIOUN MOPSAOK: KameHnapi knianu xaminb, obmecysanu 1oz2o,
nioiumanuy, cmasuiu Ha micye, 3amMasy8aiu 6aNHOM, 8i0CMYNANU, OUBUIUCS 820D —i
bavunu, sx cmina nioHsanacs we Ha o0un Owum 0o Heba [6, c. 374]. Taka
KOHCTPYKIliI HE JMIIe TOYHO Iiepedae (izuuHud mpouec, a u 30epirae
MEIUTATUBHUM, MalK€ MOJIUTOBHUUW PUTM, SIKUM € KIHOYOBUM JUISI CHPUUHSATTSA
co0opy SIK aKTy BIpH.

BiaTrBoproroun CHHTaKCUYHY CTPYKTYpY opuriHainy, B. Mopo30B 3ymiB nepenatu
OpUTIHAJIBHUN PUTMIYHUI MaIOHOK pPOMaHy: KOpPOTKI pPEUYEHHS, EJIIICH,
napanenizmMu, aHadopa, JOBI1 pO3JIOri OMUCOBI MEPIOHU, Kl CTUIIICTUYHO BUPA3HI B
YKpPaiHCBKOMY TEKCTi1 TaK caMo, K 1 B aHTJIIHCBEKOMY. 3aBASKHA IIbOMY YKPaiHCHKHIMA
yuTay NEpeKUBa€E TOM CcaMUW EMOLIMHWI CTaH, JUIIe BHUpPAaXEHUH 3acobaMu
YKpPalHChKOI MOBH.

EmoriiiiHo-00pa3Huil piBeHb MEPETBOPUB COOOpP HA KUBOTO TIepos W 3MYyCHUB
yuTava (Hi3uYHO BiTUyBaTH OLb, CTPAX, HAJIIO Ta KaTAPCUC PA30M 13 MEPCOHAKAMM.
HaiicunpHime emorttiline BpakeHHs: DoJIET CTBOPIOE Yepe3 CEHCOPHY OOpa3HICTh 1
nepcoHidikairito. Boronb, kamiHb, KpOB, BITEP — YCE€ OKMBAE 1 CTA€ HOCIEM JIFOJICHKUX
nouyTTiB. Kinacuunuii npukian — cieHa moxkexi B KiHrcopimkcbkoro codopy: The
flames roared like a starving beast, licking the rafters, devouring centuries of prayer
in minutes [9, c. 535]. — [lonym’s pesno, maue 20100HUll 38Ip, MU3ALO KPOKEU,
NONCUPANO CIOJIIMHI MOIUMBU 3a JiveHi xeuaunu [6, c. 537].

Tak camo Bhano BiATBOpeHa mepcoHidikaiis camoro cobdopy: The cathedral
seemed to sigh with relief when the last stone was set, as if it had been holding its
breath for a hundred years [9, c. 727]. — Cobop naue 3imxny6 3 norecuieHHAM, KOJIU
NOKIAIU OCIMAHHIL KAMIHb, HIOU 8IH Y8ech Yell Yac 3amamosysas nooux Ha Cmo pokKie
[6, c. 729]. VkpaiHCbKe «Haue 3ITXHYB» 1 «3aTaMOBYBaB MOJUX» 3BYYHTb
NpUPOAHIIIE W eMoIiiiHile, HDK NOpsiMe KalbKyBaHHS, 1 BHUKJIMKA€E CHUJIBHIIIY
EMOIIIITHY peakKIliio y yuTarya.

VY BIATBOpPEHHI EMOIIHO-EKCITPECUBHOTO 3a0apBJEHHS Ta XYIOXKHIX 00pasiB
Biktop MoOpo30B JeMOHCTpye HaJI3BUYallHy 4YyTIUBICT. BiH He O00iThCcs HI
HaaMIpHOI OYKBaJbHOCTI, HI 3aliBOT CTPUMAHOCTI: TaM, Jie¢ MOTpPiOHO — 30epirae
PI3KICTBH 1 3Kax, TaMm, JIe¢ MOXKJIMBO — J0Ja€ YKPaiHCHKOT JIIPUIHOCTI U (HOIBKIOPHOTO
KOJIOPUTY.
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Biktop MOpO30B MpOAEMOHCTPYBAaB pIAKICHE BMIHHSA OallaHCYyBaTH MIXK
BIPHICTIO OpHUTiHAJIYy Ta MPUPOJHICTIO YKpaiHChKOi MOBU. BiH TOYHO mepenas
CIellla/li30BaHy apXITEKTypHY TEPMIHOJIOTIIO M 1CTOPHM3MH, BOJHOYAC 30araTHBIIU
J1aJIOTH Ta OMUCH YKPATHCHKUM (DOTBKIOPHUM KOJIOPUTOM, 110 3pOOUIIO TIEPCOHAXKIB
OMMKYUMH 70 YKpaiHchbkoro uutava. [lepconidikaiiss cobopy, ceHcopHi MeTadopH,
1poHIYH1 00pa3y BJIAJIU Ta PENITiiiHI CUMBOJIM (DYHKITIOHYIOTh B YKPaiHChKOMY TE€KCTI
He cjalIie, a MoJAeKyU HaBITh CUJIBbHIIIE, HXK B OpHUTiHAMI. 3aBASKH I[bOMY «CTOBIH
3eMJTI» YKPATHCHKOIO CTalld HE MPOCTO MEPEKJIaoM, a MOBHOI[IHHUM EMOIIHHUM 1
XYZ0KHBO PIBHOBAPTICHUM JITEpATypPHUM TBOPOM.
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IHHA HIINJITHCBKA
I0J1Is1 BAPAH

3AXITHOYKPATHChKUI HALIIOHAJIbHUI YHIBEPCUTET,
m. TEPHOIIUIb, YKPATHA

HAYKOBUH JUCKYPC Y CYYACHUX JIHI'BICTUYHHUX I
INEPEKJIAIO3HABYUX JOCJ/IIKEHHAX

AKTyanpHICTD JTOCHIPKEHHS HayKOBOTO JUCKYPCY 3yMOBIIEHA TpaHC(HOpPMAIIIEID
Cy4aCHOTO HAyKOBOTO TMPOCTOpPYy, IO (YHKIIIOHye B yMOBax TioOarizarii,
nugpoBizamii Ta 1HTEHCHMBHOI MDKKYIBTYpHOI KOMyHikaii. HaykoBuit muckypc
ChOTOJHI HE OOMEXYEThCS TPAAULIMHUMHU aKaJEMIYHUMHU >KaHpaMH, a OXOILIIOE
pI3HOMaHITHI (popMaTu TpeICTaBICeHHS 3HaHb — B  cTaTedl 1 MoHorpadiit 1o
nudpoBux myOiKamii, MyJIbTUMEIIMHUX TIPE3eHTallld 1 HAayKOBHX IIaThOpM
BIIKPUTOTO JIOCTYIly. 3a LHX YMOB 3pOCTa€ MOTpeda KOMIUIEKCHOTO aHalli3y
CTPYKTYpPHUX, MIParMaTUYHMUX 1 CTHJIICTUYHHUX XAPAKTEPUCTUK HAYKOBOTO JUCKYpCY,
a TaKOX BHM3HAUCHHS €(QEKTUBHUX NEPEKJIaJallbKUX CTpaTeriii WOro BiITBOPEHHS.
OcMUCIIEHHSI HAYKOBOTO JIUCKYpPCY SK 00’€KTa JIIHTBICTUYHMX 1 MEPEeKIaJ03HaBUMX
TOCIIKEHb CIPHUSE TIUMOIMIOMY PO3YMIHHIO 3aKOHOMIPHOCTEH (DyHKIIIOHYBaHHSA
HAayKOBOI KOMYHIKalli Ta 3a0e3nedyye TEOpeTUYHE MIAIPYHTA MJd MIATOTOBKH
(axiBLIB y Tajly3l MepeKagy HayKOBUX TEKCTIB.

VY cydacHiil JIHTBICTHLI TMOHATTA «IOUCKYpC» IHTEPIPETYETHCA B MeEkKax
JIEKUTbKOX OCHOBHMX MIAXOIB, IO BIIOOpPa)arTh PI3HI TEOPETHKO-METOJI0JIOTTYHI
HaIpsIMKU. 3 TO3UL1i KOMYHIKaTUBHO-KOTHITUBHOT'O MiIXOAY IUCKYPC TPAKTYIOTh SIK
0COOJIMBY «KOMYHIKAaTUBHY TMOJIIO», 110 BiIOYBAETHCS B KOHKPETHOMY IPOCTOPOBO-
JacOBOMY KOHTEKCTI Ta 3a BH3HAYCHUX YMOB B3a€MOJIl MK MOBIIEM, aJapecaToM i
MOTEHIIIHHUM CTIOCTepiraueM; Taka MmojIisi MOXKe peai30ByBaTUCS SIK B YCHIN, Tak 1 B
MUCbMOBIH dopmi [6, C.194]. YV 11boMy pO3yMiHHI JUCKYPC BUXOJUTH 32 MEXKI TEKCTY
SK MOBHOTO MPOJYKTY ¥ OXOIUIIOE MPOLECH HOTO MOPOJKEHHS Ta 1HTEepIpeTalii B
KOHKPETHHUX CUTYaIlisiX.

Bitunznsnuit Buenuit . baneBuu posrnsmae AUCKYpC SK «CYKYMHICTh
MOBJICHHEBO-MUCJICHHEBUX  JIIl  KOMYHIKAHTIB, TIOB’S3aHUX 3  MI3HAHHSM,
OCMMCIICHHSIM 1 MPE3EHTALIIE€I0 CBITY MOBIIEM 1 OCMHUCJIEHHSIM MOBHOI KapTUHH CBITY
angpecanTa ciayxadem» [1, c.138].

VY Mexax KpuTuuHOTo auckypc-aHamsy (H. @epknad), nMckypc TpakTyeThCs SIK
dbopma cormianbHOi npakTUku [7]. Takuii miaXig akUEHTye yBary Ha B3a€MO3B’S3KY
MOBHHUX CTPYKTYp i3 CyCHUJIbBHUMH TMPOIIECaMH, IO J03BOJISIE aHANI3yBaTU JHUCKYPC
SK MEXaHI13M BIATBOPEHHS a00 TpaHchopmMarlii ComalbHUX BiIHOCHH.

3 mo3urii cucteMHO-(QyHKITIOHATBHOT JHTBICTUKH M. Xommigeit po3srisanae
TUCKYpC ~ AK  TpoIec  peamizamii  CeMIOTMYHOTO  TMOTEHIlaly  MOBH
B KOHKPETHOMY COIIIAJIbLHOMY KOHTEKCTI [8].

[ToHATTS «HAYKOBHM NHUCKYPC» TPAKTYIOTh SIK «BepOaii3oBaHUIl B TEKCTI THUI
JTUCKYPCUBHOI MISUTBHOCTI 3a c(heporo KOMyHIKaIii TpPEeICTaBHHUKIB BiAMOBIIHOI
Ipynu/IHCTUTYTY» [5, c. 164].
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MeTol0 HAyKOBOTO IUCKYpCy € Tepefadya HayKOBO-TEXHIUHO1 1H(opmaii,
HAyKOBUX TIOJIOXKEHb 3aJIsl BUPILNIEHHS HAyKOBOI MPOOJEMU 4YHM 3alliKaBJICHHS
aapecara. HaykoBuil JUCKypC BIIHOCSATH IO IHCTUTYIIHHOTO THUIIY JTUCKYPCY,
OCKUIBKH BIH XapaKTEPU3YEThCS CHENUGIYHUMH OOCTaBUHAMH CHUJIKYBaHHS 1
MICTUTh TaKi KOMIIOHEHTH SIK: YYaCHHUKH, XpPOHOTHII (Yac, MpoCTip, MiCIle peai3alii
KOMYHIKaIlii), 11, IHHOCT1, TeMaTHKa, PI3HOBU/IU 1 )KaHpH, TeKCTH [3, ¢. 384].

CrneunpiyHUMHU XapaKTePUCTUKAMH HAYKOBOTO JUCKYpPCY € BHUKOPHCTAHHS
CHeIiaIbHOT MOBH Y KOHKPETHOMY IIPEIMETHOMY KOHTEKCTI UM B MEXaxX aKaJeMIqHOl
CHUTBHOTH Ta ii B)KMBAHHS BIAMOBITHO MO JIHTBOKYJIBTYPHHX HOPM CYCILUIBCTBA, B
SAKOMY peaii3yeTbes JUCKYPC.

OnHi€l0 3 KIIOYOBUX PHUC HAYKOBOTO JUCKYpCYy € MOro KOTHITHBHA
CHpPSMOBaHICTh, TOOTO Opi€HTAIlisi HA KOHCTPYIOBAaHHS HOBOTO 3HAHHSI Ta MOro
JoT14He OOrpyHTyBaHHs. lle 3yMOBIIIO€ BUCOKHI PIBEHb KOHIENTYyali3allli TEKCTY,
BUKOPUCTAHHS CIEI[iali30BaHOl TEPMIHOJIOTIT Ta HEOOXIAHICTh 11 OJHO3HAYHOTO
TpaKTyBaHHS.

Jluckypc 1ICHye y MOBJICHHEBUX J>KaHpaX 1 MOBJICHHEBHX aKTax, BIH €
JUHAMIYHUM SIBUILIEM, TTPOLIECOM CIIJIKYBaHHS, [0 B PE3yJIbTaTl MEPETBOPIOETHCS HA
tekcT [1, c.158, 168]. HaykoBuii muckypc peami3yeTbcsi 4epe3 YCTaJeHl KaHPH
(mocnmigHUIIBKA CTaTTSA, MOHorpadis, aHoOTalllsg, JAUcCepTallis, peleH3isd, Te3H
JIOTIOB1JIEH), SIKI MalOTh CTAaHJIAPTU30BaHY CTPYKTYpY. YCHHMIM HAYKOBHM JHCKYpC
peani3yeTbcsi B JIAJOTIYHIA Ta MOHOJOTIYHIA (OpMax MOBJIEHHS 3 METOMO
0OrOBOpPEHHS YU BUPIIIEHHS HAYKOBOI MPOOJIEMH.

XapakTepHUMHU pUCAaMH HAyKOBOTO JHUCKYPCY € TaKOXK 00’ €KTHBHICTh BHKJIANY,
[0 peaT3yeThC uepe3 BUKOPUCTaHHS 0€30CO00BUX KOHCTPYKIIIA, BUCOKUM
CTYIEHEM HOMIHAJI3allll 1 BUKOPUCTAHHSAM MNacUBHUX (QopM. Binpmior Mmiporo 1e
XapaKTepHO JI1 HAYKOBUX aHTJIOMOBHHUX TEKCTIB.

Jlo 1HIIKUX O3HAK HAyKOBOTO JTUCKYPCY BIIHOCATH a0CTparoBaHICTh BUKJIAIY,
JOTIYHICTh, TOYHICTh, SACHICTH [3, ¢. 44 — 47], a TaKOXX BHKOPHUCTAHHS CKJIAIHHUX
CUHTaKCUYHUX KOHCTPYKIIIH.

[ndopmariisi, sxka mojgaHa B TEKCTaxX, y TOMY YHCII ¥ HAayKOBHX, MOTpeOye
1HTeprpeTallii, 0COOJIMBO KOJIU 111 TEKCTH MpeACTaBiIeH] pi3HUMU MoBamu. [IpoGiema
iHTeprpeTalii HAayKOBOTO JUCKYPCY € OJIHIEI0 3 IEHTPAIBHUX Yy CY4acCHOMY
MEepPEeKIIaI03HABCTBI, OCKIJIBKM BOHA ITOB’si3aHA 3 MUTAHHSIM CITIBBIIHOIIEHHS MOBHOT
dbopMH 1 COLIOKYJIBTYPHOTO KOHTEKCTY NpPOJYKYBaHHA 3HaHHs. [HTeprperanis
nependadae BpaxXyBaHHS HE JIMIIE JIEKCUKO-TPAMATUYHUX XapaKTEPUCTHK TEKCTY, a i
YMOB MOTO CTBOPEHHSI Ta CIIPUMHSATTS.

Cmucn Ttekcty (opMmyeTbcs B Mpolect Moro iHTepmnperaiii. Y HayKOBOMY
JTUCKYpCl 1€ O3Hauvae€, 110 HaBITh 3a yMOBU IIparHeHHsS J0 OO0 €KTUBHOCTI Ta
OJIHO3HAYHOCTI 3MICT HE € a0CONIOTHO (DIKCOBAHMM: BIH 3aJIEKUTh Bil  (haxoBOi
MIATOTOBKH IHTEpHpeTaropa Ta KOHTEKCTy. IHTepmperailisi HAyKOBOTO TEKCTY
nepeadavae peKOHCTPYKINIO HE JIUIE eKCIUTIIUTHUX TBEPHKCHb, a M IMILUTIIIMTHUX
nepeyMOB.

[HIIOIO CKIAAHICTIO € IHTEPTEKCTYaJbHICTh HAYKOBOTro IUCKypcy. HaykoBuit
TEeKCT QYHKIIOHYE B MEPEXi IIUTyBaHb, TUCKYCIHHOTO OOTOBOPEHHSI, TIIEPIIOCUIIaHb,
mo ¢opMye Horo cMuciaoBuid mpocTip. [HTepmperaris nependavae peKOHCTPYKIIIIO
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3HaHb HAyKOBOi ramy3si, 0€3 SKHMX OKpeMl TepMIHHM YM apryMEHTH MOXYTb OyTu
HEMpaBUJIBLHO BUTIIyMadyeH1 ab0 pelyKOBaHi 10 MOBEPXHEBOTO 3HAYEHHS.

BaxnnBoro € Tako mpobOsieMa TEPMIHOJOTIYHOI JCTEPMIHOBAHOCTI Ta
KOHIIENITYaJIbHOI BapiaTUBHOCTI. Y PI3HUX HAyKOBUX IIKOJaX Ti caMi TEPMIHH
MOXXYTh MAaTH pi3HE 3MICTOBE HAlOBHEHHS, W0 CTBOPIOE PHU3UK XHOHOI
1HTepIpeTalii, 0COOIMBO B MKIUCITUILIIHAPHOMY 200 MIKKYJIBTYPHOMY KOHTEKCTI.
VY 1bOMy acmeKkTi MOKa30BUMU € JOCIHIKEHHS HAYKOBUX >KaHpPIB 1 PUTOPUKH
akagemigyHoro muchma (J. Swales). Hepo3yMiHHS KaHPOBHX OYiKyBaHb MOXKE
MPU3BECTH JI0 HETIPABUIIBHOI 1HTEPIIpETallii KOMyHIKaTUBHOT IHTEHIIIi aBTOpA.

[TpoGiema iHTEpIpETallli HAYKOBOTO JUCKYPCY YCKIIATHIOETHCS TaKOX BILIUBOM
1M (POBOTrO CEPEOBHINA, 1€ HAYKOBI TEKCTH (PYHKIIIOHYIOTh Y TIHEPTEKCTyaIbHOMY
Ta MYJIbTUMOJANbHOMY (opmari. Y TaKHMX yMOBax CMHCIT (OPMYETHCS HE IHUIIIE
yepe3 JIHIMHUN TEKCT, a W uepe3 Bi3yalbHl €JIEMEHTH, Tpadiky, 1HTEPAKTUBHI
MOCWJIAHHS, 10 MOTpedye PO3IMIMPEHHS TPAJULIMHUX METoMIB aHanizy. Kpim Toro,
BIIKDUTHUI JIOCTYT, MDKHApOJHA ayJIuTOpis Ta TEpeKiIaJ HAyKOBHX ITyOJiKaIlii
aKTyali3yloTh Mpo0JeMy KyJbTYpPHOI Ta MOBHOT a/IanTailii TEPMiHIB 1 TOHATb.

3-MOMIXXK OCHOBHUX TPYIHOILNIB TEpPEeKIagy TEKCTIB HAyKOBOIO JIUCKYpPCY
BUOKPEMIIIOIOTh HACTYTIHI:

o MOMI(YHKIIOHATBHICTh CJIB 1 TEPMIHIB Ta BIJICYTHICTh €IMHOTO YCTaJICHOTO
TEepMiHa y CIIOBHUKAX;

¢ 0COOJMBOCTI BXXUBAHHS TOI'O UM 1HIIOTO CIIOCOOY MepeKiany;

e BIICYTHICTb MIPSAMUX BIANOBIAHHUKIB JIJI1 HOBUX MOHSATh Y MOBI EPEKIIAY;

¢ PO301XKHOCTI B KapTHHI CBITY YKPAiHCBKOI 1 AaHIJIIHCHKOI MOB;

¢ 0COOJMBOCTI TpamMaTH4HOi OyJAOBM MOBH; HOPMHU 1 TpajMilii MHUCbMOBOIO
HAyKOBOT'O MOBJICHHS;

o DI3HMIISL Yy CTWIICTUYHUX 1 XKAaHPOBHUX CTAaHAApTax MOAAHHS 1HQpoOpMalii B
HAYKOBHUX TeKcTax [2].

BucnoBku. HaykoBuil AuCKypc € OJHUM 13 OCHOBHUX OO’€KTIB Cy4YaCHHUX
JIHTBICTUYHUX 1 TIEPEKJIQJIO3HABUMX JIOCTIKEHb, OCKUIBKH TOEIHYE MOBHI,
KOTHITHBHI Ta COIliaJbHI MEXaHI3MHU aKaJeMIYHOI KOMYHIKAIlli i BUCTYITa€ CKJIAJHUM
0araToBUMIpHUM SIBHUIIEM, 10 BU3HAYae (YHKIIOHYBAaHHS HAyKOBOT'O 3HAHHS B
rM0GaIbHOMY HAyKOBOMY IIPOCTOpi. MOro BHBUEHHS CIIpHSE BIOCKOHAJICHHIO
METO/IIB aHaJIi3y HAyKOBUX TEKCTIB, MIABUILICHHIO SKOCTI IMEPEKIaay CreIiaai30BaHol
JITepaTypy Ta pO3BUTKY MIKKYJIBTYPHOI aKaJeMIuYHOT KOMYHIKaTUBHOT B3aEMO/III.

[aTepnperallis HAyYKOBOTO JUCKYpCYy TMPEACTaBIs€ CKIATHUN KOTHITHBHO-
KOMYHIKaTUBHUH MpoIIec, 110 Nepeadayae IHTerpalilo TeKCTOBUX, KOHTEKCTYyalbHUX,
COIllaJIbHUX 1 KYJIBTYpHUX TlapaMeTpiB. BoHa He 3BOAUTHCA J0 JCKOIYBaHHS
3HaYeHb, a IMOCTa€ SK PEKOHCTPYKIiS KOHIENTYaJbHOTO MPOCTOPY HAYKOBOTO
3HAHHS, 3yMOBJICHA SIK CTPYKTYPOIO CaMOTr0 TEKCTY, TaK 1 MO3UIIEID 1HTEpIpeTaTopa
B MEXax II€BHOI HAYKOBOI MapagurMH.
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THE ROLE OF ARTIFICIAL INTELLIGENCE AND HUMAN
TRANSLATION IN THE DIGITAL ERA

The digital transformation of the 2l1st-century information society has
significantly influenced all professional spheres, including translation. The
emergence of machine translation systems—especially those based on neural
networks—has introduced a new stage of speed and accessibility in translation
processes [1, p. 172].

Neural machine translation systems operate using large parallel corpora and
perform contextual modeling. Their key advantages include high processing speed,
the ability to handle large volumes of text quickly, cost reduction, integration with
terminology databases, and other functional benefits [1, p. 180].

The concept of “artificial intelligence systems” is closely tied to the historical
stages of technological development and scientific-technological transformation. In
this context, examining different theoretical perspectives is essential.

According to B. J. Copeland, artificial intelligence refers to the realization—
through computers or computer-controlled mechanisms—of purposeful and rational
behavioral models characteristic of conscious human beings, implemented within
certain algorithmic rules [3, p. 281].

Technological development does not eliminate the professional role of the
translator; instead, it transforms it. This raises the main question: How is the
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functional division between artificial intelligence and human translators changing in
the era of digitalization? [2, p. 3].

The development of translation technologies in the digital age has reached a new
level with the rise of neural machine translation (NMT). Unlike traditional rule-based
or statistical machine translation models, NMT employs deep learning algorithms to
process large parallel corpora and establish contextual alignment [3, p. 281].

A key feature of these systems is their ability for self-learning. The model
analyzes training data across many language pairs, determines probabilistic
relationships between words and expressions, and produces a more fluent output. In
this regard, Al-based systems attempt to construct meaning not at the lexical level but
at the sentence and discourse levels [3, p. 285].

Al-based translation systems have several structural characteristics: The source
text is first encoded and then reconstructed in the target language. The model attends
specific segments of the text to select the most appropriate equivalent, while parallel
processing enhances efficiency. As a result, translations often appear more fluent and
grammatically correct. However, fluency does not always guarantee semantic or
pragmatic accuracy [3, p. 288].

Although Al-based systems offer many practical advantages—such as high
speed, simultaneous management of multiple projects, reduced human effort during
initial translation, cost-effectiveness, and seamless integration with terminology
databases—there are also important limitations.

The same term may be translated differently in varying contexts, which poses
serious challenges, particularly in legal or regulatory texts. Machine translation does
not always accurately interpret the overall communicative intent or discourse strategy
of the text. Irony, metaphor, and other stylistic devices are often translated literally.
Translation is not only a linguistic process but also a cultural one; Al models rely on
statistical probabilities, which may dilute connotative meaning. In legal documents, a
terminological or structural error can lead to legal consequences. Additionally,
processing confidential information on open platforms increases data security risks.

Al-generated texts tend to neutralize individual stylistic features, resulting in
standard, uniform outputs and reducing creative expression. Due to these limitations,
the concept of post-editing has become an essential component of modern translation
practice. Post-editing involves human revision and optimization of Al-generated
drafts. At this stage, the translator ensures terminological consistency, adjusts
discourse and style, eliminates legal and normative risks, and performs cultural
adaptation.

Thus, although artificial intelligence can automate the initial stage of translation,
ensuring quality still requires human involvement. Considering the interpretative
nature of translation, Al does not create meaning but identifies statistical
correspondences. A human translator, however, considers intent, context, and
audience when making decisions. Therefore, Al’s function remains instrumental
rather than decision-making—it supports, but does not replace, human judgment.

Al-based translation systems are innovative technologies that provide speed and
productivity. However, their effectiveness depends on the type and purpose of the
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text. While effective results can be achieved with technical and informational texts,
human interpretation plays a decisive role in legal, journalistic, and literary discourse.

Translation is not merely a linguistic operation but also a process of cultural
interpretation. Artificial intelligence models cultural implications based on statistical
probability rather than interpretive understanding, which can weaken connotative
meanings and stylistic nuances [5, p. 45].

Digitalization has accelerated translation processes and made them more
accessible, but the interpretive, cultural, and discourse-based nature of translation
preserves the irreplaceable role of humans.

The future lies in hybrid models based on cooperation between humans and
artificial intelligence—where technology ensures efficiency, and humans preserve
meaning, context, and responsibility.
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TERMINOLOGICAL CHALLENGES IN TRANSLATING
MILITARY DISCOURSE: STRATEGIES FOR PHILOLOGISTS

The contemporary global geopolitical landscape has fundamentally transformed
the requirements for linguistic mediation, placing high-quality military translation at
the forefront of international security cooperation. For modern philologists, the
mastery of military terminology has transcended its status as a narrow specialized
field, becoming a critical necessity for professional communication within the
framework of global defense initiatives. Military discourse is uniquely characterized
by extreme terminological precision, emotional neutrality, and an intricate system of
multi-layered abbreviations, which necessitates a sophisticated analytical approach
from translators to ensure communicative equivalence in high-stakes environments.
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The process of translating military texts and managing oral communications
requires a multi-faceted analysis of neologisms and sophisticated weapon systems
that emerge rapidly in modern warfare. Terms such as "loitering munition,” "dual-use
technology," and "interoperability” represent not just linguistic units but complex
technical concepts that demand strategic selection between transcription, calquing, or
descriptive translation. A paramount objective for philologists is the systemic
harmonization of national military nomenclature with NATO standards (STANAG),
which serves as a foundational element in the broader modernization of diplomatic
discourse within the 21st-century global environment [1; 3]. This integration requires
not only profound linguistic intuition but also a comprehensive understanding of
military hierarchy and tactical operational procedures, which is essential to mitigate
the risks associated with "false friends of the translator" and semantic ambiguity [3;
4].

Furthermore, the saturation of military communication with acronyms and
specialized abbreviations (e.g., C4ISR, UAV, EW) presents a significant cognitive
challenge. The primary strategy for a philological specialist involves the precise
identification of the full conceptual form and the subsequent selection of a target-
language equivalent that preserves the laconic nature of the original message without
compromising technical accuracy. It is equally vital to maintain a rigorous balance
between emotional resonance and technical preprecision. While official military
documentation mandates absolute neutrality, the representation of conflict in media
discourse often utilizes complex metaphorical structures. Philologists must possess
the analytical tools to differentiate these registers, applying specialized strategies for
communication harmonization in conflict discourse to preserve the professional
ethos, ethical standards, and the speaker’s etiquette [2; 6]. This multifaceted approach
allows for the maintenance of discursive stability even in the most volatile
communicative environments.

The professional training of philologists specializing in military discourse must
adopt a multidisciplinary paradigm that synthesizes rigorous linguistic analysis with
technical and tactical expertise. The practical application of specialized glossaries and
the refinement of "sight translation” techniques for military briefings are
indispensable methods for adapting specialists to the complexities of modern
intercultural dialogue in the defense sector. Ultimately, this comprehensive
pedagogical and scientific approach ensures the highest level of information transfer
precision, fostering effective international mediation amidst evolving global security
challenges.
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STRATEGIEN DER UBERSETZUNG NICHTAQUIVALENTER
LEXIK IN PATRICK SUSKINDS ,,PARFUM*

Die Ubersetzung nichtiquivalenter Lexik — also Worter ohne direkte
semantische, pragmatische oder stilistische Entsprechungen in der Zielsprache — stellt
in modernen literarischen Texten eine zentrale Herausforderung dar, da sie nicht nur
den reinen Bedeutungsinhalt, sondern vor allem kulturelle, emotionale und stilistische
Nuancen transportieren, die tief im Weltbild der Ausgangssprache verankert sind [2,
c. 36]. Besonders in der Gegenwartsliteratur, die durch Globalisierung und Migration
héaufig interkulturelle, hybride oder postkoloniale Elemente einbezieht, werden solche
lexikalischen Liicken zu einem Schlachtfeld fiir Ubersetzer: Sie miissen zwischen der
Erhaltung der Fremdheit (Foreignisierung), die den exotischen Charme bewahrt, und
der Domestizierung, die den Text fiir das Zielpublikum zuginglich macht, abwégen,
um den dsthetischen und thematischen Originalcharakter nicht zu zerstoren. Dies
erfordert kreative Strategien wie Transkription, deskriptive Umschreibungen oder
funktionale Substitutionen, die oft nur durch intensive etymologische und
kontextuelle Analyse gelingen.

Patrick Siiskinds Roman ,,Das Parfiim: Die Geschichte eines Morders (1985)
stellt ein Paradebeispiel fiir die Komplexitit dieser Herausforderung dar, da er eine
Fiille kultur- und fachspezifischer Begriffe aus der Duftwelt des 18. Jahrhunderts
enthdlt — von franzosischen Parfiimerie-Termini wie ,,chypre®, ,,absolute” oder
,mousse de Sassy”“ bis hin zu regionalen Realien wie ,,Goutte Royale* oder
neologistischen Wortschopfungen des Autors, die olfaktorische Empfindungen in
Sprache fassen. Viele dieser Termini haben keine exakten Aquivalente in Sprachen
wie dem Ukrainischen oder Englischen, da sie eine spezifische sensorische Prizision
und historische Duftkultur evozieren, die in anderen Traditionen fehlt; Ubersetzer
sind daher gezwungen, kreative Strategien anzuwenden, um nicht nur den Inhalt,
sondern vor allem die synésthetischen Nuancen und den intensiven, fast hypnotischen
historischen Kolorit des Originals zu erhalten — etwa durch eine Balance aus
Lautiibernahme und erkldrender Ergdnzung, die den Leser in die Welt der
Parfiimeure eintauchen lasst [3].

Begriff der nichtdquivalenten Lexik

Nichtdquivalente Lexik umfasst hier vor allem fachsprachliche Duftbegriffe (z.
B. franzosische Parfiimerie-Termini wie ,,chypre® — eine Zitrus-Moschus-Duftnote
mit Eichenmoos-Unterton — oder ,mousse de Sassy“ — eine spezielle
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Schaumextraktion aus Sassafras-Rinde), regionale Realien wie ,,Goutte Royale®
(koniglicher Tropfen, ein historisches Parfimrezept) und neologistische
Wortschopfungen Siiskinds, etwa ,,Geruchssymphonie® oder ,Olfaktorium®, die
olfaktorische Empfindungen poetisch verdichten. Diese Worter sind nicht nur
semantisch, sondern kulturell und historisch gebunden: Sie transportieren sensorische
Spezifika (wie die nuancierte Wahrnehmung von Diiften), emotionale Konnotationen
(Verfiihrung, Ekel, Ekstase) und historische Realien des 18. Jahrhunderts (Parfiimerie
als Alchemie der Griinderzeit), die in der Zielsprache fehlen oder nur approximativ
existieren — etwa weil das Ukrainische oder Englische weniger franzosisch inspirierte
Duftlexik aufweist.

In der Ubersetzungstheorie (nach Komissarow oder Barkhudarow) wird solche
Lexik als ,zero-equivalent klassifiziert, da sie keine vollstindigen Aquivalente
besitzt; sie erfordert eine funktionale oder pragmatische Wiedergabe. In
Ubersetzungen ins Ukrainische (z. B. Olena Lyshehas Fassung) oder Englische (John
E. Woods) miissen sie so wiedergegeben werden, dass der intensive, olfaktorische
Stil Siiskinds — geprdgt von syndsthetischen Bildern und rhythmischer Dichte —
erhalten bleibt: Transkription allein reicht nicht, da sie die sensorische Tiefe
vernachlissigt; stattdessen kombiniert man sie mit Kontexterklarungen oder
Hybriden, um den Leser in die immersive Duftwelt einzubinden, ohne den narrativen
Fluss zu stéren [2, c. 32]. Dies unterstreicht die Notwendigkeit kontextueller
Analysen, um emotionale und stilistische Liicken zu schlie3en.

Ubersetzungsstrategien am Beispiel ,,Parfiim*

Stiskinds Text fordert eine Mischung aus direkten und indirekten Verfahren. Hier
die Hauptstrategien mit Beispielen aus deutsch-ukrainischen und deutsch-englischen
Ubersetzungen:

e Transkription/Transliteration: Direkte Ubernahme der Lautform, z. B.
,Parfiim* selbst als , ITappym* im Ukrainischen (Ubers. von Olena Lysheha, 2006),
um den exotischen, franzdsisch inspirierten Klang zu wahren [5].

» Deskriptive Umschreibung: Bei komplexen Diiften wie ,,absolute de iris* wird
es ukrainisch als ,,abcomroT 3 ipuci® (Iris-Absolut) erldutert, um Fachverstindnis zu
schaffen, ohne den Originalflair zu verlieren.

 Kalkierung: Strukturelle Nachbildung, z. B. ,Jasmin grandiflorum* als
,»kacMuH rpanaidpaopymy*, die botanik und Duftnote kombiniert.

» Adaptation: Kulturelle Anpassung, etwa ,,Goutte Royale* als ,,koposiBchka
kparms® im Ukrainischen, um die majestétische Assoziation fiir ukrainische Leser
greifbar zu machen.

» Neologismen-Erhaltung: Siiskinds Erfindungen wie ,,Geruchssymphonie*
bleiben oft wortlich (,,cumdonis 3amaxis*), ergdanzt durch Kontext.

Anwendung in ukrainischer und englischer Ubersetzung

In der ukrainischen Fassung (,ITapdym. IcTopis BOusmi®, 2006) dominiert die
deskriptive Strategie fiir Parfiimerie-Realien, da Ukrainisch weniger Duftfachlexik
aus dem Franzosischen iibernommen hat. Englische Ubersetzungen (John E. Woods,
1986) nutzen Transkription stirker, ergdnzt durch FuBnoten fiir Unwissende. Beide
bewahren Siiskinds synisthetischen Stil, opfern aber teils Prizision zugunst des
Leseflusses [5].
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Herausforderungen entstehen bei olfaktorischen Metaphern: ,,Geruch von
Furcht* wird ukrainisch als ,,3amax ctpaxy* kalkiert, was die Universalitit betont,
aber kulturelle Distanz verringert.

Herausforderungen und moderne Relevanz

Moderne Re-Ubersetzungen (z. B. fiir Horbiicher oder Filmadaptionen)
integrieren hybride Ansidtze, da Globalisierung Duftbegriffe familiarisiert hat.
Dennoch bleibt die Balance zwischen Fremdheit (Foreignisierung) und Vertrautheit
(Domestizierung) entscheidend — Vinay/Darbelnets Modell zeigt Grenzen bei
sensorischer Lexik.

,Parfim* illustriert, wie nichtiquivalente Lexik Identitit schafft: Ubersetzer
priorisieren Funktionalitét iiber Wortlichkeit.
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THE ROLE OF PHRASEOLOGICAL UNITS IN LITERARY
TEXTS AND PECULIARITIES OF THEIR UKRAINIAN
TRANSLATION

Phraseological units, commonly known as idioms, represent a fundamental
element of literary language. They are fixed expressions whose meaning cannot be
deduced from the individual words, carrying stylistic, pragmatic, and cultural
significance. Translating idioms into Ukrainian requires careful attention to meaning,
style, and cultural context to preserve the expressive power of the original text [1, p.
45-52].

In literary works, idioms serve multiple functions: they enrich narrative imagery,
reveal character traits, express emotions, and convey cultural identity. For instance, in

100



Elizabeth Gilbert’s novels, the idiom “to bite off more than one can chew” illustrates
a character taking on excessive responsibility and is translated as «nepeomiautu cBoi
cuim», preserving both the figurative meaning and the narrative function [2, p. 112—
116]. Similarly, “to keep one’s fingers crossed ’, meaning to hope for good luck, can
be rendered as «rpumatu kymaukm» in UKrainian, maintaining its pragmatic and
cultural undertone [3, p. 98-104].

Another example is “to spill the beans”, meaning “to reveal a secret.” In
Ukrainian literary translation, it is often rendered as «BumaTu TaeMHHIIIO», Preserving
the idiom’s expressive and narrative function. Likewise, “to wear one’s heart on
one’s sleeve” conveys emotional transparency and is translated as «ue xoBatu myrri
3a masyxotoy, reflecting cultural adaptation while maintaining stylistic nuance [5, p.
72]. These examples show that idioms are not only linguistic units but also carriers of
cultural, emotional, and stylistic information.

Translation strategies for idioms vary depending on their cultural and linguistic
specificity. The most common strategies include:

Phraseological equivalence — using a target language idiom that closely matches
the source idiom (“to hit the nail on the head” — «Bny4nTH B came I0Iy4KO»).

Descriptive translation — conveying meaning in neutral language when no
equivalent exists (“to hit the books” — «mo4yaTn aKTUBHO BUMTHCS).

Cultural adaptation — replacing culturally specific expressions with equivalents
familiar to the target audience (“to wear one’s heart on one’s sleeve” — «He XoBaTH
AYII 32 TA3yXO0H0»).

Calquing / loan translation — literal translation of phraseological elements to
create a new idiom in the target language (“a cold fish” — «xomomna puba») with
possible explanatory note.

Contextual substitution — replacing the idiom with a neutral expression that
preserves communicative intent when no equivalent or adaptation is suitable [5, p.
72; 8, p. 108].

Idioms also vary in function depending on the genre of the text. In literary
fiction, idioms enrich dialogue and narration, revealing psychological and social traits
of characters. In journalistic or publicistic texts, idioms often convey evaluation, tone,
or rhetorical emphasis. Translators must analyze idioms in context and consider their
impact on narrative, characterization, and stylistic effect [6, p. 18-25].

Additionally, multiple idioms within a passage may interact to produce stylistic
or humorous effects. For example, in a humorous narrative, a combination of “to
have a blast” («Becemo mpoBectn udac») and “to hit the road” («BiampaBuTHCs B
nopory») creates a lively, playful tone. Translators need to preserve such interactions
to maintain humor, rhythm, and emotional impact.

Successful translation of idioms requires a combination of linguistic competence,
cross-cultural awareness, and stylistic sensitivity. Translators must not only
understand the literal and figurative meaning of a phraseological unit but also grasp
its pragmatic and cultural nuances. Idioms often carry stylistic, emotional, and
evaluative functions that contribute to the tone and characterization in literary texts.
By carefully choosing appropriate translation strategies, translators can preserve the
expressive power of the original work. Moreover, the use of idiomatic equivalents or
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adapted expressions in Ukrainian enriches the target text, reflects the author’s style,
and conveys the emotional coloring intended by the source language [2, p. 112-116;
3, p. 45-52].

In conclusion, phraseological units are essential in literary texts, serving to
enrich narrative, convey cultural meaning, and express character and emotion.
Translating idioms into Ukrainian is a complex task that requires semantic
understanding, stylistic awareness, and cross-cultural competence. By employing
strategies such as equivalence, adaptation, descriptive translation, and calquing,
translators can produce texts that are meaningful, culturally appropriate, and
stylistically faithful to the original, ensuring effective communication and
preservation of the literary quality of the source work.
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REPRODUCING ARGUMENTATIVE STRUCTURE
IN UKRAINIAN TRANSLATIONS
OF ENGLISH PUBLICISTIC DISCOURSE

Publicistic discourse plays an important role in shaping public opinion and
mediating social and political communication. English publicistic texts, including
newspaper articles, opinion columns and analytical essays, are characterized by a
clear logical organization and a well-developed argumentative structure. When
translating such texts into Ukrainian, the translator faces the challenge of preserving
both the informational content and the rhetorical strategies that structure the author’s
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argumentation. Therefore, rendering the logical and argumentative structure of
English publicistic texts becomes a crucial task in translation practice.

The study of argumentative discourse has attracted considerable attention in
linguistics and translation studies. Scholars emphasize that argumentation is not only
a matter of presenting facts but also of organizing them in a coherent and persuasive
way. According to Douglas Walton, argumentation involves structured reasoning
intended to influence an audience by means of logical relations between claims,
evidence, and conclusions [7, p. 1]. In publicistic discourse, such relations are
typically realized through explicit logical connectors, rhetorical devices, and
discourse markers.

English publicistic texts often rely on a variety of linguistic means to construct
argumentation. These include causal connectors (because, therefore, thus),
contrastive markers (however, nevertheless), and additive structures (moreover,
furthermore). These markers help readers follow the logical progression of the
argument and understand the relationship between different parts of the text. Halliday
and Hasan emphasize that cohesive devices, including conjunctions and reference
markers, are essential for maintaining textual coherence and guiding the reader
through the argumentative structure [3, p. 226].

When translating such texts into Ukrainian, translators must decide whether to
preserve the original structure or adapt it to the conventions of Ukrainian journalistic
discourse. According to Mona Baker, translators frequently modify discourse markers
or reorganize sentences to achieve naturalness and readability in the target language
[1, p. 218]. However, excessive restructuring may distort the logical progression of
the original text, which can weaken the argumentative force of the message.

Another important aspect of translating argumentative discourse is the
preservation of rhetorical strategies. Publicistic texts often employ rhetorical
questions, parallel structures, and evaluative language to strengthen persuasion. As
Hatim and Mason point out, translation is not only a linguistic process but also a
communicative act in which the translator mediates between different rhetorical
traditions and discourse conventions [4, p. 144].

One of the common challenges in translating English publicistic texts into
Ukrainian is the difference in syntactic organization. English argumentation
frequently uses compact sentence structures and chains of subordinate clauses, while
Ukrainian discourse may favor clearer segmentation and more explicit logical
connectors. Therefore, translators sometimes introduce additional linking elements in
order to maintain coherence and clarity in the target text.

For example, the English connector however may be translated into Ukrainian as
oonak, npome, Or emim, depending on the context and stylistic tone of the text.
Similarly, causal relations expressed implicitly in English may require explicit
markers in Ukrainian to ensure that the logical connection between statements
remains clear to the reader.

Furthermore, the translator must take into account cultural and stylistic
conventions of Ukrainian publicistic writing. As Newmark notes, translation of
persuasive or argumentative texts requires careful attention to the communicative
purpose of the text and the expectations of the target audience [5, p. 39]. In this
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context, maintaining the balance between fidelity to the source text and adaptation to
the target discourse norms becomes particularly important.

Modern translation studies increasingly emphasize the role of discourse analysis
in translation practice. Discourse-oriented approaches allow researchers to examine
how argumentation is structured across languages and how translators reconstruct
logical relations in the target text. Baker highlights that understanding discourse
patterns is essential for producing coherent and effective translations of journalistic
and political texts [1].

In conclusion, rendering the logical and argumentative structure of English
publicistic texts in Ukrainian translation involves more than simply transferring
lexical meanings. It requires careful analysis of discourse organization, rhetorical
strategies, and cultural conventions of argumentation. Successful translation depends
on the translator’s ability to preserve logical relations, maintain textual coherence,
and reproduce the persuasive impact of the original text. Further research in this area
may focus on corpus-based analysis of English—Ukrainian translations of journalistic
texts, which would allow for a deeper understanding of translation strategies used in
rendering argumentative discourse.
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STRATEGIES FOR TRANSLATING METAPHORICAL
STRUCTURES IN ENGLISH POPULAR SCIENCE TEXTS
Popular science texts play an important role in disseminating scientific
knowledge to a wide audience. Their main purpose is to explain complex scientific

phenomena in an accessible form, which is achieved through a combination of
scientific accuracy and expressive presentation. One of the most important means of
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such explanation is metaphor. Metaphorical structures make it possible to present
abstract or complex concepts through familiar images based on the reader’s everyday
experience. For this reason, metaphor is widely used in popular science discourse,
particularly in texts on physics, biology, medicine, and technology.

In modern linguistics, metaphor is viewed not only as a stylistic device but also
as a cognitive mechanism of thinking. According to the theory of conceptual
metaphor proposed by G. Lakoff and M. Johnson, human thinking is largely
organized through metaphorical models that allow abstract concepts to be understood
through more concrete domains of experience [1, p. 5]. In popular science texts, such
models help explain complex processes, for example the functioning of the brain, the
structure of the universe, or the development of technologies.

The translation of metaphorical structures represents one of the pressing issues in
contemporary translation studies. The main difficulty lies in the need to convey not
only the literal meaning of an expression but also its imagery, pragmatic effect, and
explanatory function. As P. Newmark notes, metaphors often contain culturally
conditioned elements that may not have direct equivalents in the target language [2,
p. 104]. In such cases, the translator must choose between preserving the original
Image and ensuring the comprehensibility of the text for the target audience.

In translation studies, several strategies for translating metaphorical structures
are distinguished. One of the most common is the strategy of literal translation, which
involves preserving the metaphorical image in the target language. This approach is
possible when the metaphor is universal and understandable to speakers of both
languages. For example, English metaphors such as “the heart of the system” or
“genetic code” can easily be rendered in Ukrainian as “cepue cucremu” and
“IreHeTUYHUN KOxI.”

Another important strategy is the substitution of a metaphor with an equivalent
metaphor in the target language. In this case, the general figurative meaning of the
expression is preserved, but a different image is used, one that is more typical of the
culture of the target language. This approach ensures the naturalness of the text and
maintains its communicative effectiveness.

Another strategy is descriptive translation or demetaphorization. In this case, a
metaphorical expression is replaced with a neutral explanation. This technique is
often used when a metaphor is too culturally specific or may cause difficulties in
understanding. However, excessive use of demetaphorization may lead to the loss of
imagery and stylistic expressiveness of the text.

Researchers in translation studies also emphasize the possibility of combined
strategies. For example, a metaphorical image may be preserved while being
accompanied by a brief explanation in the text. This approach is particularly effective
in popular science texts because it allows the translator to combine figurative
expression with the accuracy of scientific information. As Z. Kd&vecses notes,
metaphors play an important role in the popularization of scientific knowledge since
they help connect new information with the reader’s existing experience [3, p. 37].

Thus, the translation of metaphorical structures in English popular science texts
requires consideration of linguistic, cultural, and pragmatic factors. The translator
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must not only reproduce the content of the original text but also ensure its clarity and
Imagery for the reader.

The effective use of various translation strategies makes it possible to achieve an
adequate rendering of both the informational and stylistic aspects of popular science
discourse. Further research in this area may focus on the analysis of metaphors in
different scientific fields and on the development of practical recommendations for
translators of popular science literature.
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CEKIIA 3. MIDKKYJIBTYPHA KOMYHIKALIA
AREAS. INTERCULTURAL COMMUNICATION

HATAJIISAA TAHTIMYPOBA
AHTOH I'AHTIMYPOB

TEPHOIJILCbKUM HAITIOHAJIBHU MEJJUMYHUI YHIBEPCUTET IMEHI L.41.
IOPEAYEBCBLKOI'O MO3 YKPATHU, TEPHOIILIb, YKPATHA

BEKTOPH BUXOBHOI POBOTH, MI’KKYJIBTYPHOI
KOMYHIKAIII TA COIIOKYJIBTYPHOI'O PO3BUTKY
CTYAEHTCBKOI MOJIO/I B 3AKJIAJJAX
BUIIOI OCBITU YKPATHU

B ymoBax cydacHuX mioOaii3aliiiHUX MpOIECiB Ta AWHAMIYHHMX COIIaTbHUX
TpaHc(opmarliii BUXOBHa poOOTa B 3aKjiafjaX BUIIOI OCBITH YKpaiHU HaOyBae cTaTycy
CTPATEriYHOr0 HANpsMy, M0 € KJI4eM A0 (GopMyBaHHS MailOyTHBOI MpodeciiiHOoi
emt kpainu. [lemaroriuna Micisi yHIBEPCUTETIB CbOTOAHI BUXOIUTH JAJEKO 32 MEXKI
MPOCTOI Tepeaayl 3HaHb; BOHA MEPETBOPIOETHCA HA KOMIUIEKCHUM MaWJaH4YuK IS
MIJTOTOBKM  BHUCOKOKBaMI(piKOBaHMX (paxiBLIB, 3AaTHUX €(QEKTUBHO [IATH Y
CKJIQJHOMY OararoHallOHaJbHOMY Ta COLIOKYJBTYPHOMY CEpEIOBHII. Xoua
CTYAEHTChKa MOJIOAb BCTYIAE 0 3aKJIa/AiB BHUIOI OCBITH, BXXKE MPOUIIOBIIN 3HAYHUN
NUISX corfami3aiii Ta (GopMyBaHHS XapakTepy, BOHA Bce Ie moTrpedye (haxoBOTo
CYyNpOBOAY JJIsl TOAAJIBIIOTO PO3BUTKY 3mi0HOCcTel. Ilompu Te, 1mo y 3m00yBadiB
OCBITH 3a3BHYail YK€ 3aKjaJieHl OCHOBH CBITOIIISAY, MOpaJbHI 3acajid Ta €CTETUYHI
i71Ieany, camMe B YHIBEPCUTETChKI POKM BiJIOYBA€ThCS OCTATOYHE MPHUIICTUICHHS
BIIMOBIAILHOTO CTaBJICHHS IO HaBYaHHS, MpaIlli, a TaKoX (OPMYyBaHHS OCHOBHHUX
MIPUHITUIIIB MIKKYJIBTYPHOT KOMYHIKAIIi1

TeopeTnuHe OOTpYyHTYBaHHS BUXOBHOI JISUIBHOCTI y Cy4YacHill Hayll 0a3yeTbcs
Ha KUIbKOX (QyHaameHTanbHux Jaedinimisx. Ilepm 3a Bce, BUXOBHa poOoTa
pPO3MIIAIAEThCS SIK OCOOUCTICHO-OPIEHTOBAHA TMI€IaroriyHa B3aeMOJls, 1€ MIPOIO
e(eKTUBHOCTI  BHCTynae mpodeciiHuid  pO3BUTOK  Mojomoi jronuHu. Lle
HUIeCHpsIMOBaHa JIISUIBHICT 31 CTBOPEHHS MO3UTHBHOTO CEPEIOBUINA Ta OpraHi3allii
CHUIBHOI JKUTTEISJILHOCTI BHKJIQJAa4iB 1 BHUXOBaHUIB I (OpPMYBaHHS iXHIX
IIHHICHUX oOpleHTaliil. BuxoBHa poOoTa € HEB1JI'€MHOK CKJIaJ0BOK) OCBITHHOTO
MPOIIECY, OCKUIBKM BOHA CIIPSMOBaHA Ha BUXOBAaHHS TApPMOHIITHOI 0OCOOMCTOCTI, SKa
BIAJIO TIOENHYE TIPO(ECiiiHy KOMIIETEHTHICTD 13 COIIAIIBHOIO alanTOBaHICTIO. Takuid
MiIX11 CTBOPIOE HaAIMHUK (dyHIAMEHT i MaOyTHBOI 1HTerpamii QaxiBisg y
npodeciitie cepenonuie [3, ¢.18].

[IpiopuTeTHi HANPSIMKM BHXOBHOI [ISJIBHOCTI OXOIUTIOIOTH IIUPOKUH CHEKTP
coliaNpHUX 3amuTiB. HalioHaabHO-IATPIOTMUHE BHUXOBAaHHA (DOKYCYETbCS Ha
BHUBYEHHI 1CTOpIi, TpaJMIliii Ta BUXOBAaHHI JItOOOBI 10 YKpaiHM Ta ii HalllOHAJIbHUX
CBATHHb. MopanbHO-€TUUHUNA BEKTOp nependadae  GOpMyBaHHA  KYJIBTYypU
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CHIJIKyBaHHS Ta PO3yMiHHS MEHTAJIBHUX OCOOIMBOCTEN HApPOMY, TOMI SIK Mpodeciiine
Ta MPaBOBE BUXOBAHHS TOTY€E OCOOUCTICTH JI0 COIIAJIBLHOT TBOPUOCTI Ta HEYXUIBHOTO
JOTpUMaHHs 3akoHoAaBcTBa. OkpeMe Miclle TOCiJae MpomaryBaHHs 370pPOBOTO
cnocoOy >KUTTS, EKOJIOTTYHOT KYJABTYPH Ta €CTETUYHOTO PO3BUTKY, IO € HEB1/I €MHOIO
YaCTUHOIO CTAHOBJICHHSI CY4aCHOTO CTY/ACHTA.

EdexTtuBHe ympaBiaiHHA I[I€I0 CHUCTEMOI BHMAara€ JIOTPUMAHHS YITKHX
KpUTEpIiB, cepel SKUX CcTabllbHA JISUIBHICTh YCIX CTPYKTYPHUX IAPO3JLIIB
VHIBEPCUTETY Ta I[IOBHA Y3TOUKCHICTh IXHIX YIPaBIIHCBKUX [iil. Baxiueum
aCMeKTOM € OINTHMI3allisl HaBYAJIbHO-MI3HABAIBHOI Ta TPOMAJCHKOI iSIIBHOCTI
CTY[ACHTIB y TIO€JHAHHI 31 CTBOPEHHSAM CIPHUSTIMBOTO MEAAaroriyHoro kiimary. Taka
arMocdepa mATPUMYE BITUYTTS €THOCTI MK BHKJIaJadaMu Ta 3100yBauaMH OCBITH,
1110 6e3nmocepeHbO BIUIMBAE HA PIBEHb BUXOBAHOCTI MaOyTHIX (paxiBIIiB.

B ocHOBy opraizamnii BHUXOBHOIO HpOLIECY NOKIaA€HO (yHIaMEHTAJIbHI
OPUHIUIHY, CQOpPMYIbOBaHI TMPOBIIHUMU HAyKOBISIMU. [IpuHIMO rymanizarii
nependadae CTBOPEHHs AEMOKPATMYHOIO MPOCTOPY Ha 3acafax Cy0’eKT-cyO’ €KTHUX
B3a€EMUH, a TPUHIMI MEJaroriyHoi MIATPUMKH 3a0e3redye 3aXHCT 1 peai3alliio
OCOOMCTICHUX IIIHHOCTEM CTyleHTa. JleMokparuzailisi rapaHTtye pPiBHONPABHICTD
agMIHICTpaIlii Ta CTYICHTCTBA HE 3aJIe)KHO BIiJlI HAIlIOHAJIBHOCTI Yy PO3B’s3aHHI
aKTyaJIbHUX TpoOJieM, TOMI SK NPHUHIMI BIIKPUTOCTI 3abe3ledye BapiaTUBHICTD
BUOOpPY HampsMiB JisUIbHOCTI. KynbTypOnpoBIAHICTh CHpHUSE CaMOBU3HAYEHHIO
0COOHMCTOCTI, @ BUXOBaHHS MPOCBITHUIILKOTO MATPiOTH3MY (OPMYE BIIMOBIIABHICTD
3a 700poOyT KpaiHuW Ta BHUBUEHHS ii cnamuuHu. Corianizaiis Ta NPOAYKTHUBHICTb
3aBEpPIIYIOTh el mepenik, 30aradyroud OCOOMCTICHUH JOCBIJ CTYIEHTAa Yepes
B3a€MOJIII0 3 HABKOJIMIIIHIM cepenoBuiieM |1, ¢.84].

MetogomnoriyHa CTpyKTypa BHXOBHOI AisuibHOCTI 3a O.JlyOaceHIOK BKIIIOYAE
MOCJIJIOBHI €Tanu: BiJl MOYAaTKOBOTO JIarHOCTUYHOTO aHali3y N0 MPOEKTYBaJIbHO-
IITLOBOTO TUIAaHYBaHHA Ta Oe3mocepenHboi opraizarii 3axofiB. [Iporec Takox
nependadyae CTUMYIIOBAILHO-CIIOHYKQJIbHI METOAM Ta (PIHAIBHUI KOHTPOJIBHO-
OI[IHIOBAJILHUN €Tam JUIsl aHajizy MpoQeciHHO-eTUYHOTO 3POCTaHHS MOJOIi [2,
c.137]. [Ipaktuuna pearizaiis 1UX 3aBJaHb YCHIIIHO JIEMOHCTPYETHCS HA MPUKIIAI
CIEIali30BaHUX YHIBEPCUTETCHKUX IIeHTpiB, sAk-or y THMY imeni [. 4.
['opbaueBchbkOTO, /1€ MISUIBHICTH 30CEpPEeIKeHa Ha PO3BHUTKY TAaJIAHTIB, JTYXOBHOMY
3pOCTaHHI Ta COLIAJILHOMY 3aXUCTI CTYIEHTIB. Taka poOOTa KOOPAUHYETHCS CHIIBHO
3 IeKaHATaMH, OpTaHAMH CaMOBPSITyBaHHS Ta TPOMaICBKIMH OpraHi3allisiMH.

HopmaruBHo-perynsiTuBHa ©0a3a BHXOBHOTO IIpoliecy B  YKpaiHi Mae
OaraTtopiBHEBUM XapakTep, cnuparouuch Ha KoHcTuTylilo VYKpaiHM Ta KIIHOYOBI
3akoHu «IIpo ocBity» 1 «IIpo Buiy ocBiTy». Ha mporpamHoMy piBHI BU3HAYaJIbHOIO
€ Konuenuis HanioHadbHO-MATPIOTUYHOTO BUXOBAHHS, a Ha JIOKAJIBHOMY pIiBHI
TISUTBHICTh PErIaMEHTYEThCS CTaTyTaMU YHIBEPCUTETIB, MPaBWJIAMU BHYTPILIIHBOTO
PO3MOPSZIKY Ta TOJIOKEHHSAMH MPO 1HCTUTYT KypaTopiB 1 MEHTOPCHKY iSUTbHICTD.

[TincymoBytoun, MoOXHa CTBEpAXKYBaTH, IO BHUXOBHa po0OOTa B CydyacHIH
VYkpaini —11e  AMHaAmMigyHa CHCTEMa TMApPTHEPCHKOI B3a€MOi, CHOpsSMOBaHA Ha
MIJTOTOBKY CBIJJOMOTO TPOMAJISHHHA 3 BUCOKMM PIBHEM HaIllOHAJILHOT 1IEHTUYHOCTI,
3MATHOTO JI0 KOHCTPYKTHUBHOI MDKKYJIBTYPHOI KOMYHIKallli, IOBaru A0 KYJIBTYPHOIO
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pPI3HOMAaHITTA Ta e(PEeKTHBHOI B3aeMOjii B yMOBaxX IJ00aTi30BaHOTO OCBITHBOTO M
COLIIaJIBHOTO MIPOCTODPY.
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AJUIA YK

VKPATHCBKUN JIEPKABHUM YHIBEPCUTET IMEHI MUXAMJIA
JIPATOMAHOBA, M. KUIB, YKPATHA

OJIEHA ILIYK

YKPATHChKO-AMEPMKAHCHKUN YHIBEPCUTET KOHKOP/IS,
M. KUIB, YKPATHA

EMOUINHUHN KOMIIOHEHT ¥ EJJEKTPOHHOMY
JUCTYBAHHI: BEPBAJIbHI, TYHKTYALIIHHI
TA T'PA®IYHI MAPKEPHU

VY cyyacHoMy 1HHM(POBOMY KOMYHIKATUBHOMY CEpPEIOBHIII €JIEKTPOHHA IMOIITa
3QJIMIIAETBCSA  OJIHIED 3 KIOYOBHX (opMm mnpodeciitHoi Ta MiKOCOOMCTICHOI
B3aemoqli. Ilonpu po3BUTOK MECEHKEPIB 1 MYAbTUMOJANbHUX IUIaT(opm, came
€JIEKTPOHHUN JIUCT TPOAOBKYE BUKOHYBaTH (DyHKLIIO O(ILIMHOrO KaHaiay OOMIHY
iH(popMalli€el0 B aKaJeMIYHOMY, JIIJIOBOMY Ta MDKKYJIbTYpHOMY mnpoctopi. CydacHi
JOCIIIJIKEHHS €JIEKTPOHHOTO JIMCTYBAaHHS 30CEPEIKYIOThCSA Ha PI3HUX ACTEKTaxX HOro
(GYHKITIOHYBaHHS, BKJIIOYHO 3 PEMpPE3EHTAII€I0 e€MOIlil, KOTHITUBHUMH MPOIECaMU
aJpecaHTa Ta COIIATbHO-TICUXOJIOTIUHUMH edektamu [5]. 3a CBO€ TPHUPOJIOIO
SJICKTPOHHE JINCTYBAHHS € OMOCEPEIKOBAHOIO (POPMOIO0 KOMYHIKaIlii, B K1 BIJACYTHI
Oe3mocepenHi HeBepOadbHI CUTHANW (IHTOHAIlIS, MIMIKa, JKECTH), IO TPaJUIIIMHO
3a0€e3MeuyoTh TOYHICTh IHTEPIPETAIlii €eMOILIMHOTO 3MICTY TTOB1JOMJICHHS.

ExcnepuMeHTanbHl AOCHIIKEHHSI 3acBIAYYIOTh, IO B MHCbMOBIM OHJaiH-
KOMYHIKAI[li 1CTOTHO 3HM)KYETHCS TOYHICTh pO3Mi3HABAHHA eMolii: nume 56%
MOBIJIOMJIEHb OYJIM MPAaBUIIbHO 1A€HTU(IKOBaHI SIK CEpil03HI a00 CapKaCTUYHI, TOAL SIK
B aymiodopmari 1ei mokazHuk 3poctaB 10 73% [7]. Taka po30iXKHICTh BKa3ye Ha
cnenuiuHi TPYAHOILLI KOJAYBAaHHS M I€KOIYBaHHS €MOLII B €JIEKTPOHHOMY JAUCKYPCI.
[IpoGnema iHTepmnperaiii eMOIill TOB’SI3yeTbCS 3 BIACYTHICTIO HEBEpOAIbHUX
MapKkepiB COLIaJbHOI B3aeMOJli [4], a TakoX 13 3arajJibHOI0 TEHAEHIIE 0
JenepcoHaizaiii NMCbMOBOi IM(PPOBOT KOMyHIKaIi [1].
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BonHouac eMOTUBHUIT KOMIOHEHT Y CTPYKTYpP1 €I€KTPOHHOTO JIMCTAa HE 3HUKAE,
a TpaHchopMmyeThcsi, HaOyBaruu HOBUX BepOanbHUX 1 rpadiunux dopm. Lle
3YMOBJIIOE HEOOXIJHICTh KOMIUIEKCHOTO JIIHFBICTUYHOTO aHali3y MEXaHi3MIB
perpe3eHTallii eMoIliii B eIeKTPOHHOMY €IICTOISIPHOMY TUCKYPCI.

MeTor0 OCHIIKEHHS € OCMHCIEHHS Celu(piku penpe3eHTalli eMOTUBHOTO
KOMITIOHEHTA B €JIEKTPOHHOMY JIMCTYBaHHI Ta y3arajibHEHHS MOBHHX 1 TparMaTUYHHUX
3aco0iB, 110 3a0e3MedyroTh KOAYBaHHS W JCKOAyBaHHS eMOIld Yy 1udpOBii
MUCHMOBIM KOMYHIKaIIii.

EnexktpoHHMiA TUCT AOUIIBHO PO3MISIATH SIK KOTHITUBHO-KOMYHIKaTUBHY MO0,
y Mexkax SKOi aJpecaHT KOHCTPYIO€ TIOBIJOMJICHHS B YMOBaX OOMEKEHOTO
CEMIOTHYHOTO pecypcy KaHaiay. Ha BiaMiHYy Bil YCHOTO CHUIKYBaHHS, €MOIIHHUN
3MICT TYT HE MiATPUMYETHCS IHTOHAIIEIO, MIMIKOIO YM TPOKCEMIYHUMH CUTHAJIaMH, a
oT)Ke, MnoTpedye creuiaibHOro BepOambHOro abo rpadiyHOrO  KOJYBaHHS.
PenpesenTariss eMoIliii BU3HAYAETHCA SK 1HAWBIAYaJbHUM MOBHHUM JIOCBIJIOM
aJpecaHTa, Tak 1 WOTr0 OpIEHTAII€I0 Ha OYIKyBaHHS ajpecara Ta KOMYHIKATHBHY
CHUTYaIIIIO.

[Toka3oBUM € MpUKIA, KOJIM YYaCHUK €JIEKTPOHHOTO JHMCTYBAaHHSA 3MYIICHUHN
OL[IHIOBAaTH BJIACHUM TOH:

“It s difficult to have this conversation by email. I sound strident and you sound
exasperated.” [4]

Y upoMy BHUIAIKYy aJpecaHT YCBIJIOMIIIOE PO3PUB MDK CBOIM HaMmipoM 1
COPUMHATTSAM TMOBIJIOMJICHHS OJEp)KyBaue€M, IO BHUHHUKA€E 4Yepe3 BIACYTHICTb
HeBepOaIbHUX MapKepiB 1 MIJBHUILEHY WMOBIPHICTh XMOHOI arpuOyLii eMOLIIHOro
CTaHy.

[ToniOH1 cuTyauii J€MOHCTPYIOTh, IO AEKOAYBAHHS €MOLIA B €JIEKTPOHHOMY
JUCTI HE € aBTOMAaTHMYHHUM MpOLIECOM, a (POPMYeTbCs y B3a€MOJAIl XapaKTEPUCTHK
JbKepesia, MOBIIOMJICHHSI, KaHATy ¥ peluIlieHTa. Y bOMY KOHTEKCTI MPOTyKTUBHOIO
€ IHTepIpeTaIlis eIeKTPOHHOTO JUCTa KPi3b MPU3My KoMyHikatuBHOI Moneni SMCR
(Source — Message — Channel — Receiver), 3anpononoBanoi laBugom bepio B 1960
poti. EQexkTuBHICTh mepenadi eMOTUBHOTO 3MICTY 3alieKUTh BiJl KOMYHIKaTHBHOI
KOMIIETEHTHOCT1 aJpecaHTa, HOTo COIIOKYJIBTYPHOTO JIOCBIly Ta CTaBJICHHS IO
azpecara, CTPyYKTYpPHHUX 1 CTWJIICTUYHUX XapaKTEPUCTUK IMOBIIOMJICHHS, crienu]iku
KaHally, a TaKO KOTHITUBHHUX 1 a)eKTHBHHX OCOONMBOCTEH ajapecara (TomepemaHix
YCTaHOBOK, PIBHS YYTJIMBOCTI 10 HETaTUBHUX CHUTHAJIB, TPUBAJIOCTI B3AEMHUH TOIIIO).
Takum 4MHOM, €eMOTHBHICTh €JIEKTPOHHOTO JIMCTA MOCTAE K Pe3yJabTaT TUHAMIYHOI
B32€MO/I1i 000X CTOPIH KOMYHIKaIIli.

Y TeopeTHUHOMY TIUTaHI aHaji3 EMOTHBHOTO KOMITOHEHTa E€JIEKTPOHHOTO
JUCTYBaHHS  mnepeabavyae  iaeHTU(IKAIll0 Ta  IHTEpHpEeTalil0  MOBHHUX 1
MapaTiHIBICTUYHUX MAapKepiB, 10 BUKOHYIOTh (YHKIII0 €MOLIMHOIO KOJYBaHHS.
MneTbest He PO «CKAHYBAHHS» TEKCTY, a PO CHCTEMHE BHSBICHHS OIMHHMIb, SKi
CUTHATI3YIOTh Npo adeKTUBHUN CTaH ajapecaHTa ab0 mIparMaTU4YHy HACTaHOBY
MOBIJTOMJICHHS, & TAKOX TIPO BCTAHOBJICHHS 1XHBOI POJII Y CTPYKTYpPI JUCTA.

Jlo Takux MapKepiB HaJEKAaTh:

- Iekcu4Hi 3acobm (emomiiHo-ominHa Jekcuka: unfortunately, delighted,
frustrating; inrencudikaropu: really, absolutely, extremely);
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- ¢pazeonoriuni Ta MmeTadopuyni koHcTpykii (This is a huge relief. That was a
nightmare);

- BUT'yKHU Ta po3MoBHi enementu (Oh, wow, honestly);

- akpoHiMu Ta iHTepHeT-ckopoueHns (LOL, FYI, BTW);

- MyHKTyaIidiHi 3acobu B eMOTUBHIH (GyHKII (ITOBTOp 3HAKIB OKJIHUKY,
noeaHaHHs ?!, enincuc ...);

- TpadgiuyHl  Mapkepu (emoticons, €mojis), II0 YaCTKOBO KOMIICHCYIOTh
BIJICYTHICTh HEBEpOATbHUX CUTHAMIB;

- eneMeHTH GopmaryBaHHs (caps lock, moBropu JiTep: SO000 grateful).

Sx 3a3nagae David Crystal, emekrponHa KkoMyHiKkamisi ¢GopMmye TiOpUIHUIA
pETICTp, IO MOEAHYE PUCH MUCHMOBOI Ta yCHOI MOBH [3, ¢. 122]. JIi0OB1 e1eKTpOoHHI
JUCTH CTAHOBJATH MOLIHMpeHy ¢opMy mnpodeciiHoi KOMyHIKaIlli, sKka BHUMarae
JOTPUMAHHS €TUYHUX HOPM, BKIIOYHO 3 BBIWIMBICTIO Ta 3araJbHONPUHHATAM
etukeToM [6]. Came TOMy HaBiTh Y (OpPMaJIbHO OPraHi30BaHOMY €JIEKTPOHHOMY JIUCTI

)

MPOCTEKYEThCS TOKIHHS JO0 PO3MOBHOCTI. TumoBi Qopmynn Ha kmrant “Hi”,

Hello”, “Take care”, “See you soon”, a Takox ¢pazu “I hope you're doing well”
yn “Please let me know” BUKOHYIOTb HE JIUIIE €TUKETHY, a i paTudHy Ta EMOTHUBHY
(GYHKITI10, CUTHAJII3YIOUH PO TOOPO3UWIMBICTD 1 MIATPUMKY KOHTAKTY.

Boanowyac HaamipHa HeWTpanbHICTh a00 (hopMalibHa CTHUCIICTH TOBI1IOMIICHHS
MOXKE IHTEpIpETYBATUCA SK XOJIONHICTh 4YM JuCTaHIlitoBaHHS. [lopiBHsMMO [1Ba
BapiaHTH:

“Send me the report by 5 p.m.’

“Could you please send me the report by 5 p.m.? Thank you (2)”

VY apyromy BUMaAKy M0/IaBaHHS MOAQIBHOTO TMOM’SIKIITyBaJa, MOASKA Ta eMOJ31
ICTOTHO 3HWKYE TOTEHIIHHY KOH(MIIKTHICTH moBimOMiIeHHS. OTXe, €MOTHUBHICTbH
€JIEKTPOHHOTO JINCTA PEeai3yeThCsl Yepe3 KOMILIEKC BepOanbHUX, MyHKTyalIHHUX 1
Bi3yaJbHUX MapKepiB, SKI BUKOHYIOTh KOMIICHCAaTOpDHY (YHKIIIO B yMOBaX
penyKoBaHOT HEBEpOAIbHOT CKJIaI0BOI KOMYHIKaIIii.

EnextponHuii nuct 30epira€ eMOTUBHUN KOMITOHEHT, SIKUM TpaHC(HOPMYEThCS Y
BepOanbHi, MyHKTyaliiHi Ta rpadgiudHi Mapkepu. EdexTuBHICTh mepenadi eMoLii
3QJICKUTh BIJ B3a€EMOJIl XapaKTEpUCTHK aJpecaHTa ¥ ajapecara Ta BHUOOpY
KOMYHIKaTUBHUX 3ac00iB. AHal3 CydyacHOi €JEeKTPOHHOI KOMYHIKAIlli JEMOHCTPYE
nu(y3HICTh 1 BApIaTUBHICTh EMOLIMHUX PEMPE3CHTALllH, 110 BIIKPUBAE NEPCIEKTUBU
MTOTTBIIIOTO TEOPETUIHOTO JOCIIIIKSHHS ITU(POBOTO EIMICTOISIPHOTO TUCKYPCY.

b
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OJEKCAHAPA KAIIIYBA
I'AJINHA HABOJIbCbKA
AHJIPIN TYPUYUH

TEPHOIIIJIbCHKWI HALIIOHAJIbBHUI ITEJATOI'TYHWI YHIBEPCUTET IMEHI
BOJIOJUMUPA T'HATIOKA, TEPHOIILJIb, YKPATHA

KOHIENTYAJBHI 3ACAIU ITOJIKYJbBTYPHOI'O
OCBITHBOI'O ITIPOCTOPY B CYUACHIN MMAPAIUTMI

[TomKyIbTYypHUII OCBITHIA MPOCTIP PO3IJISAAETHCS SK CEPEAOBHILE, IO
B1100pakae KyJbTYpHY PI3HOMAHITHICTh CYCHUIBCTBA Ta 3a0e3leuye YMOBH IS
30€peKEHHST 1 PO3BUTKY KYJIBTYpHOI €amMOOYTHOCTI KOXKHOi ocoOuctocti. Bin
BUCTYIIA€ SIK MEXaHi3M 1HTerpauii 1HAWBIA B 3arajJlbHOCBITOBHM KYJIbTYpHUU
KOHTEKCT uepe3 TIMOOKEe PO3yMIHHSI BJIACHOTO HAI[lOHAJIBLHOTO KOpPiHHA. BaxiuBoro
XapaKTEPUCTUKOK I[bOTO MPOCTOPY € HOro BIAKPUTICTh Ta JAWHAMIYHICTH, IO
BUMarae 0COOJIMBOI THYYKOCTI Ta 3aTHOCTI IO MIKKYJIBTYPHOTO JI1aJIoTy.

P0o3BUTOK TOMIKYJIBTYpHOI OCBITM B YKpaiHi 3IHCHIOETHCS B KOHTEKCTI
3araJbHOEBPOIEHCHKOT 1HTErpalii, 1o mnepeadadae BIAMOBIAHICTh HaIllOHATBHUX
CTaHJapTIB MIXKHAPOJHUM BUMOTraM A0 TpodeciitHoi kommeTeHTHOCTI Buutens. Lle
3aBAaHHS Tiependayae BIAMOBY BiJi MOHOKYJIBTYPHHMX TIJIXOJIB Ha KOPHUCTH
MOJIIKYJIBTYPHOI MOJENI, SIKa BHU3HA€ LIHHICTh KOXHOI KYJIbTYPH SIK HEB1J €MHOI
YaCTUHU 3araJIbHOJIOJICHKOI CIIaIIIUHU.

[IpakTiuHe 3Ha4YeHHS BIPOBAKECHHSI TMONIKYJIBTYPHOI OCBITM B YKpaiHi
3QJIEKUTh BIJ KYJIbTYPHUX YMOB CYy4YacHOTO CYCHUJIbCTBA, IO 3yMOBIIEHI
rJI00aJIbHUMH MITpaIiiHUMU MPOLECaMH, MOTIPIICHHSIM COIaIbHOI CUTYyaIlll uepes
BOEHHY arpecito, a TakoXX MOTpedOr0 y BUCOKOKBaMi(pikoBaHMX (haxiBLSX, 3JaTHUX
3M1MCHIOBATU MTPOQECiiiHY MISIBHICTD Y MOJIKYJITYPHOMY CYCILIBCTBI.

[Is naykoBa mnpoOiiemMa 3HaMlIa CBOE BIIOOPaKEHHA B YKPaiHCBKHUX Ta
3apyODKHHX HAayKOBHX po3poOkax Hu3ku BueHux. JI. CynranoBa [7] 3milicHuMIa
byHIaMeHTaIbHE TOCIIKEHHS] TCOPETUUHUX Ta METOJWYHHUX 3acaj MOJIKYJIbTYPHOT
OCBITH MaMOyTHIX BHKJIaJadiB BHUIIMX HABYAIBHUX TEAArOTIYHUX 3aKJIaIiB;
K. beitkep [2] mpamtoBaB Hanm imeeto OumiHrBambHOi ocBiTH; O. ['ypenko [3]
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PO3TJSHYTO TMOMIKYJIBTYpPHICTh Ta TMOJIKYJIBTYpHY OCBITY $K (imocochbKy Ta
cormianpHO-niearoriuny mpobnemy; O. CBupuatok [6] 3ailicCHWIA TOPIBHSJIBHUM
aHaji3 TMIArOTOBKM MailOyTHIX BuuTeniB Kanamum Ta VYkpaiHm 10 poOoTH B
HoJiKynbTypHOoMy  cepenoBuii; A. Jlecuk, JI. KopueeB [4] mnpoananizyBaiu
peanizaliio MOMIKYJbTYPHOCTI B 3akiangax Buioi ocBitd; O. beskoposaiina [1]
0oOrpyHTyBaja MPIOPUTETHICTh Ta 1HHOBAIIWHICTH MOJIKYJbTYPHOCTI Y (hOpMyBaHHI
IPOMAJISTHCHKOT 1IGCHTUYHOCTI CTyIeHTiB y 3BO.

[MonmikyneTypHa ocBiTa (anra. Multicultural education) — me BigHOCHO HOBa
KOHIENIIS Y BITYM3HSAHIN OCBITHIN ranmy3i. « MiXKHApOAHUN TIEAaroTIYHUA CIOBHUK
po3risifae 1€ TOHATTSA SK BTUICHHS 1€l KyJIbTYpHOTO IUIIOpalii3My B OCBITI,
«MiXHapoaHA CHIMKJIONEIS OCBITW» BHU3HAYa€ ii SK OCBITHIH TpoOIeC, y SKOMY
MpeAcTaBieHI ABI ab0 OLIbIe KYyJAbTYp, IO BIAPIZHSIIOTHCS MOBOIO, E€THIYHOIO
MPUHAJIEIKHICTIO, HALIOHAJBHICTIO YU Pacol0; 1€ BaXJIMBUU KOMIIOHEHT CYYacHOI
OCBITH, SIKUM JONOMAra€e y4yHsM 3aCBOIOBATH 3HAHHS PO IHUII KyJbTYpH, PO3YMITH
CHUTBHICTh Ta YHIKAJIBHICTh TPAAMIIN Ta KyJIbTYpPHHUX IIIHHOCTEW 1HIIMX HApPOJIB, a
TaKOX KyJIbTHBYBAaTH CEpPEJ] MOJIOAL JyX MOBAru J0 4y>K0i KyJbTYpHOI 1I€HTUYHOCTI
[5, c. 31].

«[TomikyneTypHa ocBiTa», Ha AyMKy O. be3kopoBaiiHoi, 1HTErpye 3HaHHS PO
KyJIbTYpy, SIKa € CHaAIIUHOI0 IMBLII30BAaHOTO CBITYy. BOHa oXOIuloe eTHIYHI Ta
HAI[IOHAJIbHI KYJBTYpH, PO3IIIAAAI0UM iX SK MPOIYKTH 1CTOPUYHOTO 30arauyeHHs Ta
3MUTTA PI3HUX KyinbTyp. Ha 1bOoMy piBHI METOI MYJIBTUKYJIBTYPHOI OCBITH €
HaJaHHA o0co0l MOXJIMBOCTI 11€HTU(IKYBaTH ceO€ 3 BIACHOK ETHIYHOIO
MPUHATICKHICTIO, KYyJIBTYpPOIO Ta TpoMaasHCTBOM. Lle mporiec, 3a 1OMOMOTOIO SKOTO
JOOM AI3HAIOTBCS MPO Pi3HI TUOU KyJIbTyp (pacy, €THIYHY MPUHAIEXKHICTb,
CYCIUJIBCTBO, CTaTh, PEJIril0 TOIIO), MParHy4d 30araTUTH CBO€ JIyXOBHE KHUTTS,
PO3BUHYTH TJI00QJIbHY MEPCIEKTUBY, OMAHyBAaTU PI3HI BUIU JISJILHOCTI, 3aCBOITH Ta
MPAKTUKYBAaTH COIllaJlbHI HOPMH Ta MOPAJIbHI I[IHHOCTI, a TaKOX KYJbTHBYBATH
TOTOBHICTb 1 3/IaTHICTh TAPMOHIWHO CIiBICHYBaTH 3 iHmuMH [ 1, €. 115].

VYKpaiHChbKi HAYKOBIII BBAXKAIOTh, 1110 TOJIOBHOKO METOIO MOJIKYJIBTYPHOT OCBITH €
(opMyBaHHSI HOBOT'O MUCJIEHHS, SIKE BU3HA€ TMOJIKYJIbTYPHY MEPCIEKTUBY PO3BUTKY
CYCIIJIBCTBA, PO3YMI€, BU3HAE Ta 3aXUIIA€ MPABO PI3HUX KYJIbTYp Ha ICHYBaHHS SK
HE3aJIeKHUX OJMHMUIIb Ta K €IMHOTO ILIJIOTO, U0 CHPHUSE YHIBEPCAIBHOMY PO3BUTKY
JFO/ICBKOI KyJIbTypH [6, €.131].

CporojiHi MOJIIKYJBTYpHA OCBITa BBAXKAETHCA MapaJUIrMOI0, SIKa TEOPETUYHO
B1JI00pakae peaybHUIM MpOrpec cy4acHOi €THIYHOI MOJITUKUA Ta KYJbTYPHOI OCBITH,
30KpeMa BTUIIOIOYM MPArHeHHs 1O B3a€EMOPO3YMIHHS Ta HABYAHHSI MK PI3HUMHU
KyJIbTypaMH, a TaKOXX CHPHUAIOYM TOJEPAHTHOCTI Ta KyJIbTypHOMY pPO3MAiTTIO.
MeronosnoriyHa OCHOBa MOJIKYJIbTYPHOI OCBITH CHUpPAETbesi Ha  (u10codChbKi
JOKTPUHU 1010 TOOYJIOBU BIAKPUTHUX CYCIUIBCTB, B3aEMO3AJIEKHOCTI, KyJIbTYpPHOTO
Jianory, KyJbTYpHOTO IUTIOpali3My, HPHUHLHMIIB KyJIbTYpHOI pIBHOCTI Ta
MYJIBTUKYJIBTYPaTi3My, KYJIbTYPHOTO PEISTUBI3MY Ta B3a€MO3B 513Ky HAI[lOHAJIBHOTO
1 3araJIbHOJIIO/ICHKOTO. BripoBakeHHsI MyIbTHKYJIBTYpHOI ocBiTH Yy 3BO cnpusitume
BUXOBAHHIO (paxiBI[IB 31 3pIJIUM CBITOTJIAIOM; CIIPUSTUME MO3UTUBHOMY CTaBJICHHIO
710 TIPEACTaBHUKIB 1HIIMX €THIYHUX TPYI, PENIrid Ta KyJbTyp; PO3BHUBATUME iXHIO
IYXOBHY THYYKICTb, 3JaTHICTh JIO0 MDKKYJIbTYPHOI KOMYHIKAIlii Ha OCHOBI
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TOJICPAHTHOCTI, 1HIIMMH CJIOBAaMH, BUXOBYBaTUME (axiBIiB, 3JlaTHUX BUKOHYBAaTH
cBOI mpodeciitHi 000B’A3KH B 0araToKyIbTYPHHUX CycmiibeTBax [3, €. 101].

3MICTOBE HANOBHEHHS MOMIKYJIbTypHOI ocBiTH, Ha AJyMKy C. CucoeBoi,
PO3KpHUBA€E HAIPsSMH peajizallii 1boro MPUHIMIY B cepi OCBITU: CTBOPECHHS IIKLI
JUISL HalllOHAJIBHUX MEHIINH, HABYAHHS PIHOI0 MOBOIO, BUIAHHS MIJPYYHUKIB Ta
JiTEpaTypd MOBOIO HAI[IOHAJIBHMX MEHIIMH Touo. Lls OCBITHS MoOJenb BpaxoBYe
noTpeOu PI3HOMAHITHUX KYJIbTYpHMX TpYyI, 10 MPOXKUBAIOTH Y TMEBHUX
CcepeIOBUIIAX, Ta 3a0X0UYEHHs iXHbOI AKTUBHOI y4acTi B CyCHinbHOMY KHTTI. 1 mini
nependayvaoTh: MOMyJSIpPHU3AIliio 3HaHb MPO CYCHUIBCTBA Ta KYJIbTYPU PI3HUX KpaiH;
CTUMYJIIOBaHHS 1HTEpeCy Ta Oa)kKaHHS BUBYATH IHII KYJIbTYPH; PO3BHUTOK HAaBUYOK,
HEOOXIIHUX JUIS JKUTTA B HOBUX CYCIIJIbCTBAX; PO3BUTOK YCBIJIOMJICHHS
BIIMIHHOCTE Ta TOJEPAHTHOCTI [0 MOPAIbHOTO Ta PENIrifHOro pPO3MaiTTs;
CTIPUSTHHS PO3BUTKY BIJKPHUTOTO PO3YMY Ta KOMYyHIKATHBHUX HaBUYOK [5, €.32].

HayxoBui [4] Big3Ha4yaroTh, L0 HAMBaXKJIUBIIIUMH YMOBAaMH BIIPOBA/>KEHHS
MOJTIKYJIBTYPHOI OCBITH B 3aKJIaJlaXx BUILOT OCBITU €: 3a0€3MEUYEeHHSI MOJIIKYJIbTYPHOTO
MOTEHIIATy KOXKHOT ~ JUCHUIUIIHU  (TIOJIKYJIBTYpPHO OpIEHTOBaHa HaBYaJlbHA
mporpama), CTBOPEHHsI MOOUIHHOI MOJIE MOJIIKYJIbTYPHOTO CEpEOBHUIA OCBITH Y
3BO (BiamoBijHe BHYTpIlIHE (OCBITa, PO3BUTOK, COIliami3ailisi, KOMYHIKaTHBHE
CEpellOBUIIIE) Ta 3O0BHIIIHE CEpeloBUIlle (BUMOTM PHUHKY IMpall pI3HUX KpaiH,
cTaHAaptd  npodeciiiHoi  MIATOTOBKM  TOIIO),  PO3BUTOK  MIDKKYJIbTYPHOI
KOMIIETEHTHOCTI CTYAEHTIB Ta MUKKYJIbTYPHOI 1HKIIFO3UBHOCTI B IO3aHABYAJIBHIN
TISIBHOCTI, @ TaKO0X CTBOPEHHA TIpYyIH, SKI CHPUAMAIOTh PI3HOMAHITHICTh Ta
BKJTIOYAOTH 171e1, IEpEKOHAHHS UM TPYIIN 3 Pi3HUX KpaiH Ta KynbTyp [4, C. 21].

Ha nymky O.CBUpUIIOK, BUBYEHHS JUCUUIUIIH TYMaHITAPHOTO IUKITY
(YKpaiHCbka MOBa, 1HO3EMHI MOBHW, JIaTHHb, JIITepaTypa, reorpadis, €Tuka, peiris,
00pa30TBOpUYE MUCTELTBO TOIIO) 3a0e3MeyaTh NOJIKYJIbTYPHY HiArOTOBKY MaOyTHIX
¢axisis [6, €.132].

Bumarae 3MiH 1 cucTeMa BUKIIQJIaHHS 1HO3€MHHMX MOB SK BaXKJIMBOT'O 3aco0y
komyHikarii [1, . 118]. EdexTuBHUME BU3HAUCHO K TpaauiliiiHi popMu opranizaiii
MOJIIKYJIBTYPHOI OCBITH (HaBYaJIbHI 3aHATTSA, CAMOCTIHHAa po0OOTa TOIIO), TaK W
IHTEpaKTUBHI (TPEHIHTH, AUIOBI ITpU, AUCKYCIi, BeOIHApU OpeH-pUHTH, TUCITYTH,
«KpYTJIL  CTOJIW», TEperisa BineodiabMiB, 3alydeHHs 3700yBadiB 10 MPOEKTHOI
misutbHOCTI TOIO) [7, C. 22].

VY 1npomy KoHTekcTi Kadenporo iHozemMHuX MoB THIIY imeni Bonogumupa
['HaTiOKa pO3pOOJIEHO MpOrpaMy HaBUYAIbHOI AUCHMIUTIHU «MyITBTHKYIBTYpami3Mm,
TOJICPAHTHICTh 1 MDKKYJIBTYpPHUN Aiasior». BaJIMBUM NPUHIUIIOM MOOYIOBU M€l
TUCIUIUTIHU € BiAOIp 3HaHB 3 PI3HUX Traly3ell Hayk, [kl 3a0e3MeuyroTh PO3BUTOK
yMiHb, IO B CBOill CYKYNHOCTI CHPHUSIOTH (POPMYBaHHIO MOJIKYJIbTYPHOCTI
3100yBauiB. MeToro € 3ano0iraHHs MposiBaM HETEPIUMOCTI JI0 1HIIUX CKPi3b NPU3MY
YCBITOMJICHHSI Ta MPUUHATTS 0aratoacrneKkTHOCTI JIFOJICHKOTO iCHyBaHH}I B PI3HUX
KyJILTYPHAX T2 COLIIaJIbHUX KOHTEKCTaX. 3aBIaHHSIM JUCUUIUTIHH € (bOpMyBaHHﬂ
BMIHb 1 HAaBHYOK MDKKYJIBTYPHOTO PO3YMIHHS Ta TOJIGPAHTHOI TIOBEIIHKU B
MDKETHIYHUX CTOCYHKaX; CHPUSHHSA PO3BUTKY COI[AJIBHOTO CIPUUHSTTA, TOBIPH,
BMIHHS CJIyXaTH 1HILIOTO, EMIAaTii Ta CHIBUYTTS; PO3BUTOK KOMYHIKATUBHUX HABHUOK
BHUpaXXaTu NOYyTTA 0€3 KOH(IIKTIB Ta HACUIBCTBA.
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HoBi mepcnexkTuBH TOJMIKYIbTYPHOI B3a€MOAIl BIAPUBA€E BUKOPUCTAHHS
mudpoBux mirarpopm (Moodle, Google Classroom, Zoom, Microsoft Teams).
udpori TexHOMOTIi COPUAIOTH MEPCOHAI3AIlli HAaBYaHHS Ta PO3BUTKY KPUTHYHOTO
MUCJICHHS, 1[0 € BAXJIMBUM JJIs aHaNi3y KYJbTYPHUX KOHTEKCTIB. MixHapoaHa
akajeMiyHa MOOIIBHICTh Ja€ MOXJIMBICTh yYaCHHUKAM OCBITHBOTO IPOIECY
HAaBUATHUCS, BHUKJIAJaTH, MIABUIIYBAaTH KBajidikaiito, 3aliMaTHUCA HAyKOBOIO
JUSJIBHICTIO B 1HIIIOMY 3aKjajl BHUILOI OCBITM YKpaiHu 4u 3a kopjaoHom. B THITY
peali3yloTbcsi MKHAPOJIHI OCBITHI Ta HayKoBi mpoekTH (Erasmus+ Erasmus+ KA1,
Erasmus+ KA2, COIL Tomio).

OTxe, TOJIKYJIbTYpHUH OCBITHIM TPOCTIp JCTEPMIHOBAHHN CydYaCHUMHU
COLIIOKYJIbTYPHUMHU TpaHCPOPMAIIIIMU Ta €BPOIHTETPALIITHUMH BEKTOPAMH PO3BUTKY
VYxpainu. Ilepexia Bif MOHOKYJIBTYPHOI 10 MOJIKYJIBTYPHOI MapaurMu € HE JUIIe
MEaroriyHol0, a ¥ CTpaTeriyHol IMBUII3ALIHOI HEOOXITHICTIO. Y CHilIHA
IMITJIEMEHTAIll TOJIKYJIbTYPHOI OCBITH MOKJIMBA JIMIIIE 33 YMOBH CHCTEMHOIO
MIIX0/Ty, 0 BKJIIOYAE OHOBJICHHS 3MICTY TYMaHITapHUX TUCIUIUIIH, BIPOBAKEHHS
IHTEPaKTUBHUX METOJIIB HaBUaHHS (TPEHIHTU, MPOEKTHA AISUTHHICTH), MEJAroridyHy
B3a€EMO/III0 Ta 3a0e3neueHHs udpoBizallii OCBITHHOTO MpocTopy. [IoMiKyIbTypHICTD
3100yBauiB (OPMYETHCS K CHHTE3 IMOBArd JIO BJIACHOI JIEP>KaBU Ta TOJEPAHTHOCTI
710 KyJIBTYPHOTO PO3MAITTS CBITY.
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JIOJIMIJIA KPAWHSIK
KAPOJITHA CBUJIA

3AXIJJTHOYKPATHCHKUI HALIIOHAJIbHWI YHIBEPCUTET,
TEPHOIIUJIb, YKPAIHA

MOBHA NNOBE/JITHKA YYACHMKIB MIXKKYJbTYPHOI
MNPOPECIMHOI KOMYHIKAIIII:
YKPATHCBKO-AHIJIIMCBHKI 3ICTABJIEHHS

AKTYaJIbHICTb. Y cywacHux yMoBax rio0amizaiii, 1HTeHCH}IKailii
MDKHApOAHOI B3aeMonii Ta 1HTerpamii YKpaiHW Yy €BpONEHCHKUNA 1 CBITOBHM
npodeciiHuil IpoCTIp MUTaHHS MOBHOI MOBEMIHKM B MDKKYJIBTYPHIA MpoQeciiHIn
KOMyHIiKallii HaOyBae ocoOnuBoi Baru. IlpodeciiiHe CHUIKyBaHHS BCE€ 4YacTille
3MIACHIOETBCS B MOJUIIHIBAIBHOMY Ta  MOJIKYJIbTYPHOMY OTOYEHHI, JI€
PEe3yJAbTaTUBHICTh B3AEMO/II1 3JICKUTH HE JIUIIE BiJl PIBHS BOJIOAIHHS MOBOIO, a i BiJ
BMIHHS BpaxoOBYBaTH KyJbTypHO OOYMOBJIEHI HOPMHU MOBJICHHEBOI TMPAKTUKH.
JlocmgHUKHM BiA3HAYaIOTh, IO MDKKYJIbTYpHAa KOMYHIKAIli — 1€ CKJIaJIHHM
O0araTOBUMIPHUM TMPOIEC, SIKUH OXOIUIIOE MOBHI, COIIAJIbHI Ta MparMaTH4HI acCEKTH
CHUIKyBaHHA. TOX MDKKYJIbTYpHa KOMYHIKAIlisl MOCTa€ SIK COIlaJibHE SBUIIE, IO
noka3zye eQEeKTHUBHICTh JIIOJICBKOI B3a€EMOJIIi uYepe3 CBO€YACHE BUSBJICHHA Ta
MOJOJaHHS  KyJbTYpHUX po30ObkHOcTe [2, c. 127]. Yacto npUYHUHOIO
KOMYHIKaTUBHUX HEMOPO3YMIHb CTalOTh BIJIMIHHOCTI y 3aCTOCYBaHHI CTpaTerii
BBIWIMBOCTI, CTYIICHI IIPSMOTH BHUCIIOBJIIOBaHb 200 CTPYKTYpi A1JIOBOTO JUCKYpCY. Y
IbOMY KOHTEKCTI 31CTaBJICHHSI MOBHOI MOBEAIHKHA YYaCHUKIB YKPaiHChKO-aHIIIMCHKOT
npodeciitHoi KOMyHIKaIlli Ma€ BaKJIMBE 3HAUYCHHS SIK JJIsl TEOPii, TaK 1 JJI MPAKTUKH.
CyuacHi nporecu rio6ani3aiii, TOCHJIEHHS MIXHApPOJIHOI CIIBOPALll Ta BKIIOYEHHS
VYkpainu y cBITOBHI NpoQeciiHUNA MPOCTIp CTUMYIIOIOTH 3POCTAIOUMI 1HTEpEC 10
MOBHOI TOBEJIHKM B MIKKYJIbTYpHUX TpodeciiiHux koHTakTtax. KomyHikailis Ha
MIDXKHApOJHOMY PiBHI Ma€ OMOCEPEIKOBAHUM XapaKTep 1 YCKIAIHIOEThCS YNHHUKAMHU
MIKHapoJHoro npasa [3, ¢. 7]. E(eKTUBHICTD A1IOBOrO CHUIKYBaHHS 3aJ€XKUTh HE
TITBKYM B1J] 3HaHHS 1HO3€MHOT MOBH, a ¥ BiJl PO3YMIHHS KYJbTYpPHO OOYMOBJIECHUX
HOPM IIOBEIIHKH, CTPATET1M Ta TAKTUK B3aeMOiil. JlocimkeHHs MATBEPIKYIOTh, 110
1HIIIOMOBHA KOMIIETEHTHICTh 1 MIXKYJIbTYpHa KOMYHIKAIlisl € B3a€EMOIOB’SI3aHUMH 1
B32€EMO3AJIC)KHUMH MPOIIECaMU B MIATOTOBI MaiOyTHROTO daxiBig-dinonora. Tomy
0co0sIMBe 3HaUeHHS HaOyBae MOPIBHJIHUIN aHali3 MOBHOI MOBEAIHKH YKPaiHCHKHX
Ta aHTJIOMOBHUX Y4YaCHHUKIB npodeciitHoi komyHikauii [4, c. 118].

Meta npocaigxennsi. [0J0BHOIO METOIO AaHOI pOOOTH € BUSIBIICHHS Ta
3ICTaBJCHHS XAapAaKTEPUCTUK MOBHOI TMOBEIIHKM YYAaCHUKIB MIDXKKYJIbTYPHOI
npodeciiiHoi KOMyHiKallli B YKPaiHCbKOMY Ta aHIJIOMOBHOMY JIIHTBOKYJIbTYPHHUX
npoctopax. Y (¢oKycl — BHU3HAUCHHS crenudiku peasizalilii KOMyHIKaTUBHUX
CTpaTerii 1 TaKTUK y NpodeciiiHOMy cepeoBHIIl, TPOJUKTOBAHUX KYJIbTYPHUMH,
COLIIAJIbHUMHM Ta NparMatudyHuMu ¢aktopamMu. J11 AOCATHEHHA 1€l METH
nepea0aueHo BUPIMICHHS TAaKUX 3aBJaHb. OKPECIUTH TEOPETHUYHY 0Oazy
JOCTIIKEHHSI MOBHOI TMOBEIIHKM Ta MDKKYJIBTYPHOI MpodeciiiHOi KOMYHIKaIli;

116



BU3HAYUTH KOHIENTYadbHI MAXOAW [0 aHami3zy npodeciitHOro IHUCKypCy B
YKpaiHCbKOMY 1 aHIJIOMOBHOMY KOHTEKCTaX; IPOBECTH JIeTaJbHUN aHali3
KOMYHIKaTUBHUX  CTpaTerii  (BBIWIMBOCTI, apryMeHTaIlii, I1OM SKIICHHS,
caMoIipe3eHTallli) B 000X KyJIbTypHHX IIPOCTOpax; BCTAaHOBUTH CIHIJIbHI Ta
BIIMIHHI PHUCH MOBHOi MOBEIIHKHM YKPAiHCBKHUX 1 AHTJIOMOBHUX KOMYHIKaHTIB;
OI[IHUTH TPAKTHUYHY I[IHHICTh OTPUMAHMX BHUCHOBKIB JIJI  II1JBUIICHHS
e(hEeKTUBHOCTI MDKKYJIBTYPHOI MpodeciiiHoT B3aeMO/Ii1, IepeKIaiabKoi MPaKTUKH
Ta GopMyBaHHS MIKKYJIBTYPHOI KOMIIETEHTHOCTI (haXiBIIiB.

Metoau nocaigkeHHsi. MeTOM0JIOTIYHOIO OCHOBOIO MOCTYXHUJIO MOETHAHHS
OTHCOBOTO, 3ICTABHOTO, JAWCKYpPC- Ta IParMaTUYHOTO aHami3iB. OMUCOBHMA IMiIX1]
3aCTOCOBAHO IS XapaKTePUCTUKH MOBHHUX SBHUI y THUIOBUX MPOdeCciifHnX
CUTyallisix (AUIOBE JUCTYBaHHSA, TEPEroBOpH, IMyONiuyHI BHUCTYIH, OHJIAKH-
KOMYHIKaIlisl). 31CTaBHUI METOJ J1aB 3MOI'Yy BHSIBUTH CIIUIbHI Ta BIAMIHHI PUCH
MojieJield MOBHOI TMOBEJIHKM B YKpaiHCBKOMY Ta aHTJIOMOBHOMY CEpEIOBHIIAX.
[IparmaTuuHuii aHami3 OPIEHTOBAHWM HA JOCIHIJKEHHS MOBJICHHEBHX CTpaTeriit
(BBIWIMBICTb, TMOM’ SIKIIEHHS, AapryMEHTallid, CaMOIPE3eHTallld) Ta IXHIO
KOMYyHIKaTUBHY AieBicTh [3]. MarepiaioMm AOCHI/DKEHHS CTajdd  3pa3Ku
ABTEHTUYHUX NMPOEeCIHHUX TEKCTIB 1 PparMeHTH YCHOI IIJIOBOI KOMYHIKAITi.

Pe3yabtatu gocaimxkenns. I[lpoBeneHuil aHami3 mokasye, 110 aHTJIOMOBHA
npodeciitHa KOMYHIKAIlS BUPI3HAETHCA TEHJICHIIIEI0 O CTaHAApTH3allli, YiTKOIO
CTPYKTYPOBAHICTIO Ta AaKTUBHUM BUKOPHUCTaHHSIM CTpaTeTii TOM SKIICHHS
(hedging) 1 HenpsAMuX (HOPMYITIOBaHb 3 METOIO 30€PEKEHHS MMO3UTUBHOTO 00pa3y
MapTHEpa MO CHIIKYBaHHIO I YHHKHEHHs KOHQmKTIB [4]. HaroMicTh ykpaiHCchka
npodeciiiHa  KOMYHIKAIlisl ~ XapaKTEepU3YEThCA  OUIBIIOK  BapiaTUBHICTIO
CTUJIICTUYHUX 3ac001B, MIJABUILECHOI EKCIPECUBHICTIO Ta 1HKOJM OLIbII
MPSAMOJIIHIMHUM CIIOCOOOM BHUKIIAMy Mo3ullii. BcTaHoBIEeHO, MO poO30IKHOCTI Y
CIIPUHHATTI KaTeropil «BBIWIMBICTBY, «OQIIIHHICTE», «COIllaJibHA JIUCTAHITISDY
MOXXYTbh CIIPUYMHATH MparMaTtuyHi 3001 y B3aemoii. 3iICTaBHUIA aHaJi3 CBIAYUTD,
[0 yCMiX MDKKYJIBTYPHOTO MPO(eCiiHHOTO CHUIKYBaHHS 0arato B YoMy 3aJieKUTh
B1Jl yMIHHS aJ]aNiTyBaTH BIACHY MOBHY MOBEIIHKY 10 HOPM IHIIOT KyJIbTYPH.

PesynpTaTti mociimkeHHs. YCTaHOBJIEHO, IO MOBHA TMOBEJIHKA YYaCHHKIB
aHTIIOMOBHOT ~ TIpopeciiiHOi  KOMyHIKaIlii OpIEHTYEThCS HAa  BBIUJIHUBICTb,
IHCTUTYIINHY KOPEKTHICTh 1 TPHUHIMI HENPSIMOCTI  BHUCJIOBIIOBaHb. Y
npodeciifHoMy CEpe/IOBUIINl AHTJIOMOBHI KOMYHIKAHTH IIMPOKO 3aCTOCOBYIOTh
MOJAJIbHI JII€CIOBA, MOM’ sIKITyBaidbH1 KOHCTpyKiii (hedging), ymoBHI Gopmu Ta
TUTIIOMATHYH1  (OpMYJM  JUCTAHIIIOBaHHSA, 10  JO3BOJSIE  3MEHIIUTH
KaTEerOPUYHICTh CY/KEHb 1 30€perTi MO3UTHUBHUN IMIJK ajpecara. Taka Mojelnb
BUIUIMBAE 3 KYJIbTYPHUX IIHHOCTEH I1HIWBIIyani3My, MOBaru N0 OCOOHUCTOTO
MPOCTOPY Ta MParHeHHsl YHUKATU NpsiMOi KOH(MpOHTAIlii. Y AUTOBOMY JHCTYBaHHI
Ta TEpPeroBopax IOMIHYIOTh CTaHIAPTHU30BaHI €TUKETHI (GOPMYyJH, sCHA
CTPYKTYPOBAHICTh TEKCTYy W MparHeHHs 10 HEUTPaIbHOTO TOHY, IO CIPHUSE
30epexeHHIo mpodeciitHoi rapMoHii 1 B3aeMHOi roBaru [2]. HatoMicTh ykpaiHchka
MOJIeJIb MOBHOI MOBEIIHKUA Yy MpodeciiHOMY AUCKYpPCl BUPI3HSAETHCS OLIBIIOO
CTHJIICTUYHOIO  PI3HOMAHITHICTIO, BHWIIOK €MOIIIHHOI 3a0apBIICHICTIO Ta
THYYKICTIO y BCTAHOBJIEHHI KOMYHIKaTMBHOI aucTaHiii. [ias ykpaiHChKOro
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npodeciiHOrO IUCKYpPCy THUIIOBE TOEMHAHHS OQIMIMHOCTI 3 eJIeMEHTaMHu
O0COOHCTICHOTO 3aJly4eHHS, 110 MPOSABIISETHCS B Y)KMBAHHI €MOIIIHO 3a0apBieHO1
JIEKCUKH, THTOHAIIIMHOI €KCTpecii Ta MparHeHH1 HaJaroUTH AOBIPJIMBUN KOHTAKT.
VY neBHUX CHUTyalisiX MOMITHa OUIbII MPAMOJIHIHHA MaHepa BUCIIOBIIIOBAHHS,
0COOJIMBO II1JT Yac apryMeHTarlii ab0 KPUTHUKH, 110 B MDKKYJbTYPHOMY KOHTEKCTI
MOXXE CIpuUHAMaTuUCi $K HaJMIpHAa KaTeropuyHicTb. BojHouac y Mexax
YKpaTHCBKOI KYJbTYpH TaKa BIAKPUTICTh YaCTO TIYMAYUTHCA SIK O3HAKA HIUPOCTI
Ta npodeciitHoi BianmoBiganbHOCTI [3]. TiTbKM MOETHAHHS 3HAHHS 1HO3EMHOI MOBHU
Ta KyJIbTYPH HapOay, MOBA SIKOTO BUBUYAETHCS, 103BOJISIE 3a0€3MEUUTH €(PEKTUBHE,
TUTiIHE Ta 0e3KOH(DIIIKTHE CIIKYBAaHHS MPEICTaBHUKIB ABOX a00 OLIbIIE KYJIbTYp
[1]. [HopiBHsIIBHMI aHANI3 YKPaiHCHKO-aHTIIACHKUX MOJENEH MOBHOI MOBEIIHKH
BUSBHB SIK CIUIbHI, Tak 1 JudepeHiiiHi o3Haku. Jlo CHITbHUX pHUC HaIEKaTh
HAsBHICTh YCTaJ€HUX MOBJICHHEBUX (OPMYJd, HOPMATHUBHICTh E€TUKETHHX
CTpaTerii Ta Opi€HTallisl Ha JOCATHEHHS KOMYHIKAaTUBHOI €(EKTUBHOCTI.
BiaMiHHOCTI MPOCTEXKYIOTBbCS TMEpeayciM Yy crmoco0ax BTUICHHS KaTeropii
BBIWIMBOCTI, CTYyNEeHI NPSIMOTH BHUCJIOBIIOBaHb, I1HTEpHpETalii ColiadbHOT
JMCTaHINI Ta MeXaHI3Max IOM sKIIeHHS KpUTUKU. Came Il po30DKHOCTI 4acTo
CTalOTh JDKEPEJIOM IMparMaTU4YHUX 300iB 1 KOMYHIKATUBHUX HEMOPO3yMiHb Y
MDKKYJIBTYpHIN npodeciiiniii B3aemoii [S].

BucnoBku. BucHOBKM HaykoBOi poOOTH CBIq4aTh, 110 MOBHA MOBEIIHKA
YYACHHUKIB YKpPaiHCbKO-aHIJIHCHKOI MIKKYJIBTYpPHOI MpOQeciiiHOol KOMYHIKaIli
BU3HAYAETHCSI CUCTEMOIO KYJIbTYPHUX I[IHHOCTEH, COLIAIbHUX HOpPM 1
MparMaTUYHUX CTpaTerii, NpPUTAMAHHUX BIANOBIAHUM  JIHIBOKYJIBTYPHUM
npocTopaM. YCBIJIOMJIEHHS OCOOJMBOCTEH LUX MOJENed € HeoOX1JHOI
nepeyMoBOI0 (pOpMYyBaHHS MIKKYJIBTYPHOI KOMYHIKATUBHOI KOMIIETEHTHOCTI Ta
MIABUILEHHA e(ekTuBHOCTI mpodeciitHoi  B3aemoxii. Ilomanpmii  HaykoBi
JTOCITI/DKCHHST JIOUUJIBHO CIPSMYBAaTH Ha BHBYEHHS MOBHOI IIOBEIIHKH B
nudpoBomy mnpodeciiHOMy IUCKYpCl, a TakoX Ha JOCTIHKCHHS MeXaHI3MiB
MOBHOI{ aJianTarlii B IisUIbHOCTI TIEpeKIaaadiB 1 GpaxiBIiB MI>KHAPOIHOTO TIPOQIIIO.
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BITAJIIH KYJbUUIIbKUH

TEPHOIIIJIbCbKWI HALIIOHAJIbHU MEJUYHUWI YHIBEPCUTET IMEHI 1.41.
T'OPBAYEBCBKOI'O MIHICTEPCTBA OXOPOHU 3JI0POB’$1 YKPAIHU,
TEPHOIILJIb, VKPATHA

MDIKKYJbTYPHA KOMYHIKANIA B CYUYACHIN
HNEJAT'OI'TYHINA ITAPAIUT'MI

CyuacHuil  etam  pO3BUTKY  OCBITH  XapaKTE€PU3ye€TbCs  IIMOOKUMU
TpaHchopMaIlisiMi, 3yYMOBJIEHUMH TJo0ami3alli€o, akaJeMIdHOI MOOUIBHICTIO,
IM(pOBI3AIIEIO Ta 3POCTAHHIM KYJIBTYPHOTO pi3HOMaHITTSA. OCBITHIN MPOCTIp AeAal
Ounblie HaOyBae TpPAHCHAIIOHAJIBHOTO ¥ MOJIKYJbTYPHOTO XapakTepy, IIo
aKkTyani3zye npoosieMy epeKTUBHOT MIKKYJIbTYPHOI KOMYHIKAIlli K BaXJIHUBOI YMOBU
Pe3yJAbTaTUBHOI MEJArOT14HOI JISITBHOCTI.

[HTerpaniiiii mpoiecu y CBITOBIA OCBITHIM CHUCTEMI CHPUSAIOTH (POPMYBAHHIO
€IMHOTO OCBITHBOTO MPOCTOPY Ta AaKTUBHOMY OOMIHY 3HaHHSMH, OCBITHIMHU
MpaKTUKaMHd ¥ HAayKOBUMH JOCSTHEHHSIMHU. 3POCTAHHS KIJIBKOCTI MIKHAPOIHUX
porpaMm 1 CIUIBHUX TMPOEKTIB BUCYBA€E HOBI BUMOTH 110 TPO(deciiiHOi MiArOTOBKU
MeJaroriB, 30KkpemMa 1o/10 chopMOBaHOCTI HABHUOK MIKKYJIHTYPHOTO CILJIKYBaHHSI,
TOJICPAHTHOCTI, €MMaTii Ta KyJIbTYPHOI YyTJIUBOCTI.

[Mudporizarliss OCBITH PO3MIUPIOE MOKIUBOCTI MIKKYJIBTYPHOI B3a€MOJIT yepe3
JOCTYI JI0 MDKHApOJHUX PECypCiB 1 OHJIAaWH-KOMYHIKAIlll, BOJHOYAC MOPOIKYIOUH
HOBI BUKJIMKH, TOB’SI3aHI 3 BIAMIHHOCTSIMU KYJBTYPHHUX KOJIIB, KOMYHIKAaTHBHHUX
CTWJIIB 1 MOBHMMH Oap’epaMu. Y LHUX yMOBax 3HaTHICTb A0 €(EeKTUBHOL
MDKKYJIBTYPHOI ~ KOMYHIKaIlli  CTa€  BaXJIMBOI  CKJIAJIOBOIO  MpodeciitHol
KOMIIETEHTHOCTI cydacHoro nenarora [1, ¢. 7-13].

[TomikynbTypHe OCBITHE CepeoBHUIIE NOTpedye BpaxyBaHHS KYJIbTYpPHHUX,
€THIYHUX, PEJIrMHUX, MOBHUX 1 COLIAJIBHUX OCOOJMBOCTEH 3/100yBadiB OCBITH.
HenocrtatHiii  piBeHb  MDKKYJIBTYPHOI ~ KOMIIETEHTHOCTI ~ MOXE  CHPUYHUHSITH
KOMYHIKaTHBH1 O6ap’epu Ta 3HMKEHHS €()EKTUBHOCTI OCBITHHOTO IMPOIIECY, TOM1 5K ii
c(hOpPMOBAHICTh CIIPHSIE PO3BUTKY B3a€EMOIIOBArH, TOJEPAHTHOCTI i KOHCTPYKTUBHOTO
JiaJiory.

Oco01MBOi aKkTyaJIbHOCTI TpoOseMa Mi)KKyJILTypHo'l' KOMYHIKaIlii HalOyBae y
HiArOTOBLI MaWOYTHIX NEAaroriB Sk MPOBIIHUKIB M1>1<KyanypH0ro mianory. Lle
3YMOBIIIOE HEOOXIJIHICTh YIOCKOHAJEHHS OCBITHIX MporpaM 1 BIPOBAIKEHHS
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NeAaroriyHMUX TEXHOJIOTIH, CIpsIMOBAHUX HAa (DOPMYBaHHS TOTOBHOCTI (haxiBI[iB A0
npodeciifHOl TIsUTbHOCTI B yMOBaX KyJIbTYPHOTO P13HOMAHITTS.

MUiKKYIbTYpHA KOMYHIKaIlii B Cy4acHIM OCBITI HaOyBae CTaTyCy OJHOTO 3
KJIIOYOBUX UYHWHHHUKIB TPOQECIHHOrO CTAaHOBJCHHS OCOOHMCTOCTI, PO3BUTKY
IPOMAJITHCHKOI CBIZJOMOCTI Ta (POpMYyBaHHS COIIAIbHOI 3rypTOBaHOCTI. OCBITHS
CHUCTEMa ChOTOJIHI OPIEHTYETHCS HE JIUIIEC Ha Tepeaady CYKyIMHOCTI 3HaHb, YMIHb 1
HAaBMYOK, a ¥ Ha (OpMyBaHHS 3JaTHOCTI JIO JIajioTy, B3a€EMOPO3yMIHHS,
TOJICPAHTHOCTI, TMOBaru JO KYyJbTYpHOTO pI3HOMAHITTS Ta BIANOBIIAJIHLHOTO
CHIBICHYBaHHS B 0araTokyJIsTypHOMY CBITI [3, ¢. 91-96]. Came ToMy MiXKyIbTYpHA
KOMYHIKAIlisl pO3MISIIAEThCS  SK HEBI'EMHA CKJIAI0OBA Cy4acHOi TMeJaroriqHoi
napajurMu.

Y Mexax Cy4YacHHMX TMeNaroriyHuX KOHIEMLIA MDKKYJIbTypHa KOMYHIKAI[is
TPAKTYETHCS SIK CKJIAAHUI COLIaJbHO-MEIaroriyHui (PeHOMEH, 110 IHTErpPy€e MOBHI,
KyJbTYpHI, TICUXOJIOT14YHI1, COIIaJbHI Ta IHHICHI aCEeKTH B3aeMo/ii. BoHa oxoruoe
HE JIIIe Tpoiiec 0OMiHY 1H(GOPMAIIIEI0 MK MPEICTABHUKAMU PI3HUX KYJIbTYp, a U
rJIUOIIE PO3YMIHHS KYJBTYPHUX KOHTEKCTIB, HOPM, TPAJIUIIii, MOJEIICH MOBEIHKH Ta
CBITOTJIATHUX YCTAHOBOK. Takuil MiAXil JO3BOJISIE PO3TISAATH MIKKYJIBTYPHY
KOMYHIKAI[IO0 K 1HCTPYMEHT (POpMyBaHHS MIKKYJIbTYPHOI KOMIIETEHTHOCTI, SIKa €
BOKJIMBOIO CKJIAJ0BOIO MPOQECiiHOT MIATOTOBKM (axiBIiB Yy PpI3HUX Taly3sx,
30KpeMa Ie/Iaroris.

Oco0nuBOi aKkTyalbHOCTI TpoOieMa MIKKYJIbTYpPHOI KOMYHIKalli HaOyBae y
chepi memaroriyHoi OCBITM B YMOBax rjo0Oali3aliiHUX MpPOLECiB, 3pOCTaHHS
aKkaJleMIYHOT MOOUIBHOCTI Ta 1HTEHCU(IKALll MIKKYJIbTYPHUX KOHTAKTIB. CyyacHuUi
negaror Jefail yacTime 3A1MCHI0OE MpOoQeciiiHy MISJbHICTh Y MOJIKYJIbTYPHOMY
OCBITHHOMY CEPEJIOBHUIII, y IKOMY HaBUAIOThCA 3/100yBavl OCBITH 3 PI3HUM €THIYHUM
MOXO/DKEHHSM, MOBHOIO MPUHAJEKHICTIO, PENIrMHUMU NEPEeKOHAHHSAMU Ta
COITIOKYJIBTYPHUM JOCBIIOM. 3a TaKUX yMOB 3JIaTHICTh Iejarora 10 ¢(eKTHBHOL
MDKKYJIBTYPHOI B3a€MO/I1i, TOJEPAHTHOTO CIPUNHATTS KYJIbTYPHUX BIJMIHHOCTEH 1
BpaxyBaHHS IIHHICHUX OPIEHTAIlM yCiX YYaCHHKIB OCBITHBOTO MPOIIECY MOCTAE SIK
OJIHa 3 KIIOYOBHUX TMpodeciiiHnx komrereHTHOcTel. Came piBeHb C(HOPMOBAHOCTI
MDKKYJIBTYPHOI KOMYHIKAQTUBHOT KOMIIETEHTHOCTI TeJarora BHU3HAYa€ YCIIIIHICTh
MeJaroriyHoi B3a€eMOIii, CIpUsie 3armoOIraHHI0 MIKOCOOHCTICHHX 1 MIKIPYHOBHUX
KOH(IIIKTIB, a TakoX 3a0e3rneuye CTBOPEHHS IICUXOJIOTIYHO  O€3MeYHOro,
IHKJIFO3UBHOTO  Ta  CIOPUATIMBOIO JUII  PO3BUTKY OCOOMCTOCTI  OCBITHBOI'O
CepeIOBHIIIA.

OpHi€ero 3 MPOBITHUX 1JI€M CydacHOT MeIaroriuHoi mapajaurMu € ii ryMaHiCTU4YHA
CIPSIMOBAHICTh, IO Tepeadadyac BU3HAHHS YHIKAIBHOCTI Ta IIHHOCTI KOXHOI
O0COOMCTOCTI HE3AJIEKHO BiA 11 KYJbTYPHOTO IOXO/PKEHHS. Y IIbOMY KOHTEKCTI
MDKKYJbTYpHa KOMYHIKalllsl BUCTYIa€ 3acO000M pealiizallli NpUHLMIIB T'yMaHI3MY,
JIEMOKpaTU3My Ta piBHOCTI B OcBiTi [1, c. 7-13]. Bona cnpusie popmyBaHHIO TTOBaru
70 KyJBTYPHOTO Pi3HOMAHITTS, TIOJIOJIAHHIO CTEPEOTHITIB 1 YHEPeIKEeHb, PO3BUTKY
eMITaTii, KpUTUYHOTO MHUCJICHHS Ta COIliajbHO1 BIAMOBIAAIBHOCTI.

VY cyuacHiii megaroriydiil mapagurmi posib reaarora 3a3Hae CyTTeBUX 3MiH. Bin
MOCTa€ HE JIMIE TPAHCISATOPOM 3HaHb, a W MEIIaTOPOM MK KYyJbTypamH,
bacumiTaTopoM MIDKKYJIBTYPHOTO J1alory, HACTABHUKOM 1 MPUKJIAJAOM TOJIEPAHTHOI

120



noBeniHku. [lemaror Mae BOJOAITH 3ATHICTIO YCBIIOMIIIOBAaTH BIIACHI KYyJbTYpHI
YCTaHOBKH, aHaJII3yBaTH 1XHiM BIUIMB Ha MpodeciiHy MISUIBHICTh 1 OYTH BIIKPUTUM
710 KYJBTYpPHOI p13HOMaHITHOCTI 3700yBauiB ocBiTH. CaMe Taka Mmo3ullis 3abe3rnevye
e(eKTUBHY TMENaroriyHy B3a€EMOJII0 Ta CrHpusie (OPMYBaHHIO TO3UTHUBHOIO
OCBITHBOTO KJIIMATY.

BaxyinBoro  CKIIQIOBOIO  MDKKYJBTYPHOI KOMYHIKAIii € MIDKKYJIbTypHa
KOMITETEHTHICTb, SIKA BHUCTYIAE€ 1HTETPAIBLHOI0 XapaKTEPUCTHUKOIO OCOOMCTOCTI Ta
OXOITIOE KOTHITMBHHM, MISJIBHICHUM 1 ocoOMCTICHMM KommoHeHTH. CaMe IixXHS
B3aeMOJis 3a0e3nedye e(PEeKTUBHICTh CHUIKYBaHHA W mpodeciiHoi MiSIbHOCTI B
YMOBax KyJIbTypHOTO pi3HOMaHITT [3, c. 91-96].

KorniTuBHMII KOMIOHEHT MDKKYJIBTYPHOI ~KOMIIETEHTHOCTI  mependaudae
HAsIBHICTh CHCTEMH 3HaHb MPO KyJIbTYpHI OCOOJIMBOCTI, TPaaMIIii, IIIHHOCTI, HOPMHU
MOBEAIHKH, MOBHI Ta KOMYHIKaTHBHI KOAM pi3HUX HapoAiB. BiH Bkioudae
YCBIJJOMJICHHSI KYJBTYPHHUX BIIMIHHOCTEH 1 CIUIBHUX PHUC, PO3YMIHHS CHEIU(IKH
HAI[IOHAJILHOTO MEHTAJITETY, COLIaJIbHUX pPOJIEd Ta MOJENeHd MOBEAIHKH, a TaKOX
3HaHHA 0pO MOXJIMBI Oap’epy W CTEpEeOTHNH, IO BUHUKAIOTh Yy IpoOLEC]
MDKKYJIBTYPHOT B3a€EMO/III.

JinbHICHUNA KOMIIOHEHT OXOIUTIOE CYKYITHICTh YMiHb 1 HAaBMUYOK, HEOOX1JTHHX
st eheKTUBHOI KOMYHIKallli Ta CHiBIpall B 0araroKyJIbTYpHOMY CEpEIOBUIIII.
MneTbcss Tpo 3HATHICTH aieKBATHO iHTEPHPETYBaTH BepOanbHi i HeBepOalbHI
MOBIJJOMJICHHSI, 3aCTOCOBYBATH CTPAaTErii KOHCTPYKTUBHOTO J1aJIOTy, MONEPEKaTH 1
pO3B’S3yBaTH MDKKYJBTYpPHI KOH(IIKTH, aJanTyBaTH BIACHY MOBEAIHKY [0
KyJIbTYPHOTO KOHTEKCTY Ta JIO0CATAaTH B3AEMOPO3YMIHHS Y CIIUIBbHINA ISJIBHOCTI.

OcoOuCTICHHI KOMIIOHEHT TMOB’sI3aHUI 13 C(OPMOBAHICTIO 1HAMBIIYAIbHO-
MICUXOJIOTIYHUX 1 MOPAJIBHUX SIKOCTEH, 110 3a0e3Me4yr0Th MO3UTUBHE CTaBJICHHS [0
KyJIbTYPHOTO Pi3HOMAHITTA. J[0 HROro HajleXkaTh TOJEPAHTHICTh, EMMATIs, €MOLIHA
CTIWKICTb, BIIKPUTICTH O HOBOT'O JOCBIIY, ITOBara J0 IHIIMX KYJIbTYP, 3MaTHICTb 10
camopediiekcii Ta YyCBIJJOMJICHHS BJIACHUX KYJIbTYpPHHX YCTaHOBOK. BaximBum
aCIeKTOM IIbOTO KOMIIOHEHTa € BIAMOBINAJNBHICTh 32 PE3YJIbTaTH MIKKYJIbTYPHOI
B3a€MO/Iii Ta TOTOBHICTB JI0 OCOOMCTICHOTO i TPOdeCiHHOTO0 cCaMOBIOCKOHAICHHS.

dopMyBaHHSA MIKKYJIBTYPHOI KOMIIETEHTHOCTI € OJTHUM 13 CTPATET1YHUX 3aB/IaHb
Cy4acHOI OCBITH, OCKUJIBKM BOHA CIIPUsIE COILIANBHIN amamnTarii 3700yBaviB OCBITH,
MIIBUILEHHIO iXHBOT MpodeciiHol MOOITPHOCTI Ta KOHKYPEHTOCIIPOMOXKHOCTI Ha
pUHKY mpaii [2, ¢. 60-67]. OkpiM TOT0, MIXKKYJbTYpHa KOMIIETEHTHICTh 3a0e31euye
TOTOBHICTh OCOOMCTOCTI A0 KUTTS ¥ mpodeciiHoil AISIBHOCTI B YMOBAX KyJbTYPHOI
0araToMaHiITHOCTI, [0 € XapaKTEPHOI 03HAKOK CYy4acHOTO TJI00a1i30BaHOTO CBITY.

VY cydacHii mnenaroriyHid mapajurMi  MDKKYJbTYpHa KOMYHIKallis TICHO
MOB’s3aHa 3 I1HKJIFO3UBHOIO OCBITOIO, MIKHApPOJHOI aKaJEMIYHOI MOOUIBHICTIO,
PO3BUTKOM JUCTAaHUIAHOrO Ta 3MimaHoro HaByaHHs. Ludposi TexHosorii
PO3IIUPIOIOTh  MOMKJIMBOCTI MDKKYJIBTYPHOI B3a€MOJIii, BOJHOYAC TABUILYIOYH
BUMOTHU JI0 KOMYHIKATHBHOI KYJbTYPH Ta MIDKKYJIBTYPHOI UYTJIMBOCTI YYaCHHKIB
OCBITHBOTO Tiporiecy. BipTyanpHi OCBITHI CcepeloBUIAa TOTPEOYIOTh HOBHUX
KOMYHIKaTUBHUX  CTpaTeriii, 34aTHOCTI J0 eQeKTUBHOI  B3aemoaii  0e3
0e3nocepelHbOr0  (PiI3UYHOTO KOHTAKTy, MO0 aKTyali3ye Mpo0JieMy pO3BUTKY
MDKKYJIBTYPHOT KOMIIETEHTHOCTI B IU(PPOBOMY BUMII.
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EdexTtnBHa MIKKYJIbTYpHAa KOMYHIKAIlii B OCBITHBOMY IPOCTOpPI CHpUSIE
CTBOpPEHHIO OE3MEYHOTO, BIAKPUTOTO Ta MapTHEPCHKOTO CEPEOBHINA, 3aCHOBAHOTO
Ha B3a€MHIN MOBa3i, MOBIpl Ta cmiBmpartii [3, c¢. 91-96]. Bona 3a6e3neuye iHTerparito
KyJbTYPHOTO PI3HOMAHITTS B OCBITHIH IpoIiec, crpuse GopMyBaHHIO TPOMAISTHCHKOT
CBIJIOMOCTI, TYMaHICTUYHHMX I[IHHOCTEeH 1 COIlaJbHOI 3TYpPTOBAaHOCTI. Y IhOMY
KOHTEKCTI OCBiTa BHCTyMAa€ BAXJIMBUM COIlIaJIbHAM 1HCTUTYTOM, 3JaTHUM
(dbopMyBaTH KyJIbTypy MUPY, AIAJIOTY Ta B3aEMOPO3YMiHHSI.

OTxe, MDKKYJIBTYpPHA KOMYHIKAIlisl B CydacHIW MeJaroriuHiid mapaaurmi € He
JUIIE aKTyaTbHUM HAayKOBO-TEOPETUYHUM IIOHATTAM, a ¥ TMPAKTUYHO 3HAYYIIAM
YMHHMKOM PO3BHTKY OCBIiTH. Ii yCBiZOMJIEHHS Ta HiJECIPAMOBAHUII PO3BUTOK Y
nporeci mpodeciiHoi MATOTOBKM MEAaroriB i 3700yBadiB OCBITU € HEOOXiIHOIO
YMOBOIO €(DEeKTUBHOTO (DYHKITIOHYBaHHS OCBITHBOI CUCTEMHU B yMOBax Tiiobaizarii.
dopMyBaHHS 31aTHOCTI JO KOHCTPYKTHBHOI MIKKYJBTYPHOI B3a€MOJIii 3a0e3reuye
MIJITOTOBKY OCOOMCTOCTI, CIPOMO’KHOI BiJMOBIAJIbHO MIATH, CIIBIPALIOBATH Ta
caMopeali30ByBaTHCs B 0araToKyJIbTYpHOMY CBITI.
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JIOAMHNJIA MOPO30OBCBKA

3AXITHOYKPATHCHKUI HAILIIOHAJILHUM YHIBEPCUTET
TEPHOIILJIb, VKPATHA

AJITHA HA3AP

HALIIOHAJIbHUM YHIBEPCUTET
«KMEBO-MOT'UJITHCHKA AKAJIEMIS», KUIB, YKPATHA

PI/I:FOPI/I‘{HI/Iﬁ GPEUMIHI KIHOIIPEMII «OCKAP»
B YKPAIHCBKOMY TA BPUTAHCHKOMY MEIIATUCKYPCI:
JIIHTBOKOTHITUBHUM ACIIEKT

CporoiHi HOBUHH KYJIbTYpH — II€ HE MPOCTO XPOHIKA CBITCHKUX MOIINA. Y YacH
r00anbHUX BUKIMKIB KyJbTypa CTa€ MaWJaHUYMKOM i OOpOTbOM CEHCIB.
Puropuunnii ¢perimiar kinompemii «Ockap» B YKpaiHCBKOMY Ta OpHUTaHCHKOMY
MeJiaucKypcax BiloOpakae TIUOOKI JIIHTBOKOTHITUBHI BIJIMIHHOCTI y CIIPUMAHATTI
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KyJIbTYpH, 1IGHTUYHOCTI Ta TeONOMITHKU. B ykpaincbkux menia «Ockapy» ocTaHHIMU
pokamMu (peiMyeTbcsl HE JIMIIE SK MHUCTELbKa MOJiA, a SK MalllaHuuK IS
NOMITHYHOI Cy0’€KTHOCTI Ta OOpoThOM 3a yBary cBiTy. bpurtancebki memia (The
Guardian, BBC, Daily Mail) cxunsHi cnpuiimatat «Ockap» SIK COIlladIbHUN THCTUTYT
13 BIIACHOIO «IIEPCOHOIO», 110 OaTaHCy€E MK TPAJIUIIIEIO Ta IHKITIO3UBHICTIO.

JlocnikeHHsT HOBUHHOTO JIUCKYPCY SIK KIIFOUOBOI CKJIAJIOBOI MeEHiaguCKypCy
JT03BOJISI€ BUSBUTU IIPUXOBaHI 1COJIOTTYHI Ta KYJIbTYPHI YCTaHOBKU. TEOPETHYHOIO
0a3010 PO3BIJIKH € KOHIEMNI] JIHTBICTUYHOTO (PpeiMiHTy, Ae PpelM po3TiasaaeThes
K MEXaH13M BiI0OpYy Ta aKIIEHTyallil MEeBHUX €JIEMEHTIB PEAJIbHOCTI 3a JOMOMOTOI0
MOBHUX 3ac00iB [1]. OcoOmmBy yBary NpUIIIEHO PUTOPHUYHOMY (GpPEHMIHTY, IO
BUKOPHUCTOBY€E MeTadopH, EMITeTH Ta JEKCUYHI OMO3HIIi 111 (JopMyBaHHS OI[IHHOTO
CTaBJICHHS ayauToOpii M0 KymbTypHOI moxii [2]. V 1bhOMYy KOHTEKCTI TOHSTTS
«KyJIbTYypa» B MEIIaJUCKypCl TpaHCPOPMYETbCS 3 O00’€KTa CIOXUBAaHHA Ha
THCTPYMEHT COIllaIbHOI pernpe3enTanii [3; 4].

OO0’eKTOM aHaNi3y € TeKCTH HOBUH Ipo npemiro «Ockap-2024» y BumaHHsIx The
Guardian (UK) Ta Cycninbne Kyremypa (Yxpaina). Metonosoris 0a3yeTbcs Ha
MEeTO/JaX JUCKypC-aHalli3y Ta JIIHTBOKOTHITUBHOTO MOJIENIIOBaHHS (peiMiB, 10
J03BOJISIE  TIOPIBHATH ~ CIIOCOOM  TMpEJACTaBICHHS  OAHIET TOAII B  PI3HUX
JIHTBOKYJIbTYpax.

VY mnpormeci JocCHiKeHHS OyJlI0 BHUSABICHO, IO TOMNPHU CHUIBHUN Uil 000X
nuckypciB gpeiim «Tpiymd», HOro ceMaHTHYHE HAMOBHEHHSI CYTTEBO PI3HUTHCA
3QJICKHO B1J KOHTEKCTY. Y OpUTAHCHKHX Mefia JTOMIHYIOTh JIGKCEMU Ha O3HAUYCHHS
npodeciifHOT MaiiCTepHOCTI Ta KIHOKPUTHKH, sIK-0T Cinematic achievement a6o visual
storytelling, mo 3Mminye akmeHT Ha eCTETHYHY I[iHHICTH moxii. BomHowac
YKpaiHCbKUI MeJI1aJuCKypC Ha MPUKIIAJl BUCBITIEHHS MEPEMOTH CTPiuKHu «20 THIB Yy
Mapiynoni» BubOynoBye ¢peiim «KynpTypa sK rojoc Haiii», BUKOPHUCTOBYIOUU
OJIMHUIII 3 BHCOKUM €MOIIIITHO-eK3UCTEeHIIIMHUM 3a0apBIECHHSM,
30KpeMa 0i1b, npagoa Ta ceioueHHs, MO MaPKYE MO0 HE JIUIIE TK MUCTEIIbKUH, a 5K
ryMaHITapHUHU akT [5].

[TopiBHSIBPHUN aHAI3 PUTOPUYHOrO (pEerMIHTY MPOJAEMOHCTPYBAB TEpeBary
aHATITUYHOI MOJEN Yy OpUTAaHCBKOMY CErMEHTI, JI€ 4YacTO BUKOPHUCTOBYIOTHCS
1poHIuHI MeTagopu MIO0J0 TOJUIIBYACHKOTO TJIaMypy, TOAl SIK YKpaiHChKI Melia
3aCTOCOBYIOTh CTpaTeriro cojimapu3sarii. KiirouoBa JiHrBiCTUYHA OIMO3HUIIS BUHUKAE
Ha pIBHI COPUMHATTS NOpeMmii, OCKUIbKM OpUTAHCHKI MXYpPHAJICTH ameiolTh J0
CTaHAApTIB I1HAYCTPIi Ta poO3Bar, a YKpPAiHCbKi aBTOpPH BUOYJOBYIOTH PHUTOPHUKY
COLIIJIbHOI BAXKJIMBOCTI, JI€ MHCTEUTBO IIOCTA€ IHCTPYMEHTOM OOpOTHOM 3a
Cy0’€KTHICTH y I100aIbHOMY iH(OpMaIiitHOMY TIpocTopi [6].

BucnoBku. [TopiBHSUIIBHUE aHaI3 MOKa3aB, IO MPU CHUIbHIN TEM1 JIHIBICTUYHE
HAMOBHEHHA (peiMiB KapJIMHAIBHO PI3HUTHCA: OPUTAHCHKI MeJia BUKOPUCTOBYIOTh
PUTOPUKY €CTETHYHOI OIlIHKHM, TOJl SIK YKPAiHCbKI — PHUTOPUKY HAI[IOHAIBHOT
penpesenTaitii. OTxe, KyabTypa JIJisi HAC CHOTOJIHI — 1€ IHCTPYMEHT OOpOThOU 3a
npaBo OyTH MOYYTHUMH Y CBITI.
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TETAHA IPATHUYKA

3AXITHOYKPATHCHKUI HAIIIOHAJIBHUI1 YVHIBEPCUTET,
TEPHOIILJIb, VKPATHA

HEPEKJIAJI KYJbBTYPHHUX KOIIB
Y PIBHUX CTHJIAX TA IUCKYPCAX

[Tepexnan y XXI cTomiTTi 0OCTaTOYHO BIAIMAIIOB Bij JIHTBOLEHTpU3MY. CydacHe
MEePEKIIaI03HABCTBO CHOTOJIHI PO3IJIsiAAa€ TEKCTU HE MPOCTO K JIIHIWHUM HAOIp CIIiB,
a K KOMIUIEKCHUI CeMIOTUYHMI mpocTip (3rigHo 3 koHuenuiamu FO. Jlormana ta V.
Exo [3]) TOOTO WIIICHHII KOHTEKCT, JI¢ MEePeIUIiTaloThCs 1CTOPUYHI CMHUCIH M
HallloHAJhbHA MEHTAJBHICTh. LIEHTpaTbHUM TOHSTTSIM HAayKH BUCTYNAE KYJIbTYpHUU
KOJ, SIKMM € KJII0YeM J0 PpO3YyMiHHSA IICHXOJIOTIT Ta CBITOCHPUHHSTTS TMEBHOI
JmHTBOCTUIbHOTU. KynbTypHU#t K04 — 11¢ HaOlp YHIKaJIbHUX CHUMBOJIB, CYKYITHICTb
o0OpaziB, acormiaiiii Ta CTEPEOTHINIB, I[IHHOCTEH, BJIACTUBHX IIEBHIM Hamii abo
comanbHii Tpymi. lle ysSBHUN KIIOY J0 PO3YyMIHHS KYJIBTYypH, IO JO3BOJISAE
IHTEepHpPEeTyBaTh BUMHKH, TPAIUIll Ta MOBEAIHKY, MPUXOBAHI B CBIJIOMOCTI JIFOACH.
Tomy, nepexnan KyabTypHHUX KOJIB MOKHA Ha3BaTH MPOIIECOM TpaHchopmaIlii o/iHi€q
pPEaTbHOCTI YU CBITOCHPUUHSTTS B LUIKOM 1HINY. Konu mepekiagad CTUKAEThCS 3
1711I0MOI0, aJlt03i€r0 abo crenudiyHuM MOOYTOBUM MPEIMETOM (pealli€ro), BIH CTa€
KyJIbTYPHUM TOCEPEAHUKOM, aJPKE TEKCT, ICPETHHAIOYM MOBHUH KOPOH, ITOTPATLISE
B IHILIOMOBHUYM CEMIOTHYHUN BUMID.

[HTepniperanis KyJIbTYpHUX KOJIB Iepeadayae aaanTalil0 TEKCTY OpHUTiHalLy
LIJTHOBOKDO MOBOIO 1 BKJIIOYA€ HACTYIHI €Tamu: JCKOAYBAaHHS (PO3yMIHHS
MPUXOBAHOTO 3MICTY OpHUTriHaly); QuUIbTpalil0 (BU3HAYEHHS TOro, IO MOXKHA
3QJIMIIUTH, a M0 MOTPIOHO 3MIHUTH); PEKOAYBaHHS (CTBOPEHHS HOBOTO CMHCIY B
CUCTEMI KOOPJIMHAT IHIIOT KynbTypH). Hrpkuemomani mpuUKIand € CBIITYCHHSIM
HEBJAJIOTO MEepeKiaxy KyJIbTYpHHUX KOIB: KommaHig Pampers y Snonii crnodatky
BUKOPHCTOBYBaJa Ha CBOIM MPOAYKIIl oOpa3 JeNeKH, 10 MPUHOCUTH JITEeH, ajle B
SATMIOHCHKOMY (DOJIBKIIOPI JITEH MPUHOCATH HE JICJIEKH, a TIraHTChKI mepcuku [5], 1,
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BIJITOBITHO, peKJIaMa He TpalffoBajia TOTOKU KOJI HE 3MIHWJIM; CUMBOJIIKA KOJIHOPIB
4acTO MOJKE 3IrpaTd 3JIMM KapT, TaKk K  OUIMH Komp y 3axigHId KyJIbTypi
ACOITIIOETBCS 3 YUCTOTOIO, HEBUHHICTIO, TOJAlI K y 0araTbox CXITHUX KYJIbTypax
(Kurait, B’ernam, [nais) € o3Hakowo tpaypy. OTxe, nepekiiaj Bi3yalbHO-TEKCTOBOTO
KOJIy BUMarae MoBHOI 3aMIHHM KOJIbOpOBOi ramMmu. J[B1 ~ moyisipHi  cTpaterii  —
noMecTukaiis Ta QopeHizamis, Ha 1aymky JI. Benyri, BU3HAYAIOTh JOJIIO
KyapTypHOro komy [1]. Ilepma — 1me cmpoba 3poOMTH TEKCT MaKCHMAaJIbHO
3pO3yMIJTUM JISI YWTada, CTHPAIOYNA 1HO3EMHHUI KOJOPHUT (10 MPHKIAdy, TEpeKiIa
aHTIIHCHKOTO «afternoon teay SK «MOMyIEHOK» ab0 «BEUIpHIN dail», IO CTUpAE
cnenu(iuHui coliaabHUM puTyan AHIIIi, ane poOUTh TEKCT 3po3ymMuIuM). Y
¢bpaniy3skomy nepexnani kauru «l appi [lorrep» npodecop Cueiin craB Rogue (1o
O3HaYa€ «MiJACTYITHUN»), a TYpTOXXUTOK PeiiBenkioB — Serdaigle («mazyp opiay).
Takum YMHOM MepeKagay aaanTyBaB KOJU aHTIINCHKUX MPI3BUIIL, 00 (DpaHIy3bKa
JIUTUHA Bia4yja Ty caMmy Tpy CIiB, IO ¥ aHTJiicbka. B ykpaiHChKOMY mepexiaii
«Tappi Ilotrepa» (B. Mopo3oB) cmocrepiraeMo BAaly TOMECTHKAIIIO: Ha3BU
T'YPTOXKHUTKIB Ta IMEHA BUKJIAJadiB aJIallTOBaH1 Tak, 1100 30eperTu CEeMaHTUIHUHN KO/,
saknagenuit Jix. Pominr (wampukman, Slytherin — CimsepuH, 110 aKTHBYE KOJ
«CIU3BKOCTI», MACTYNHOCTI). Jlpyra crparerisi — 1€ 30€peKeHHs] aBTEHTUYHUX PUC
OpUTiHaNY, 100 MIAKPECTUTH OCOOIUBICTD 1HIIOI KYJIbTYpH. (30€pekKeHHSI TEPMIHY
«}aitB-0-KJIOK» 3 TOSCHEHHSM y mnpumitkax). [Ipm mepexnaai TBOpiB BIJOMOIO
AMOHCHKOTO THChbMEHHHKAa MypakaMi 4acToO 3alUIIalOThCsl HAa3BU CTpaB (Hamo,
pamen) Ta cydikcu 3BepTaHHS (-caH, -KYH), IO JI03BOJISIE 3aHYPUTH YUTaya B
atMocdepy AnoHii, 3MyITyI04d HOro caMmoro BUBYATH HOB1 KOJIH.

BuOip crpaterii 3anexuTh BiJl JUCKYpPCY, Y SKOMY (YHKIIOHY€ TEKCT, Ta
HIIb0BOI  ayauTopii. KynbTypHHIl KOI MpOSIBIASETHCA dYepe3 MOBY, JITEparypy,
00pa3oTBOpUE MHUCTEITBO, MY3UKY Ta 1HII (POPMU XYA0KHHOTO BUCIOBIIOBAHHS. Y
XYJIO)KHBOMY JUCKYpCl — II€ CHCTE€Ma CHMBOIIIB, 00pa3iB, 3HAKIB 1 3HAYEHb, SKI
GbOpMyIOTh YSIBIEHHS TIPO KyJbTYpy, 1i I[IHHOCTI, Tpaauilii Ta 1ACHTHUYHICTD.
XymoXKHS JiTepaTypa € MPOCTOPOM, IO MICTUTh BEIHMKY KUIBKICTh KYJIbTYPHHUX
KOJIIB, KOTpl HECYyThb €MOIlifHE Ta eCTeTHUYHE HaBaHTaXCHHsA. Y 30ipmi moe3sii
«Ko63ap» Tapaca IlleBuenka 3aknageHo TIMOOKUN YKPATHCHKHM KyJIbTYPHHU KO,
o BigoOpaxae OopoThOy 3a CBOOOMY, HAIIOHAJIBHY 1JICHTUYHICTH Ta 3B'S30K 3
npuposoro. CHUMBOIM, Taki SK «I0JISD», «CJaBa», «OaThbKIBIIMHA», (OPMYIOThH
VSABICHHS TPO YKPAiHCBKY KymbTypy. «CaJoK BHITHEBUA KOJIO XaTH» B
YKpPAiHCBbKOMY KOHTEKCTI € KOJOM [0 IIeBYEHKIBChKOI 11uiii. SKimo B MOBI
nepeKIaly e Ko BiACYyTHIHN, Mepekiaaad BJAEThCs 0 KOMIIEHcallli abo po3Jiororo
KOMEHTapsI.

Ha Biaminy Bij jdiTepartypu, y Hayll Ta Oi3HECl KyJIbTYpHUH KOJ 4YacTO CTa€
MepenKooo, sKy  Tpeba  MiHiMI3yBaTH.  OCKUIBKM  HAYKOBUM  CTWIIb
XapaKTEPU3y€e€ThCS TPAIUIIMHO BCTAaHOBIEHWMHU (OpMaMu BHCIOBIIOBaHHS, TO
KyJIbTYpHUM KOJAaM y I[bOMY KOHTEKCTI MpHTaMaHHa YHIBEpPCAJIbHICTh
dbopmymioBaHHs nymkd. Jlo mpukiamy, aHTIIOMOBHA Hayka BIIJa€ TmepeBary
akTuBHOMY cTany «I consider», Tomi sk ykpaiHCbka a0o0 HIMeEI[bKa MOBH
06e30c000BUM KOHCTpYKIisiM «byno mpoananizoBaHo». KynbTypHi koau Ta HIOaHCH
TUTUIOMAaTUYHOTO JUCKYPCY MAaloTh 0cOONMBE 3Ha4YeHHs. HempaBuiabHEe 3BEpTaHHS,
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NOMMJIKA Y BUOOpP1 TUTYILy ab0 CTyneHs (popMabHOCTI, ITHOPYBAHHS KOJIy €THKETY
BEIyTh J0 MDKHAPOAHOTO HEMOpPO3yMiHHA. BinTak, BXKMBaHHS SITOHCHKOTO CTUITIO
MOBJICHHSI «KEWIro», II0 O3Ha4a€ «IIaHOOJMBAa MOBa» 1 BUKOPUCTOBYETHCS IS
BUpPAXCHHS TIOBaru JO CIIBPO3MOBHHMKA, JEMOHCTpallli COI[albHOI TUCTaHIII,
pI3HUII B TTOcagax abo Billl, € OCOOJIMBO BAXIUBUM JJIs1 30€peKEHHS MIXKHAPOIHOTO
napuTeTy, MOM'SKIIeHHs abo ajganTaili KyJbTYpHHX pPO301XKHOCTEH, a HEXTyBaHHS
TPaAMIIIfHOT MaHepH CHUIKYBaHHS MOXE CTaTd MPUYMHOI JIUILIOMATUYHOTO
HanpykeHHs. Ha mpakTumi mnepekiazady Ha aHIJIINCBKY MOBY 3MYLICHH
KOMIICHCYBaTH  HAJC)KHE  BHpPaXCHHS  CcMHCITy  ciioBamu  «respectfullyy,
«considerately», «regardfully», «deferentially», Tomi sk ykpaiHCBKOIO —
«BEJIbMUIIAHOBHUI», «BEJIbMUTIOBAKAHUI.

Knorrep Pamaif, BizoMuii mcuxoaHamITUK MapKETHHTY, CTBEPUKYE: KOXKHA pid
Mae MIJACBIIOME 3HAYEHHS, SIKE TPAaHC(HOPMYETHCA 3aJI€KHO BIJI MEHTAJIbHOCTI Ta
ceitoryiany ayautopii [5]. Came ToMy B Cy4yacHOMY MapKETMHIOBOMY JHCKYpCI
yCHiXy AOCATAIOTh HE Ti, XTO HAWTYYHIIIE 3asBIIsL€ MPO CBIM MPOAYKT, a Ti, XTO
MalCTepHO BOJIOJIE MOBOIO KYJbTYPHHX KOJIB, PE30HYIOUH 3 TJIMOMHHUMU
MOYYTTSIMUA CIOXKMBauiB. SICKpaBUM JIOKa30M BaXKJIMBOCTI JIOKaJbHUX KOJIB €
cupuiiHaTTss cMakiB. Jlo mnpuxmany, y CIIA xom «Cconoakoro» HEpPO3PUBHO
NoB’s13aHu# 13 mokoiagaoM Hershey's. Bin mae cnierudiunuii KMCIyBaTUil MPUCMaK,
AKui y €Bpori BBaXKalOTh O3HAKOIO 3IICOBAHOIO MPOAYKTY, aJ’Ke uepe3 HasBHICTb
MAacJsHOT KHCJIOTH CMaKye SIK MOJIOKO HE MEpIIOi CBIKOCTI. AMEPHUKAHII K 3BHKJIH
710 111€i 0COOJMBOCTI 3 AUTUHCTBA — JUIsl HUX BOHA CTaja BTUICHHSM «CIPaBXKHBOTO
IIIOKOJIaTy» Ta IOMAITHBOTO 3aTHIIKY. KOs 3r0710M pO3BUTOK TEXHOJIOTIH JT03BOJIMB
YCYHYTH 1Ie¥ MOCMaK, KOMIAaHIs HaBMHUCHO 3ajuIIuia WOro, OCKUIbKUA CIOKHBayl
CIIpUMa «YUCTUI» IIOKOJAJ SK IIOCh YYy>KE€ M HEaBTeHTHYHE. BomHowac s
€BPOMEHIIIB, OCOOJMBO IIBEHIAPIIIB YW OCNBriIliB, BHUXOBAHMX HA BHCOKHUX
CTaHJapTax KOHAUTEPCHKOTO MHCTEITBA, 1€ apomaT acOIUIOETHCS BUKIIOYHO 3
MPOIIECOM TICYBaHHsS. TakMM YHMHOM, CBIT MAPKETHHIY — 1€ HacamIepesl TepUTopis
CMUCIIIB, Jie OpeHIM 3MaraloThCs He JIUIIE 32 TaMaHellb, a i 3a MiCIIe Y T1JICBIIOMOCTI
CIIO’KMBAYa.

[[lomqo TOMITHUYHOTO HOHUCKYpCYy, TO WOMY HE BIIACTUBA HEUTPAIBHHICTb.
[lepexnagay HOBMH YM MOJITUYHUX MPOMOB MHUMOBOJI CTa€ aKTUBHUM YYaCHUKOM
mpoiiecy: o0uparoud KOHKPETHUM TEPMiH, BIH TPAHCIIOE MEBHUM 11€0JOTTYHUN KO/,
KnacuuauM npukiaaom 1poro ¢akty € npoTucraBieHHs noHaTh «freedom fighter»
(Oopenub 3a cBoOOmy) Ta «terroristy (tepopuct). OO’€KTHBHA peajbHICTH B 000X
BUMAJKAX 1JICHTUYHA — JIFOAWHA 31 30pO€r0, 10 YMHHUTH CNPOTUB cuctemi. [Ipote
BUOIp KOOy MHUTTEBO 3MIHIOE CHPUMHSTTS ayJauTOpii: OJWH BapiaHT repoisye Mii
0co0u, THIINA — KPUMIHAJI3YE 1X.

OTxe, cydacHe MepeKIaJo3HaBCTBO TPAHC(POPMYBAJIOCS 13 CYTO JIIHTBICTUYHOI
IUIONMHA Y CEMIOTUYHUN BUMIp, J€ TepeKiazgad ToCTa€ KPOCKYIbTYPHUM
ITOCEPEIHUKOM, IO MPAIIOE HE JIMIIE 31 CJIOBAMH, a 3 HAIIIOHAIPHUMH CMHCIIAMHU Ta
pPO3yMIHHSIMU 3arajioM. EQeKTHBHICTh mMepekiany 3ajekuTh BIJ CTPATETIYHOTO
BUOOPY MK JOMECTHKAIIIEI0 1 (OpeHI3aIli€ro, mo J03BOJSIE aJeKBATHO BIJTBOPUTU
KyJIbTYPHUU KOJ OPHUTIHANY 3aJIeKHO BiJ BHJY IUCKYpCy. YCIIIIHA THTEpIpeTaIis
KyJIbTYPHUX KOJIB € KPUTHYHO BXKJIMBOIO JJIsi 3amoOIraHHs KOMYHIKaTHBHUM
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MOMMJIKAM, aJI’K€ ITHOPYBaHHS MiJICBIIOMHUX 3HAYEHb, 17I€0JOTTYHUX 3a0apBiIeHb a0
€TUKETHUX HOPM BeJle /10 BUKPUBJIICHOTO CIPUIHATTS 00’ €KTUBHOI pEaIbHOCTI.
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IHHA HIINJITHCBKA
AHACTACIA KYCEHb

3AXITHOYKPATHCHKUI HAIIIOHAJIBHWI1 YVHIBEPCUTET,
m. TEPHOIILIb, YKPATHA

JAAUCKYPCHUBHI OCOBJIMBOCTI HU®POBOI'O KOHTEHTY
B ACHIEKTI MIDKKYJBTYPHOI KOMYHIKAIII

CtpiMKHil pO3BUTOK HU(PPOBHUX TEXHOJOTINA Ta MPOIECH TII00ai3allii 3yMOBUIH
TpaHchOopMaIlito KOMyHIKATUBHOTO TMPOCTOPY, Y MeXaxX SKOro HU(PpPOBUI KOHTEHT
Ha0yBae CTaTyCy OJHOTO 3 MPOBIJHUX 3ac001B pempe3eHTallii 3HaHb, MIHHOCTEH Ta
COIIIOKYJIBTYPHUX CMUCIIB.

[MuppoBuii KOHTEHT MNPEACTABIECHUN Yy BUIISAI UUPPOBUX MNAHHUX, SIKI €
KOJIOBAaHUMHU, JIETKO 3MIHHMMH Ta IHTEPAKTUBHUMH, a iX CIIPUHHATTS MOXJIMBE JIUIIIC
yepe3 mudposi miardopmu Ta npuctpoi [1].

Ha cporogni HalOUIbII MONIMPEHUMH MPOAYKTAMH IU(GPOBOTO KOHTEHTY €
BeOcalTH, MOOIJTBbHI 3aCTOCYHKH, COIialbHI MEpEeX1 Ta KOMIT I0TepHi irpu. Bebcaittu
MOEMHYIOTh TEKCT, 300pa)K€HHS, BIiACO Ta TINEPHOCHIAHHS IS CTBOPCHHS
CTPYKTYpPOBAHOTO cepenoBuinia iHpopMarllii s KOMyHIKATUBHUX ITijied. MoOubHI
3aCTOCYHKH MPEJCTaBJISIOTh KOHTEHT uepe3 iHTepdelcH, 10 BKIIOYAIOTh HE JIMIIE
TEKCTOBI TIOBIIOMJICHHS, aj€ ¥ IHTEPAaKTUBHI Ta MYJbTHUMEAINHI KOMITOHEHTH.
CorianpHl  MEpeXi MONIMPIOIOTh KOHTEHT, MI0 CTBOPIOETHCS KOPHUCTYBAauaMH,
BKJIFOYAIOYM TEKCTH, 300pakeHHs, Bimeo. Komm’iorepHi irpu (QYHKIIOHYIOTH SK
IHTEPaKTUBHI, MyJIbTUMOIAJIbHI IPOTPaMHu.

Taki popmu 1IUGPOBOro KOHTEHTY JAEMOHCTPYIOTh HOT0 HEOJHOPIIHICTh, TOOTO
BIH MOX€ OyTH CTPYKTYpPOBAaHHUM sIK BeOCAWT, CEPBICHO-OPIEHTOBAHUM SIK MOOLIbHI
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3aCTOCYHKH, COIIQbHO-IHTEPAKTUBHUM SIK COIlaJIbHI Mepexi abo I1HTepaKTHUBHO-
HapaTUBHUM SIK BIJICOITPHU.

VY cyuacHoMy 1H(GOpPMaIIHHOMY CYCHIBCTBI ITU(PPOBUIM KOHTEHT (DYHKITIOHYE HE
JIUIIE K CYKYIHICTh TEKCTOBHUX, ay10BI3yalbHUX UM MYJIbTUMEIIMHUX MaTepialiB, a
M sK CKJagHE IHUCKYPCHUBHE YTBOPEHHS, MPOCTIP B3a€EMOJIi PI3HUX KYJIbTYPHHX
MOJIEJIEN 1 [IHHOCTEM.

[ToHATTS «IUCKYpPC» PO3TIIANAETHCS Y HAYKOBIM JIITEpaTypi 3 MO3HUIII PI3HUX
MiXOAIB 1 HAYK Ta XapaKTePU3YEThCS IMUPOKUM Jiala30HOM 3HA4YeHb. Y TMapagurmi
JIHTBICTUKH JUCKYpC BH3HAYAETHCS SIK «CUTYaTUBHO OOYMOBIIEHA IHTEPCYO €KTHa
MOBJICHHEBO-PO3YMOBa  [IIAJBHICTh, CHIpPSMOBaHA Ha B3a€EMHY OpIEHTALIIO Y
KUTTEBOMY MPOCTOP1 HA OCHOBI HAJaHHS MOBHIN (HOpPMI CEMIOTHYHOI 3HAUYIIOCTI»
[2, c.12].

Cy4acHl MIXoau 10 aHali3y JUCKYPCY, 30KpeMa KOMYHIKaTUBHO-KOTHITUBHUMN
Ta cTpykrypHO-QyHKiioHanbHui (T. Ban Jeitk, M. Xommigeit, H. ®epxnad),
J03BOJISIFOTh PO3TJISAATH UU(POBUM KOHTEHT SIK MPOLIEC KOHCTPYIOBAHHS CMUCIHIIB Y
KOHKPETHOMY COLIIaIbHOMY Ta KyJIbTYPHOMY KOHTEKCTI. 3 OIIsAay Ha 1€, HuppoBUid
KOHTEHT IMOCTAa€ SIK JUHAMIYHUN JUCKYpPCUBHUN (DEHOMEH, Yy SIKOMY MO€AHYIOTHCS
MOBHI CTPYKTYpPH, Bi3yaJbHI1 €JIEMEHTH Ta KyJIbTYPHI CMUCIIH.

[MudppoBuii gUCKypc BHU3HAYAIOTH SK MOBHY CHUTyaliro a00o TEKCT, WI0
(GYHKIIOHYE Y TIPOCTOP1 BCECBITHBOI MaByTHHH [3, c. 77]. OaHi€0 3 XapakTEepHUX
puc uudpoBOro JUCKYpCY € B3aEMOJis KOPUCTYBadiB y MpOLECl KOMYHIKalli, 10
CBITYUTH PO HOT0 ITHTEPAKTUBHUN XapaKTED.

OxpiM TepMiHa «UU(DPOBUN JUCKYPC» Y JIIHTBICTUUHIN JIITEpaTypl 3HAXOJUMO i
iHI AediHilii, SKi acOUITLCA 3 MOBJIECHHEBOIO AISUIBHICTIO KOPHUCTYBaYiB, IO
3MIMCHIOETBCS 32  JIONOMOrOK  1H(OPMALIMHO-KOMYHIKAI[IMHUX  TE€XHOJIOT1M:
«KOMIT'FOTEPHO-OMIOCEPEKOBAHA  KOMYHIKalllsh»,  «EJIEKTPOHHA  KOMYHIKAIis»,
«MEpeKeBHM TUCKYypcy». B aHrmoMOBHIM siTepaTypi 3yCTpi4atOThCA TaKi TMOHSTTS SIK
Netspeak — MoBa IHTEpHET-CIIJIKYBAaHHS, IO XapaKTCPU3YEThCS  TaKUMH
0COOJIMBOCTSIMHM SIK CKOpPOYCHHs, eMoTukoHH; Chatspeak — moBa CHHXPOHHOTO
CIIJIKYBaHHSA B COIIAJIbHUX MEPEkKax.

BBakaemo, 1m0 TOHATTS «IUGPOBUN TUCKYPC» € HAMOUIBII 3arajbHUM, IO
OXOIUTIOE BCl THUMH KOMYHIKATUBHHMX MPAKTHK, SIKI PEaNi3ylOThCsi B ITU(GPOBOMY
CEpelIOBHUIIl, BKJIIOYAIOYM MOBHI, Bi3yajbHl, MYJbTHMOJAJIbHI Ta I1HTEPAKTUBHI
KOMITOHEHTH, & TAKOX COI[IOKYJIbTYPHHI KOHTEKCT.

JuckypcuBHa opranizaiisi TU(POBOr0 KOHTEHTY BHM3HAYAETHCS CHEIU(IKOIO
KOMYHIKaTUBHOI CHUTYyallli, TUIIOM IUIaT(GOPMH, ILIIHOBOIO ayJUTOPIEI0, a TAKOX
HOpMaMH 1 TIPaBUJIaMU OKPEMOI JTIHTBOKYJIBTYpHU. 3aBISKUA TaKUM pUcaM ITU(POBOTO
KOHTEHTY $IK MYJbTUMOAAJIbHICTb, 1HTEPAKTHUBHICTh Ta TINEPTEKCTYalIbHICTh BIH
3abe3rneuye pPi3HOCTOPOHHIM OOMIH 1H(OpMAIli€I0, OJHAK BOJHOYAC aKTyalli3ye
npoOjemMy IHTEepHpeTalii CMHCIIB, KyJbTYpHOI ajamnTaiii Ta nparMaTUYHOI
PEIECBAaHTHOCTI TIOBIIOMJICHb.

Biamosinuo g0 xonmenii kyiasTypHux BuMipi (I'. ['odcerene), komyHIKaTHBHA
MOBE/IHKA YYaCHUKIB CHUIKYBAaHHS BU3HAYa€ThCSd HAIlOHAIBHO-KYJIbTYPHUMHU
napameTpamu [4], siKi BIUIMBAaIOTh HA CTPYKTYPYBaHHS IMOBIIOMIICHB 1 IparMaTudHi
cTparerii B mudpoBoMy cepenouiii. Came TOMY BaKJIMBOIO € POJIb TPAarMaTUIHUX 1
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(GYHKIIOHANBHO-CTUIICTUYHUX YMHHUKIB Y (OpMYyBaHHI AMCKYPCHUBHOI CTPYKTypHU
1I(PPOBHUX TEKCTIB, OCKIJILKM BOHU 3YMOBJIIOIOTH OpraHi3alliio 3MICTy, BUOIp MOBHHX
3ac00iB 1 cmocoOM B3aEMOMIl 3 ayJAWTOPIEI® B YMOBaxX TEXHOJIOTTYHO
ormocepekoBaHoi  KomyHikamii. [lparmaTtuunuii  BuUMIp 1HUQPPOBOTO  TEKCTY
nepeadavae OpieHTAIII0 Ha KOHKPETHY KOMYHIKATHBHY IHTCHIIIO: 1HGOPMYBaHHS,
NepeKOHaHHs, CIOHYKAHHS /10 i1 4M 3a0e31eYeHHs THTEPAKTUBHOI B3aEMO/III.

3ritHo 3 Teopieto MoBieHHeBux gid (k. Cepnb), BHCIOBIIOBAHHS
PO3TISIAETBCS  SIK  Jis, CIPSIMOBaHA Ha JOCSATHEHHs TmeBHOro edekty [5].
u(pPOBOMY CEPEIOBHILI TaKi Jii peani3yloTbCs uepe3 TiNeprnoCHIaHHs, KOMEHTapi,
IO IHTETPYIOThCS B TEKCTOBY CTPYKTYPY M BU3HAYAIOTH 11 AUHAMIKY.

[IparmaTrdHi YMHHUKU TAKOXK OXOILUTIOIOTH ypaxyBaHHS ()OHOBHX 3HAaHb, HOPM
KyJIbTypU Ta OUIKYBaHb aJpecara, L0 OCOOJIUBO BAXKIUBO B MIKKYJIbTYPHOMY
MPOCTOP1, JI€ I1HTEpIpETallisi CMHUCIIB BH3HAYAETHCS MPUHAIEIKHICTIO JI0 IMEBHOT
JHTBOKYJIbTYPHOI CIIUIBHOTH.

OyYHKIIIOHAIBHO-CTUJIICTUYHI YMHHHUKH, CBOEI0 YEProl0, BU3HAYAIOTH J00Ip
JIEKCUYHUX, TPAMAaTUYHUX 1 CTPYKTYPHUX 3acO0IB BIJIMOBITHO J0 >KaHPY, HU(PPOBOI
mwiathopmu  Ta chepu komyHikarii. [ludpoBi TekcTH  XapaKTEPU3YIOTHCA
PI3HOMAHITHICTIO 1 MOEJHYIOTh PUCH HAYKOBOTO, MYOIIIUCTUYHOTO, PEKIAMHOTO i
PO3MOBHOTO CTHJIIB.

OyHKI[IOHAIBHO-CTUIICTUYHA OpraHizallisi IUGPOBUX TEKCTIB BUSBIAETHCI Y
(dparmeHnTapHocTi, cneuudini BUKIaAy ~MaTrepialiiB, BHKOPUCTaHHI 3aco0iB
aKkTyami3alii yBard (XEWTeriB, €MOJ31, BI3yaJbHMX AakKIIEHTIB), IIO0 CIpUSE
M1JICUJICHHIO TTParMaTUYHOTO €(PEeKTy.

Kpim TOro, airoputMmivHa Jiorika miaaTtdopM 3yMOBIIOE CTAHAAPTU3ALII0 IEBHUX
XKAHPOBUX Mojeneil (moct, cTopis3, 0JI0T), a TEKCTOBAa CTPYKTypa BI/I6yI[OBy€TBC$I 3
ypaxyBaHHSM 3pyYHOCTI CIIPUUHSTTSA, HaBiramii Ta MIBUJKOTO 3BOPOTHOTO 3B’S3KY.
Takum YMHOM, TIparMaTU4YHI YWHHUKHA 3a0€3MEUy0Th IUIECIPSIMOBAHICTD 1
KOMYHIKaTUBHY €(QEeKTHBHICTh LHUQPPOBOTO TEKCTy, TOAl SK (YHKIIOHAIHHO-
CTWJIICTHYHI ~ BHU3HAUYAIOTh HOTO KAHPOBO-CTPYKTYpPHY OpraHisaifito, MOBHE
o(OopMIIEHHS Ta BIAMOBIIHICTS HOPMAaM KOHKPETHOTO IIU(PPOBOTO CEPEIOBHUIIIA.

BucHoBKHU. Y pe3ynbTari JOCIIKEHHS! BCTAHOBJICHO, 10 U(POBUI KOHTEHT Y
Cy4aCHOMY KOMYHIKATUBHOMY TMpPOCTOpl (YHKIIOHYE SK CKJIagHE IUCKYpPCHUBHE
yTBOopenHs. Moro cremudika B aciekTi MiKKYIbTYpHOI KOMYHIKaIlii BU3HAYAETHCS
MOENHAHHSIM  MYJBTUMOJAIBHOCTI, I1HTEPAKTUBHOCTI, TINEPTEKCTyaIbHOCTI Ta
JTUHAMIYHOCTI CMMCJIOTBOPEHHSI, 110 3a0e3reuye BIAKPUTICTH 0 IHTEpHpeTarii Ta
ajanTailiio 10 Pi3HUX JIHTBOKYJIBTYPHUX CEPEIOBUII. Y MIKKYJIBTYPHOMY BUMIpI
M(POBUN KOHTEHT MOCTAE SIK MPOCTIP NEPETUHY KYIbTYPHUX KOIIB 1 LIIHHOCTEH, 110
aKkTyanizye MpoOsieMy aJeKBaTHOI IHTEpIpeTallii, KyJbTYpHOI UYyTJIHMBOCTI Ta
MparMaTUyHOl PEJIEBAHTHOCTI MOBIIOMJICHbD.
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K-12 INTERNATIONALISATION AND TEACHER
PREPAREDNESS: THE MISSING LINK AS A RECURRING
PATTERN IN THE LITERATURE

Introduction. K-12 internationalisation has become an increasingly visible topic
in education. Schools are increasingly expected to promote global awareness,
intercultural understanding, language learning, mobility opportunities, and
international partnerships. The literature on K-12 internationalization suggests that
this work is expanding, but it is not always clear how it is translated into school-level
practice. Sahlin and Styf (2021) note that research on Internationalisation in school is
still limited, and they add that extensive and sustainable work with
Internationalisation is still unusual in Swedish schools. Hattingh (2016) also observes
that past work has often focused on teachers or international students, but with “little
emphasis on a whole school approach to internationalisation.”

This paper starts from one simple idea. K-12 Internationalisation needs teachers.
It does not become meaningful in schools through policy language alone. It needs
teachers who can translate broad goals into curriculum, pedagogy, language support,
and classroom interaction. Koh et al. (2025) make this point directly when they write
that “the important work of accomplishing the broader mission of internationalisation
of K-12 education begins with training teachers.”

The argument of this paper is careful. It does not say that teachers are ignored
everywhere. It does not say that K-12 Internationalisation always fails. It says
something smaller and more defensible. Across the literature discussed here, teachers
appear as central actors in K-12 Internationalisation, yet teacher preparedness is often
described as weak, uneven, secondary, or insufficiently coordinated. Trilokekar and
El Masri (2020) call this problem “the missing link” in Ontario’s K—12 international
education strategy. In this paper, that phrase is not treated as a universal diagnosis,
but as a recurring pattern in the literature. The aim of this paper is to examine how
this recurring pattern can be traced across the literature discussed here on K-12
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Internationalisation, teacher preparedness, school-level enactment, and mobility-
related learning.

Analytical approach. This paper offers a cautious analytical synthesis of work
on K-12 Internationalisation, teacher preparedness, school-level enactment, and pupil
mobility. It is not a systematic review. It does not claim to cover all literature in the
field. The discussion draws mainly on work that examines K-12 Internationalisation
at school or system level, especially studies that provide direct evidence on teacher
preparedness, school-level enactment, or the pedagogical implications of mobility. It
also refers selectively to adjacent teacher-education and conceptual studies where
these help clarify how teachers are positioned within K-12 Internationalisation. It
focuses on a small set of studies that speak clearly to one question: why does teacher
preparedness so often appear weak or underdeveloped in the literature on K-12
Internationalisation? While K-12 Internationalisation includes a wider range of issues
and models, this paper focuses specifically on teacher preparedness as a
pedagogically central dimension of school-level enactment.

A school-level focus is important here. Baiutti (2025) argues that the literature on
the internationalisation of schools is still limited and fragmented when compared with
higher education. This matters for the present paper because a limited school-level
literature also means that some pedagogically central questions remain weakly
developed. Drawing on Perez-Karlsson (2014), Sahlin and Styf (2021) note that only
a few studies focus on secondary schools from a school-improvement perspective.

The paper is organised around three linked questions. First, why are teachers so
important to K-12 Internationalisation? Second, why does the literature still describe
teacher preparedness as weak, uneven, or underdeveloped? Third, why do mobility
and school projects not solve this problem by themselves? These questions are
explored through four connected areas in the literature discussed here: policy
framing, school-level enactment, classroom practice, and mobility-related learning.

Why teachers matter in K-12 Internationalisation. The literature is quite clear
on one point: teachers are not peripheral to K-12 Internationalisation. They are one of
its main carriers. Koh et al. (2025) say that the broader mission of K-12
Internationalisation begins with teacher training. Hattingh (2016) makes a similar
point in her review of the ideal internationalised school. She structures the school
around three acts: leadership, the student experience, and “the teachers and their
pedagogy.” In the same article, she argues that school leadership must provide
professional development for Internationalisation. She also states that teachers with
cross-cultural competency and cultural knowledge are more likely to use diverse
pedagogy, and that teachers need to know international students well in order to plan
teaching and learning for them.

The same pattern appears in research on global readiness. Kerkhoff et al. (2019)
examine K-12 public school teachers in Indiana. Rather than asking whether global
readiness appears attractive as a policy idea, they focus on whether it is actually
reflected in teaching. Their conclusion is cautious. Drawing on earlier work (Montero
& Robertson, 2006; West, 2012), they note that systematic integration across
instructional practices remains scant. This matters because it moves the discussion
away from policy slogans and toward the actual work of teachers.
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School-improvement research points in a similar direction. Sahlin and Styf
(2021) examine one Swedish upper secondary school that had worked with
Internationalisation in an extensive and sustained way for more than ten years. They
argue that, in this case, Internationalisation supported school improvement by
strengthening leadership, staff development, and internal collaboration. It suggests
that Internationalisation was not treated as something outside school work. Rather, it
became more firmly embedded when school leaders and teachers integrated it into
school goals, collaboration, and everyday practice.

Why teacher preparedness often appears underdeveloped in the literature

The clearest evidence comes from Trilokekar and El Masri (2020). Their article
is not only about teacher education in general. It is specifically about Ontario’s K-12
international education strategy and the role of teacher preparedness inside it. In their
abstract, they write that “a siloed approach, conflict in policy messaging, overlooked
policy alignments, and weak policy framing” weaken the relevance of teachers’
preparedness. On the next pages, they make the problem even clearer. They list the
strategy’s major goals, but then state that there is “almost no mention of how critical
the role of teachers is in achieving any or all of these strategic goals.” This is why the
phrase “missing link™ is so useful. The article does not say teachers are absent from
the discussion. It says they are not given a central and coordinated place in the policy
structure. This concern is not limited to Ontario. Kawalilak et al. (2018) similarly
identify a misalignment across universities, Schools of Education, and K-12 schools,
and they note that K-12 curriculum and structures do not necessarily create space for
transcultural work in practice.

This strengthens the argument that teacher preparedness can remain weak not
only because of individual limits, but also because of weak alignment across
institutional levels. Trilokekar and EI Masri (2020) also show that the literature has
long raised concerns about the culture gap between teachers and students. Marx and
Moss (2011) argue that teachers increasingly do not share similar cultural
backgrounds or life experiences with many of their students. Rego and Nieto (2000)
frame this issue explicitly by asking how teachers with limited personal and direct
experience of ethnic and other forms of difference can learn to value and affirm
student diversity. These are not peripheral concerns. They go to the heart of whether
teachers are being adequately prepared for diverse and increasingly internationalised
classrooms.

The same article then moves from literature to empirical evidence. Trilokekar
and El Masri (2020) report that policy actors identified Ontario teachers as lacking
international, intercultural, and global competencies. They also show that teacher
candidates do not yet all have the opportunity to learn about international education,
even though one faculty member says that international and cross-cultural
competency is needed “for everybody.” This is a strong and very direct form of
evidence. A similar problem appears in a K-12 school context in the United States.
Landwehr (2012) shows that, even where global awareness was formally emphasised,
schools often lacked a shared understanding of what this meant in classroom practice,
and teachers were given few concrete tools for enactment. In that sense, the issue was
not only commitment, but also clarity, structure, and support for teaching.
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Kerkhoff et al. (2019) support this point from another context. They write that
past research has already pointed to the need to improve the global competence of
teachers in the United States. They also identify a gap in the literature on whether
school-based professional development actually leads to more globally competent
teaching. Their conclusion is again cautious but important: global readiness is a
policy goal, but it has not yet become a strong and systematic part of instructional
practice. Hattingh (2016) helps explain what this means in school terms. She shows
that school Internationalisation depends on leadership, policy, support services, staff
collaboration, and professional development. She also argues that teachers need
culturally and linguistically responsible pedagogy, supported by cultural knowledge
and cross-cultural competence. In this sense, the issue is not simply whether teachers
matter, but whether schools provide the structured conditions needed for them to
enact Internationalisation in practice. A broader policy context may also matter here.
Trilokekar and Tamtik (2020) show that K-12 international education develops
unevenly across school boards and policy settings, with major differences in
awareness, cooperation, and implementation. Such variation may help explain why
teacher preparedness does not advance in equally systematic ways across contexts.

Why mobility alone does not solve the problem. A common answer to teacher-
preparedness problems is to increase international experience. The literature suggests
that this can help, but not enough. Merryfield (2000) raises a more fundamental
concern about this assumption. She argues that experiences alone do not make a
person a multicultural or global educator; rather, such learning depends on the
interaction of identity, power, and lived experience. Her analysis also shows that
transformative learning emerges through dissonance, reflection, and the re-
examination of prior assumptions. In this sense, mobility should not be treated as
self-sufficient or automatically transformative.

Baiutti et al. (2024) give the strongest evidence here. They state at the start of
their study that “there is no single formula” for developing intercultural competence.
Their longitudinal research with 378 Italian secondary pupils shows that different
programme designs and individual characteristics lead to different results. They also
show that longer programmes are more likely to support intercultural growth. Most
importantly, they conclude that “going abroad is an important but not sufficient
condition for intercultural growth.” They then argue that a ‘“one-size-fits-all
approach” should no longer be used.

This matters for teacher preparedness in two ways. First, if pupil mobility is not
automatically transformative, teachers are needed to connect it to learning. Second, if
programme design and support matter, then teachers and schools need more than
enthusiasm. They need knowledge, structure, and training.

Baiutti (2025) supports this broader point at school level. He argues that
Internationalisation in schools should be intentional, whole-school, inclusive, and
built into all aspects of school life. He also warns that schools are not immune to
neoliberal and market-driven approaches, and that pupil mobility can become a
lucrative activity rather than a holistic educational experience. This warning is useful
here because it reminds us that teacher preparedness may remain weak when
Internationalisation is treated as activity before pedagogy.
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What the literature suggests. Across the literature discussed here, one broad
pattern appears. Teachers are repeatedly presented as central to K-12
Internationalisation, but teacher preparedness is much less developed than the broader
discourse of Internationalisation.

This pattern appears in policy analysis. Trilokekar and EI Masri (2020) show that
K-12 strategy can speak strongly about international students, mobility, curriculum,
and partnerships, while saying very little about teachers. It appears in school-level
review work. Hattingh (2016) shows that whole-school Internationalisation requires
professional development and teacher pedagogy. It appears in classroom research.
Kerkhoff et al. (2019) show that global-readiness teaching is still not systematic. It
appears in school-improvement research. Sahlin and Styf (2021) show that stronger
Internationalisation depends on leadership, internal collaboration, and staff
development, and that sustainable cases are still unusual. It appears in mobility
research. Moreover, international experience alone may not guarantee development
(Baiutti et al., 2024). This does not mean the field is empty. It means that teacher
preparedness often appears as one of the less developed parts of the system. Policy
may move faster than teacher education. School projects may move faster than
classroom integration. Mobility may move faster than pedagogy. In that sense,
teacher preparedness appears as the missing link not because teachers are
unimportant, but because they are central to K-12 Internationalisation and still
insufficiently prepared, supported, and coordinated.

Conclusion. This paper has made a small claim. It has not argued that K-12
Internationalisation is wrong, or that schools cannot do it well. It has argued
something narrower. The contribution of this paper is modest: it helps bring into
clearer view how teacher preparedness appears, across the literature discussed here,
as a recurring concern in meaningful school-level Internationalisation. The literature
on K-12 Internationalisation often places teachers at the centre of meaningful
implementation, but it also repeatedly shows that teacher preparedness remains
underdeveloped.

Koh et al. (2025) say that the broader mission of K-12 Internationalisation begins
with teacher training. Trilokekar and EI Masri (2020) show that teacher preparedness
is the missing link in one major K-12 strategy. Kerkhoff et al. (2019) show that
global-readiness teaching is still not systematically integrated. Hattingh (2016) shows
that Internationalisation needs teacher pedagogy, leadership, and professional
development. Sahlin and Styf (2021) show that stronger school-level work depends
on leadership and internal collaboration, and that sustainable cases are still unusual.
Baiutti et al. (2024) show that mobility alone is not enough.

Taken together, these studies show a similar picture. Teacher preparedness is not
outside K-12 Internationalisation. It seems to be one of the key places where
Internationalisation becomes more difficult in school practice. From this view, the
issue is not only whether schools value Internationalisation, but also whether teachers
are prepared and supported to bring it into teaching and learning.

A careful conclusion follows from this literature. If K-12 Internationalisation is
expected to become part of teaching and learning, then teacher preparedness may
need a more central place in how the field is discussed. Without stronger preparation,
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clearer support, and better coordination, Internationalisation may remain more visible
in policy and activity than in pedagogy.

A further caution may also be useful here. In some contexts, school
Internationalisation can be shaped by more instrumental or market-oriented pressures
(Trilokekar & Tamtik, 2020; Baiutti, 2025). If Internationalisation is organised
mainly as activity, mobility, or opportunity, rather than as pedagogy, teacher
preparedness may remain secondary.
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ENGLISH FOR PROFESSIONAL COMMUNICATION
IN MEDICAL EDUCATION

In the contemporary context of medical development, effective professional
communication among specialists from different countries has become increasingly
important. English functions as the international language of science and medicine,
providing access to current research, clinical guidelines, and opportunities for
professional exchange. As a result, there is a growing need to cultivate English-
language professional communication skills among future medical practitioners.

Proficiency in English not only facilitates mobility and participation in
international conferences but also ensures effective collaboration with foreign
colleagues. Therefore, the integration of English into the professional training of
medical specialists represents a vital component of modern medical education,
contributing to the development of competent, internationally oriented healthcare
professionals.

Professional communication in the medical environment is a crucial component
of effective healthcare practice. It involves the exchange of professional information
among physicians, medical staff, and patients, contributing to accurate diagnosis,
effective treatment, and the overall improvement of healthcare quality. In medical
practice, communication encompasses both oral and written interactions, including
the management of medical documentation, discussion of clinical cases, participation
in professional debates, and collaboration among specialists from different medical
fields [5, p. 12].

A significant portion of research, clinical guidelines, results of medical
experiments, and educational materials is published in English. This provides medical
professionals with access to up-to-date information, facilitates the exchange of
experience among specialists from different countries, and supports the development
of evidence-based medicine grounded in international research findings [2].

Consequently, the study of English for professional purposes in medical
educational institutions has become particularly important. This approach facilitates
the development of students’ professional communicative competence, which
includes mastery of specialized vocabulary, medical terminology, as well as skills in
reading scientific texts and academic writing. It enables future specialists to work
effectively with international scientific sources, analyze research findings, and apply
contemporary approaches to diagnosis and treatment [1, pp. 31-34].

An important aspect of medical training is the development of professional
communication skills within an international context. Proficiency in English opens
opportunities for participation in international scientific conferences, academic
exchange programs, internships, and collaborative research projects. In these
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contexts, English functions not only as a medium of communication but also as a key
tool for professional development and integration into the global medical community
[3, pp. 45-47].

At the same time, contemporary medical education places significant emphasis
on the development of future specialists’ communicative skills. Effective professional
communication not only ensures accurate information exchange among healthcare
professionals but also fosters trust in interactions with patients. The ability to clearly
articulate ideas, explain medical terminology, and discuss clinical cases constitutes an
essential component of a physician’s professional competence.

Furthermore, the use of English in medical education contributes to the
development of intercultural communication skills and professional mobility among
healthcare professionals. Many modern medical resources, electronic databases,
educational platforms, and scientific journals operate in English; therefore, the ability
to work with English-language information enables future specialists to continuously
update their knowledge and stay informed about the latest trends in medicine.

The use of English is also essential in the preparation of research papers,
presentations, and participation in international conferences. It fosters students’
academic culture, develops public speaking skills, and enhances their ability to
present research findings in a well-structured manner. As a result, future medical
practitioners gain the ability to effectively adapt to the demands of contemporary
medical practice and actively engage in the international professional community [4].

In conclusion, professional communication is an integral component of effective
healthcare practice, as it ensures the quality exchange of information among
physicians, medical staff, and patients. In the contemporary medical environment,
English plays a central role in this process, serving as the primary medium for
international scientific and professional communication. Proficiency in English
provides future medical specialists with access to current research, clinical
guidelines, and international educational resources. This, contributes to the
enhancement of their professional training, the development of communicative
competence, and the ability to interact effectively with foreign colleagues.

Thus, the integration of English into the training of medical specialists is a
crucial condition for developing competitive professionals who are capable of
operating effectively in an international professional environment and applying
contemporary advances in medical science in their practical work.
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FORMATION OF PROFESSIONAL SELF-DETERMINATION
THE STUDENTS IN THE PROCESS OF PROFESSIONAL
TEACHING THE FOREIGN LANGUAGES

On February 24, 2022, the world awoke to the horror of aggression in Ukraine.
The outbreak of the war shocked people around the world with its senselessness and
cruelty. A war of this scale on the European continent is perceived as a direct attack
on the fundamental values of democracy, freedom, and human rights. Students' best
weapon in this situation is the proper development of their professional identity.

Recently, the attitude towards professional self-determination of students has
changed, which is associated with the introduction of profile training of higher
education applicants and profile training throughout the entire period of study. The
transition to profile professional orientation is created gradually: choosing a training
trajectory, checking the correctness of this choice, choosing a profession.

The training trajectory has a positive effect on the orientation of students in the
field of mastering future professional activities. It contributes to the establishment of
equal access to full-fledged education for different categories of applicants in
accordance with their wishes, interests and inclinations.

Since the object of career guidance activities is the process of socio-professional
self-determination of a person, it is important first of all to formulate the principles
that young people should be guided by when choosing a profession. Such principles
include: the principle of consciousness, the principle of conformity, the principle of
activity, the principle of development.

The principle of consciousness in choosing a profession is expressed in the
desire to satisfy not only personal needs in work with one's choice, but also to bring
as much benefit to society as possible.

The principle of profession correspondence expresses the connection of personal
and social aspects of choosing a profession. When choosing a profession, it is
necessary to take into account the interests of society.

The principle of activity in choosing a profession characterizes the type of
activity of the individual in the process of professional self-determination. In this,
practical tests of the students' own strength in the process of labor and professional
training should play a large role. Advices from parents, friends and their professional
experience, searching and reading relevant literature, work during practice play an
important role.

The principle of development reflects the idea of choosing a profession that
would give an individual the opportunity to improve their skills, increase their salary
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as they gain experience and professional skills, and the possibility of actively
participating in community work, satisfying cultural needs, housing needs, recreation
needs, etc.

DRAGHOMANOV UKRAINIAN STATE UNIVERSITY is at the forefront of
this process. Thus, at the University since 1991 at the Faculty of Natural Sciences and
Geography opened a department of teacher training in the specialties: "Geography
and Foreign Language", "Biology and Foreign Language"”, "Chemistry and Foreign
Language", at the Faculty of Physics and Mathematics - Mathematics and Foreign
language". The main theoretical works of domestic and foreign scientists, taking into
account the practical experience in the organization of foreign language teaching for
students of natural sciences and mathematics are embodied in the Concept of
specialized education in higher education.

The works of K. Yenakiyeva, O. Kadomtsev, A. Voronchuk, K. Shabatyna, A.
Yurzhenko, F. Gorbach, N. Sazonova, N. Hnatiuk, O. Yarova are devoted to the
peculiarities of teaching students foreign languages at the Faculty of Mathematics and
Natural Geography. All developments of the department contribute to the study of
foreign languages at the faculties of computer science, physics and mathematics,
science and more.

The expediency of creating and using modern educational materials for teaching
foreign languages is beyond doubt. Teachers of the department have developed
foreign language courses for work in classrooms and independent work of students in
the field of mathematics, computer science, biology, chemistry, geography [1, 2 ].

Laying the foundations of foreign language communication - foreign language -
(FL) as an educational subject has great opportunities for orienting students in the
world of professions. Such opportunities of this subject are determined by a number
of reasons. Firstly, FL teaching is considered today from the perspective of teaching
communicative activity, the ability to communicate. This ability underlies the
organization of production and public opinion, the sphere of management and the
sphere of service, all forms of education, family relations, art and sports.

Thus, profile-oriented teaching of FL should be based on taking into account the
needs of students in studying this subject. The needs, in turn, are dictated by the
characteristic features of the chosen professions or specialties that require the study
and, ultimately, knowledge of FL. The study of FL educates a person who is able to
think and act in global conditions, thereby ensuring Ukraine's entry into the world
economic space. A foreign language, in particular English, is becoming a discipline
of increased social and professional significance, which, accordingly, forms an order
for the linguistic training of a university graduate.
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FOOTT PRINTTS: RESULTS RELATED TO COOPERATIVE
LEARNING AND GROUP DISCUSSIONS IN CONTINUOUS
PROFESSIONAL DEVELOPMENT (CPD) OF TEACHERS

The research project FOOTT PRINTTS (Focus on Teacher Training: Practical
Guidelines for In-Service Teacher Trainers) was submitted and approved within the
Erasmus+ framework and is therefore co-funded by the European Union. The project
involves both public organizations and private institutions specializing in teacher
training. Participating organizations include the Arnsberg District Government
(Germany), the University College of Teacher Education Vienna (Austria),
21Knowledge (Portugal), the University of Rzeszéw (Poland), EIESP (France),
Educom+ (Greece) and Bern og Unge Aalborg (Denmark).

Following an extensive literature review conducted by the European Institute for
Education and Social Policy (EIESP) in Paris, a quantitative study was implemented,
yielding 5,171 fully completed questionnaires. Building on these findings, a third
research phase involved qualitative inquiry through expert interviews in Austria,
Germany, Poland, Denmark, Portugal and Greece. For more information, visit the
project’s homepage: https://foottprintts.eu/.

As part of the FOOTT PRINTTS research project, it was possible to obtain the
following results from the qualitative research focusing on group discussions,
informal exchange and cooperative learning [1]:

Group discussions and informal exchange. The experts surveyed expressed
different opinions on group discussions and informal exchange in the context of
further training. While some interviewees consider the exchange and discussions to
be very valuable, rounds of introductions, especially in shorter training formats, are
perceived as disturbing and irrelevant, as you only see each other for a short time and
the experiences of the other participants are not always relevant for the training
[E106: 87-89, 188]. Having space for discussion and conversation with other training
participants is considered important [R248: 145, 523]. The exchange is perceived as
particularly intensive and profitable when it takes place in presence, as the
participants get in touch differently than with training courses in online format. There
are distractions and discussion is very little in online training, with participants often
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just exchanging "question, answer, question, answer" [Y164: 164-165, 169-172]
[T214: 98, 197-198]. Sharing in online breakout sessions is less communicative due
to the static classroom environment and engaging in discussions and establishing
relationships is more difficult than in person due to the lack of eye contact, for
example [T214: 192-194] [R248: 577-579] [K115: 25, 49] [F238: 222-224, 231-235].
It highlights that sharing ideas and challenges with other educators is very beneficial,
especially in face-to-face sessions, as new ideas can be collected, new insights can be
gained, and experiences can be shared, leading to mutual motivation [E106: 87-89,
219-220] [T214: 59, 98] [K115: 35]. The quality of the moderation and the ability of
the trainers or moderators of training events to use the participants' prior knowledge
as a resource and to perceive their needs are also decisive in order to promote "good
discussion and reflective, practice-oriented learning"” [K115: 53] [F238: 846-847].

It is also mentioned that hospitality elements such as coffee breaks and meals
increase the comfort of participants in training courses and promote informal learning
[J165:10]. One interviewee ironically remarks that teachers are extremely frugal and
that the offer of coffee is sometimes already reported as a success of the training,
because otherwise they never get coffee [Q206: 304]. This suggests that even small
gestures of appreciation and the opportunity to take a break can increase satisfaction.
The informal exchange, which takes place during lunch breaks or shorter breaks, for
example, is highlighted as important for socialization and getting to know the
practices of other schools. The opportunity to exchange ideas with colleagues and
build networks is cited as a significant advantage of face-to-face events, as it is
possible, for example, to learn more about the work of other colleagues participating
in the training after lunch [K115: 51].

In summary, conversations during breaks and informal exchanges are considered
valuable for socialization, knowledge sharing, and overall satisfaction of participants,
especially in face-to-face formats. Online formats make this type of interaction much
more difficult, which is perceived as a disadvantage. In training events, trainers or
moderators should create an environment that promotes informal exchange and
discussion by using interactive methods and taking into account the needs of the
participants.

Cooperation and learning from each other. The experts surveyed expressed a
wide range of opinions on cooperation and mutual learning in continuous
professional development. In general, the exchange in the context of training courses
Is perceived as extremely important and profitable, with face-to-face formats often
preferred to enable deeper interaction [T214: 59] [X251: 11] [Y164: 164-165] [Y215:
55]. It is emphasized that there is more and better cooperation in face-to-face events
and that personal contact is important in order to exchange information about the
work of other schools [K115: 51]. The exchange with colleagues is considered
extremely important in order to gain new ideas, share experiences and reflect on one's
own practice [T214: 58-59, 88-89] [E106: 54]. In order to gain a broader perspective
and to be able to integrate new approaches into one's own practice, the need to
exchange ideas, especially with colleagues from other countries, is emphasized
[K115: 17, 35]. The exchange of experiences between educators and the sharing of
materials is considered beneficial [E205: 8]. Face-to-face formats are experienced as
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more substantial than online formats, especially when it comes to exchange and
mutual benefit through cooperation [Y164: 164-165]. In training courses in online
format, it is perceived as difficult to connect with other participants and to have
discussions [R248: 569, 577-579]. Despite the preference for face-to-face formats,
training courses in online format are valued for their flexibility and accessibility, as
they give participating teachers the opportunity to express themselves, exchange
experiences and opinions and propose solutions, as well as share materials, regardless
of location and without the expense of travel time, for example in breakout rooms,
which is important in terms of time compatibility with the everyday life of teachers
[C108:6][Y164:163] [X251:101] [Y215:24, 356].

For cooperation within a college of an educational institution, it is advantageous
If several colleagues participate in the same training, as this makes it easier to apply
new knowledge in the educational institution and to implement changes there [R248:
240-242, 245, 282-287]. In addition, cooperation with the management of the
educational institution plays a major role; this can promote the possibility of
multiplying knowledge within the educational institution and support the exchange of
training content and materials learned, which is crucial for the implementation of
training content in everyday pedagogical life [T214: 258, 264]. In this context, it is
helpful if colleagues who have not taken part in the respective training courses are
open to new ideas and support their implementation [R248: 296-300, 305] [Y215:
159-160].

Despite the desire for cooperation, this can be hindered by a different mentality,
for example. If teachers prefer to work on their own, cooperation is made more
difficult [T237: 42]. In addition, cooperation is made more difficult if superiors do
not see the need for cooperation, which leads to separate work and no joint groups or
communities can be created [C108: 44]. Lack of time and the overload of teachers are
also frequently cited obstacles that make it difficult to participate in training courses
and consequently to collaborate [M229: 18] [R248: 398] [Y164: 93- 94] [Y215: 70-
71]. One interviewee expresses that they do not like to work in groups during training
courses because it is tiring after a hard day at school and you have to fit into a certain
role [E106: 205- 210, 214]. It is also mentioned that the time for the exchange and
multiplication of knowledge is often lacking in everyday school life, although this
would be desirable [Y215: 162-163].

In summary, cooperation and learning from each other are considered
indispensable for the professional development of teachers. While face-to-face
formats are valued for their intensive exchange with regard to the topic of
collaboration, online formats offer flexibility. Professional learning communities are
considered valuable by the experts surveyed to promote exchange, reflection and the
implementation of new content. However, the effective implementation of training
content requires not only the motivation of the individual, but also the support of the
staff and the management of the educational institution. However, challenges such as
lack of time must be overcome in order to realize the full potential of learning
communities [C108:44] [K115:17] [M229:18, 20] [Y164:164-165, 180-181, 187].

Conclusion. This study underscores the central importance of informal social
interaction in fostering effective professional development for teachers. Informal
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exchanges such as conversations during breaks were identified as essential for
socialization, knowledge sharing, and overall participant satisfaction, particularly
within face-to-face training environments. Their relative absence in online formats
represents a notable limitation, highlighting the need for facilitators to deliberately
design opportunities for interaction and dialogue when physical co-presence is not
possible.

Moreover, the findings reaffirm that collaborative learning and mutual support
constitute indispensable elements of teachers’ ongoing professional growth. While
in-person formats are especially valued for enabling intensive collaborative
engagement, online formats provide complementary benefits through increased
flexibility. Professional learning communities emerge as a particularly effective
structure for promoting sustained exchange, reflective practice, and the practical
implementation of new knowledge.

However, the successful transfer of training content into educational practice
depends not only on individual motivation but also on supportive organizational
conditions, including the engagement of colleagues and institutional leadership.
Persistent constraints — most notably limited time resources — continue to impede the
development of robust learning communities and must be addressed to fully leverage
their potential. Overall, these findings highlight the need for a balanced approach to
professional development that integrates opportunities for collaboration, reflection,
and institutional support across both face-to-face and digital learning contexts.
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The contemporary debate on sustainable development is closely intertwined with
the global challenges associated with climate change. A growing body of scientific
evidence demonstrates that ongoing climatic transformations are already exerting
substantial effects on ecological systems as well as on social and economic structures.
The Intergovernmental Panel on Climate Change emphasizes that rising global
temperatures, increasing frequencies of extreme weather events, and shifting
precipitation patterns are expected to have far-reaching consequences for ecosystems
and human livelihoods (IPCC, 2022). Among the most visible consequences are
Increasing water scarcity, accelerating desertification, flooding, and rising sea levels.
These developments disproportionately affect regions that already face significant
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socio-economic vulnerabilities. In addition, climate-induced environmental changes
are increasingly recognized as a contributing factor to migration dynamics,
particularly where livelihoods are undermined by the loss of agricultural productivity
or where entire settlement areas become uninhabitable (IPCC, 2022).

In response to these global developments, the United Nations adopted the 2030
Agenda for Sustainable Development in 2015. The agenda comprises 17 Sustainable
Development Goals (SDGs) that aim to integrate ecological sustainability, economic
development, and social justice within a comprehensive global framework. Within
this agenda, education is widely recognized as a key driver of societal transformation.
In particular, Goal 4 (“Quality Education’) underscores the importance of education
for sustainable development, with Target 4.7 explicitly calling for learners to acquire
the knowledge and competencies necessary to promote sustainable development
(UNESCO, 2020).

1. Sustainability Theories: Integrating Ecological, Economic, and Social
Dimensions

The conceptual foundations of contemporary sustainability discourse were
significantly shaped by the report Our Common Future published by the World
Commission on Environment and Development. The report famously defines
sustainable development as development that “meets the needs of the present without
compromising the ability of future generations to meet their own needs” (WCED,
1987).

Within  academic discourse, sustainable development is frequently
conceptualized through the three-pillar model of sustainability, which integrates
ecological, economic, and social dimensions. This model highlights that sustainable
development can only be achieved when environmental protection, economic
viability, and social equity are addressed simultaneously (Grunwald & Kopfmiiller,
2012). Ecological sustainability primarily concerns the preservation of natural
resources and the resilience of ecosystems. Economic sustainability refers to the
long-term stability and efficiency of economic systems, while social sustainability
encompasses issues such as equity, participation, and intergenerational justice.

In addition to this model, sustainability research often distinguishes between
weak and strong sustainability. Proponents of weak sustainability argue that natural
capital may, to some extent, be substituted by technological innovation or human-
made capital. By contrast, the concept of strong sustainability emphasizes the non-
substitutability of certain ecological resources and advocates their long-term
preservation as a prerequisite for sustainable development (Ott & Doring, 2011).

Together, these theoretical perspectives provide the normative and analytical
foundation for a wide range of political strategies and educational initiatives aimed at
fostering sustainable development.

2. UNESCO’s International Framework for Education for Sustainable
Development

The international promotion of Education for Sustainable Development has been
largely coordinated by UNESCO. A major milestone in this regard was the United
Nations Decade of Education for Sustainable Development (2005-2014), which
sought to embed the principles of sustainable development systematically within
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educational systems worldwide. Following the conclusion of the Decade, UNESCO
launched the Global Action Programme on Education for Sustainable Development
(2015-2019). This initiative aimed primarily at fostering structural transformation
within educational systems. Key priorities included the integration of sustainability
into educational policies, the professional development of educators, and the
promotion of transformative learning environments (UNESCO, 2015). Since 2020,
these efforts have been continued through the programme Education for Sustainable
Development: Towards Achieving the SDGs (ESD for 2030). Within this framework,
UNESCO emphasizes the transformative potential of education in addressing
complex global challenges. Educational processes are expected to empower learners
to critically engage with sustainability issues, adopt systemic perspectives, and
participate actively in shaping sustainable futures (UNESCO, 2020).

Consequently, Education for Sustainable Development is increasingly
conceptualized as a lifelong learning process that extends beyond the transmission of
knowledge to encompass the development of competencies such as critical thinking,
systems thinking, and responsible decision-making.

3. National Approaches to Education for Sustainable Development in
Germany

Germany is widely regarded as one of the countries that has institutionalized
Education for Sustainable Development relatively early within its national education
system. During the UN Decade of Education for Sustainable Development, national
implementation was largely coordinated by the German Commission for UNESCO.
Building on these experiences, the German Federal Government adopted the National
Action Plan on Education for Sustainable Development in 2017, with the objective of
embedding sustainability across all sectors of the education system.

A key conceptual framework within German ESD research is the notion of
“Gestaltungskompetenz” (shaping competence) developed by Gerhard de Haan. This
concept refers to the capacity of individuals to understand, critically reflect upon, and
actively shape processes of sustainable development (de Haan, 2008). Shaping
competence encompasses a range of interrelated abilities, including the capacity to
analyze complex problems from an interdisciplinary perspective, to participate in
democratic decision-making processes, and to reflect critically on one’s own values
and actions.

The German ESD strategy includes several major policy directions, such as the
integration of sustainability into curricula, the promotion of interdisciplinary learning
approaches, the development of sustainable learning environments, and the
strengthening of cooperation between educational institutions, industry, and civil
society. These measures aim to establish sustainability not merely as an additional
topic within the curriculum but as a guiding principle for the entire education system.

4. Sustainable Development in Vocational Education and Training: The
Workplace as a Learning Environment

In addition to school and higher education, vocational education and training
(VET) plays a crucial role in advancing sustainable development. VET systems are
responsible for preparing skilled workers who are capable of implementing
sustainable technologies and resource-efficient production processes.
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In Germany, this perspective has been developed within the framework of
Vocational Education and Training for Sustainable Development (VET-SD).
Research initiatives and pilot projects conducted by the Federal Institute for
Vocational Education and Training indicate that sustainability-related competencies
encompass ecological, economic, and social aspects of professional practice
(Kuhlmeier et al., 2014; Melzig et al., 2021).

Particular significance is attributed to the workplace as a learning environment.
Within the German dual training system, companies provide a central context for
experiential learning, where trainees encounter sustainability-related challenges
directly within real production and work processes. As a result, the development of
sustainable workplaces is increasingly regarded as a key component of vocational
competence development.

Research in vocational and business education has therefore begun to examine
how sustainability-related competencies can be systematically integrated into
vocational training. Studies conducted within the context of the UNESCO Chair on
TVET for the Future of Work at TU Dortmund University, for instance, explore the
integration of sustainability into vocational learning environments. Projects such as
Sustainable Training in the Construction and Social Sectors (NABASO) aim to
enhance the sustainability competencies of trainers and instructors and to develop
appropriate continuing education programmes (Busian et al., 2025).

5. Conclusion and Outlook

Despite the considerable number of international initiatives and national policy
programmes, as well as the growing body of research on Education for Sustainable
Development, significant challenges remain.

One of the central issues concerns the relationship between knowledge
acquisition and behavioural change. Educational research has long highlighted the
gap between cognitive understanding and actual behaviour. In the context of
sustainability education, this so-called “knowledge—action gap” becomes particularly
evident: awareness of environmental problems does not automatically translate into
sustainable behaviour. Similar dynamics can also be observed in other areas of public
education, such as health education related to smoking or alcohol consumption.

Against this backdrop, an important question arises regarding how educational
processes must be designed in order to facilitate meaningful behavioural change. One
possible approach lies in the stronger interdisciplinary integration of sustainability
across educational systems. Since sustainability challenges are inherently complex
and cross-cutting, educational structures that remain strictly organized along
disciplinary lines may prove insufficient for fostering the required competencies.

In this respect, vocational education offers particular potential. The dual VET
system combines theoretical learning with practical skills development and
workplace learning, thereby linking conceptual knowledge with real-world action.
Through project-based, work task-based and work-process-oriented learning
arrangements, sustainability challenges can be addressed directly within authentic
work contexts.

Nevertheless, further research and development are required, particularly with
regard to integrating sustainability competencies into the professional development of

146



trainers, instructors and teachers. As key multipliers within vocational education
systems, they play a crucial role in embedding sustainability principles in everyday
training practices.

Finally, the interdisciplinary integration of sustainability across educational

systems remains an ongoing challenge, especially in light of the persistent
disciplinary organization of many educational sectors.
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Problem Statement. The spread of globalization trends in society and progress

in the field of intercultural dialogue have made the study of linguocultural nuances of
interaction increasingly urgent. Each nation possesses a unique worldview and
linguistic picture of the world, which is inevitably reflected in speech. A significant
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number of specific features characteristic of the speech etiquette of different peoples
can be observed. In this regard, identifying the key components of communication in
the context of intercultural interaction emerges as a timely and priority task [1].
Intercultural communication studies the specifics of information exchange between
representatives of different nations, peoples, ethnic groups, and languages within one
country or at the level of international communication. [2, c. 22]. It is indisputable
that intercultural communication is a complex and multifaceted phenomenon that
encompasses various directions and forms of interaction between individuals, groups,
and states belonging to different cultures [4, c.5]. National borders are becoming
increasingly blurred; therefore, professionalism and competitiveness are determined
not only by the level of language proficiency but also by the ability to cooperate and
interact effectively with representatives of different cultures within communicative
frameworks and the sphere of international communication [3, ¢.192]. Modern
linguistic studies emphasize that productive communication goes beyond mere
knowledge and application of language norms and adherence to grammatical
correctness in speech. It also involves a comprehensive understanding of
linguocultural requirements that shape speakers’ behavior depending on cultural
contexts, as well as the ability to adjust one’s communicative approaches in
accordance with these requirements [1].

Objectives. The primary objective of this study is to identify and compare the
communicative behavioral models embedded in the linguocultural space of English-
speaking, German-speaking, and Ukrainian-speaking communities. To achieve this
aim, the following tasks are outlined: to delineate the theoretical foundations for
studying communicative behavior from a linguocultural perspective; to formulate the
conceptual framework for examining communication styles in interaction with the
linguocultural context; to conduct a thorough analysis of the specific features of
communicative models in each of the studied communities; to identify the common
and distinctive characteristics of linguocultural archetypes; and to assess the practical
significance of the findings for the process of intercultural interaction and the work of
translators.

Methods. The methodological foundation of this study is based on a
combination of descriptive, comparative, linguocultural, and pragmatic methods of
analysis. The descriptive method allows for detailed recording and characterization of
speech phenomena in their natural functional environment; the comparative method
helps to identify similarities and differences in the structure and functioning of
communicative models across different cultures; the linguocultural method
investigates cultural codes, values, and social norms that shape speech behavior; and
the pragmatic method analyzes speech acts in terms of their effectiveness and
communicative purpose. This combination of methods ensures a comprehensive
study of linguocultural models and allows communicative behavior to be considered
as an interaction of linguistic, cultural, and social factors. The research material
consisted of typical speech situations—qgreetings, requests, refusals, and apologies—
that function in contemporary English-speaking, German-speaking, and Ukrainian-
speaking communicative spaces. The analysis was conducted with reference to the
principles of intercultural pragmatics and the theory of speech strategies [8], allowing
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communicative acts to be viewed not merely as linguistic units, but as culturally
determined actions aimed at achieving specific social and communicative goals.

Results. The analysis shows that English conversational style is marked by a
pronounced tendency toward politeness, the use of indirect ways of expressing ideas,
and the aim of maintaining social harmony. These features are shaped by cultural
values that emphasize individual rights, tolerance, and conflict avoidance. In
communication among English speakers, the indirect approach is typically
implemented through the use of modal verbs, softening expressions (euphemisms),
and deliberate strategies for mitigating statements. This allows interlocutors to
achieve mutual understanding without violating accepted social norms or provoking
conflict during interaction [6].

The German-speaking model of communicative behavior is characterized by
directness, clear logical structure, and strict adherence to speech rules. This aligns
closely with the cultural priorities deeply rooted in this society: rational thinking,
orderliness, and precision. Within German-speaking contexts, a clear and
straightforward manner of expression is seen as a reflection of competence and
professionalism, whereas ignoring established linguistic etiquette can lead to
misunderstandings and diminish the perceived importance of what is said. The
emphasis on well-reasoned arguments, logical structuring of information, and clarity
of speech ensures the effective achievement of communicative goals in various social
and professional settings [7].

Communication in Ukrainian is characterized by a higher level of emotionality
and expressiveness, a strong emphasis on close interpersonal connections, and the
maintenance of emotional contact. These features are shaped by the collectivist
aspects of the national linguistic worldview, traditions of verbal warmth, and
readiness for empathy. This is reflected in the use of emotionally charged words,
addressing others by name or using diminutive and affectionate forms, as well as
adherence to established conversational norms. Such cultural factors contribute to the
creation of a communicative environment where not only the transmission of
information but also the establishment of trusting and socially significant
relationships is important [5].

A comparative analysis of linguocultural models of communicative behavior
revealed common features, such as the presence of established speech formulas and
communicative scripts, as well as key differences in the ways politeness, directness,
and social distance are expressed. These differences often serve as sources of
intercultural communicative misunderstandings [9].

Conclusions. The conclusions of the study indicate that linguocultural patterns
of modeling communicative interaction play a key role in ensuring productive
intercultural communication. Future research directions may focus on the study of
communication styles in digital discourse and in professional intercultural dialogue.
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Die Globalisierung sowie die zunehmende Integration europdischer
Bildungssysteme haben zur Entstehung eines gemeinsamen FEuropéischen
Hochschulraums gefiihrt. Dieser Prozess ist eng mit der Internationalisierung der
Hochschulbildung verbunden und zielt darauf ab, die Zusammenarbeit zwischen
Universititen verschiedener Lander zu stirken sowie die Mobilitdt von Studierenden
und Lehrenden zu fordern.

In diesem Kontext gewinnt die interkulturelle Kommunikation zunehmend an
Bedeutung. Sie ermoglicht eine effektive Interaktion zwischen Vertreterinnen und
Vertretern verschiedener kultureller und sprachlicher Gemeinschaften und tragt zur
Entwicklung eines offenen und inklusiven akademischen Umfelds bei. Gleichzeitig
wird interkulturelle Kommunikation als eine zentrale Kompetenz betrachtet, die fiir
die erfolgreiche Teilnahme an internationalen akademischen und beruflichen
Aktivititen erforderlich ist [3].

Fir ukrainische Universititen ist die Entwicklung interkultureller
Kommunikationskompetenzen von besonderer Relevanz. Die Integration in den
Europdischen Hochschulraum erfordert nicht nur strukturelle Reformen im
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Bildungssystem, sondern auch die Forderung interkultureller Kompetenzen bei
Studierenden und Lehrenden. Diese Kompetenzen ermdglichen eine erfolgreiche
Teilnahme an internationalen Bildungsprogrammen sowie eine effektive
Zusammenarbeit mit internationalen Partnern.

Interkulturelle Kommunikation ist ein interdisziplindres Forschungsfeld, das sich
mit Kommunikationsprozessen zwischen Menschen aus unterschiedlichen kulturellen
Kontexten beschiftigt. Sie umfasst nicht nur sprachliche Aspekte, sondern auch
kulturelle Normen, Werte, Kommunikationsstile und soziale Praktiken. Ein zentraler
Begriff in diesem Zusammenhang ist die interkulturelle Kompetenz, die als Fahigkeit
verstanden wird, effektiv und angemessen mit Menschen aus verschiedenen
kulturellen Hintergriinden zu kommunizieren und zu interagieren [1]. Diese
Kompetenz umfasst mehrere Dimensionen, darunter kulturelles Wissen,
kommunikative Féhigkeiten sowie FEinstellungen wie Offenheit, Toleranz und
Empathie. Im Kontext der Hochschulbildung gewinnt die Entwicklung
interkultureller Kompetenz zunehmend an Bedeutung. Moderne Universititen
bereiten Studierende auf eine globalisierte Arbeitswelt vor, in der interkulturelle
Zusammenarbeit eine zentrale Rolle spielt. Daher miissen Studierende nicht nur
fachliche Kenntnisse erwerben, sondern auch in der Lage sein, mit Menschen aus
unterschiedlichen kulturellen Kontexten effektiv zu kommunizieren.

Ein wichtiger Mechanismus zur Forderung interkultureller Kompetenzen ist die
akademische = Mobilitdt.  Internationale = Austauschprogramme  ermoglichen
Studierenden und Lehrenden, Erfahrungen in unterschiedlichen kulturellen und
akademischen Kontexten ~ zu  sammeln  und  ihre  interkulturellen
Kommunikationsfahigkeiten —weiterzuentwickeln. Dariiber hinaus tragt die
interkulturelle Kommunikation zur Foérderung gegenseitigen Verstindnisses und
kultureller Sensibilitiat bei. Sie unterstiitzt die Entwicklung eines multikulturellen
akademischen Umfelds, in dem kulturelle Vielfalt als Ressource betrachtet wird [2].
Trotz der wachsenden Bedeutung interkultureller Kommunikation stehen ukrainische
Universitdten vor mehreren Herausforderungen bei ihrer Entwicklung. Eine der
wichtigsten  Herausforderungen  stellt die  Sprachbarriere  dar.  Obwohl
Fremdsprachenkenntnisse zunehmend gefordert werden, verfligen viele Studierende
und Lehrende noch nicht iiber ausreichende Sprachkompetenzen, um aktiv an
internationalen akademischen Aktivitaten teilzunehmen.

Ein weiteres Problem ist die unzureichende Integration interkultureller Inhalte in
die Studienprogramme. In vielen Féllen wird interkulturelle Kommunikation
ausschlieBlich im Kontext des Fremdsprachenunterrichts behandelt. Moderne
Bildungsansitze betonen jedoch die Notwendigkeit, interkulturelle Kompetenzen als
integralen Bestandteil verschiedener Studienrichtungen zu entwickeln [3].

Dariiber hinaus stellen organisatorische und institutionelle Faktoren eine
Herausforderung fiir die Entwicklung internationaler Kooperationen dar.
Internationale Bildungsprogramme, Forschungsprojekte und Mobilititsinitiativen
erfordern eine angemessene institutionelle Unterstiitzung sowie entsprechende
finanzielle Ressourcen.

Ein weiterer wichtiger Aspekt betrifft kulturelle Unterschiede und mogliche
stereotype Wahrnehmungen, die die Effektivitit interkultureller Kommunikation
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beeinflussen kénnen. Studien zeigen, dass mangelnde interkulturelle Sensibilitit zu
Missverstindnissen und Kommunikationsproblemen fiihren kann [4].

Trotz dieser Herausforderungen eroffnet die europdische Integration neue
Moglichkeiten fiir die Entwicklung interkultureller Kommunikation an ukrainischen
Universitéten.

Ein wichtiger Ansatz besteht in der Integration interkultureller Inhalte in die
Studienprogramme. Dies kann durch spezielle Lehrveranstaltungen zur
interkulturellen Kommunikation sowie durch die Integration internationaler Themen
in verschiedene Studienrichtungen erfolgen. Ein weiterer bedeutender Faktor ist die
Forderung der akademischen Mobilitdt. Internationale Austauschprogramme
ermoglichen es Studierenden und Lehrenden, praktische Erfahrungen im
internationalen akademischen Umfeld zu sammeln und ihre interkulturellen
Kompetenzen zu erweitern. Dariiber hinaus spielen digitale Technologien eine
zunehmend wichtige Rolle bei der Forderung interkultureller Kommunikation.
Virtuelle Austauschprogramme, internationale Online-Seminare sowie digitale
Lernplattformen schaffen neue Moglichkeiten fiir die Zusammenarbeit zwischen
Studierenden und Wissenschaftlern aus verschiedenen Landern [4].

SchlieBlich ist auch die Entwicklung eines multikulturellen akademischen
Umfelds von groBer Bedeutung. Universititen koénnen interkulturelle
Kommunikation fordern, indem sie internationale Studierende unterstiitzen,
internationale  kulturelle  Veranstaltungen  organisieren und  strategische
Partnerschaften mit auslandischen Universititen entwickeln.

Zusammenfassend ldsst sich feststellen, dass interkulturelle Kommunikation eine
zentrale Rolle in der modernen Hochschulbildung spielt, insbesondere im Kontext der
europdischen Integration. Sie trdgt zur Entwicklung interkultureller Kompetenzen,
zur Forderung internationaler Kooperation sowie zur Verbesserung der Qualitit der
Hochschulbildung bei. Fiir ukrainische Universititen stellt die Forderung
interkultureller Kommunikation eine wichtige Voraussetzung fiir eine erfolgreiche
Integration in den Europdischen Hochschulraum dar. Dies erfordert eine
Modernisierung der Studienprogramme, eine Verbesserung der
Fremdsprachenausbildung sowie eine intensivere Forderung akademischer Mobilitit.

Weitere wissenschaftliche Untersuchungen sollten sich auf die Entwicklung
innovativer padagogischer Strategien zur Forderung interkultureller Kompetenzen
konzentrieren sowie auf die Analyse erfolgreicher internationaler Erfahrungen im
Bereich der Internationalisierung der Hochschulbildung.
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CEKIIA 4. METOAUKA BUKJIAJIAHHSA IHO3EMHUX MOB
AREA 4. FOREIGN LANGUAGE TEACHING METHODOLOGY

IPUHA BEUTEP

TEPHOIIJIbCHKWI HALIIOHAJIbBHUI ITEJATOI'TYHNM YHIBEPCUTET IMEHI
BOJIOJUMUPA THATIOKA, TEPHOIILJIb, YKPAIHA

BEJIMKI MOBHI MOJIEJI SIK IHHOBAIIIMHUH 3ACIB
®OPMYBAHHS JEKCUYHOI KOMIETEHTHOCTI 3 IPYT Ol
THO3EMHOI MOBH Y MAUBYTHIX YUUTEJIIB

PozButok TexHomorii mry4yHoro intenaekty (II) cyTreBo BIUIMHYB Ha METOIU
Ta TPUMOMHM HABUYaHHS 1HO3EMHHUX MOB, 30KpeMa Ha 3aCBO€HHS 1HIIOMOBHOIO
JekcuuHoro Matepiany. Bemuki mMoBHi Mozeni (BMM, a6o LLMSs Bix anrn. large
language models) — iHHOBaIiiHI IHCTPYMEHTH, SIKI MOXYTh IOKPAIIUTH IPOIEC
(dhopMyBaHHS JIEKCUYHOI KOMIIETEHTHOCTI Y MalOyTHIX YYUTENIB 1HO3EMHUX MOB.

BMM cranu TpaHchopMaiiiiHuM I1HCTPYMEHTOM Yy Cy4YacHiii MOBHIM OCBITI,
MPOTIOHYIOYN IIMHUPOKUHA CIEKTP (PYHKIIOHATHPHUX MOJIHBOCTEH IS IiIATPUMKH
PO3BUTKY JIGKCUYHOI KOMIIETEHTHOCTI. J[JI1 CTYyACHTIB, YHEIO TMEPIIOK 1HO3EMHOIO
MOBOIO € HIMEIbKa, BHBUECHHS aHTJIMCHKOI MOBH MICJIS HIMEIBLKOI NOB'A3aHe 3
MEBHUMH TPYAHOIIAMHU, OCKIUJIBKH OITAaHYBAaHHIO JPYroi 1HO3EMHOI MOBH MOXKE
3aBaJUTA MOBHA 1HTEp(EpeHIlis, KOJIM 3HAHHSA OJIHIEI MOBM BIUIMBAaE Ha
BUKOpPUCTaHHS 1HIIOI. [leii MIXXMOBHHMI BIUIMB MOXE BIUIMBAaTU Ha aKTUBHUM
CJIOBHMKOBHUH 3arac, 1HOJI CHPHSIIOYM HABYAHHIO (TIO3UTHBHUN MEPEHOC), a 1HOII
MEePELIKO/KAYN oMy (HeraTuBHHU mniepeHoc). IIpore, BapTo 3a3HAYUTH, W10
MDKMOBHUM BIUIUB PiJIKO OyBa€ MOBHICTIO MO3UTUBHUM a00 MOBHICTIO HETATUBHUM, a
fioro Hacmiaku € ckinaaauMu [3, ¢. 99 — 100]. BMM HanaroTh 104aTKOB1 MOXKIHBOCTI
MPaKTUKYBAaTH AHTIINACHKY MOBY, MIHIMI3yIOUM MOBHY iHTepQEpeHIlilo Ta poOJsiTh
mpoilec HaBYaHHS OUTBII MEPCOHATI30BAHUM, 1HTEPAKTUBHUM Ta €(EeKTUBHUM [2, C.
8]. Texnonorii IIII matoTe OaraTo mepesar, sKi MOXYTh ONTHUMI3yBaTH poOOTYy BCIX
YYAaCHHKIB OCBITHBOTO Mpoliecy. Lle BKirovae: nepcoHani3amio OCBITHBOTO MPOLECY
CTYICHTIB, MOXJIMBICTb MOJCIIOBaHHS I1HAWBIAyaJbHUX IUIAHIB, aJaNTalliio
MarepialliB 10 TMOTPeO Ta piBHSA KOXKHOTO CTYAEHTA, MUTTEBUM 3BOPOTHUM 3B'S30K,
110 JIOTIOMAarae KOHTPOJIFOBATH HAaBYAIILHUI Tporpec 3100yBadiB ocsity [1, ¢. 5 — 6].
Bci nepeniueni Buie (akTOpu COPUSITUMYTh JOCSTHEHHIO KpallUX aKaIeMIdYHUX
pe3yJbTaTIB CTyACHTaMHU.

Opnak, ICHye TakOX 3aHETMOKOEHHS, 30KpeMa CTOCOBHO TIOTIPIICHHS
KPUTUYHOTO Ta QHAIITHYHOTO MHUCIEHHS CTYACHTIB, PU3UKY IUIariaty, 3HMKCHHS
SKOCT1 HaBYaHHS Ta MOTEHIIIWHOI 3arpo3u 3aMiHU BUUTENIB MITYYHUM IHTEICKTOM
[2,c. 11; 4]. HempaBuibHe BHUKOPHUCTaHHS IHTEICKTYAJIbHUX CHCTEM 301JIbIIyE
MO>KJIUBICTh BUKOPHUCTAHHS 4y»0i poOOTH 0€3 HaJeKHOro UTYBaHHA a00 BUIAHHS
TekcTy, 3renepoBanoro 111, 3a cBiii Bnacuutii [5, ¢. 95 — 97]. binbme toro, 1 Hikom
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HE 3MO’K€ MOBHICTIO 3aMIHUTH BUHUTENA, a/K€ B MPOIECi HaBYAHHS HEOOXITHOIO €
B3a€EMO/IIA «IIOAMHA-IIOANHAY, a A1 (OpMyBaHHS IHIIOMOBHOI KOMIETEHTHOCTI,
30KpeMa JIEKCUYHOI, CTYJCHTH ITOBUHHI BMITH BUIBHO CIIJKYBAaTHCS 3 I1HIIUMH
JIOJIbMU Y P13HUX JKUTTEBUX CUTYAIIISX.

[IpoananizyBaBIIM TepeBard Ta HEAOJIKM BUKopucTaHHs BMM y HaBuaHHI
1HO3EMHHUX MOB 3arajioM, MM BHCYBA€MO TiNOTE3y, IO iX 3aCTOCYBaHHS Yy Mpolieci
(dbopMyBaHHS JIEKCUYHOI KOMIIETEHTHOCTI CTYJEHTIB MOK€ 3HAYyHO TOKPAIIUTU
pe3ynbTaTH Ta 3pOOUTH HABUAIBHUHN MPOIEC OUIBIN 3aXOIIMBUAM IS 3100yBadiB
ocBiti 21 cromitra. J{ns miaTBepaKeHHs 1€l rinote3u, Mu po3riasuynu BMM, sxi,
3a pe3ysbTaTaMH TPOBEICHOTO HAMHU OMUTYBaHHS 1 Oecih 31 CTyIeHTaMH, BOHH
BHKOPHUCTOBYIOTh Halvactime, a came ChatGPT, Copilot, Gemini, LLaMA, Mistral
Al.

3 METOIMYHOI TOYKH 30pYy 1€ BEJIMKI MOBHI MOJENi, 3JaTHI T'€HEpyBaTu i
nepedpa3oByBaTH TEKCTHU, MITOMPATH KOHTEKCTHI MPUKIAAM IO HOBOI JIEKCHUKH,
CTBOpIOBATH TJlocapli, J0OMpaTHd KOJIOKalli, TOSACHIOBaTH 3HAYEHHS 4epe3
BU3HAYCHHS, CUHOHIMIIO W MPOTHUCTABIICHHS, & TAaKOX MPOJYKYBaTH Pi3HOPIBHEBI
BIIPABU Ha 3allOBHEHHS IMPOITYCKiB, TpaHchopmailii, MHOKUHHUI BUOIp, 3aBAaHHS Ha
PO3YyMIHHS 1 HaJaBaTH MUTTEBUN 3BOPOTHHUM 3B’S30K 13 MiJKa3KaMHU Ta KOPEKIIIEIO
noMmwIoK. Takoxk, aHamI3ylouu pe3yibTaTH 3700yBadiB OCBITH, JJi BUSBIICHHS
3aKOHOMipHOCTEN mnoMuwiIoK BMM mponoHyioTh KOpUTYBajdbHI BKa3iBKH, IO €
0Cc00HMBO €()EKTUBHO AJI 3MEHILIEHHS MI)XMOBHOT'O BIUIUBY 3 OOKY HIMEI[bKOi MOBH.
HaBuanHs Ha OCHOBI KOHTEKCTyajdi3allli — II¢ 1€ OJHa CIUIbHAa MOKJIUBICTb,
OCKUJTBKM Il MOJENl MOXYTh BOYJIOBYBaTH JIEKCHYHI €JIEMEHTH Ta IpaMaTH4HI
CTPYKTYpM B aBTEHTUYHI a00 HaIIBaBTEHTUYHI KOHTEKCTH, MOKpAIlylOuu
3armaM’sITOBYBaHHS Ta MPAKTUYHE BUKOPHCTAHHS HOBHUX CJIiB. YCi PO3TJSHYTI HaMu
BMM 1103BOJISAIOTE IEPCOHATIZYBATH, KOHTPOJIIOBATH MPOTPEC CTYJAEHTA Ta MOXKYTh
MIATPUMYBATH JU(EpeHIiaiio, TOCTYIIOBO BapilOOUM CKIIATHICTh, OOCAT Ta TeMIl,
JIOTIOMaraTd OpraHI3yBaTH TIOBTOPEHHS ¢ 3aKpIIUIEHHS HOBOTO 1HIIIOMOBHOTO
JekcuuHoro wmarepiany. Takoxk, neski mogmeni (Gemini, LLaMA) BriouaroTh
MYJIBTUMOJIAJIbHY TIATPUMKY, MOEIHYIOUM TEKCT 3 BI3yAIbHHUMH €JIEMEHTAMU IS
CTBOPEHHSI aCOI[IaTUBHUX 3aB’S3KIB MK JIEKCHUYHUMH OJMHHIISIMHU, IO CIPHUSE
Kpamomy posyminHio. OkpiM 11poro, i BMM cnpusitors opMyBaHHIO JTEKCHUYHOT
KOMIIETEHTHOCTI 4Y€pe3 CTBOPEHHS PEATICTUYHUX KOMYHIKATUBHUX CHUTYaIlil, M0
poOUTh iX NPUIATHUMHU SK JUIsl ayJAUTOPHOI pOOOTH, Tak 1 ISl CaMOCTIMHOIO
HABYaHHS.

Boanouac, ixHI BIAMIHHOCTI MpOSIBISIOTBCS — Hacammepen y  ¢opmari
BUKOPUCTAHHS, CTYIIEHI KOHTPOJIO i IHTErpaiisx, 1o npsMo BIUIMBAE HA METOANYHI
npuiiomn HaB4aHHs Jekcuku. ChatGPT i Gemini Haiivacrinie mpamoOlTh SK
yVHIBEpCaJbHI M1aJIOTOBI ThIOTOPU. BOHM CWIIBHI y MIATPUMII HABYaHHS 4epes
B3aemoito (scaffolding), a came: mosicHeHHsS TTOMUIIOK, BEJCHHS CTyJAEHTa KPOK 3a
KPOKOM, CTBOPEHHSI PI3HOXAHPOBUX KOHTEKCTIB Ta KOMYHIKATHBHUX CHUTYaIIii.
Onnak, BMM MoxyTh maBaTi Oi1bII BapiaTUBHI BIAMOBIAl, TOMY BUMAararTh YiTKHX
IHCTpYKIiiE Ta KpuTepiiB. Y cBowo uepry, Gemini cioig BHOKPEMHUTH SK
MynpTUMOaIbHy BMM, 31aTHy mo€aHyBaTH TEKCT, 300pa)K€HHS Ta MY3HUKY Jis
CTBOPCHHSI IHTEPAKTHBHUX CHUMYJISIINA, CHTYaTUBHHX BIIPaB Ta Bi3yaJIbHOTO
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M1AKPITUIEHHS, 0 0COOIMBO KOPUCHO IS CTYACHTIB, SIKI Kpalle 3amam’ ITOBYIOTh Ta
PO3YMIIOTh MaTepiajl OMUPAIOYMCh Ha KOHTEKCTyalbHI a00 Bi3yalibH1 IIIJKa3KH.
Copilot MmeToauYHO IOIIILHO BUKOPHUCTOBYBATH y POJIi AaCUCTEHTA IIiJ 4ac poOOTH 3
JOKYMEHTaMHU, MPE3CHTAllIsIMU Ta HOTaTKaMu, TOMY Haiikpamie st BMM migxonuts
HE CTUIBKMA JUIsi TPEHYBaHHs JIGKCMKUA $IK TakKoi, CKUIbKM JJisi ii 3aCTOCYBaHHS.
Hampuknan, mig 4Yac CTBOPEHHS rjiocapiiB 70 KOHCIIEKTIB, peJaryBaHHs
TepMiHoJIOT1i, yHi(ikamii G(OopMyIlIIOBaHb, IIJATOTOBKM METOJMYHHMX MaTepiaiib.
Mistral Al i LLaMA wgacrime po3risigaroTh SK MOJCIHI, SKi MOXHa PO3ropTaTH
JIOKaJIbHO a00 HaJlalTOBYBAaTH IIiJI KOHKPETHY MpOrpaMmy, TOMY iXHI KJIIOYOBI
repeBard y HaBYaHHI 1HIIIOMOBHOI JIGKCHKH — KEpPOBaHICTh 1 craHmaptusamis. Lli
BMM HamamTh MOXIWBICTh 3a7aBaTH €AWHI INIa0JOHW BMpPaB Mia MOTPIOHMIA
JEKCUYHUIA MIHIMYM, MIATPUMYBATH MPUBATHICTh JAHUX 1 CTBOPIOBATU BEJIMKI OaHKH
3aBJlaHb 13 MPOTHO30BAHOIO CTPYKTyporo. [IpoTe, i1HTEpaKTUBHICTh Ta MeAaroriyHa
IJIABHICTH JTIAJIOTy MOXYTh 3ajIeXkKaTH BiJl KOHKPETHOI peajizallii IeBHUX 3aBAaHb Ha
3aHATTSX. OTKe, CHUIbHO BOHU [IalOTh 1HCTPYMEHTapiid JJis CeMaHTHU3allli,
TPEHYBaHHS ¥ KOHTPOJIIO JICKCUKH, alie BIAPIZHAIOTHCS THM, JI€ 1 SIK Halle(eKTUBHIIIE
BOHU MOXXYTb OyTH BUKOPHUCTAHI.

[TincymoByrouM, MOKHa CKa3aTH, IO 3a YMOBHU CBIJJOMOTO, MPOJYMAaHOTO Ta
HajexxHoro Bukopucranusa LI ta BMM, npaBuibHO chopMynbOBaHUX 3aBAaHb Ta
KOHTPOJIbOBAHOTO MPOIIECY Il TEXHOJOTIi HE 3aBJal0Th HISKOI IIKOJU, a HAaBIAKU
JIOTIOMAraroTh MOKPAITATH HaBUYAaHHS Ta BUBUCHHS 1HO3EMHHX MOB 1 BUBECTH MOTO Ha
AKICHO HOBHMH piBE€Hb. AJANTUBHI BOPABU Ta KOHTEKCTYyall30BaHUA KOHTEHT
MOKPAIIYyIOTh 3allaM’ SITOBYBAHHS T4 PO3YMIHHS HOBOI JIEKCUKH, a 3BOPOTHHUI 3B’ 130K
y PEeXHMI peaJbHOTO 4Yacy Ta TMepCOHaTI30BaHl PEKOMEH[allli 3MEHIIYIOTh IPOsB
MIDDKMOBHO1 1HTep(epeHLli BiJ paHille BUBYEHOI HIMELUbKOi MOBU. CHUTyaTHBHI,
IHTEPaKTUBHI Ta MYJBTHUMOJIAJbHI BIPABU MIJBUILYIOTh 3TYYEHICTh Ta MOTHUBALIIO
CTYJICHTIB JIO BUBYEHHSI 1HO3EMHHX MOB 3arajioM. Kpim Toro, (pyHKIIIOHAIBHICTD,
OpIEHTOBaHAa Ha BUKIAJaya, CIPHUAE KpalioMy IUIAaHYBaHHIO 3aHSTh, CTBOPEHHIO
METOJMYHUX PO3POOOK Ta ajamnraiii HaB4YaidbHOi mporpamu. Tox, obuparouu Ta
noenHyoun pizHi BMM Ha OCHOBI iXHIX YHIKaJIbHUX CHJIBHHUX CTOPIH, BHKJaaadl
MOXXYTh PO3pOOJIATH HACHUYEHI, THYYKi Ta €()EeKTUBHI HaBUYaJbHI MaTepiaiu, sKi
ONTHUMI3YIOTh TIpoiiec POPMyBaHHS JEKCUYHOT KOMIIETEHTHOCTI MaOyTHIX YIUTEINIB.
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JIIVITAHA BIJIOI'OPKA

3AXIJJHOYKPAIHChKUI HALIIOHAJIbHWI YHIBEPCUTET,
TEPHOIIJIb, VKPATHA

IHTEPAKTHUBHI METO/I1 HABUYAHHS AIjIFﬂIﬁC[?KOi MOBH
Y KOHTEKCTI MOJEPHI3AIII BUIIO1
PLIOJOI'TYHOI OCBITH

MopepHizaiiss  Bumoi  (GUIONOTIYHOT  OCBITM  3YMOBIIIOE  HEOOXI1JIHICTh
MEPEOCMUCIICHHST TPAJMIIINHUX METOJIB [0 HaBUaHHS AaHIJIINCBKOI MOBHU Ta
BIIPOBA/KEHHS 1HTEPAKTUBHUX METOJIB, OPIEHTOBAHUX Ha MPOdeciiiHy MIArOTOBKY
MaOyTHIX (GUIONOriB. Y I[bOMY KOHTEKCTI OCOOJIMBOI aKTyaJIbHOCTI HaOyBae
1HTerpallisi aHATITHYHUX, JUCKYCIHHUX 1 TU(PPOBUX IHCTPYMEHTIB, 110 3a0€3MEeUyIOTh
dbopMyBaHHS JIEKCUYHOI, KOMYHIKATUBHOI Ta JOCIHIJHUIBKOI KOMIETEHTHOCTEH.
3a3HadyeHe 3yMOBIIOE TMOTPEOY TEOPETHUYHOrO OOTPYHTYBAHHS ¥ MPAKTUYHOI
ampoOariii 1HTepaKTUBHUX CTpaTeriii HaBYaHHSA AHMINCHKOI MOBHU MPO(deciiiHOTO
CIpsIMyBaHHS.

VY mporieci 3aCBOEHHSI aHTIIIMCHKOT MOBU TPOBITHOI METOI0 3aCTOCYBAHHS
IHTEpaKTUBHMX METOJIB HAaBYaHHS € CTBOPEHHS TMEAaroriyHuX YMOB, IO
CTUMYJIOIOTh MpoOJeMHEe OOTOBOPEHHS Ta apryMEHTOBAaHE BiJCTOIOBAHHS BJIACHOI
no3uuii. 3a TakuX YMOB 3a0€3MEeUyeThCS LIJIECHPSIMOBAaHA B3AEMOJIS  MIX
BUKJIanayeM 1 3700yBayaMu  BHIIOI  OCBITH, CHOpsIMOBaHAa Ha  PO3BHUTOK
IHTEJEKTyaJIbHOTO Ta TBOPYOrO TOTEHILialy, (OpMyBaHHS KOMYHIKaTHBHOL
KOMITETEHTHOCTI ¥ CTIMKO1 ITO3UTHBHOT MOTHBAIII1 0 BUBYEHHS MoBH [1, c. 309].

3 ommamy Ha MOJEpHI3aIlil0 BHUIIOI (DUIOJOTIYHOI OCBITH JOIIIBHUM €
pPO3IIMPEHHS. (PYHKIIOHATY I1HTEPAaKTUBHUX METOJIB y HAamNpsMKy HaBYaHHSA
aHTIIACHKOT MOBU  TPOQEciiHOTO  CHpsIMyBaHHS.  30Kpema, MPOIMOHYETHCS
BIPOBA/KCHHS AHAIITUKO-TUCKYCIMHUX (POPMATIB, IO MOEMHYIOTH JIIHTBICTUYHHMA
aHaii3 13 TPYymoBOKW B3aeMmojiero. Hampuknan, cryneHtam-dinonoram y xomi
peaitizailii OCBITHBOTO MPOLIECY MOXHA 3aIPOMOHYBATH 3A1MCHUTH aHaNi3 JEKCUYHUX
OJIMHUIb AHTJIOMOBHOTO HAayKOBOTO TEKCTy 3 Traily3l MOBO3HaBCTBa (TEPMIiHIB,
HEOJIOTI3MIB, (Dpa3eosOriyHUX CIONYK), BUSHAYUTH iXHIO CEMAaHTUYHY CTPYKTYpY,
CJIOBOTBIPHI MOJIEN1 Ta mparMatuyHi PyHKIIT y (paxoBOMY JUCKYpCl, OOIPYHTYBaTu
JOIIBHICTh TEPEKJIaJallbKUX BIAMOBIAHUKIB. BHKOHaHHS Takoro 3aBJaHHS Y
dhopmati poOOTH B MallUX Tpymnax i3 MOAAIBIIOK MPE3EHTAIEID PE3YIbTATIB CIPUSIE
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dbopMyBaHHIO HaBMYOK (PaxoBOr0O MOBHOTO aHami3y, pPO3BUTKY KPUTHYHOTO
MUCJIEHHSI Ta BMIHHIO apryMEHTOBAHO PENPE3CHTYBATH PE3yJbTaTH AOCTIIKEHHS.
[HTEepakTUBHA CKIa/l0Ba peasizy€eThCsl Yepe3 3aCTOCYBaHHs UGPOBUX MIaTHOPM s
CIIJIBHOTO peJlaryBaHHS TEKCTy, OOTOBOPEHHS 1HTEpIpeTaIliid Ta B3a€MOOIIHIOBAHHS
pe3yJIbTaTIB.

Hanmani  koHKpeTu3alliss 1HTEpAaKTUBHMX CTpaTerii Moke IepeadadyaTh
BUKOPUCTAaHHSI KeEHC-MeTony Ta MpoOJEMHO-OPIEHTOBAHOTO HABYaHHA. Tak,
MaiOyTHIM (QinonoraM MoOKHa 3alpONOHYBaTH 3AIMCHUTH aHami3 JIGKCHYHUX
OJIMHUIb AHTJIIHCHKOrO0 MYOMIIMCTUYHOTO TEKCTY, IO PENPEe3eHTYE aKTyalabH1
COIIOKYJIBTYPHI MPOIIECH, BUSIBUTH 0COOTUBOCTI MeTadopu3aliii, TepMiHOJIOTi3aIii Ta
KOHTEKCTYaJbHOI CEMaHTUYHOI TpaHchopmallii, BU3SHAUNUTH IXHIO poJib y (hopMyBaHHI
aBTOpChKOI mo3uilii. PoboTa Ham keiicoM y (opmaTi CTpyKTypOBaHOI JUCKYCIi abo
ne06ariB 3a0e3Mneuye 1HTerpaniro JEKCUKOJIOTIYHUX 3HaHb 13 TUCKYPCUBHHUM aHAII30M,
0 TOMIMONIOE PO3YMiHHSA (YHKI[IOHYBAaHHS MOBHHUX OJMHHIL Yy PEAIbHOMY
KOMYHIKaTUBHOMY CEpPEJOBHILLL.

InTepakTuBHE HaB4aHHs, 0a3ylOUMCh Ha MPHUHLMIIAX AKTHUBHOI B3aeMOAll Ta
CHIBIIpalll, OXOIUIIOE BUKOPUCTAHHA IUMPOBUX TEXHOJOTIM, a TaKOX METOJMYHI
THCTPYMEHTH, 10 CTUMYJIIOIOTh CAMOCTIWHY Mi3HABAIbHY JiSTIbHICTh, PEQIICKCIIO0 Ta
aKaJeMIuHy BIJANOBIJAIBHICTh 3700yBadiB BHINOI OCBITH. AJEKBaTHHH BHUOIp
METOJIMK BUKJIAJAHHA AaHIJIICbKOI MOBH MpPO(ECIHHOTO CHPSIMYyBaHHS 3HAYHOIO
MIPOIO 3yYMOBIIIOETHCS 3IATHICTIO BHUKJIAJada BpaxOBYBaTH OCBITHI MOTPeOM Ta
npodeciiiHi 1HTepecH MalOyTHIX (UIOJOTIB, MOEIHYIOUM 1HAMBIAYadbHI, MApHI Ta
rpynoBi (opmu poOoTH. 30KpeMa, 1HAUBIIyaJIbHI aHANITHUYHI 3aBJaHHA (aHaji3
MOMWIOK Yy (haxoBOMYy TEKCTl, YKIJIaJaHHA TIJ0capiiB TEpPMIHIB), MapHi BIpaBU
(B3aeMHE  pereH3yBaHHS TMEpeKialiB 13 KOMEHTapeM MO0  JIEKCUYHHUX
TpaHcopmalliii), a TaKoXK IpyNoBl IHTEPAKTUBHI (opMaTH (CTBOPEHHS TEMATUYHUX
JEeKCUYHUX Mal, IHTEpaKTUBHI BIKTOpUHHU, JekcuuHe «biHro» 3 mnpodeciitHoro
TEPMIHOJIOTIEID) AaKTUBI3YIOTh KOTHITUBHY [IISUIBHICT 1 MIJBUUIYIOTH pIBEHb
3aJy4yeHOCTl CTYAEHTIB. BiAMoOBIHO 1HTEpAaKTHBHI METOAU ONTHUMI3YIOTh MPOIEC
3aCBOECHHSI aHTJIOMOBHOTO (paxoBOro maTepialy Ta 3a0e3MeuyioTh CHCTEMHE
MOETHAHHS TEOPETHUYHOI JIHTBICTUYHOI MIJITOTOBKK 3 MPAKTUKOIO TpodeciitHoi
KOMYHIKaIlii B yMOBaX Cy4acHOTO OCBITHBOTO cepeioBHia [2].

Buxopuctanus nuckycii SIK 1HTEpakTUBHOI (opmMu opraHizaiii MpaKTHYHUX
3aHATh 3 aHMJIKWCHKOI MOBH 3a0e3nedye 3pOCTaHHSA Mi3HABAJIBHOTO 1HTEpECY
3100yBayiB BUIIOI OCBITH Ta CIpPHUSAE 3MICTOBOMY YpPI3HOMAHITHEHHIO OCBITHBOI'O
MPOLIECY 3aBJASKU aKTyasi3allii colianbHO U MPOoQeCciiHO peaeBaHTHOIT MPOOIeMaTHKU
[3]. Biarak, nucKycisi BUKOHYIOYM KOMYHIKATMBHY Ta aHalITU4YHY (QYHKIIII,
nependadae apryMEeHTOBaHY iHTEpIIPETAallil0 MOBHUX SIBHIN, KPUTUYHE OCMHCIICHHS
JICKCUYHUX OJMHHUIG 1 (POpMyBaHHS 3aTHOCTI 10 HAyKOBO BHUBA)KCHOTO MOBIICHHS.
[Ipu iboMy 1HTEpAaKTHUBHA B3a€MOIisi HAOYBa€ O3HAK JOCIITHUIIKOTO CEPEIOBHINA, Y
paMKax SKOro MaiOoyTH1 ¢ijojoru anpoOyrTh MEXaHi3MU MpoQeciHOTO aHai3y
aHTJIOMOBHOTO MaTepiaiy.

3 MeTor0 morubieHHs MpodeciiHOl CHpPSIMOBAHOCTI HAaBYAHHS OIIJIBHUM €
MOETHAHHS JIUCKYCll 3 JIEKCMKO-CEMAaHTHYHUM 1 JIUCKYPCHUBHHM  aHaji30M.
Hanpuxknan, crygeHTaM JOLUIBHO 3alpONOHOBATH TAaKy BIpaBy: 3AIMCHUTH aHAII3
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nexcuuHuX oauHMIb “lexical unit”, “semantic shift”, “discourse marker”, “pragmatic
meaning”, “blended learning”, “digital literacy” y ¢parMeHTi HayKOBOTO TEKCTY;
BU3HAUYUTHU iX CIIOBOTBIPHY CTPYKTYpY, CEMaHTHUYHI BIATIHKH, KOHTEKCTYyaJlbHE
3Ha4YCHHS Ta (YHKI[IOHAJIbHE HaBaHTaXXEHHs y (¢axoBoMmy AUCKypcl. Peamizarris
3aBIaHHsA y ¢dopMati mpobieMHoi auckycii abo meroxy “Fishbowl” (akBapiym) i3
BUKOPHUCTAHHSAM OHJAMH-JOMIOK JUIs (ikcalii pe3ynbTaTiB CHPUATUME IHTETparii
TEOPETUYHUX 3HAHb 13 TIPAKTUKOIO apryMEHTOBAaHOTO MOBJIEHHs. Binrak,
(GhOpMyBaTHMETBCSI 3JATHICTH JO0 KOMIUICKCHOTO aHami3y JEKCHKH SIK CKJIagHUKa
npodeciiHol KOMIIETEHTHOCTI (hijoJora.

BaxxnuBum cki1aqHUKOM MOJAEpHi3aiii BUIOI (PITOIOTIYHOT OCBITH € 1HTETparis
irpoBux Ta HUGPOBUX IHCTPYMEHTIB, IO AKTHUBI3YIOTh KOTHITUBHY [ISJIBHICTH 1
BOJHOYAC 30epiraloTh aHaJITHYHY CIPSMOBAHICTh HaBuaHHsA. Hampuknazg, y xomi
BUKOHAHHS iHTepakTWBHOI BmpaBu ‘“‘Lexical Mapping” crymeHTam NpOMOHYETHCS
3MIMCHUTH aHalll3 JIEKCMYHUX OJUHUI ‘‘gamification”, ‘“multimodality”, *“Al-
generated content”, “cross-cultural communication”, BHU3HAYUTH iX TEMAaTH4HI
3B’SI3KM, CJIOBOTBIPHI MOJEN Ta MDKIUCKYPCUBHI KOPEINAlii, MpeICTaBUBIIH
pe3yNbTaTH y BUTIIANI IU(POBOI MEHTAILHOI KapTH. 3aCTOCYBAHHS 1HTEPAKTHUBHUX
BIKTOpPHH, JICKCHYHUX KBecTiB abo (opmary “Debate Club” i3 gwiTkum anamiTHaHuM
KOMIIOHEHTOM  3a0e3leuyBaTUME IO€JHAHHS MOTHBALIMHOTO Ta HAyKOBO-
pedIeKCHBHOTO aCMeKTIB IMiATOTOBKH.

Pe3ynpTaTUBHICTH y4yacTi MalOyTHIX (PUIONOrIB y CHUTyalisiX IHTEPAKTHUBHOI
B3a€MOJIIi MMiJ 4Yac HaBYaHHS y 3akjajaxX BHUIIOI OCBITU JOLUIBHO BU3HAYAaTH Ha
OCHOBI KOMIUJIEKCHOTO BpAaxXyBaHHS TaKUX KPUTEPIiB: aKTUBHOCTI CTYAEHTIB Yy
po3po0JeHH] ¥ BUKOHAHHI I1HTEPAKTUBHUX 3aB/IaHb, CHCTEMHOI'O PO3LIMPEHHS
3HaHHEBOI 0a3u Ta TmpodeciiiHO  OPIEHTOBAHOIO  CIOBHUKOBOTO  3amacy;
c(OpMOBAHOCTI BMiHb 3aCTOCOBYBaTH HAaOyTlI 3HAHHS Y HOBHUX, HECTAHJIAPTHHX,
npodeciiiHO 3MOJICIbOBAHUX CHUTYAIlIIX MIXKOCOOMCTICHOI KOMYHIKAIlIi; TMparHeHHs
70 JTOCSITHEHHSI BUCOKOTO PIBHS MOBJICHHEBO-KOMYHIKATHBHOI IMiITOTOBKHU IILISIXOM
ampo0arrii BIacCHUX MOMKJIMBOCTEH y TPOIIECi IHTEPAKTHBHOI B3a€MOJIi; OpraHizarii
CaMOOCBITHBOI MISUTBHOCTI SK YMHHHUKA IABUINEHHS TOTOBHOCTI 1O €(heKTHUBHOI
dbimonoriunoi  npaktuku  [4, c. 120]. JlomoBHeHHS 3a3HAYCHUX KPHUTEPIiB
MOKa3HUKaMHU 3JaTHOCTI JIO CAMOCTIMHOTO JIEKCUYHOTO aHali3y aHTJIOMOBHHUX
TEKCTIB PI3HUX YKAHPIB 1 KPUTHYHOI IHTEPIIPETAIlI] MOBHUX SIBUII Y MIKKYJIHTYPHOMY
KOHTEKCTI J103BOJISI€E PO3IIUPUTH OLIIHIOBAJIbHY MapaJurMy BIAMNOBIAHO JO Cy4acHHUX
BUMOT Mpo(eciifHOI MIATOTOBKH.

TakuM YMHOM, 1HTEPAKTUBHI METOJM HABYAHHS AHIJINCHKOI MOBHU Yy CHCTEMI
MIJITOTOBKM ManOyTHIX (UIOJIOTIB MOCTAIOTh SK IUJIICHA METOAOJIOTIYHA CTpaTeris,
[0 MOEAHYE AUCKYCIAHICTh, aHANITUYHICTh 1 HU(POBY 1HTErPOBAHICTh OCBITHHOIO
nporiecy, 3abe3neuyroud (GopmyBaHHS MpodeciiiHoi MOBHOI KOMIIETEHTHOCTI B
yMOBaX MOJIEpHi3allii BUIIOi (PITOTOTTYHOT OCBITH.

CIIUCOK BUKOPUCTAHHUX /IZKEPEJI

1. 3ybenko O. 3acTocyBaHHS 1HTEPAKTHBHUX TEXHOJIOTIM y BUKJIAJaHHI aHTIIHCHKOT MOBHU
3a mpodeciiHUM CHpsIMyBaHHSIM Yy 3aKjiagax BUIIOI OCBITH. AKmyaibHl numawws
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I'AJIMHA ITAJIACIOK

TEPHOIIIJIbCHKWI HALIIOHAJIbHU MEJUYHUWI1 YHIBEPCUTET IMEHI
L.4. TOPBAYEBCLKOI'O, TEPHOIILJIb, YKPAIHA

OCOBJIMBOCTI HABUAHHS MPO®ECIHHO-OPIEHTOBAHOI
THIIOMOBHOI JIJEKCUKH Y NIATOTOBII MAUBYTHIX
MEANYHUX ITPAIIIBHUKIB

CyuacHi TpaHcopMmariiini mporiecu 'y cdepi BHUIIOT MEAUYHOI OCBITH
3YMOBJIIOIOTH MIJBUILEHHS BUMOT J10 TPodeciitHOi MiArOTOBKH MailOyTHIX MEIUYHUX
MpAaIliBHUKIB, 30KpeMa B acCIeKTi 1HIIOMOBHOI KOMyHikallii. B ymoBax rio6ami3artii
MEIUYHOI HAYKH, IHTEHCUBHOT'O PO3BUTKY MIKHAPOHOTO CIIBPOOITHHUIITBA, JOCTYITY
70 CBITOBUX HAYKOBUX PECYPCIB Ta KIIHIYHMX IMPOTOKOJIB BOJOJIHHS 1HO3EMHOIO
MOBOIO CTa€ HEOOX1THOIO CKJIaI0BOIO TIPO(DECiitHOI KOMITETEHTHOCTI JIiKaps. 3pocTae
noTpeda y axiBIsixX, 37aTHUX €(HEKTUBHO KOMYHIKYBATH 3 MaIll€HTAMHU-1HO3EMIISIMH,
OpaTtd y4acThb Yy MDKHAPOJHHMX HAayKOBHUX 3aX0/aX, MpAIfOBaTH 3 aHTJIOMOBHUMU
JDKepelaMyd  Ta BOPOBAIKYBaTH Cy4acHI MEOWYHI MpaKkTUKU Yy Tpodeciiiny
TISIbHICTb.

VY 1pbOMy KOHTEKCTI 0COOJIMBOrO 3HaueHHs HaOyBae (OpMYBaHHS 1HIIOMOBHOI
KOMYHIKaTUBHOI KOMIIETEHTHOCTI MailOyTHIX MEAMYHUX MPAIIBHUKIB, (YHIAMEHTOM
AKO1 € OBOJIOJIIHHS NMPO(eCIHHO-OPIEHTOBAHOIO 1HIIOMOBHOIO MEAMYHOIO JIEKCHKOIO.
Came BoHa 3a0e3mnedye TOYHICTh, aJE€KBAaTHICTb 1 Oe€3MeyHICTh mpodeciiitHoro
CHUIKYBaHHA y KJIHIYHUX CHUTYyallisiX, A€ MOBHA MOMHJIIKA MOXXE MaTH CEpHO3HI
HACJI/IKY.

[Tutanus mpodeciitHO-OpIEHTOBAHOTO HABUYAaHHSA I1HO3EMHHX MOB Yy 3aKjIajiax
BUIIIOT OCBITM HEOJHOPA30BO CTABAJI0 MPEAMETOM JOCTIHKCHHS BITUM3HSHUX 1
3apyODKHUX YYCHHX. Y HayKOBHUX MpaIsiX PO3TISHYTO TEOPETUKO-METO0JIOTIUHI
3acaid  IHIIOMOBHOI  MIATOTOBKM,  creuudiky  ¢GopmyBaHHS  IHITIOMOBHOI
KOMYHIKaTHBHOT KOMIIETEHTHOCTI, METOJIM HaBUYaHHS MPOGEeCIHHOT JEKCUKH Ta POJIb
MDKIMCHMIUTIHAPHOT 1HTerparii. BomHodac 0coOJMBOCTI 3acBOEHHS MpodeciitHo-
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OpPIEHTOBAHO1 1IHIIIOMOBHOI MEIWYHOI JIEKCUKH 3 YypaxXyBaHHAM OOMEXKEHOTO
HAaBYAJIBHOTO 4Yacy, CKJQJHOCTI TEPMIHOJOrIi Ta BHUCOKOIO HaBYAJIBHOIO
HAaBaHTAXKEHHSA 3/100yBayiB BHILOI MEIUYHOI OCBITHU NOTPEOYIOTh MOJAIBIIOTO
HAyKOBOTO OCMUCIICHHS.

Metoro JocHipKeHHS € aHaji3 OCOOJMBOCTEM BUBUCHHS mpodeciiiHo-
OpIEHTOBAHOT 1HIIOMOBHO1 MEJMYHOI JIEKCUKH K KIOYOBOTO YMHHUKA (POpPMYyBaHHS
1HITOMOBHOT KOMYHIKaTUBHOT KOMIIETEHTHOCTI MalOyTHIX MEIUYHUX TPaIlIBHUKIB.

[IpodeciitHo-opieHTOBaHE HaBYaHHS 1HO3EMHOI MOBH Yy 3akKjajax BHIOI
MEIMYHOI OCBITH CIPSIMOBAHE Ha IHTErpallil0 MOBHOI MIATOTOBKH 3 (haXxOBUMHU
3HaHHAMU. [HO3eMHa MOBa y IIbOMY KOHTEKCTI PO3IIIS/ACTECA HE K caMocCTiitHa
HaBUYajJbHA JUCIUILIIHA, a K IHCTPYMEHT HpO(l)eCII/IHOI JISUTBHOCTI, IO 3abe3mneuye
JOCTYIl J0 CyYacHHMX MEIUYHHX 3HaHb 1 CchOpuse MpodeciiHOMYy 3pOCTaHHIO
MaiiOyTHIX ¢axisiis [1].

OBoJIOZIIHHA TPOQECIHHO-OPIEHTOBAHOIO 1HIIIOMOBHOIO MEIUYHOIO JIEKCHUKOIO
nepenbdayae GoOpMyBaHHS 37aTHOCTI aJICKBATHO BUKOPHUCTOBYBATH TEPMIHOJIOTIIO Y
TUMOBUX 1 HECTAHJIAPTHUX KIIHIYHUX CHUTYyalllIX: IMiJ Yac 300py aHamHe3y,
MPOBEACHHS MEIUYHOI KOHCYJIbTallli, TOSCHEHHS JlarHo3y Ta JIKyBaHHA,
3aIMOBHEHHS MEJMYHO1 JOKYMEHTAIIl1, @ TAKOXK Y MpoIieci MpodeciitHOro CiiKyBaHHS
3 KoJieraMu. BaKJIMBUM € He JIMIle 3HAHHS TEPMiHIB, a il pO3yMiHHS iX CEMaHTHUKH,
KOHTEKCTY BXKMBAHHS Ta MDKKYJIBTYPHUX OCOOJIUBOCTEHN MpodeciiftHOi KOMyHIKaIii.

3MICT HaBYaHHSA MNPOQECIHHO-OPIEHTOBAHOI I1HIIOMOBHOI JIEKCHKU OXOIUIIOE
PO3BUTOK YCIX BHUJIB MOBJIEHHEBOI IISJIbHOCTI (TOBOPIHHS, ayAilOBaHHS, YUTAHHS,
nuchma), (GOpMyBaHHS MOBHUX 3HAaHb 1 HaBUYOK, a TAKOXX HAaBYAIBHUX YMiHb,
HEOOXIAHUX ISl CaMOCTIMHOI pPOOOTHM 3 AaBTEHTUYHUMM MEIUYHUMH JDHKEpEJIaMHu.
Oco0nuBy yBary ciij OpUAUISTA poOOTI 3 HAYKOBUMH CTATTSIMH, KITHIYHUMH
pPEKOMEHJAlIIMH, THCTPYKIISIMA A0 JIKApChKUX 3ac00iB, IO CIPUSE PO3BUTKY
KPUTHYHOTO MHUCJICHHS Ta mpodeciiiHoi aBTOHOMIT 3100yBadiB BUIIOi OCBITH [2].

EdexTtuBHicTh 3acBO€HHS MpodeCciiiHO-OPIEHTOBAHOT 1HIIIOMOBHOI JIEKCUKH
3HAYHO 3POCTA€E 32 YMOBH MIKAUCIIUILUIIHAPHOT IHTETpaIlii HaBYaHHS 1HO3€MHOI MOBH
3 ¢$axoBUMH MEIUYHUMH JHUCIUIUIIHAMHM, TaKUMH SK aHaToMisg, (izioJoris,
natoJyiorisi, ¢GapMakoyoris, BHYTPIIIHS MeAWIMHA Ta XIipyprig. Takuit miaxin
3a0e3nedye TIMoIIe po3yMiHHS TEPMIHOJIOTI, (hOpMy€e CTIHKI acOI[iaTUBHI 3B SI3KU Ta
IT1IBUIITY€ MOTHBAIIIO IO BUBYEHHS 1HO3€MHOI MOBH.

BaxuBy ponb y (GopMyBaHHI 1HIIOMOBHOI KOMYHIKATHUBHOI KOMIIETEHTHOCTI
BIIIrPalOTh IHTEPAKTUBHI METOAM HaBYaHHsS. BUKOpUCTaHHS pPOJBOBUX 1rop,
CUMYJIALIN KIHIYHUX CUTYaIlll, Kelc-MeTOoy, MPOOJIEMHO-OPIEHTOBAHOTO HABUYAHHS
Ta TMPOEKTHOI AISILHOCTI JI03BOJISIE MOJCIIIOBATH peajibHI yMOBU MpodeciiiHoro
CHUJIKYBaHHSA, CHpPHSE TMOJOJAHHIO MOBHOTO Oap’epy, PO3BUTKY KIIHIYHOTO W
KPUTUYHOTO MHUCJICHHS, a TaKoX (OPMYyBaHHIO HAaBHYOK KOMAHJHOI POOOTH.
3acTocyBaHHs 1H()OpMAIIHHO-KOMYHIKAIIIMHUX TEXHOJOT1H, aBTCHTHYHUX ayio- Ta
BiJleoMaTepiaiiB, OHIaMH-TUIATGOPM 1 MUPPOBUX PECYPCIB POIMIMPIOE MOKIUBOCTI
HABYAJLHOTO MPOIECY Ta HAOIMKYE HOTO 10 peaIbHUX YMOB MEIMYHOT MPAKTHUKH.

Otrxe, OBOJOMIHHSA TMPO(dECiiiHO-OPIEHTOBAHOK IHIIOMOBHOK  MEIHYHOIO
JIEKCUKOIO € BOXJIMBUM CKJIAJHUKOM MIJATOTOBKM MalOYTHIX MEIMYHUX MPaIliBHUKIB
1 3abe3mneuye ¢opMyBaHHS IHIIOMOBHOI KOMYHIKATUBHOI KOMIETEHTHOCTI, IO
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BKJIIOYA€ JIIHTBICTUYHMNA, TpOodeciiHui, COLIOKYIbTypHUHN, NparMaTUYHUNl Ta
CTpaTeriuyHui KOMITOHCHTH. CdopmoBana 1HIIIOMOBHA KOMYHIKaTUBHA
KOMITIETEHTHICTh J03BOJIsIE MalOyTHbOMY (haxiBIeBl €(EKTUBHO 3J1HCHIOBATH
npodeciiHy AiSIbHICTE Y 0araTOMOBHOMY Ta MYJIBTHUKYJBTYPHOMY CEpPEIOBHIII],
3a0€3IeuyIoun SIKIiCTh Ta 0€3MEeUHICTh MEAUIHOT TOTIOMOTH.

CIIMCOK BUKOPUCTAHMUMX J1KEPEJI
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OJIEHA I'Y3b

YKPATHC]?JKI/H\/'I JIEPXXABHUI YHIBEPCUTET
IMEHI MUXAUJIA JPATOMAHOBA, KUIB, YKPATHA

HEJAT'OT'TYHI HEPEAYMOBHU 3ACTOCYBAHHA HITYYHOTI'O
IHTEJIEKTY Y HABYHAHHI IHO3EMHUX MOB

[IBuakuii po3sutok LI oTpumye Bce mmpIie 3acToCyBaHHSA B pi3HUX cepax
Hamoro XutTsa. Po3poOuuku LI He o0inUIM CBOEIO yBAarow 1 HaBUYaHHS 1HO3EMHHX
MoB. Hapasi icHye npubauzno 20 yat-00TiB Jyuisi HAaBYaHHS 1HO3eMHUX MOB: Babbel,
Busuu, Duolingo, HalloTalk, Lingodeer, Memrise, Virtual Talk App, Rosetta Stone,
Tandem, Lingvist Ta iu1mi menm Bigomi. Li mporpamu Biipi3HSIOTHCA KUTBKICTIO MOB,
SIK1 OXOILTIOIOTh, METOAAMH 1 MpUMOMaMHu HaBYaHHS. Buurento cimix posiOpatucs B
i PI3HOMAHITHOCTI, TEPII HDK BUOpaTH Ty, sfKa HAWOUIBII BIAMOBITAE METI
HaB4yaHHS [1].

3actocyBanHs Il y HaBuambHOMY MpoleCi 3aJ0BOJIbHSIE JTUAAKTUYHUM
MIPUHITUIIAM HAaBYAHHS. 3TaaeMo, 110 10 TUAAKTUYHUX BiTHOCSATHCS TaKi MPUHIIHAIIH:
HAOYHOCTI, MOCUJIBHOCTi, CBIJIOMOCTi, MIIIHOCTI, AKTHUBHOCTI, 1HAMBIIyati3ailii,
JOCTYIHOCTI,  TMOCJIIOBHOCTI, TMPOOJIEMHOCTI Ta PO3BUBAIOYOTO HABUYAHHS.
[Ipoananizyemo, sik LI peanizye 1i NpuHUKINN Y HABYaHHI.

3a3zBuuail yaT-00T Mae mpocThil 1HTepdeiic, po3podiieHnii y MOOUIbHIN Ta
KOMITFOTEPHIM BepCisiX, IO POOUTh MOXKIWBUM iX BUKOPUCTAaHHS Ha pI3HUX
npucTposix. Yar-00TH MarTh MYJIbTUMENINHUN 1HTepdec, STKUl JO3BOJSIE YUHSIM
BUKOPHCTOBYBATH ay/li0, BIJICO 1 300pakeHHS M1 4ac PO3MOBH YU MHUCHMa 3 HUM.

[li ¢yskmii Il 103BONSIOTE OMHOYACHO peaizyBaTh MPHUHIIMIN HAOYHOCTI,
MOCWJIBHOCTI, IOCTYITHOCTI 1 PO3BUBAIOYOr0 HaBYaHHSA. MOXIHMBICTH 6araTopa3oBoro
BUKOPUCTAHHS OJHOTO ¥ TOTO % CaMOTr0 MaTepially, MOXKJIUBICTh MiIIOpaTH MaTepial,
AKUW BIANOBIJAE PIBHIO 3HAaHb YYHIB, JOMOMAralmTh iM Kpaile 3pO3yMiTH 1
3amam'siTaTd HaBYaJbHUM MaTepiai. 300pakeHHs 1 3BYK 3aJ1F0I0Th 30pOBI Ta CIIyXOBI
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pPElEenTopH, IO TAKOXK CHpPHSE 3amaMm'siTOByBaHHIO. ABTOMATHYHE OI[IHIOBAHHS Ta
3BOPOTHUI 3B'I30K MOKpAIlly€ OI[IHIOBaHHS PE3YJNbTATy Ta CHpUSE 3aHYPEHHIO B
MOBHE CEPEIOBHUIIIE.

Buutem Ta yuyHi MOXYTh BUKOPHUCTOBYBaTH O€3MEXKHI 1HTEPHET-PECYpCH, 11100
3pOOUTH BUBYECHHS OY/b-IKO1 TEMHU OUIBIN IIKABUM. YUHI HE JIMIIIE Kpallle Mi3HAI0Th
MOBY, CBIT, aji¢ i MOTJIMOJIIOI0Th CBOT 3HAHHS PO CyYacHI TEXHOJOTI].

[TnardopMu Ha 06a3i IITYYHOrO I1HTEJEKTY TAaKOX MOXYTh aHaI3yBaTH JaHl
YUHIB, 100 aJanTyBaTH IJIAHU YPOKiB, POOJISIUM BUBUCHHS MOBHU OLTbII €(heKTUBHUM
1 3axorumorounM. KpiM Toro, mTy4HHil IHTENEKT MOXKE TOJIaTH MOBHI Oap’epu
KUIBKOMa METOJaMH, pOOJSYM MOBHY OCBITY JOCTYIHIIIOW [JIsl TJ00alTbHOI
aynuropii 3, c. 100].

Yar-60TH CTBOPIOIOTH CIPHUSTIMBI YMOBH JUJIsl 1HTENEKTYaJlbHOI, €MOLIHHOT Ta
MOBJIEHHEBOT aKTUBHOCTI. BOHM IMITYIOTh PO3MOBHY IOBEIHKY JIIOAWUHHU. 3arajiom,
4aT-00T CTBOPIOETHCS APY>KHIM JI0 CIIBPO3MOBHHMKA, HIKOJIM HE MOKaXXe BTOMY BiJl
CIIBPO3MOBHUKA YW 3HEBAry, BIJICYTHICTh 3alliKaBJICHHS B PO3MOBI. TakuM 4YHHOM,
3aIliKaBJICHICTh YYHSI Y PO3MOBI Ta BIJICYTHICTh HETATUBHOI peakilii 3 00Ky 4aT-00Ty
CTBOPIOIOTH TIO3UTHUBHI yMOBH Il CHUIKYBaHHS. CIOCTEpeXKEHHS 3a YYHSIMU
MOKa3aJik, M0 BOHM 13 33JIOBOJICHHSIM CHUIKYIOThCA 3 Sirl, 3a/1al0Th Pi3HI MUTAHHA,
YBaKHO CITyXalOTh BIJMOBI1, aHAI3YIOTh 1X.

YaT-00T MOMOMOXKE COPOM'S3IIMBUM YUYHSM, SKI YHUKAIOTh CHUIKYBaHHS Ha
ypoIli, pO3BUBATH MOBJICHHEBI HAaBUYKW Ta BMiHHS. [loMunku ta Oyab-ska ocoOucTa
1H(popMalis He OyayTh 3araJIbHOBIIOMI.

MeToro HaBYaHHS 1HO3€EMHOT MOBU € HABUUTH YYHIB CIUJIKYBATHCS HEIO B PI3HUX
chepax KUTTSA CYCHIIbLCTBA: B COIIIAJIbHO - MOOYTOBIM, IPOMAJICHKO- MOJITHYHIH,
COIlaJIbHO-KYJIBTYpHIN Ta AUTOBIN. Ile BUMarae HasBHOCTI y 4aT-00TIB BEJIUYE3HOTO
obcsary iHdopMainii. OCKUIBKM 111 TEXHOJIOTISE PO3BUBAETHCA JIMINIE KiJIbKa POKIB,
1HKOJIM 4aT-00TH HE MAalOTh JIOCTAaTHHO 1HGOpPMAIIT 1 CTBOPIOIOTH BUCIOBIIIOBAHHS,
sSIK1 He MaroTh ceHcy (K To ¢peromen Cipi) [3, c. 100 — 101].

C. Xagmaz 3ragye 1CTOpirO PO Te, SIK CTYJEHTH rpanucs 3 ouiHoBanHa I1I y gar-
6ot1i Cognii, BBOASYM OaraTto KJIOYOBUX CIIB Y PEUCHHSX, SKI HE Mald CMHUCIY 1
OTpUMYBaJU MakcUMyM OaiiB. ToMy pPO3pOOHUKH CHCTEM TOCTAapajucs BpaxyBaTu
CUHTAKCUC 1 ceMaHTuKy cucreMu. OJIHaK 4aT-00TH BKE MOXYTh OyTH KOPUCHUMU Ha
MMOYAaTKOBOMY €Talll HaBYaHHS, OCKUIBKM Ha I[bOMY piBHI BHKOPUCTOBYIOTHCS
HECKJIaJIHI TpaMaTH4YHI CTPYKTYpH Ta TpocTa jJekcuka. OTKe, MallnHa MPaBUIBLHO
BU3HAYUTh CMUCIIOBE HaBaHTa)keHH: [2, ¢. 102].

Ane 3 KOXHHUM pOKOM Yar-00TH cCTaThb po3yMHImUMU. ToMmy mnopanbuii
nociipkeHHs: 3actocyBaHHs Il y HaB4aHHI 1HO3EMHHMX MOB 3aJMIIAIOTHCS
MEePCICKTUBHUMU.

CIIUCOK BUKOPUCTAHMUMX 1KEPEJI
1. Ty3p O. I. llITyuHuii 1HTENEKT sl HAaBYaAHHS 1HO3eMHUX MOB. Dimocodiss MOBH Ta HOBI
TEHJIEHIIIi B TEPeKIaA03HABCTBI W JIHTBICTUI: MaTepianu V MixHapoaHOT HayKOBO-
npaktuyHoi koH(pepenmii. Kuis: Bun-Bo Y1V imeni Muxaiina [paromanosa, 2024. C.
66. URL.: https://udu.edu.ua/images/podii_golovna/2025/ March/filosmovukonf25 (mara
3BepHeHHs 19.02.2026)
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2. Haddad Sam. The complex role of Al in exam marking. Digital Learning 0723. 2021. P.
26. URL:https://thelpi.org/wp-content/uploads/2021/03/digital -learning-2021.pdf (mara
3pepHeHHs 19.02.2026)

3. Strasser Thomas. Al in the EFL-classroom. Clarifications, potentials and limitations.
Digital Teaching and Learning: Perspectives for English Language Education. Eds.
Christiane Liitge and Thorsten Merse. Tiibingen: Narr Francke Attempto. 2021. P. 85 —
102. URL: https://lwww.researchgate.net/publication /360929120  Artificial _
Intelligence_in_Foreign_Language Learning_and_Teaching_ A CALL_for_Intelligent
Practice (marta 3BepHenns 20.02.2026)

IPUHA 3ABAPUHCBKA
I'AJIMHA BUITHEBCBKA

TEPHOIIIJIbCHKWI HALIIOHAJIBHUI ITEJATOI'TYHUI YHIBEPCUTET IMEHI
BOJIOAUMUPA THATIOKA, M. TEPHOIIUIb, YKPATHA

CYYACHI TEEHI[EHI{Ii Y HABYAHHI HOJIBCI)KOiUMOBI/I AK
IHO3EMHOI: YKPAIHCBKUU TA MIZKHAPOAHUU JOCBI/J

Y KOHTEKCTI CydacHOi €BpoiHTerpamii YKpaiHM Ta akTHBi3allii akaJeMidHOl
MOOUIBHOCTI BUBYEHHSI MOJILCHKOI MOBH Ha0yBa€ CTPATET1YHOTO 3HAYCHHSI.

CyyacHa @inosoriuHa Ta TeJaroriyHa Hayka BIIXOAWTH BiJl TPaTULIMHUX
PENPOIYKTUBHUX METO/IIB, (DOKYCYIOUMCh HA KOMYHIKATUBHOMY, COLIOKYJIbTYPHOMY
Ta HU(POBOMY MIIX0/1AX.

AKTYyaJIbHICTh JOCHTI/PKEHHSI 3YMOBJICHA HEOOXIJTHICTIO ajamnTallli METOJIUKHU
BUKJIQJIJaHHS TOJIbChKOI MOBH JI0 BHMOT 3arajbHOEBPONEHCHKUX pEKOMEHAaIlii 3
moBHOi ocBiTH (CEFR).

OpHi€ro 3 KIOYOBUX TEHACHIIN MI>KHAPOJAHOIO BUMIPY € MEPEeXi] 10 KOHLEMIIi
oararomoBaocti (plurilingualism). ITonsceka meronuka (glottodydaktyka) ceorommi
aKTUBHO BUKOPHUCTOBYE MOPIBHUIBHO-TUIIOJIOTTYHHUM aHaji3, 0COOJMBO y poOOTi 3
YKpaiHCbKOIO aynutopiero. CHOpiAHEHICTh MOB CTBOPIOE SIK TiepeBaru (IBHUIIKE
PO3YMIHHSI JIEKCHKH), TaK 1 PHU3UKH MIXKXMOBHOI i1HTEpQepeHilii, 1mo mnoTpedye
cnenupivHUX BIIPaB Ha pO3MEXKYBaHHS «(DanblIuBUX APYy3iB nepekianayday [1, c. 45].

Y BITUMBHSHIA TIpakTUIll OCOOMWMBAa yBara MPHUIUISETHCA IHTETPOBAHOMY
HABUYAHHIO MOBH Ta KyJIbTypu. BHBYCHHS TOJBCHKOI MOBHM HEMOXIJIHMBE 0O¢€3
PO3YMIHHSI KYJBTYPHOTO KOAY: TpaaMIlii, icTopli Ta cydacHoro etukery. CydacHi
JTOCTITHUKUA MiAKPECTIOTh, 10 (OPMYBaHHS JIHIBOKPAiHO3HABYOI KOMIIETEHIIIT
J03BOJISIE  CTYJIGHTaM HE IPOCTO OINEPYBATH TPaMAaTHUYHUMU CTPYKTypamH, a W
e(hEeKTUBHO B3a€EMOJIIATH Y MOJILCHKOMOBHOMY cepefoBuii [4, ¢. 112].

[MudpoBizaiiss OCBITH BHECa KOPEKTUBU y BHUOIp IHCTPyMEHTapilo.
Bukopucranus iHTepakTHBHHUX TuiaTdopm (Hampukiaa, Kahoot, LearningApps) ta
koprycHux JinrBictnaaux pecypciB (NKJP — Narodowy Korpus Jezyka Polskiego)
J03BOJIIE 3pPOOMTH TMpOIleC HABYaHHA JWHAMIYHAM. MIUDKHApPOIHUA JTOCBIA
JEMOHCTPYE eEeKTHBHICTh MeTOAy «mepeBepHyToro kiacy» (flipped classroom), ne
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TEOPETHYHUN  MaTepiall  3aCBOIOETHCS  CAMOCTIMHO, a TPAKTHYHI 3aHSITTS
PUCBSIYYIOTHCS BUKIIIOUHO KOMYHIKarlii [2, ¢. 88].

[IpoGiiema MIATOTOBKM KaApiB TaKOX 3aJMIIAETBCA TOCTPOI. BiTumM3HAHI
3aKdaJd BUIIOI OCBITM AaKTUBHO CIHIBIPAILIOIOTh 3 TOJbCHKUMH IEHTPAMHU
(manpuxnan, NAWA), mo 103Bosisie BNPOBaKYBaTH cepTU(IKOBaHI MporpaMu
HaBYaHHA. BaXJIMBUM acmekToM € MiATOTOBKAa JI0 CcepTU(IKAIIMHOrO I1CIUTY Ha
pPIBEHb BOJIO/IHHS TOJIbCHKOIO MOBOIO K 1HO3€MHOIO, III0 BUMAarae BijJ BUKJIajayda
BOJIOJIIHHS METOJMKOIO TECTYBaHHS 32 MXKHAPOAHUMH CTaHmapTamu [3, c. 15].

OTxe, cydacHa METO/AMKAa HAaBYaHHS MOJbCHKOI MOBU PO3BUBAETHCS Y HAMIPSIMKY
nepcoHamizalii, IUKATaNI3alii Ta MOCHIEHHS COLIOKYJIbTYpHOTO KOMIIOHEHTA.
[loemnanHs BITYM3HAHUX TPAAUIiil (UIOJOTIYHOTO aHami3y 3 MDKHAPOIHUMHU
IHTEpaKTUBHUMH TpaKTUKaMH 3a0e3reuye BHCOKHH piBEHb MIATOTOBKHU (haxiBINB,
3IaTHUX 10 MDKKYJIBTYPHOTO A1aJIOTYy.

CIIMCOK BUKOPUCTAHUX JIZKEPEJI

1. KpaBuyk O. M. Meroauka BHUKJIaJaHHS CJIOB’SIHCBKUX MOB y BHIIIA mikoni. KuiB :
OcsiTta, 2021. 210 c.

2. Maepceka I'. P. IludpoBi TexHomorii y HaBYaHHI IOJBCHKOI MOBH SIK 1HO3EMHOI.
dinonoriuamii yacormce. 2023. Bum. 4. C. 85-92.

3. MixkHapoHi CTaHIapTH MOBHOI OCBITH: MONBCHKHIA M0cBin / 3a pea. I1. KoBambcekoro.
JIeBiB : CBiT, 2022. 156 c.

4, CyyacHi MiIX0I1 A0 BUKJIQJaHHSI 1HO3EMHHMX MOB: BITUYM3HSHUN Ta 3apyODKHUN JOCBI :
moHorpadis / C. 1. [lerpenxo ta iH. Binaung : Hosa kuura, 2020. 340 c.

10JIIAA KNIMMOBUHNY,
OJEKCAHAPA MEJIBHUK

XU TOMHUPCHKNI JEPXKABHII YHIBEPCUTET IMEHI IBAHA ®PAHKA,
JKUTOMUP, VKPATHA

OCOBJIMBOCTI BUKOPUCTAHHS I.II/ICI)PO]%OT
TEUMI®IKALII IIIJT YAC BUBYEHHSI IHO3BEMHOI MOBU B
CTAPIIINA IIKOJII

CydacHa cucrteMa OCBITH (YHKIIIOHYE B YMOBaXx CTpIMKOi I1u(dpoBOi
TpaHcopmarlii, MO 3YMOBIIOE TEPEOCMUCICHHS TPAIULINHUX MIAXOIIB 10
oprasizaiiii OCBITHBOTO MPOIECY Ta MOUIYK 1HHOBAIIWHUX MENaroriyHUX pilIeHb,
3IaTHUX 3a0€3MEYUTH BUCOKY SKICTh HABYAHHS Ta CTIMKY MOTHBAII0 3700yBayiB
ocBiTH. Oco0NMBOi akKTyaldbHOCTI L TpoOiema HaOyBa€ y HaBYaHHI CTapIIMX
3100yBaviB OCBITH, JIJISl IKMX BOKJIMBUMU € HE JIUIIEC PE3yJbTaTUBHICTh HABYAHHS, a
i Horo mpakTU4YHa CHPSIMOBAaHICTh, ABTOHOMHICTh Ta YCBIJIOMJICHICTh. Y IIbOMY
KOHTEKCTI reiimi(ikanisi, BUKOPUCTAaHHS ITPOBUX KOMIIOHEHTIB Yy TIpoleci
BUKOHAHHS HEITPOBHX 3aBJaHb, I[IOCTAa€ SK TEPCICKTUBHUMA JIHIAKTUIHHMA
IHCTPYMEHT, M0 CHOPUSE IMMJBUIICHHIO MOTHBAIlli, 3aJIy4eHOCTI ¥ €(PEKTUBHOCTI
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HaBUYaJIbHOI MisTBHOCTI. ['efimidikarrist meqam OlbIe BUCTYIIAE€ KIIOUYOBUM 3aCO00M
TpaHcdopmarlii ykpaiHcbkoi ocBiTH. Cy4yacHl eAaroru, Couparduch Ha pe3yibTaTH
COITIOJIOTIYHUX JIOCIIJIKEHb Ta MOXJIMBOCTI IEPEIOBUX TEXHOJIOTIH, MOCIII0BHO
BBOJISITh pa30M 13 YYHSMH 1HHOBAIIIMHI MAXOAM 10 HaB4YaHH:A [3; 5].

["omoBHOMO MepeBaroro remidikaiii € ii MOXKIMBICTh aKTHBI3YBaTH 3a1y4eHICTh
YVYHIB y HaBYAJIbHUH mpoliec. IrpoBi CKi1aioBi, 30KpeMa CUCTEMa BHHAroOpoj, PiBHI
CKJIQJIHOCTI Ta €JIEMEHTH 3MaraHHs, CIOHYKAalOTh Y4YHIB KOHIICHTpYBaTUCA Ta
OpUILIATH OUTBIIOI0 Miporo yBary HaBuaHHIO [3; 5]. Oxpim Toro, reimidikaris
3a0e3neyye MEpCOHANI3allll0 OCBITHHOTO IMPOLECY, MIANAIITOBYIOYM WMOTr0 i
1HAMBIAyalbHI MOTPEOU KOXKHOTO y4HS. 3aBISKH IIMPOKOMY CIIEKTPY 3aCTOCYBaHHS
y pI3HHX cepax KHUTTA, IrPOBI MEXaHIKU TaKOK MOKYTh OyTH YCIIITHO BUKOPUCTaHI
3 HAaBYAJIBHOIO METOIO.

Xoya OKpeMi elleMEeHTH reiMi(ikaiii 3aCTOCOBYBAJIMCA B OCBITHIM MHpPaKTHII
3aJI0Bro 10 HMUQPOBOi enoxu (30KpeMa y BUIJSAI CUCTEM 3a0XOYEHHS, OCHIKIB,
KapTOK ab0 pPEeUTUHrOBUX TaOJMIlb), aKTUBHHM PO3BUTOK IUGPOBUX TEXHOJIOTIH
3yMOBUB ¢opMyBaHHsS 1i HOBOI (opmu — mu(ppoBoi reiimidikanii. Y cyuacHux
yMoBax came mudpoBa reimidikaiiis BUTIIAIAE OUTBII PEIEBAHTHOIO 10 MOTPed
3100yBaydiB OCBITH Ta BHUMOI OCBITHBOI'O CEpEJOBHINA, OCKUIBKH TIOETHYE
TUAAKTAYHUN TOTEHIlaN ITPOBUX MPAKTUK 13 MOXKIUBOCTSAMU HMUPPOBUX MIATHOPM
[2; 53].

Oco0nMBy yBary B HAyKOBHUX JOCHIDKCHHSIX IIOJI0 BUKOPUCTaHHS LHUQPPOBOL
reiimiikanii B IIKOJI HPHUIUIEHO NOTEHLialy UU(POBUX IIATPOPM Yy PO3BUTKY
METaKOTHITUBHHX 1 COL[laIbHUX YMiHb 37400yBauiB ocBiTH. Ha nymky O. BiHHUIBKOI
ta T. KopHi€HKO, BUKOPUCTAHHS LU(PPOBHUX MIATPOPM 13 €JIeMEHTaMH renmidikarnii
CIpHUS€ PO3BUTKY B YUYHIB 3/JaTHOCTI TBOPYO MiJXOJUTH 1O BUKOHAHHS 3aB/aHb,
(dhopMyBaHHS CTPATETIYHOTO MHUCJEHHS ISl BUPIMICHHS CKJIAIHUX MpooJieMm,
KpEaTUBHOCTI, TOTOBHOCTI 1O OOIPYHTOBAHOTO pHU3HMKY, CaMOCTIHHOCTI Ta
BIIEBHEHOCTI1 y NMpUHHATTI pimieHs [1; 3]. Kpim Toro, sik 3a3Hauatot M. ABepkrHa Ta
1O. JluxomepcToBa, y Cy4aCcHUX CKIAQJHUX YMOBax BiiiHM B YkKpaiHi nudposi
m1aThOpMH 3aTUMIIAIOTHECA MPAKTUYHO €IMHUM 3ac000M 3a0e3MeueHHsT BHUCOKOTO
PIBHS OCBITHBOTO TIporiecy [4; 2].

[Mudposa reitmidikariis peanizyeTbcsi B OCBITHBOMY MpoIieci yepes pi3Hi (popmu,
cepel SIKUX 3a3BUYail BAOKPEMIIIOIOTD 8i3VAIbHY, 3MAANILHY Ta PiGHEes).

e BizyanbHa reiimidikamis nependadyae  3aCTOCYBaHHS — PI3SHOMAHITHUX
uudpoBux emoOseM, 3HaUKIB, cepTU(dikaTiB Ta rpadiyHUX 1HAMKATOPIB MPOrpecy 3
METOIO0 3aJIy4€HHs YBaru ocoOu Ta MiABUIIEHHS 11 3araiabHOi MoTUBAlii [2; 53].

e 3marasbHa reiiMidikaliis cupsiMoBaHa Ha GOpMyBaHHS IrpoBOi aTMocdepu i
3I0pOBOT KOHKYpEHIIi cepel 3100yBayiB OCBITH, IO CTHUMYJIIOE 3POCTaHHS
MOTHBAIIIi Ta IHTEpPECY.

e PiBHeBa reiimidikallis Opi€EHTye YYAaCHHMKIB HABYAJIBHOIO TMIPOLECY Ha
MOCTYIIOBE CaMOBJIOCKOHAJIEHHSI W PO3BUTOK, BOAHOYAC MOMIPKOBAHO PETYJIIOIYU
IHTEHCUBHICTh KOHKYPEHTHUX BITHOCHH MK y4HsIMU [2; 53].

IrpoBi enemMeHTH yCHIIIHO BUKOPUCTOBYIOTHCS B HaBYaHHI 1HO3EMHHUX MOB 3
METOI0 CTHUMYJIIOBaHHS Mi3HABaJbHOI AKTUBHOCTI Ta 3alydeHHs CTYJEHTIB [0
CHUCTeMATUIHOI HaBYaJIbHOI AisTIbHOCTI [5; 1]:
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® pigni 3a0e3MeyyloTh IOCTYIIOBY CHUCTEMY TMpOrpecy, J€ 31 3pOCTaHHSIM
CKJIQHOCTI 3aBAaHb YYHI MOTHUBYIOTBCS [0 MOAAJBIIOTO  BJOCKOHAJIEHHS
(hanpuxnao, nepexio 6i0 penpoOyKMUSHUX JEKCUKO-CPAMAMUYHUX 6NpPA6 HA
naiamgopmi 00 KOMYHIKAMUBHUX 3A80AHb 13 BIOKPUMON 8I0N08I00I0 3 GUKOPUCAHHSL
LlII-acucmenma);

® HapaxXyBaHHs Oasié 3a BUKOHAHHS 3aBllaHb (oH1atH-mecmie y Google Forms,
8NPAB HA BIHCUBAHHS JIEKCUYHUX OOUHUYbL ) KOHMEKCMI, KOPOMKUX HUCbMOBUX A0O
YVCHUX 8i0n086ioell) HaJJa€ MOXIIMBICTh YYHAM OTPUMATH MUTTEBHUI 3BOPOTHHI 3B'S30K
1 103BOJISIE 00’ €KTHBHO OIIHUTH BIIACHUH TIPOTPEC;

® CIIpaBeIJINBE HAJAHHS 8UHA20pOO 3a NOCSTHEHHS MEBHUX IIIel a00 OCBOEHHS
HOBHUX HABUYOK JIOJATKOBO CTUMYJIIO€ HAaBYaHHS (HAnpukiaod, 8iOMiHA 0OMAUIHbO20
3a60anHs 3a YCHiuiHe BUKOHAHHA mecmy Ha niam@opmi abo akmuHy yuacme y
MOBIICHHEBIU 83AEMOOIL),

® pelimune08i mabauyi CTBOPIOIOTh 3MarajibHUN JyX, BOJHOYAC HAJAIOYU
MOKJIUBICTh TIOPIBHIOBATU 1HJIMBIAyalbHI pe3ydbTaTH Ta BHU3HAYATH HANPAMHU
MOJAJIBIIIOTO PO3BUTKY (HANPUKIAO, Y4HI cami MOJ*CYMb CMEOPUMU DelimuHe,
201I0CYI0UU 8 2pyni ma 00 €KMUBHO OYIHIOIUYU pPOOOMY OOHOKIACHUKI® HA YpPOYi
32I0HO 3 3aNPONOHOBAHUMU SUUMETIM KPUMEPIIMU);

® BUKOHAHHS 8eO-Kk8ecmig abO I1HIIUX TIONIYKOBUX 3aBJaHb B IHTEPHETI
(hanpuxnao, noutyk peyenmie mpaouyitiHux OPUMAHCLKUX CIMPAS Y MEHCAX GUSUEHHS]
memu ‘“Meals”, nposedenHs HCYPHANICMCHKO20 PO3CNIOV8AHHS 310UUHY 8 MeHCax
memu “Crime & Punishment” mowo) HaJa€ HaBYaJIbHOMY Marepiaily
KOHTEKCTYaJIbHOCTI Ta pOOUTH MPOIIEC HAaBYaHHS OUIBII HIJTICHUM 1 CTPYKTYPOBAaHUM;

® poboma 6 KOMaHOax CUPUSE PO3BUTKY COLIAIBHUX 1 KOMYHIKATUBHUX YMIiHb,
320X0Uy€ 10 B3a€EMOJli MK y4acHUKaMHd, (pOpMye BiANOBIAANBHICTh Ta MOYYTTA
CIUJIBHOCTI.

[Ipore BaxkamMBUM (HaKTOPOM YCHiXy BIPOBADKEHHS reiMidikaiiii y OCBITHIN
MPOIIEC € BU3HAYEHHS Ta aHaJi3 MOTPeO MUIbOBOI ayAUTOPii, TOOTO MIKOJISPIB. 3 I1€I0
METOI0 HaMmH OyJi0 MpOBEAEHO OnuTyBaHHA cepen yuHiB 10-11 kmaciB mineim micta
XKuromupa, B sIKOMYy B35JI0 y4acThb 77 pECHOHIEHTIB. MU 3amuTaiyd y4YHIB YU
03HAHOMJICHI BOHH 3 IOHATTSM reimidikartist (0us. puc. 1). llonan 45% onutaHnux He
3HalOM1 3 MM TOHATTAM, 36,4% BBakaroTh, 110 reimidikaiis — e BUKOPUCTAHHS
irop Ha ypori, 35,1% y4HIB pO3rIAgalOTh TrelMidikaiilo SK BUKOPUCTAHHSA
€JIEMEHTIB TPHU.

[TepeBaxkHiit OunbiiocTi yuHiB (94,8%) momo0aeTbcsi BUKOHYBATH 3aBlIaHHS B
irpoBoMy (popMari, 13 3aTy4eHHSIM PI3HUX IHTEPAKTUBHUX MIaTPOpM, IO JA€ HaAM
3MOTy BHUKOPUCTOBYBAaTH Oujblle eleMeHTIB LudpoBoi reimigikamii. Bognowac, y
BHOOpI MK OHJIaiH Ha odJalH HaBYaHHSAM, MaiKe IIOJOBHHA PECIOHJCHTIB
obupanu nepmuid BapiaHT (49,4%) ta nume 40,3% oOpanu odmialiH B3aEMO/IIIO,
periTa y9acHUIB 3a3aHavyIIId, 1110 00uaBa popMaTu € KOMMOOPTHUMHU JIJIsT HUX.

320X0YCHHS YYHIB MaJCHHKUMH TPU3aMH 3a BUKOHAHI 3aBIaHHs (TPaMoOTH,
J0JJaTKOB1 Oajii) € HEeBIJ €MHOI0 YaCTHHOIO OCBITHBOTO MpoLecy. 3 pe3yibTaTaMH
OTHUTYBAaHHS MOXXEMO CTBEPJIKYBaTH, III0 OLIBIIICTh YUHIB, a came 77,9% XxoTinu Ou
OTPUMYBATH BUHArOpOJy 3a BHKOHAHHS CBO€I pOOOTH, IO JOBOAUTH iX MOTPeOy y
BU3HAHHI BIACHUX cTapanb. OMHUM 13 BOKJIUBUX ACMEKTIB € YMIHHS MPAIIOBATH Ta
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BUKOHYBATH 3aBIaHHS y KOMaHl. AHAII3YIOUHM PE3yJIbTaTH OMUTYBAHHSI MOMXKEMO
3poOMTH BHUCHOBOK, IO YYHSIM TOJ00A€ThCSI BUKOHYBATHU 3aBJAaHHA SK y Mmapi 3
KHUMOCbh, TaK 1 Y KOMaH[i, KOEH 3 IIMX BaplaHTIB OJIHAKOBO CTaHOBUTH 1o 62,3%.
BBakaeMo, 1m0 3aeMojisi 3 OJHONITKAMHU TPH BUKOHAHHI 3aBJaHb € HEBiJl €MHOIO
JacTUHOIO (POPMYBaHHS HABHYOK POOOTH B KOMaHi Ta € BEIHMKOIO MEPEeBaror s
iXHBOTO MaOyTHHOTO B COIIIYMI.

Yu 3HaeTH BY, LLLO TaKe reimidikania?
77 responses

TaK, Le BUKOpUCTaHHS irop y

- 28 (36.4%)
npoueci HaB4aHHA

Tak, Le rpa 3amicTb HaB4yaHHs 1(1.3%)
Tak, Le BUKOPUCTaHHS enemMeHTiB
rpu Ha ypokax (Tabnuugs nigepis,

Haropoaw Towo)

27 (35.1%)

Hi, A1 HIKONKW He YyB/4yyna npo ue 35 (45.5%)

] 10 20 30 40

Pucynox 1. Busnauenns nonamms ‘“‘eeumigpixayis’™

[lincymyBaBImIM ~ OTpUMaHi  BIANOBIAl, MOXHA 3pOOMTHM BHUCHOBOK, IO
BUKOpUCTaHHA IM(poBoi reimidikaiii € edeKTUBHUM 3aco00M MoJepHizaiii
Mpollecy HaBYaHHS 1HO3EMHUX MOB Yy CTapimii mpoQuUIbHIN MIKOJ, OCKUIBKH IIeH
IIJIX1]] BIJMOBIIA€E SK IMCUXOJOTIYHUM, TaK 1 COLAIBHUM MOTpedaM CydacHHUX YYHIB.
PesynbraT OnMTyBaHHS BKa3ylOTh HAa BHUCOKY MPUXUIBHICTH YYHIB JI0 OHJIAMH-
dbopmaTy HaBUYaHHA, IO MIATBEPIKYE MOMIIBHICTE came IudpoBoi remidikariii.
AHami3 OTpUMaHUX JaHWUX CBIJYUTH MPO T€, MO0 IrpoBUM (opMaT HaBUYAHHS €
MOMYJISIPHUM CEpeJl YYHIB, a Hale(EKTUBHIIIMMU HaAMpsiMaMU PO3BUTKY MOTHBAIIIi
CTapIIOKJIACHUKIB € BIPOBA/DKCHHS BUHATOpPOJ Ta  KOMAHAHOI B3aeMojii, IO
IHTErpoBaHi y HU(pPoB1 CEpeIOBULIA.
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TETSAHA KPABYUYK

TEPHOIIJIbCHKWI HALIIOHAJIbHUI ITEJATOI'TYHNM YHIBEPCUTET IMEHI
BOJIOAUMUPA THATIOKA, TEPHOIILIb, YKPATHA

BAUMOTI'H 1O IHHIOMOBHOI IIITOTOBKHU
MAWBYTHIX YUYUTEJIB IPUPOJHUYO-MATEMATHYHNX
JIUCHUILJIIH: HAIIOHAJIbHAH 1 MIDKHAPOJJHUH
OPIEHTUPU

CydacHa Bumla OcCBiTa YKpaiHM HepekuBae INMHOOKY TpaHCPopMalio Mijg
BIUITMBOM €BPOIHTErpalii Ta PO3BUTKY MNPUPOJIHHUYO-MATEMATUYHOI OCBITH, IO
3YMOBJIIOE€ OHOBJICHHSI 3MICTY M MIJXOMIB JO MIJATOTOBKM NEAAroriyHUX KaJpiB
BIJIMOBITHO 7O BUMOT €BpOMNEHCHKOIO OCBITHHOTO MPOCTOPY Ta MIXKHAPOAHOI
HayKOBO-OCBITHBOI CIIBIpaIl. Big yauTens mpupoJHHYO-MaTeMaTHYHUX JUCITUTIIIH
CHOTOJHI OYIKYETHCSI HE JIMIIIE BUCOKA MPEIMETHA KOMIIETEHTHICTh, a i1 TOTOBHICTD
MpalioBaTH 3 1HIIOMOBHUMH HAayKOBUMHM JIKepeiIaMH, JOTy4aTHCs 10 MI>KHAPOJHUX
OCBITHIX 1HIIIIATUB 1 BUKOPHCTOBYBATH MOKJIMBOCTI aKaJIeMidYHOT MOOUIBHOCTI. Y MUX
yMOBaX I1HIIIOMOBHA MIArOTOBKA MAaOyTHIX YYUTENIB MPHUPOIHHUYO-MATEMATUYHOTO
npod o HabyBae 3HaYEHHS IHCTPyMEHTa MPOQEeCiiHOT KOHKYPEHTOCTIPOMOKHOCTI 1
0e31epepBHOrO PO3BUTKY.

MeTtoto Te3 € TeopeTHuHe OOIPYHTYBaHHSA Ta MOPIBHSUIBHUMA aHAI3 Cy4YaCHUX
HalllOHAJTbHUX 1 MIDKHAPOJAHMX OPIEHTHUPIB IHIIOMOBHOI MIATOTOBKA MalOyTHIX
YUUTENIB MPUPOAHUYO-MATEMATHUYHUX JUCIUILIIIH, & TaKOX BU3HAYCHHS AaKIICHTIB,
10 MOCUJIIOIOTH il MPAKTUYHY pe3yJbTaTUBHICTh B yMOBaX HU(pOBI3aIlii OCBITH.

HopmatuBHi 3acagum  mnpodeciiiHOi  MIATOTOBKM — NEAaroriB. B YKpaiHi
BU3HAYAIOThCA, 30Kpema, 3akoHOM Ykpainu «IIpo Bumyy ocBity» [2] Ta
JOKYMEHTaMH, TOB’S3aHUMH 3 pedOpMOIO 3arajbHOI CEpPelHbOI OCBITH, 30KpeMa
Konnemmiero «HoBa ykpainceka mkoma» [3]. VYV  mif pamiii  1HIIOMOBHA
KOMITETEHTHICTh PO3TJISAAETHCS SK BAXKIMBUN pecypc MpodeciifHOrO0 CTaHOBJICHHS
BUUTEJIS, TIOB’SI3aHUH 13 IOCTYTIOM JI0 Cy4YaCHUX METOJIMYHUX 1 HAYKOBUX MaTepialiB,
aKaJeMIYHOI0 KOMYHIKAIIIEIO Ta MOXKJIMBICTIO Yy4acTl B MDKHAPOJAHUX MPOEKTAX.

BaxxnuBo, 1110 HalioHaIbH1 OPIEHTUPH 1HITOMOBHOI MIATOTOBKHU y3TOJIKYIOTHCS 3
€BPOINEUCHKMMHU MiAXOAAMH JIO ONMKMCY MOBHMX pe3yibTaTiB. Tak, y momtumi MOH
1010 PO3BUTKY aHTJINCHKOI MOBM Y 3aKjiajiaX BHIINOiI OCBITH OKPECJICHO IIJIbOBUM
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OpPIEHTHD BOJIOJIIHHS MOBOIO I BUITYCKHHKIB sK B2 (mpocyHyTuii), mo Mae
3a0e3reuyBaTi JIOCTaTHIO TOTOBHICTh JI0 HaBYaHHs, NpodeciiiHoi KoMyHiKaiii Ta
pobotu 3 daxoBumu mxepenamu [1]. Lle mae migcTaBu rOBOPUTH MPO IMOCTYIOBY
aJlanTalio yKpPaiHChKOI CHCTEMM MIATOTOBKHM MaWOyTHIX YYMUTENIB JO BHUMOT
M1>KHAPOJIHOTO OCBITHBOTO CEPEIOBHUIIIA.

BusznayanbHUM MIKHApOJHUM OPIEHTUPOM [IJISi OMKCY Ta OILIIHIOBAHHS PIBHS
BosIoiHHS 1HO3eMHOI0 MOBOIO € CEFR (Common European Framework of Reference
for Languages) — pamka Pagu €Bponwm, mo 3agae mectupiBHeBy mkany (A1-C2) ta
yHIIKye TIIXOOW A0 HABUaHHSA, BUKIAJAaHHA W  OIIHIOBAaHHS MOBHHX
komriereHTHOCTEH [5]. CEFR BukoHye poyib CHUTBHOT CHUCTEMHU KOOPIWHAT IS
OUIBIIOCTI €BPOMEMCHKUX KpaiH, YMOXKJIMBIIOIOYM MOPIBHIOBAHICTh PE3YNbTaTIB,
MPO30pICTh BHMOT Ta 3pO3yMIJIE€ TMPEACTABICHHS MOBHOI KOMIIETCHTHOCTI B
akajemMiyHomy U mpodeciitHomy cepenoBuiil. Came tomy 3actocyBanHsi CEFR B
YKpaiHChKIM TMeaaroridyHid OCBITI JOIIJIBHO PO3TJSAATH SK YMHHHUK IHTErparii 10
€BpONENHCHKOr0 OCBITHHOTO MPOCTOPY.

Paszom 13 TuMm, HaBiTh 3a HasBHOCTI coiabHOi pamku CEFR, mixnapomni
BIJIMIHHOCTI Hal4acTiIlle CTOCYIOThCS HE PiBHIB MOBH, 2 MEXaHI3MIB I1TBEPIKEHHS
JOCSITHYTOTO PIBHA ¥ opraHizaiii 1HIIOMOBHOI MiAroToBKU. B VYkpaini, mompu
opientanito Ha CEFR, He 3akpimieHo yHIBEPCaIbHOTO €IMHOTO CEpTU]IKALIINHOTO
IHCTpYMEHTA JJIs BCiX MalOyTHiIX yuuTeniB. HatomicTh y MIKHApOAHIN MpakTHUIll
IIMPOKOr0 TOLIMPEHHS HaOyJauM CTaHAApTU30BaHl ICOUTH, pE3yJbTaTH SKUX
BHU3HAIOTHCSI YHIBEPCHUTETaMH, POOOTOAABIIMH Ta JCP)KaBHUMH yCTaHOBaMHU. Jliis
aHricbkoi MoBH Hailouib yxuBanumu € IELTS 1 TOEFL, a Takox icCOUTH JHIAKA
Cambridge English Qualifications, mo cmiBBigHOCSATECA 3 piBHAMH CEFR (30kpema
B1 Preliminary, B2 First, C1 Advanced, C2 Proficiency) [4]. i HiMelbKOI MOBH
MIKHAPOJHO BU3HaHUMH € ceprudikaniiini icrutu  Goethe-Zertifikat (A1-C2
BianosinHo 1o CEFR) [7], a nnsa dpaniys3skoi — odirmiiini aumuiomu DELF/DALF
(A1-C2 3a CEFR) [8]. Omxe, cTanmapTu3oBaHa cepTu(ikailis BUCTYIAE MPAKTHUHUM
MEXaHI3MOM, M0 MIJCWIIOE TOPIBHIOBAHICT MOBHHUX PE3YJIbTATIB 1 IIiJIBUIILYE
MOOLIBHICTh MOYKIIMBOCTI 3/100yBayiB.

[lopiBHSIPHUN  aHAMI3 BHUMOT 70 MaWOyTHIX YYUTENIB TPUPOIHUYO-
MaTeMaTUYHOTO PO LITI0 BUSIBIISIE IOCTYIIOBE 30JMKEHHS YKPAiHCbKOT HOPMATHUBHOI
0a3u 13 3ax1JHOEBPONIEHCHKIUMH OPIEHTUPAMHU, OJTHAK 13 TIOMITHUMHU BIAMIHHOCTSIMHU B
aKIeHTax. Y HaIllOHAIHbHOMY KOHTEKCTI 1HO3€MHA MOBa 37€OUTBIIOT0 MOJAAETHCS SIK
pecypc Jisi CaMOPO3BUTKY: 11€ TOTOBHICTh MPAIIOBATU 3 1HIIOMOBHUMU JIKEPEIaMH,
MIATPUMYBATH  TEPMIHOJIOTIYHY TPAMOTHICTh Ta BHUKOPHUCTOBYBATH LM(POBI
IHCTPYMEHTH HaBYaHHS. Y MDKHApoAHOMY KOHTEKCTI (€C) iHO3eMHa MOBa YacTillie
PO3IIIAIA€ThCA K pOOOYMI IHCTPYMEHT BUKOHAHHS NpodeciitHux aii y nuudpoBomy
CEepeZIOBUIIIl Ta B MEXKaX MDKHAPOJIHOI B3a€MOJIl; BIAMOBITHO, aKTyali3yeThCs
noTpeda y TakoMy piBHI BOJIOJIIHHS MOBOIO, SIKHIl JO3BOJISIE €(PEKTUBHO MPAIIOBATH 3
IHIIOMOBHUMH pecypcamMu Ta OpaTu ydacTh y mnpodeciiHiii KOMyHiKallii Ha
MDKHApOITHOMY PIBHI.
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Tabnuys 1.
IopiBHsJIbHA TA0JIMIA OPIEHTHPIB

Kpurepiii Hamonzt;:zg:;:{;)? 1entup Mixknapoaumuii opieatup (€C)
HopmaTtuBHa ocHoBa | HopmaTtuBHiI 1okyMeHTH y cdepi CEFR sk pamka; opieHTallis Ha
OCBITH; PAMKOBE BUKOPHCTAaHHS | IU(PPOBY KOMIIETEHTHICTh IeJarora
CEFR
PoJb iHo3eMHOT Pecypc mpodeciitnoro [HcTpyMeHT npodeciiftHol MisIbHOCTI
MOBH CaMOpPO3BUTKY (CaMOOCBITa, B MDKHApPOJHOMY ¥ I(POBOMY
poboTa 3 JKepeTamu) CepeIOBUIIII
Merta iHmomMmoBHOL Komynikariisi Ta onpautoBaHHs Buxonanus npodeciiHux mii:
MiAIrOTOBKH (daxoBoi iHpopMmarrii aKaJeMiuHa KOMYHIKaIlis,
criBmpartis, podota 3 nuppoBUMH
pecypcamu
Poab TexnoJtoriii [linTpumMKa HaBYaHHS KittouoBHii KOMITOHEHT OCBITHBOTO
(TOTIOMI>XKHUH THCTPYMEHT) cepenopuina (IUPpoBi pecypeu,
OHJIAaNTH-B3a€MO1151)

TakuM 4YHHOM, CIUJIBHOK OCHOBOIO i 3ictaBiieHHs Buctynae CEFR sk
yHIBEpCaJbHa paMKa PIiBHIB, OJJHAK AKIEHTH 3MIIIYIOThCS BiJl PO3yMIHHS 1HO3EMHOI
MOBHU SIK 3ac00y CaMOPO3BUTKY JI0 il TpaKkTyBaHHsS K IHCTPYMEHTa BUKOHAHHS
npodeciitnux aii. Came 1151 pi3HUI JOTIYHO MIJBOAUTH IO MOTPEOH TaKuX Moeen
MITOTOBKH, SIKI IHTETPYIOTh MOBY Yy (PaxoBHM KOHTEKCT 1 (pOPMYIOTH TOTOBHICTH
JITA 1HO3EMHOI0 MOBOKO y THIOBMX CHTyallX Uil MailOyTHIX y4YWTENIB
MPUPOTHUIO-MATEMATUIHOTO ITHKITY.

VY upoMy 3B’SI3Ky 0COOJIMBOi Baru HaOyBalOTh MIAXOAM, IO MOEAHYIOTh MOBHY
MIATOTOBKY 31 3MmicToM mpodeciiiHoi  aisbHOCTI. Jlyis  MailOyTHIX yduTeniB
MPUPOJTHUYO-MATEMATUYHUX JUCHUIUIIH JOLUIBHUM € 3MIIIEHHSI aKIEHTY BIiJ
BUBYEHHS MOBM SIK NpeIMeTa A0 BHKOHAHHS NpO(eciiiHO OpIEHTOBAHUX 3aBlIaHb
1HO3eMHOI0O MOBOIO: pPO0OTa 3 aBTEHTUYHHMMHU MaTeplajiaMH, OTMPAIFOBAHHS
TEPMIHOJIOT1, MIATOTOBKA (PparMeHTIB YpPOKIB, OMUC EKCIEPUMEHTIB, OOTOBOPEHHS
METOJMYHUX PIIICHb Ta MPE3CHTAIlisl PE3YJIbTAaTiB HABUAILHO-IOCTIIHOI ISITBHOCTI.
Came Takuil MiaXiJ MiATOTOBKH MIABHINYE TOTOBHICTH CTYJCHTIB JI0 MIXKHApPOIHOT
B32€MO/IIi Ta pOOUTH IHIIOMOBHY KOMIIETEHTHICTh MPUKJIATHOTO.

VY 1upoMy 3B’s13Ky 0COOJMBOI Baru HaOyBalOTh MIAXOAM, 11O MOEAHYIOTh MOBHY
MIATOTOBKY 31 3MicToM mpodeciitHoi misuibHOCTI, Hacammnepen CLIL (Content and
Language Integrated Learning) — npeMeTHO-MOBHe iHTerpoBaHe HaBuanHs [6]. Moro
CYTHICTb MOJISITA€ B TOMY, 1110 1HO3€MHA MOBa BUKOPUCTOBYETHCS HE JIUIIE SIK 00’ €KT
BUBYEHHS, a K 3aci0 OomaHyBaHHs MPEIMETHOTO 3MICTY, IO J03BOJIIE (PopMyBaTH
MOBHY KOMIICTCHTHICTh IapajeibHO 3 (axoBUMH 3HAHHAMHU W METOAUYHUMH
BMiHHSMU. J[711 MaliOyTHIX y4yuTeNIiB MaTeMaTuku, (izuku, ximii ta Oiomorii CLIL €
0COOJIMBO MEPCIEKTUBHUM, OCKUIBKH 3a0e31euye NpUpPOIHE BKIIOYEHHS aKaJeMI4HOl
JIEKCUKU Ta TEPMIHOJIOTI] Y pealibHI HaBUalibHI CUTYAIlil: TOSCHCHHS SIBUII, aHAJi3
JaHUX, OINHUC EKCIIEPUMEHTIB, pOOOTy 3 AaBTEHTUYHUMHU MarepiajaMd Ta
npeacTaBieHHs pe3yabTaTiB. Takum unnoMm, CLIL miaTpumye mepexin Bix Mojaeni
«MOBa JJISI CaMOOCBITH» JI0 MOJIENII «MOBa JJIsI BUKOHAHHS MpodeciiHuxX miily, 110
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Y3rO/UKYETBCSI 3  MDKHapOAHMMH  OpPIEHTUpaMH  MOJEpHI3alii MpUPOIHUYO-
MaTEMaTUYHOI OCBITH.

[TapanenbHO ICTOTHO 3pOCTa€ 3HaueHHS LUQPPOBUX  TEXHOJOTIH, SKi
HIITPUMYIOTh 1HIIIOMOBHE HaBYaHHS K y (GOpMaJIbHOMY OCBITHBOMY IIPOIIECi, TakK i
no3a ayautopiero. I{udpoBi pecypcu cCHpusOTH TepcoHaiizalii, 3a0e3meuyrTh
JOCTYIl JI0 AaKTyaJlbHOTO KOHTEHTY U TMOJETmyioTh BKJIIOYEHHS 1HIIOMOBHOIO
KOMITOHEHTY y (paxoBy HiAroToBKY. i CTyHEHTIB NpPUPOAHHYO-MATEMATUYHUX
CHEIIaIbHOCTeH 1€ OCOOMMBO BaXJIMBO 3 OMNIALYy Ha Te, IO 3HAaYyHa YacTHUHA
Cy4aCHMX HayKOBHMX 1 METOJAMYHUX MaTepialiB, HUPPOBUX CUMYISATOPIB Ta OCBITHIX
mw1atopm nogaHa iIHO3EMHUMHU MOBAaMH.

JloriyHUM MICYMKOM SIKOCTi 1HIIOMOBHOI MIATOTOBKH € y4acTh y MpoTrpaMax
MDKHApOJIHOT aKaJeMidHOi MOOUTBHOCTI, IO BUMAraroTh IMiITBEPHKEHOI MOBHOI
KOMIIETEHTHOCTI Ta TOTOBHOCTI HABUATHCS YW CTaXyBaTHUCS B 1HIIOMOBHOMY
cepenoBuilll. Binrak memaroriyHUM — yHIBEPCUTETaM  JIOIIJIBHO  MOCHIJIIOBATH
NPUCYTHICTH Y MDKHApOJHUX IHIIIaTUBAaX 4Yepe3 MapTHEPChKI yroau i3
3aKOPJIOHHUMU 3aKJIaJlaM{d BHILOT OCBITH Ta LUJIECIIPSIMOBaHY MIATOTOBKY CTYJCHTIB
70 KOHKYPCHOTO BiI0OpY, a TakKOX 4epe3 pO3BUTOK MPAKTHUKO-OPIEHTOBAHOL
1HIITOMOBHOI KOMITIETEHTHOCTI, PEJIEBAHTHOI PeaIbHUM MPOGECIHHUM JTiSIM.

Omxe, aHami3 3acBiAuYye, M0 YyKpaiHChKa CHCTEMa I1HIIOMOBHOI MiJTOTOBKH
MalOyTHIX YYUTENIB TPUPOIHUYO-MATEMATUYHUX JUCIMILIIH 3aTajIOM y3TOJIKY€EThCS
3 0a30BUMHM MDKHapoJHMMH opieHTupamu, Hacammepes 13 CEFR, 1 gorpumyerbcs
€BPOMNEHUCHKOTO TMIJXOAY OIKUCY MOBHHMX pe3ysbTariB. BoaHouac moTeHmian
YIOCKOHAJICHHS TOB’SI3aHUN 13 TMOJANBIINM PO3BUTKOM MPAKTHKO-OPIEHTOBAHOT
MOZENIl  IHIIOMOBHOI  MIATOTOBKHM,  MIACWJIEHHSM  MPO30pPUX  MEXaHI3MIB
MIATBEPAKEHHS PIBHSA Ta CUCTEMHIIIMM BUKOPUCTaHHAM LU(PPOBUX IHCTPYMEHTIB SIK
pecypcy  mpodeciiiHOi  AiSUIBHOCTI  MallOyTHBOTO — y4MTENs  NPUPOJHHUYO-
MaTeMaTUYHUX JTUCIUILIIH.
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OJIbI'A MAT IIOK

XMEJIbHUIbKWM HAHIOHAﬂbHHﬁ YHIBEPCUTET,
XMEJIbHULIbKUU, YKPATHA

BUKOPUCTAHHS OHJIAMH-PECYPCIB TA EJIEKTPOHHUX
MIIPYYHUKIB Y IPOLIECI BUKJIAJAHHS TPO®PECIMHO
OPIECHTOBAHOI IHO3EMHOI MOBH

[IBuakuii po3BUTOK IU(PPOBUX TEXHOJOTIH CYTTEBO TpaHC(HOPMYBAB CUCTEMY
BUIIOT OCBITH Ta 3alpOBaJMB HOBI MIJAXOAM JO BUKJIAQJaHHS 1HO3EMHHX MOB IS
npodeciitHux nuieid. Bukopuctanus oHJIaH-pECypCIB Ta €JIEKTPOHHUX MIAPYYHHKIB
CTaJIO HEBIJ'EMHOIO CKJIaJIOBOIO MPO(eCiiHHO OPIEHTOBAHOTO BUKJIQ/IaHHS 1HO3EMHHX
MOB, OCOOJMBO JJisi CTYJIEHTIB HENIHTBICTUYHMUX crieniaabHocTeil. 1li iHcTpyMeHTH
3a0€3MeuyoTh JIOCTYN J0 aBTEHTUYHUX MaTepialiB, MIATPUMYIOTH CaMOCTIHHICTb
CTYJ€HTIB Ta  CHOpUSIOTH  (QOopMyBaHHIO  NpodeciiiHOi ~ KOMYHIKaTMBHOI
KOMIIETEHTHOCTI.

[IpodeciitHo opieHTOBaHE BHUKJIAJIaHHS 1HO3EMHHMX MOB 30CEpPEIKYEThCS Ha
PO3BUTKY 3JaTHOCTI CTYJIEHTIB €(EeKTUBHO CIIIKyBaTucid B MnpodeciiHoMy
KOHTEKCTl. OHNalH-TIaTopMu Ta €JIeKTPOHHI HaBYalbHI CEPEOBHINA CHPUSIOTH
BIPOBAPKCHHIO KOMYHIKQaTUBHHUX Ta OPIEHTOBAHUX Ha 3aBJaHHS MiaAxoAiB. CTyIeHTH
MOXYTh OpaTH y4yacTb Yy JUCKYCISX, BHUKOHYBAaTHM TEMaTH4YHI JIOCIII>KECHHS,
MpaIfoBaTh HaJ MPOCKTAaMU Ta MOJENIOBATH MpoQeciiiHl cUTyallii 3a JOMOMOTOI0
udpoBux 1HCTpyMeHTIB. L{I BUAM MisUIBHOCTI CHOPHSIOTH PO3BUTKY KPUTUYHOTO
MUCJICHHS, CIIBOpAIi Ta HABUYOK BHUPIIMICHHS MPOOJIeM, IO € BAXKIUBUM JUIS
cydacHUX (axiBIIiB.

OwnnaitH-pecypcd TMPOMOHYIOTh TIUPOKHM CIEKTP OCBITHIX MOKIIUBOCTEH,
BKJIFOYAIOYM IHTEpakTUBHI 1aTtdopmu, mpodeciitHi BeO-caifTh, BIICOJIEKIIII,
MOJAKACTH Ta BIPpTyalbHl cumyssimii. Taki maTtepianu A03BOJSIOTH CTYyJIEHTaM
O3HAMOMUTHUCS 3 peabHUM TPO(deCcCiHHUM AUCKYPCOM Ta Cy4aCHOKO TEPMiHOJIOTIEIO,
10 BUKOPUCTOBYETHCS B iXHIA MalOyTHIN cdepl AisIbHOCTI. ABTEHTUYHUN KOHTEHT
JIOTIOMArae IoJ0JIaTH PO3PUB MK TCOPETUYHUM BUBUYEHHSM MOBHU Ta MPAKTUIHHM
npodeciiiHuM cnuikyBaHHsM. KpiM Toro, oHiaiiH-pecypcu J03BOJISIIOTh BUKJIaJadam
IIBMJIKO OHOBJIIOBATH HaBYaJIbHI MaTepiaiu BIJIMOBIIHO A0 Cy4aCHUX MpodeciiiHux
CTaHJAPTIB Ta CBITOBUX TEHJCHIIIN.
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EnektpoHHi mMmiIpyYHUKH BIAITpalOTh Ba)XJIMBY pOJb B OpraHizamii Ta
cUcTeMaTHu3allli HaB4YaJIbHOTO Mpoliecy. Ha BiaMiHY Bif TpaauIliiHUX IPYKOBAHHUX
MIJIPYYHUKIB, €JICKTPOHHI MIIPYYHUKU IHTETPYIOTh MYJBTHUMEIINMHI €JIeMEHTH, Taki
K ayaio3aIrucH, BieodparMeHTH, TINEpPHIOCUIaHHS Ta 1HTEPAaKTUBHI BIIpaBU. Take
MOETHAHHS Bi3yaJbHOI Ta CIIYXOBO1 iH(popMaIlii oKpalye po3yMiHHS CTYJICHTaMH Ta
HIATPUMYE Pi3HI CTHII1 HaBYaHHA. KpiM TOTo, e1eKTpOoHHI MiAPpYYHUKH 3a0€311eUyIOTh
HeraiHUil 3BOPOTHUM 3B 30K uepe3 aBTOMATU30BaHI 3aBAaHHS, IO MOKpaILye
MOTHBAIIIIO Ta HABUYKU CAMOOIIIHKH CTY/ICHTIB.

[Ile oxniero mepeBaror HU(PPOBUX pecypciB € THYUKICTb. CTyIEHTH MOXYTh
HABUATHCA Y BIACHOMY TEMIl Ta BHOWMpaTH MaTepiaid BIAMOBIAHO 1O CBOIX
1HAMBIAyaNbHUX TOTpPeO Ta pPIBHSA BOJOMIHHA MOBOIO. Takuii mepcoHani30BaHUMN
MiIX11 miaBuIIye e)eKTUBHICTh HABYAHHS Ta 3a0X04Yy€ HABYAHHS MPOTATOM yCHOTO
KUTTa. KpiM Toro, 3Mmimiadi Ta JUCTaHIIAHI MOJIeNIl HAaBYaHHS JO3BOJISIIOTH
MOEHYBATU ayAUTOPHE HABYaHHS 13 CAMOCTIMHOIO OHJIANH-POOOTOI0, POOISTUH
OCBITHIH TIpoLiec OUIbIIT JUHAMIYHUM Ta JOCTYITHUM.

[HTerpanis oHIaWH-peCypCiB Ta EJIEKTPOHHUX MIJPYYHUKIB Y MpodeciiiHO
OpIEHTOBaHE BUKJIAJIaHHS 1HO3EMHUX MOB HAaJla€ YUCIICHHI MOMJIMBOCTI JIJISl PO3BUTKY
KOMYHIKaTUBHOI KOMIIETEHTHOCTI CTYACHTIB Yy iXHIX MalOyTHIX mpodeciifHux
chepax. Lli mudpoBi iHCTpyMEHTH T03BOJISIOTH BUKJIaa4aM MOEIHYBATH aBTCHTHYHI
Marepiaiav 3 IHTEpAaKTUBHUMHU HaBUYAJbHUMHM 3aXOJlaMU Ta CTBOPIOBATH JUHAMIYHE
OCBITHE CEpPEIOBUIIIC.

OnHuM 13 MPaKTUYHUX MPUKIAAIB BUKOPUCTAHHS OHJIAWH-PECYPCIB € poboTa 3
npodeciitHuMu BeO-caliTaMu Ta OHJIaWH-CTATTAMU, TIOB’ I3aHUMU 31 CIIEHIAIBHOCTSIMU
CTYJICHTIB, TAKUMH SIK O13HEC, JIOTICTHKA, Ki0epOe3neka Yu MeHeKMEHT. CTyIeHTam
JOPYYEHO YWUTATH aBTEHTWYHI TEKCTH, BHU3HAYAaTH KJIIOYOBY TEPMIHOJIOTIIO Ta
y3arajbHIOBaTH OCHOBHI 1/1€i. Taki 3aBaaHHsl JOMOMAararTh iM ONaHYBaTH aKTyalbHY
npodeciiiny JEKCUKY Ta 03HAMOMUTHUCS 3 peabHUM MPOPECiitHUM AUCKYPCOM.

EnexTpoHHI MIAPYYHUKH TIMPOKO BUKOPUCTOBYIOTHCS I OpraHizaiii
CTPYKTYpOBaHOI HaBYaJIbHOI JisUIBHOCTI. BOHM 4YacTo MICTATH ayaio3aIucH,
BiJleoMaTepiayii Ta 1HTEPAKTUBHI BIpaBu. Hampukiaa, CTyJeHTH MOXYTh CIyXaTu
npodeciiiHi J1aJoryd, BUKOHYBAaTH OHJIaH-3aBJaHHS HA 3allOBHEHHS MPOITYCKIB Ta
OTPUMYBATH HETAaWHWU 3BOPOTHUH 3B’s130K. Lle miaTpuMye aBTOHOMHE HAaBUaHHS Ta
IT1JIBUIITY€ MOTHUBAIIIIO CTY/ICHTIB.

Bineopecypcu, BKIIOUarO4M OCBITHI miatropmMu Ta mpodeciitHi JeKuli, TaKox
e(eKTUBHO 3aCTOCOBYIOThCS B ayauTopii. CTyI€HTH MeperisaatoTh KOPOTKI BiI€O Ha
npodeciiiHi TeMH, a TOTIM BUKOHYIOTh 3aBJIaHHSI HA PO3YyMIHHS, OOTOBOPIOIOTH 3MICT
Ta BHUCJIOBIIIOIOTh CBOIO AYMKY. Takui MiaXiJ] pO3BUBAE€ HABUYKW ay/ailOBaHHS Ta
TOBOPIHHS, OTHOYACHO PO3LIMPIOI0YH NpodeciiiHl 3HAHHS.

Taki ounaitH-uiaropmu  HaBuaHHsA, sk Moodle, Google Classroom a6o
Microsoft Teams, mO03BOJIAIOTH BHUKIAga4aM OpPTaHI30BYBaTH JHUCKYCii, JaBaTu
MMCHMOB1 3aBAaHHS Ta HaJaBaTH 3BOPOTHHUM 3B’s130K. CTyAeHTH MOXYTh Opartu
ydgacth y ¢dopyMax, mucatd mnpodeciiiHi eJeKTPOHHI JMCTU abo 3BITH, a TaKOX
CHUIBPHO TMpAaIloBaTH HaJ MpoeKkTaMH. Taka ¢opMa B3aeMOJIi CHpPHUSE PO3BUTKY
HAaBUYOK NMHUCbMOBOTO CIIUJIKYBaHHS Ta KOMaHHO1 pOOOTH.
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Tematnuni gocnipkeHHd B Uu@poBoMy (opMari € e OAHUM NPAKTHYHUM
3aCTOCYBaHHSAM OHJIaH-pecypciB. CTyAEHTH aHali3yiTh npodeciiiii mpodiemu,
NpEe/ICTaBlICHI B €JIEKTPOHHUX Marepiajax, Ta MPOMOHYIOTh PIIIEHHS aHTIIHCHKOIO
MOBOIO. [li 3aHATTA IMITYIOTH peaidbHl MpodeciiiHl cuTyalii Ta 3a0X0UYyIOTh
KPUTUYHE MUCJICHHS Ta HABUYKHU BUPIIICHHS POOJIEM.

PO3BUTOK CJIOBHMKOBOTO 3amacy MiATPUMYEThCS 3a JOMOMOIOI0 OHJIAHH-
1HCTpYMEHTIB, Takux sik Quizlet abo Kahoot. CTyneHTH npakTUKYIOTh Tpodeciiiny
TEPMIHOJIOT110, BUKOPUCTOBYIOUH KapTKU Ta BIKTOPUHH, 110 pOOUTHh HABYAHHS OLJIbIII
3axOMIMBUM Ta ePekTuBHUM. KpiM TOro, posibOBl irpM MOKHA OpPraHi3OByBaTH 3a
JIOTIOMOTOI0 1HCTPYMEHTIB BiZICOKOH(EpEHIIi, Je CTYIEHTH IMITYIOTh 3yCTpidi,
neperoBopu adbo po3MOBH TEXHIYHOT MIATPUMKHU aHTIIHCHKOIO MOBOIO.

CaMmocTiiiHE HaBYaHHS TaKOX MOKPAIIYEThCS  3aBASKA  €JICKTPOHHUM
HiApyYHUKAM, SIKI JTO3BOJISIIOTH CTYJEHTaM HABYAaTHCS Yy BJIACHOMY Temili. Bonu
MOXYTh BUKOHYBATH 3aBJaHHS 3 YUTAHHS Ta TpaMaTUKH, MEpeTiisgaTH BOYyIOBaHI
BiJICO Ta TOBTOpIOBaTH MpodeciiHy JEKCHKYy Mo3a aynuropiero. Llei 3mimanwmii
X1 O HaBYaHHS MOEIHYE TPAIUIIiiiHEe HABYaHHS 3 TU(PPOBUMHU TEXHOJIOTISIMHU.

Opnak  e(exkTUBHE BUKOPUCTAHHA OHJAHH-PECYpPCIB Ta  E€JIEKTPOHHHUX
MIIPYYHUKIB BHUMAra€ peTeIbHOIO0 METOJUWYHOr0 TIUIaHyBaHHsS. BuuTeni MOBHHHI
BUOWpaATH HaAIMHI Ta MEeNaroriyHo BIAMOBIAHI MaTepiayid, IHTErpyBaTh ix Yy
HaBYaJbHYy MpOTpaMy Ta CIPSIMOBYBATH CTYJEHTIB Y PO3BUTKY HAaBUYOK IH(PPOBOI
IrpaMOTHOCTI. be3 HaneXHoro Harisigy HaAMIpHA 3aleXKHICTh Bl LU(POBUX
IHCTPYMEHTIB MOX€E IMPU3BECTH JO0 MOBEPXHEBOIO HaBYaHHS a0o0 1H(OpMaALIAHOTO
NepeBaHTAKEHHSI.

TakuM dYWHOM, OHJIAWH-pECYpCH Ta €JeKTPOHHI MAPYYHUKHA 3HAYHO
MOKPAIYIOTh MNPOoQEciiHO OpiEHTOBAHE BUKJIAJAHHS 1HO3EMHUX MOB, HaJAO4U
aBTEHTUYHI MaTepialiv, IHTEPAaKTHBHI 3aBJAaHHA Ta THYYKlI MO>KJIMBOCTI HAaBYAHHS.
IxHs inTerparis B ocBiTHill Tpoliec crpuse po3BUTKY NpodeciiiHoi KOMyHIKaTUBHOI
KOMIIETEHTHOCTI Ta TOTYE CTYJEHTIB JO VCHIIIHOI y4acTi B TJ00aJbHOMY
npodeciitHoMy cepemoBuii. IloegHaHHA TpaaWIIHHUX METOJIB HaBUYaHHS 13
Cy4YacCHUMH ITU(DPOBUMHU TEXHOJIOTISIMU € OJHIEIO 3 KIIFOYOBUX TEHJICHINHN Yy CydacHIM
OCBITI 1HO3EMHHX MOB.

CIIMCOK BUKOPUCTAHUX JIZKEPEJI
1. Gilbert B. Online learning revealing the benefits and challenges. Education for
Informatio. 2015. 31 (1-2). P. 59-65.
2. Stockwell G. Mobile language learning. Language Learning & Technology. 2016. 20 (2).
P.1-17.
3. Tomlinson B. Materials Development in Language Teaching (2nd ed.). Cambridge:
Cambridge University Press. 2017.
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OKCAHA HUYKO

3AXIJJTHOYKPAIHChKUI HALIIOHAJIbHWI YHIBEPCUTET,
TEPHOIIJIb, VKPATHA

NEJATOITYHUM NOTEHIIAJ JEBATIB Y IPO®ECIMHIA
MIATOTOBLI NEPEKJIAJJAYA

Y cydacHIM JIHTBOJMJAKTHUIN Jefaial OUIBIIOTO 3HAYEHHS HaOyBarOTh
IHTepaKTUBHI TEXHOJIOT1i HaBYaHHS, CHOPSMOBaHI Ha QopMmyBaHHSA TMpodeciiftHO
3HAYYIIMX YMiHb MalOyTHIX TmepekianaviB. Jlebatu sk ¢Gopma opranizoBaHOi
MOBJICHHEBOI B3a€MO/I11 CTBOPIOIOTH YMOBH JJIsl aKTUBI3aIlil IHIIOMOBHOT'O MOBJICHHS,
PO3BUTKY KPUTUYHOTO MHCJICHHS Ta MOJCIIOBAHHSA pPEAIbHUX KOMYHIKATMBHUX
CUTyalllid TepeKIaganbkol IIsUIbHOCTI. Ix 3aCTOCYBaHHSI JI0O3BOJISIE OI[IHIOBATU HE
JUIIEe KIHIEBUW PE3yJIbTaT MOBJIEHHEBOI JISJIBHOCTI, a ¥ caM Mpoliec KOMYyHIKarlii,
30KpeMa apryMeHTallit0, MOBHI CTpaTerii Ta KOMaHAHY B3aeMo/Iito [3].

VYyacte y aebarax MOJENIO€ pealbHI YMOBHM KOMYHIKAIl, y SIKUX MpAaLto€e
nepekiajayd: IIBUAKUK MOmyK iHdopmamii, aHami3 0araTOKOMIOHEHTHHX
apryMeHTIB, ajanTallisi MOBJEHHS J0 ayJIWUTOpii, MDKKYJbTYpHA YyTJIUBICTH [3; 6].
MaiibyTHI mepekiazayl HaBYalOThCS HE JIMIIE BIJCTOIOBATH CBOKO MO3ULII0, a U
00’€KTUBHO TPEJICTABISATH aJbTEPHATUBHI TOYKH 30pY, L0 € BAXKIUBUM IS
nepeKIaaabkoi AisuibHOCTI [6]. YuacTe y naebatax BUMarae BijJ CTYACHTIB YMIHHS
JOTiYHO  BUOYIOBYBAaTH  BUCJIOBIIIOBAaHHA, (QOpPMYJIIOBaTH  apryMEHTH  Ta
KOHTpapryMEHTH, aanTyBaTH MOBJICHHS BIJIMOBIIHO JJO KOHTEKCTY Ta ayauTopii [5].
Taka B3aemosis BIJMOBiTa€ MOJIeNI KOMYHIKAaTHBHOI KOMIIETEHTHOCTI Xaim3a [1], a
TaKOX KOHIENIli KOMYHIKaTUBHOI KOMIIETEHTHOCTI, po3pobieHoi Kenemom 1
CgeitHom [4]. JlebaTu CTUMYJIOIOTH MOWIYK, BIAOIp 1 cucTeMaTru3auiio 1iHpopMalii,
110 € KJIIOUYOBUMH HaBUYKaMHU nepekiagada [6]. BoHr MoenoTh CUTYyallii IIBUIKO1
00pOOKHM JaHMX, CX0XKI Ha YMOBHU YCHOTO Tepekiany [6]. JlebaTu CTBOPIOIOTH YMOBH,
HAOMMKEH] /0 peambHOI MOBIEHHEBOI B3a€MOJIIi: TEpPEroBOpH, apryMEHTOBaHA
Mpe3eHTalllsd Mo3ullii, podoTa 3 pi3HUMHU TUMaMHU AUCKypcy [3]. Yuacth y aebaTtax
JI03BOJISIE CTYJIEHTaM PO3BMBATH TaKl HABUYKH, SK TOYHICTH 1 JIOPEUYHICTH MOBHUX
3aco01B, MepeKIIa]l apryMeHTIB 3 OJIHIEI MOBHM Ha IHINY, napadpas, y3araJlbHEHHS,
MPOTHO3YBAaHHA Ta IMMpoBi3allis [6]. 3aBasku TpUpoal ae0aTiB CTYJECHTH BUYATHCA
BIJICTOIOBAaTH TIO3MIII0O HE3aJEKHO BiJI BIIACHUX TMEPEKOHAHb, YJIOCKOHAIIOBATH
HAaBUYKH B3a€MOJIi1 y KOMaH 1, (opMyBaTH TOJEPAHTHICTH A0 aIbTEPHATUBHUX TOYOK
3opy [4; 5]. Hebatm copusitoTh TOJ0JIAHHIO MOBHOTO Oap’epa, (GopMyBaHHIO
CTPECOCTIMKOCTI Ta BIEBHEHOCTI B MyOJiyHOMY MoBIeHHI [5]. Takox BOHHU
PO3BUBAIOTh HABWUYKW CHIBIpAIll Yy KOMaHAl Ta BIAMOBIJAIBHICTH 32 PE3YJIbTATH
KOJIGKTUBHOI AisIbHOCTI [4]. JleGaTu BIAHOCATH 10 IHTEPAKTUBHUX TEXHOJIOTIH, IO
nepen0ayaloTh aKTUBHUI OOMIH apryMEeHTaMH MK YYaCHUKAaMH Ta CHPSIMOBaHI Ha
PO3BUTOK TNPOAYKTHUBHUX BHUIIB MOBJICHHS [2; 5]. Il TexHosoris cropuse
(hopMyBaHHIO MOBJIEHHEBOi 1HII[IATUBHOCTI, JIOTIYHOCTI BHCJIOBIIIOBaHb, YMIHb
MEPEKOHJIMBO apTYMEHTYBATH TIO3UIlII0 Ta TPAMOTHO pearyBaTd Ha KOHTPapTyMEHTH

3].
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Pesynbpraty memaroriyHUX JOCTIIKEHb BUKOPHCTAaHHS Je0aTHOI TEXHOJOTIl
CB1/IUaTh, 1[0 CUCTEMATUYHE 3aCTOCYBaHHs J1€0aTiB IMiJIBUIIYE PIBEHb CIIOHTAHHOTO
MOBJICHHS, T[OKpallye HaBUYKM CTPYKTYpOBaHOI apryMeHTailli, pO3BUBAE
NepeKIalallbKy CMUIMBICTh 1 IMIBHAKICTh NPUUHATTS PIIICHb, CIPHUSIE 3POCTaAHHIO
akaJeMIigyHO1 MOTHBaIlli Ta B3aeMojli B rpymi, Gopmye mpodeciiini soft skills —
KPUTHUYHE MHUCICHHS, JiAepCcTBO, Kojadopamito [3; 5]. Tox nmma MaiOyTHIX
nepekiagayip  aedbaru € OJHI€El0 3 HaWOUIbIl e(EeKTUBHUX (OPM PO3BUTKY
MOBJICHHEBOT PEAKTHBHOCTI Ta KOMYHIKATHBHOI KOMIIETEHTHOCTI, IO JOBOJUTH
JOIUTBHICTh iX CHCTEMHOTO BIpoBa/pkeHHs [1; 2]. JlebaTHa TEXHOJOTIS CHpHsE
PO3BHUTKY BaxJmBUX mnpodeciiinux i comiampHux SOft skills: yminHs mparroBatu B
KOMaH/Ii, BECTH KOHCTPYKTHUBHUU J1aJIOT, TOTPUMYBATHUCS HOPM ITHUCKYCIHHOI €THKH,
CIIyXaTH MapTHEepa, YiTKO Ta KOPEeKTHO dopmyiaroBatu nosuiiio [4; 5]. Ile ocobmmBo
BAXKJIMBO ISl MalOYTHIX MepeKiagaviB, yus poOOTa 4acTo nepeadadyae KOMyHIKaIlo
MDK PI3HUMH CTOPOHAMH 1 TOTPeOy€e BUCOKOI KYJIbTYPH CITUIKYBaHHS.

Takum uyMHOM, Je0aTH BOJOJIIOTh 3HAYHUM TIEJAArOTIYHUM TMOTEHIIAIOM Y
MIATOTOBII MalOyTHIX TMEpeKiaaadiB, OCKUIbKH TMOEIHYIOTh aKTUBHY MOBJICHHEBY
MPaKTUKY 3 PO3BUTKOM NPO(DECIHO BaKIMBUX KOTHITUBHUX 1 COIIOKYJIBTYPHUX
yMiHb. JlebaTHa MJISUIBHICTE MOJENIOE pealibHi YMOBU MpodeciiiHOoi KOMYyHiKaIii
nepekiagayda, CHpusitoud (popMyBaHHIO HABHUYOK IMIBHAKOI OOpoOkH 1HGOpMaIlii,
apryMEHTOBAHOTO aHaji3y, ajanTailli MOBJICHHS J0 KOHTEKCTYy ¥ ayauTopii Ta
MDKKYJIBTYPHOI 4yTauBOCTI. CHCTeMAaTHYHE 3aCTOCYBaHHA [1€0aTiB aKTHBI3YE YCHE
1HIIOMOBHE MOBJICHHS, MIJIBUIIY€ MOTO CIIOHTAHHICTh 1 MOBJICHHEBY PEAKTUBHICTh, a
TaKOXX PO3BHUBAE€ KPUTUYHE MUCIICHHS W aHAIITHYHY KYyJIbTYpy CTYICHTIB, Gopmye
iXHIO KOMYHIKATUBHY KOMIIETEHTHICTb, MIJICUIIIOE€ MPOQECIiHy TOTOBHICTH [0
MDKKYJIBTYPHOTO TTOCEPETHHUIITBA.
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OKCAHA POI'YJIBCBKA

XMEJIbHULbKMI HALIIOHAJIbBHUM YHIEPCUTET, XMEJIbHULbKUI, YKPATHA

MIKPOHABYAHHSA SIK IHCTPYMEHT IHTEHCU®IKAILIII
THIHIOMOBHOI IIIATOTOBKU CTYAEHTIB

VY HayKkoBiil miTepaTypi MiKpOHaBUaHHS TPAKTY€TbCS SIK OCBITHS CTpAaTeris, IIO0
nependadae 3acBOEHHS HABYAJIHLHOTO MaTepiady MaJMMH, JIOTIYHO 3aBEpIICHUMHU
OmokaMu (MIKPOOJMHUIIMU) TIPOTSITOM KOPOTKOTO TPOMIKKY dYacy. BuBueHHS
rene3ucy Tepmina y npausx T. I'tora (T. Hug) Ta I'. I'accnepa (G. Gassler)no3souisie
pO3rIsiAaTH HOro SK BIAMNOBIAL HAa BUKIWMKHU 1H(OpMariiiHOi mepeHacuueHocTti. B
OCHOBI KOHIIEMIIIT JIGKUTH 1Aes PeAyKIilli maTepiady 10 MiHIMaJbHHUX CMHCIOBHUX
OJIMHUIIb, W0, 3TITHO 3 TEOPI€I0 KOTHITUBHOTO HaBaHTakeHHA Jx. Caeiepa
(J. Sweller), cnpusie ehekTUBHIIIOMY MEpPeXoay 3HaHb 13 KOPOTKOTPHUBAJIOI ImaM’sTi
10 gosrorpusaioi [1; 2; 3].

VY Mexax 3anponoHOBAaHOI METOAUKH 0a30BOI0 CTPYKTYPHO-(PYHKIIIOHAIBHOIO
OJIMHUIICI0O HABYaHHS BUCTYIMAE€ MIKPOMOAYJb. [Ii MIKpOMOIyJlieM MU pPO3YyMIEMO
ABTOHOMHMM, JIOTIYHO  3aBEpPIICHUN  JIUJAKTUYHUKA  OJIOK, 110  IHTETPye
BY3bKOCIPSIMOBAaHMI KOHTEHT Ta IHCTPYMEHTH MOro HEraiHoi MepeBIPKH,
OpIEHTOBAaHI Ha JOCSTHEHHS OJHIET MOBHOI METH MPOTAToM 3—7 XBUIUH. Peanizamis
1€l cTpaTerii Mae 0a3yBaTHCs HA TPHOX 3aCATHUYUX MPUHIIMIIAX:

—epanynapHicme  (amomizayis 3HAHb) — TIOAUT KOHTEHTY Ha aBTOHOMHI
«MIKpOTOPILi» (micro-units), MPUCBIYEHI OJTHOMY aCTIEKTy MOBH;
— ghokycosanicmo (MIHIMI3aYin HABAHMAJICEHHS]) — YCYHCHHS JHJIaKTUIHOTO

«IIyMy» Ta KOHIIGHTpallis Ha OJHINM 1, IO JO03BOJISIE CTYIEHTY JOCSTTH
BIIYYTHOTO PE3YNbTATY 3a 3—5 XBUJIUH;

—MOOINbHICMb® — JIOCTYNHICTh MaTepially «TyT 1 3apa3» uepe3 MOOUIbHI
3aCTOCYHKH Ta iHTepakTHBHI ctumyiu [4; 5]. [Ipononyemo po3risayTr Tad. 1.

Tabnuys 1.
Peanizanisa npuHunniB MikpoHaB4YaHHA HA npukJjaai temu “Food and Cooking”
(mucuunina «IIpakTHYHNH KYPC aHIJIIHCBKOI MOBIY)

. . Ouixyeanuu
Ipunyun Memoouunuii Konxpemnuii npuxnao pe3yJJ1} o
MIKPOHABYUAHHA 3micm eanizayii
P P Y (3-5 x8)
TlexoMmosHIis Mikpo-monyne  “Action | 3acBoeHHS
Verbs in the Kitchen”: | cemanTHYHUX
. Makpo-TeMH Ha . L . .
I'panynapuicmo : BUBUEHHS JIMIIE [IECHTIB | BIAMIHHOCTEH — MiXK
aBTOHOMHI

i ) OPUTOTYBAHHA whisk, | cienudiyaumu
MIKPO-IOHITH. P Y ( ’ ¢

sauté, simmer, mince). KYJTIHAPHUMH JISIMU.
. ndepeHIiais
Konuenrpamis Hudep e YCyHEHHST  TUIIOBUX
.. | IPUKMETHHUKIB “Sour Vs
: Ha ONHIN | .., JEKCUYHUX TOMMWIOK
dDokycosaricmo s Bitter” — pobGota uepe3 :
TUIAKTUYHINA . : y BXKHMBAaHHI CXOXHUX
) Bi3yasbHi oOpazu
MeTi ) MOHSTb.
IIPOJYKTIB.
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“Supermarket Challenge”

— BUKOPUCTaHHS :
Hoctyn 7o | . 3akpiryIeHHS JIEKCUKU

AL IHTEPaKTUBHAX  KapToK | CUILHOM
MobinbHicmo M (Quizlet) 3 imiomamu mpo P Y
peaibHOMY ) . . CepellOBUIIIl  uepe3

: iky (in a nutshell, piece . N o

KOHTEKCTI. MOOUTEHUYM TIPUCTPIH.

of cake) Oe3nocepenHbo B
MarasuHi.

BuszHauuBIIM TPUHIUIIKM, BBaXXAEMO 3a HEOOXigHE KiIacudiKyBaTH THIIU
HaBYAJIbHUX MIKpPO-00’€KTIB, $KI BHCTYMAalOTh 3MICTOBHUM SJIPOM MIKPOMOIYJIS.
[IpomnonyemMo pO3MIISIHYTH TaOJIHULIIO 2.

Tabnuys 2.
TunoJioriss HAaBYAJIbHUX MIKP0-00’€KTIB
Tun mixpo- Ipuxnao ons memu “Food
; Dopmam KoHmMeHmy -,
00 ’exma and Cooking
. .. | CkpiHIIOT MeHI0 abo BIATYK
. : Kopotkuit aBTEHTUYHUHN :
Micro-reading ) KJIieHTa 1po ctpaBy B Google
TekcT (10 280 3HaKiB).
Maps.
. 3anuc  3aMOBJIGHHA  KaBH
. o Aynio-pparmMeHT (30-60 .
Micro-listening cex) HOCIEM MOBHU 3 (DOKyCOM Ha
‘ 1HTOHAITIIO.
. 45-ceKyHIHA €MOHCTpAaLls
. : Kopotkuit POJIHK YHAa A patl
Micro-video TEXHIKM HApi3aHHA OBOYIB
(Reels/Shorts). - i
(julienne, dice).
: Cxema “ldioms with Food”
. Bizyanbha OJWHULIA )
Micro-copy (indorpadixa) (manp.  big  cheese, top
P ‘ banana).

EdexTuBHicTh QyHKIIIOHYBAaHHS MIKPOMOYJISl 3aJICKUTh BiJl HOTO BHYTPIITHBOI
opraHizamii. bynb-akuii 13 BuUIIE3rafaHuX OO0’ €KTIB Mae OYTH BHOHCAHUN Y
TPUKOMIIOHEHTHY CTPYKTYpY: [looaua — Tpenysanns — Bionosios (Input — Practice —
Feedback). Ha BigmiHy Bix TpamuiiiiHOro JIHIHHOTO HAaBYAHHS, Taka IUKIIYHICTH
CTBOPIOE YMOBH NI MUTTEBOI 1HTEpiopu3allii 3HaHb [5; 6]. CTpyKkTypa 3aMKHEHOTO
LUKy MIKpOMOYJISI IPEICTaBIIeHa y Tabnuii 3.

Tabnuys 3.
CTpyKTypa 3aMKHEHOTr0 HMKJIY MIKpOMOAYJisl (IHCTPyMeHTAapiii)
Ilpuxnao
(mema “Food &
Cooking )

Eman yuxny Jlemanizayis Incmpymenmu

IIpencraBineHdss oxHi€q
KOHKPETHOT nopIii
iH(bOopMmartii oe3
3alBOr0 KOHTEKCTY.
(cnoBo + kapTHUHKa ab0
KOPOTKE B1JI€0).

ITepernsig 30-cex
BiICO TMPO TEXHIKY
Hapi3zaHHA julienne Ta
dice.

Quizlet (xapTkn),
TikTok/Reels,
Canva

(indorpadika).

1. Input
(Ilooaua)
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Heraiine 3actocyBanns | BopaBa  “Drag-and-
3HaHb; npocta | drop” — moeanaru | LearningApps,
MexaHlyHa i JuIs | GoTo MOPKBH | OIIUTYBaHHS B
dikcarii 3B'sI3Ky | KyOukamu 3 Ha3Boro | Telegram.
«CII0BO-00pa3y. dice.

MurteBa [ToBimomeHHS:
aBTOMAaTHU30BaHA «Bipno! Ile dice». ¥
3. Feedback | peakmis cmcremu s | pa3i momwikk  — | Yar-0otu, LMS,
(Bionogiob) | KOpEeKIlii TMOMUJIOK V | OSCHCHHS Google Forms.
pexuMi peaNbHOTO | BIAMIHHOCTI BIJI
Jacy. julienne.

MeTtonnuHa e(eKTUBHICTh 3alpPONOHOBAHOI CTpAaTErii BUSBISIETHCS y TaKUX
acreKTax:

NOOOJNIAHHA KOSHIMUB8HO20 Oap’epy — 3aBISKU TPUHIHUIY TPaAHYISPHOCTI
MIHIMI3YETbCSI TOYYTTS TPHUBOKHOCTI Mepell BEIMKUM oO0csaroMm iH(opmarrii;
3aCBOEHHS OOMEXKEHOI KUIBKOCTI JIEKCEM (HalpuKian, 5 OAMHMIL 3amicTh 50)
3arno0ira€ MEHTAJIbHIM BTOMI Ta CIIpHUsi€ TIUOIIM 1HTepiopHU3allli 3HaHb;

inmencugikayia ni3Ha8anbHOI OislbHOCMI — HAa BIAMIHY BI1Jl MNacUBHOIO
ciyxaHHs, y mukm Input — Practice — Feedback crymeHT mepeOyBae B cTaHi
Oe3rmepepBHOI MOBJIEHHEBOI A11 (K0XHI 60 CeKyH);

cmeopeHus cumyayii ycnixy — aBTOHOMHICTH Ta 3aBEPIICHICTh KOXXHOTO
MIKpOMOAYJsl (opMye y CTyAEHTa CTIHKE MOYYTTd CamMOe(pEKTUBHOCTI, IO
J0TOMarae JoJjlaTh MOBHHMUI Oap'ep 1 MIATPUMY€E JOBTOTPUBAIY IO3UTHUBHY
MOTHBAILIIIO 10 HABYAHHS.

BaxxnuBo 3ayBakuTH, 110 BIPOBAKEHHS MIKPOHABYAHHS HE BUMAarae BiIMOBU
Bil TpaauiiiHux wmetonmiB. lle, ckopimie, OHOBJIEHHS CTPYKTYPH YPOKY, MH
3aMIHIOEMO JIOBIT MOHOTOHHI OJIOKM Ha CEpil0 aKTUBHUX «3aHYpEHb» y Marepial.
Taka 3MiHa pUTMY J103BOJISIE CTYICHTY 3aJIUIIATUCS 30CEPEIHKEHUM MPOTATOM YChOTO
3auHaATTs [2; 4; 6]. TlopiBHSHHS TPaaUIIIHOTO 3aHATTS Ta MIAXOMy HAa OCHOBI
MIKpPOHABYaHHS HaBEICHO y TaOuI 4.

2. Practice
(Tpenysanns)

Tabnuys 4.
IHopiBHSIHHS TPAAMUINHOIO 3AHATTSA TA MiIX0AY HA OCHOBI MiKpOHABYAHHS
Eman 3auamms Tpaouyivinuti nioxio 11ioxio uepe3 mikpoHasuauHs
llooaua (Input) Jlexmis Bukinamada (15— | KopoTkuii MYJIbTUMEIIMHUN
20 xB). 00’€ekT (3 XB) + 0OroBOpEHHS.
3akpinnenns Uutanns tekcty Ta | Cepis I1HTEpAKTUBHUX  MIKPO-
(Practice) BITPaBH B MIIPYYHUKY. | 3aBJaHb 13 MUTTEBUM (DiIOCKOM.
Kommpono OnutyBaHHS ABTOMaTH30BaHM 3BIT CUCTEMHU
(Assessment) HAMPUKIHI 3aHATTS 200 | MICIs KOKHOTO MIKPOITUKITY.
TECT.

Jlnst iaTeHcudikaiii MiATOTOBKM MaWOYTHIX YYHMTENIB 1HO3EMHUX MOB MU
BHJIUISIEMO TPU MOJIEJ1 IMIIEMEHTAITIT:

Mooenv «/[uoakmuuna nay3a» — KOPOTKI aBTOHOMHI MIKPOMOJIYJ IS
3arno6iranHs NepeBToMi (Hanpukiaa, ki3 uepe3 QR-kox).
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Mooenv «/[uoaxmuunuii cxagonrouney (CTylmeHeBa IECKOMITO3UINIS) — PO3OHUTTS
CKJIQIHOTO 3aBIaHHs (HANMCAHHS €Ce) Ha MOCIHiJOBHI KPOKHU: JIGKCHKa — TpaMaTHKa
— CHUHTE3.

Mooenv «llepeseprymuti mikpo-xkiacy — NepeHeceHHs eramy Input y MoOiibHE
CEpEeIOBHIIE TIEpE]] 3aHATTSM, 110 BUBLIBHSE Yac ISl Ay AUTOPHOI UCKYCIi.

Takuii miaxig 703BOJIsiE€ BUKJIANady THYYKO KEpyBaTH OCBITHBOIO TPAEKTOPIEIO
rpynu, 3a0e3Medyloud BHUCOKY JWHAaMIKy Ta pPe3yJbTaTHBHICTh KOXKHOTO eTaIy
HaBUYaHHS.
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IPUHA CTELBKO

3AXITHOYKPATHCHKWI HAIITIOHAJILHUI YHIBEPCUTET, TEPHOIILIb,
VYKPAIHA

POJIb TA IEPEBATH CTOPUTEJIIHI'Y
B CYUACHH OCBITHIHN MAPAJTUT'MI

CropuTeNiHI BU3HAYAETHCA SK IHTEPAKTHMBHA METOJMKA, 1[0 0a3yeThCs Ha
cuHeprii  BepOambHMX 3aco0iB  Ta  HeBepOalbHMX T  JJI8  TpaHCHAIIl
COITIOKYJIBTYPHOTO JOCBiAYy. B OCBITHBOMY KOHTEKCTI 1€ METOJ IIOCTa€E SK
eheKTUBHA aNbTEepHATHBA TPAAUINIHHUM MIAXOJAaM, IO CIPHUSE 3POCTAHHIO
HaBYaJIbHOT MOTHBAIIi1, 30araueHHIO JIEKCUYHOTO 3aracy Ta PO3BUTKY JHUCKYPCHUBHHUX
HAaBUYOK CTyJeHTiB. 3rimHo 3 nocmimkeHHsmu C. Mimnepa ta JI. Ilennikadda,
HapaTUBHI TIPAKTUKA € TOTYKHUM I1HCTPYMEHTOM (OPMYBaHHS TPaMOTHOCTI,
BJIOCKOHAJICHHSI YCHOTO MOBJICHHS, @ TaKOX PO3BHUTKY PELENTUBHUX (YUTAHHS) Ta
MPOJYKTUBHUX (MHMCHbMO) BHJIIB MOBJIEHHEBOI AISUIBHOCTI. Takui MIAXiJ aKTUBI3Y€E
TBOPYMM TMOTEHIliaJ] Ta IHIMIATUBHICTH 3700yBayiB OCBITH Yy IMpolleci BepOamizarii
BJIACHUX 111eH [4].

BukopuctanHs 1CTOpid pO3rIsSgacThCs SIK CTpaTeriuyHa TEXHIKa repejaydl 3HaHb,
7€ 4epe3 CIOKETHI JIHIT peani3yeTbcsl BIUIMB Ha KOMYHIKATHBHI MpolecH. 3
JIHTBICTUYHOI TOYKU 30pYy, HAPATUBU IHTETPYIOTh I'PaMaTU4Hi CTPYKTYpPH, JIEKCUYHI
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ONUHUIIl Ta (OHETUYHI MOJEINi, aAanTOBaHI A0 PIBHSA KOTHITUBHOTO CHPUWHATTS
ctyneHTiB. IIpomec pobotu 3 icTopisiMu 0a3yeThCs Ha MeXaHi3Max MPOTHO3yBaHHS,
110 JI03BOJIsI€ KOPEIIIOBATH HOBY 1H(OpPMAIIiI0 3 alPiOPHUM JOCBIIOM, 3a0€3MeUyIOUH
MOCTYIIOBY  PEKOHCTPYKIIIO IHJIMBIAyalbHOI cUCTeMH 3HaHb. OKpiM TOTrO,
CTOPUTEIIHT CIIpUsIE THTEPHATI3AIIT MOPAIPHO-ETUYHUX IIHHOCTEH [3].

AHnanmitTuyHa poboTra 3 crokeroM (iAeHTU(IKALS MEePCOHAXIB, IHTEPIIpETaIlis
iXHBOI MOBEAIHKH, CKCIUTIKAIlIS 17ei) O6e3mocepelHb0 BIUIMBAE HA PO3BUTOK IaM STi
Ta KPUTHYHOTO MHCIEHHSA. Taki BOpaBH CTHUMYJIOIOTh KOTHITUBHY THYYKICTb,
CIIOHYKAIOYU CTYJEHTIB 10 TMOIIYKY HECTaHAapTHUX pIIIeHb Ta BaplaTUBHOCTI Y
¢inanax icTopii.

OTxe, KIIOYOBUMH TMIepeBaraMu TEXHIKH €:

« EmomiitHo-BonboBa cepa: CyTTeBe MiBUILEHHS MOTHBAII] Ta 3aJy4€HOCTI 10
HABYAJILHOTO TPOIIECY.

o MoBHa KOMMETEHIIsA: 1HTEHCU(DIKAIlld 3aCBOEHHS TPaMaTUYHUX KOHCTPYKIIiH,
PO3IIMPEHHSI CIIOBHUKOBOIO 3a1acy Ta MOKPAIICHHS apTUKYJISIIMHIX HABUYOK.

o KorniTuBHMII acrekT: MOJErImIeHHs 3anaMm’ siTOBYBaHHS MOBHHUX MAaTTEPHIB Ta
PO3BUTOK IMIBUJIKOCTI (TTOOIXKHOCT1) MOBJICHHS [2].

[HTerparisa ctopuTeniHry B HaBUajabHI nporpamu (story-based learning) naGyBae
nefani OUIBIIOT TOMYJSIPHOCTI SIK 3aci®d  oJHOYacHOro (opMyBaHHS MOBHHUX
KOMIIETEHIII Ta 3aCBOEHHS MPEIMETHOTO 3MiCTy. BuKianayi BUKOPUCTOBYIOTH SIK
aBTEHTWYHI, TaK 1 aJalnTOBaHI TEKCTH I OMPAIIOBAHHS JIEKCHKO-TPAaMaTUYHOTO
Marepialy ~ ab0  TPOBEJACHHA  JIIHTBOKPAiHO3HABYUX  JIOCIIJIKEHb [1].
KonTtekcryanizaiiis MOBHUX OJMHMIIL Yy MeEXaxX IUIICHOTO HapaTUBY 3abe3rneuye
BUILlY €(PEKTUBHICThH aKaJEMIYHUX PE3YJIbTaTIB.

OxpeMoi yBarm 3aciayroBy€ NPOEKTHHM CTOPUTENIHT, SAKUU mepenadadae
peanizaiifo KOJICKTUBHUX TBOpYUX 3aBaaHb [5]. CTyaeHTH 3alydaroTbCsl 10
KOJ1aOOpaTUBHOI A1STBHOCTI:

1.HamnrcaHHs aBTOPCHKUX CIIEHAPIIB.

2.CTBOpEHHSI TEMAaTUYHUX TOJIKACTIB.

3.Po3pobka MynbTUMETITHUX MTPOEKTIB.

Jlana TexHika TpaHc(pOpMy€e OCBITHIHM MPOIEC y MPOCTIP AJIsE PO3BUTKY aBTOHOMI1
CTYJICHTIB, TMIJBUIINYE iXHIO KOMYHIKATUBHY CIPOMOXHICTh Ta HABUYKH BHPIIIECHHS
npoOJeMHUX 3aBlaHb. BHpOBaJKEHHS CTOPUTENIHTY JO3BOJISIE CTBOPIOBATH
1HKJTFO3MBHE Ta 3MICTOBHE HaBUaJIbHE CEPENIOBHIIIEC, 110 BIAMOBIAAE 1HAUBIYaTbHUM
3alMuTaM Cy4YacHUX 3/100yBaudiB OCBITM Ta CHpUSE€ iXHbOMY HpodeciiiHOMy
CTaHOBJICHHIO.
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/Focus_on_Speaking.
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BAJIEHTUHA CTPLIELb

KUIBCbKIMI HALIIOHAJIBHUM YHIBEPCUTET
IMEHI TAPACA LIEBYEHKA, K1IB, YKPATHA

3MICT I CTPYKTYPA JUCTAHIIMHOI'O KYPCY 3
AUCHUIIITHA « CEMAHTUKO-CTUJIICTHUYHI TIPOBJIEMHA
HEPEKJIALY I'AJIY3EBUX TEKCTIB»

B ymoBax BUKIWKIB CHOTOJIEHHS MEPUIOYEPTOBUM 3aBIAHHIM 3aKJIaJiB BHUIIOI
OCBITH € TMIATPUMKa O€3MEePEBHOCTI OCBITHHOTO TMPOIECY, IO MOXXHA JOCSTTU
3aBAsSKU 3Mimanomy dopmary HaBdaHHs. OgHUM 13 HOTo 3aco0iB, HEOOXITHUX IS
oprasizaiii CcaMOCTIHHOI TMO03aayJIUTOPHOI POOOTH CTYJIEHTIB Ta 31HCHEHHS
MOHITOPUHTY ¥ KOHTPOJIIO, € JAUCTAHI[IWHUN Kypc, CTBOPEHHH 3a JOMOMOTOIO
Cy4acHOi CHUCTEMHM YIpPABJIIHHA HaBUYaHHAM. YK€ TpUBaJIMM Yac pO3pOOHUKHU
JTUCTAHIINHUX / EJEKTPOHHMX HaBYAJIBHUX KYPCIB BHUKOPHUCTOBYIOTH CHCTEMY
ynpasmiHHs HaB4aHHsM LMS MOODLE, ska xapakTtepusyeTbcs TOCTYITHICTIO,
MPaKTUYHICTIO, 0araTo()yHKIIIOHAJIBHICTIO 1 THYUKICTIO [1].

3riIHO 3 OCBITHBO-IPO(ECIHHOI0 MPOrpaMoI0 «AHIJIIIChKa MOBa Ta Jpyra
1HO3eMHa» [2] mpodeciiiHa miAroToBka MaiioyTHIX OakanaBpiB (iy1oJ0Tii epeadoavae
BUBUCHHS HHU3KHM TMEPEeKIaJalbKuX IUCHUIUTIH, cepen sSkux — «CeMaHTHKO-
CTWJIICTUYHI MpoOJIeMH TEepeKiaay Taly3eBUX TEKCTIB» y 8-My ceMmecTpi.
JlucuumuiiHa cnpsiMOoBaHa Ha PO3BUTOK KOMIETEHTHOCTI B MUCHMOBOMY (ITOBHOMY,
¢parmeHTapHomMy, pedepaTUBHOMY, aHOTOBaHOMY) ¥ ycHOMy (3  JIHCTa,
MOCIIOBHOMY) Tepekiaai  MmpodeciifHO-MPAaKTUYHUX 1 HAYKOBO-TEOPETHUYHUX
rajly3eBUX TEKCTIB 3 aHINIMCbKOI MOBU YKpaiHCBKOIO I 3 yKpaiHChKOI MOBHU
aHrmiicekoro Ha piBHI Cl1+ [4, c. 116].

[IpencraBumMo 3MICT 1 CTPYKTYpy MJUCTAHIIAHOTO KypCy 3 JUCIUIUTIHH
«CeMaHTHKO-CTUIIICTUYHI MPoOJIeMH MepeKaay raay3eBUX TEKCTIB», pO3pOOIEHOTO
B cucteMi ympaBmiHHi HaBuanHsM LMS MOODLE [3]. Kypc Bkiouae
1H(hopMaIiiHO-OpraHi3alliHN, HAaBYAJIbHUN Ta KOHTPOJIbHO-OLIHIOBAIBHUIN OJIOKU.

B indopmariitHo-opraHizaiiitHoMy 61011 po3MIIIEHO 1HPOPMALIiI0 MPO aBTOPIB
Kypcy; cwialyc AWCIUIUIIHUA, PO3pOOJEHUH Ha OCHOBI BIAMOBIAHOI pPoOOYOT
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nporpamu [4]; METOAMYHI peKOMeHAAIil 10 poOOTH 3 KypcoM; Tiiocapiii TEpMiHIB,
SAKUW HAMOBHIOETHCS CTYJEHTAMU y MPOLIEC] MPOXOHKEHHS Kypcy; GopyM HOBUH, Y
SKOMY BHUKJIaJad TOBIIOMJIIE€ aKTyallbHY 1H(OpMAIlilo; AUCKYCIHHHN ¢dopyM, 1e
CTYJIGHTH MW BHUKJIagad OOrOBOPIOIOTh TNHUTaHHS OpraHizaliifHOro IJiaHy Ta
OCOOJIMBICTh BUKOHAHHS KOHKPETHUX 3aBAaHb; pecypc Ui MIATBEPIKEHHS
He(OpPMaJIbHOI OCBITH, Ha SIKHUW CTYJEHTH 3aBaHTAXYIOTh cepTU(]IKATH MPO y4acTh B
OCBITHIX, HAyKOBUX 3aX0/aX, KOHKypcax 3 MepeKiaay, MOBIIKM TPO BUKOHAHHS
NEePeKIaTabKUX MPOEKTIB TOLIO; XKypPHAII BiJIBITyBaHHS.

HaBuanpHuii OJIOK MOAIEHO HA 2 MOMYJI, 3TITHO 3 POOOYOI0 MPOTPAMOIO
HaBuajgpHOI juctuiuiiad [4]: «CeMaHTHUKO-CTHIICTHYHI MPOOJIeMH TepeKIIasy
npodeciiiHo-pakTHUHUX Tamy3eBux TekctiBy (Momymp 1) Ta «CemaHTHKO-
CTHJIICTUYHI TPOOJIEeMU TEpeKiIagy HayKOBO-TEOPETHUHUX Taly3eBHUX TEKCTIBY
(Monyne 2). KoxkeH MOAynb pO3MOYMHAETHCS TEOPETUYHUM  MaTeplajioM,
MPE/ICTABICHUM y TEKCTOBOMY, IpadiyHOMY Ta Bijie0 opMaTax TaKUMHU PECypCaMH,
aK  «kHUTa», «daitm» 1 «URL (BeG-mocunanus)». [ami chaigyroTh METOIUYHI
peKOMeHJaIli 70 BUKOHAHHS TMPAaKTUYHUX 3aBJaHb, KyJAU BKIIOYEHI KpUTEpIi
OLIIHIOBaHHS JIONEPEKIIAIbKOTO aHalli3y Taly3eBUX TEKCTIB, a TaKOX MHCbMOBOIO
(moBHOTO, (hparMeHTapHOro, peepaTuBHOIO, aHOTATUBHOI'0) Ta YCHOIO (3 JIMCTA,
MOCJIIIOBHOTO) BUAIB Nepekiiany. [IpakTHuHi eneMeHTH MOAYJIsl CTBOPEH] IEPEBAYKHO
3a JIOTIOMOTOI0 JiSTBHOCTI «3aBJIaHHs», 1110 Mepeadadyae BUKOHAHHS BIIPaB 1 3aB/laHb
Ha (opMyBaHHS KOMIIETEHTHOCTI B MHCbMOBOMY M YCHOMY MEPEKIajl TaTy3eBHX
TEKCTIB. 3a3HAYA€ThCSI TEMA, META, KPUTEPIi OL[IHIOBAHHS MEBHOIO BHUJYy MEpPEKIany,
po3noaul OaniB 3a OKPEMHMH YacCTHHAMHU 3aBJAHHS, CITIBBIJHOIICHHS ayJAHTOPHOL
poOOTH i CaMOCTINHOT 1T03aayITUTOPHOI pOOOTH TiJ] Yac OLIHIOBAHHS;, POPMYITIOETHCS
THCTPYKIIiA O BUKOHAHHS Ta KOHKPETU3YEThCS (opMa MOJaHHS. Y HaJamTyBaHHIX
0 i€l JISUIBHOCTI TaKOX BIAMIYAIOTHCS TEPMIHM TOJAHHS Ta MaKCUMajibHa
KUIBKICTh OasiB. 3BOPOTHIM 3B 30K BiJl BUKJIaJlaya HAJA€ThCS Y€pe3 BUCTABJICHUIA
0ay Ta KOMEHTap.

KoHTponbHO-01IHIOBaTEHUN OJIOK MpU3HAYCHUM TSI 3M1IMCHEHHSI MOYJLHOTO i
M1JICYMKOBOTO KOHTPOJIt0. [1i1p0o3/111 MOy IbHOTO KOHTPOJIIO BKJIIOYAE TPOOHUI TeCT
Ta MOJAYJIbHY KOHTpPOJIbHY POOOTY, CTBOPEHY B TECTOBUX (opmaTax «ece» (I
MepeKIaabKoro  aHajgizy TeKCTy 1 MOoro mHChbMOBOTO MEpeKiaay) Ta
«bararoBapiaHTHE TTUTAHHS, «BIAMOBIIHICTEY, «TaK/H1», «KKOPOTKA BIAMOBIIBY (I
TECTOBHX 3aBIaHb). 3a JOMOMOTOI0 HaJalITyBaHb BHUKIAAa4 HaAae TOCTYH IO
MOJYJIbHOT KOHTPOJIbHOI POOOTH Ta BCTAHOBJIOE JIIMIT Yacy Ha BHUKOHAHHS.
[lizpo3ain MmiICYMKOBOIO KOHTPOJK MICTUTh 1H(QOpPMALI0 TPO MPOLEAYPY
CKJIaJIaHHs ICIIUTY B OYHOMY M OHJIAiH peXHUMaX, CIUCOK €K3aMEHAI[IWHUX MMUTaHb,
3pa3oK eK3aMeHalliiiHoro Oigeta Ta nOpoOHUM TecT. TyT TakoX pPO3MILIEHO
eK3aMeHalliiHl Ol7eTH, Ha BUIAJNOK, KOJU OE3MeKOBa CHUTyallisi BUMaraTuMe
MPOBEJICHHS ICTIUTY B PEXWMI OHJIAlH. biJleTH CTBOpEHI B TMEpepaxOBaHUX BHIIEC
TecToBUX ¢opmarax. Y HaJAMITYyBaHHSIX BHKJIQJad HAJa€ J0 HUX JOCTyN Ta
BCTAHOBJIIOE JIIMIT Yacy Ha BUKOHAHHS.

HanamroBanwii )ypHai OI[IHIOBaHHS € 3pYYHUM 1HCTPYMEHTOM JIJIsl BUKJIa/1a4a,
OCKUIBbKHM 3BUIbHAE HWOTO BiJl KOIITKOiI pOoOOTH MifpaxyHKy OajiB JJIsi BU3HAYEHHS
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¢biHanbHOI OIHKM, Ta I CTyAEHTa, TakK fAK HaJae HWOMY MOXIIHUBICTD
BIJICTIIKOBYBATH BJIACHUM MPOrpec ONaHyBaHHS JUCIUILIIHU.

[IpeacraBnennii AUCTaHIINHUN Kypc 3a0e3neuye CTYJEHTIB CTPYKTYpPOBaHUM
HaBYAJIbHUM KOHTEHTOM y pI3HUX ¢opmaTax (TEKCTOBOMY, rpadiuHOMY, BiJ€0),
YITKUMH 1HCTPYKLISIMU 0 WOTO OMpAIIOBAHHS Ta JI0 BUKOHAHHS MEpPEKJIaJalbKUuX
BIIpaB 1 3aBJaHb, 3BOPOTHIM 3B’S3KOM (BiJl CHCTEMM YIPABIIHHS HaBYaHHSM,
BUKJIaJa4a, 1HIINX CTYACHTIB), a TaAKOX 3aco00aMu IS MIJTOTOBKU IO KOHTPOJIBHUX
3axX0/lIB 1 BUKOHAHHS 3aBJaHb MOJYJBHOTO W MiACYMKOBOrO KOHTpoiro. Kpim
NEPIIOUEProBOr0 MPHU3HAYEHHS — CTBOPEHHS CHPUATIMBOrO iH(pOpMaliiHO-
KOMYHIKAI[IHOTO CEpeIOBUILA JIJIsI CAMOCTIHHOT 103aayIMTOPHOI POOOTH CTYAEHTIB,
— BIH TakKOX JIONOMAara€ 3aloBHUTH MPOTAJMHU TUM CTYACHTaM, Kl MPOIyCTUIHU 3
pPI3HUX NPUYMH ayAUTOPHI OYHI YM OHJIAMH 3aHATTS. [HCTpymMeHTapiii cucTemu
yopaBiiHHs HaBuaHHsM LMS MOODLE no3Bosisie BuKiIamady 3A1MCHIOBATH
MOHITOPUHT TPOIECYy W KOHTPOJIb pe3yibTaTy (OpMyBaHHS KOMIETEHTHOCTI B
rajry3eBoMy MepeKial.

[Tomanpmoro AOCHiPKEHHS TOTpeOye MUTaHHS MOOYIOBU MOJENl 3MIMIAHOTO
HaBUYaHHA, y SKIM caMmocCTiiiHa Mo3aayauTopHa poOOTa HA OCHOBI JUCTAHIIMHOIO
Kypcy Oyne 1HTerpoBaHa 3 ayJAUTOPHOIO OYHOIO Ta ayAUTOPHOIO OHJAH (opmamu
HaBYaHHSI.
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OJIECSI ®EJJOPOBA

XMEJIbHUIIbKA I'YMAHITAPHO-IIEJAT'OTTYHA AKAZIEMIA,
XMEJIbHULIbKUU, YKPATHA

BUKOPUCTAHHA APT-TEPAIIEBTUYHUX TEXHIK I YAC
HABYAHHA 'OBOPIHHIO IHO3EMHOIO MOBOIO B
IHKJIFO3UBHOMY KJIACI 33CO

CydJacHa ykpaiHChKa IIKO0JIa (YHKITIOHY€E B yMOBaxX O€3MpereIeHTHUX BUKIIHKIB.
TpuBana BiiiHa, MOCTiHI MOBITPSIHI TPUBOTH, BUMYIICHI IEpeMiIlieHHs Ta aTMocdepa
HEBH3HAYCHOCTI CTBOPIOIOTH XPOHIYHHWM cTpecoBuil (oH, mo Oe3mocepeaHbo
BILJIUBA€ HA TICUXOEMOIIMHUNA CTaH Y4YHIB Ta iXHIO 3/IaTHICTh /IO HABYAHHS. Y TaKHX
peanisax TpaauIiiHI MIAXOAW JO BUKIQJAHHS 1HO3EMHHMX MOB IIOTPEOYIOTh
NIEPEOCMUCIICHHS: BUYUTENl CTHUKAIOThCS 3 HEOOXIAHICTIO HE JIMIIE IepeaaBaTu
3HAaHHA, a ¥ CTBOpPIOBaTH O€3MEYHUU MCHUXOJIOTIYHUI HPOCTIp, A€ AITHU MOXKYThb
B1JIHOBJTIOBATH BHYTPIIIHI pecypcu Ta HaOyBaTH BIIEBHEHOCT1 Y CBOIX CHJIAX.

Oco06:11BO ToCTpo L NpodiieMa NMoCTae B IHKIIO3UBHUX KJlacax, € HaBYAIOThCS
JITH 3 OCOOJMBUMHU OCBITHIMH TioTpeOamu. Lli y4yHi ¥ 10 BifiHM NepeKUBAIIU
TPYJIHOIIl 3 KOMYHIKAlI€l0, COLIATI3AIE0 Ta 3aCBOEHHSAM 1HO3EMHOI MOBH, a B
YMOBax JOJaTKOBOTO CTpECy iXHS BpPa3MUBICTh Juiie 3pocTae. CTpax MOMHIUTHCS,
MOBHUW Oap'ep, CKJIQJHICTh TIpaMaTUYHUX KOHCTPYKUIA HAKJIAJalOThCs Ha
TPUBOXKHICTh T4 €MOLIMHY BUCHA)XEHICTh, CTBOPIOIOUM 3aMKHEHE KOJO HEBJA4 Ta
3HIKeHHs MoTuBaii [1;2].

Came ToOMy iHTerpaiis apT-TEpaleBTUYHHUX TEXHIK Yy TMPOLEC HABYAHHS
TOBOPIHHIO aHTJIIACHKOI0 MOBOIO CTAa€ HE JIOJATKOBUM €JIEMEHTOM, a HEOOX1JIHOIO
YMOBOIO €(EKTUBHOTO YpPOKYy. ApT-Tepamisi — I1e M'SKUil, HEHaB'S3JIMBUI CIIOCIO
3HIDKEHHSI TPUBOXKHOCTI, PO3BUTKY €MOIIIHHOTO 1HTEJIEKTY Ta CAMOBUPAXKEHHS Uepes
TBOpUiCTh. [lo€mHyrouM apT-TepameBTUYHI MPAKTHUKA 3  KOMYHIKATHUBHUMH
3aBJIaHHSIMH, MM CTBOPIOEMO YHIKQJIbHE CEpPEIOBMILE, /1€ OBOJOIIHHS 1HO3EMHOIO
MOBOIO BIZIOYBAa€TbCSI TPHUPOAHO, O€3 TICHUXOJIOTIYHOTO THCKY, Yepe3 palaicTh
TBOPYOCTI Ta B3AEMO/III.

Mera crartTi — onmcaTy NUISXH BUKOPUCTAHHS apT-TEPANEBTUYHUX TEXHIK IMiJT
Yyac HaBYaHHS TOBOPIHHIO IHO3EMHOIO MOBOIO B 1HKIII03UBHOMY Kiaci 33CO

OmuuM 13 METOJIIB TICHMXOJIOTIYHOT MIATPUMKH Y4YHIB Il 4YaCc BUBYCHHS
1HO3eMHOT MOBH € MaJIFOBaHHS MICKOM. MaJtoBaHHSI ITICKOM Ha CBITJIOBOMY CTOJIi 200
HaBiTh Yy 3BUYAMHOMY TIJHOCI CTBOPIOE VYHIKAJbHE TMOEAHAHHS TaKTUIBHUX
BIIUYTTIB, BI3yaJlbHOIO MHMCTELTBA Ta MOBJIEHHEBOI mnpakTtuku [3]. Ll TexHika
0CcO0HMBO epeKTUBHA JIS JITEH 3 pO3TIagaMHu ayTUCTUYHOTO CIIEKTPY Ta CEHCOPHUMU
MOPYIICHHSMHU, OCKIIBbKA TAaKTHJIBHHA KOHTAKT 13 TMICKOM 3aCIOKOIO€ HEPBOBY
CUCTEMY Ta 3HI)KYE TPUBOKHICTb.

Jlis pOo3BUTKY MOHOJIOTIYHOTO MOBJICHHSI YYHI MOXKYTh CTBOPIOBATH IillIaHI
kaptuHu 3a Temamu "My Dream House", "My Perfect Day" uu "A Place I Feel Safe",
a TOTIM ONHMCYBaTW iX aHIJHChKOI0 MOBOO. Ilporec MmamioBaHHsS [ae 4Yac Ha
00yMyBaHHSI BHCJIOBIIOBaHb, 3MEHIIYE CTpax TOMUJIKH, K€ yBara YacTKOBO
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30CcepeKeHa Ha TBOPUYOCTI. Y UHI MOXYTh BUKOPUCTOBYBaTH ¢pa3u: "I'm drawing...",
"In my picture you can see...". Iy giTel 3 NOpyIICHHSIMH MOBJICHHS TaKa JIsUIbHICTh
3HIMA€ TICUXOJOTIYHUNA THUCK, 0O BOHM MOXKYTb CIOYAaTKy BHUPA3UTH JTyMKHU
HeBepOaJIbHO, a TIOTIM MOCTYIIOBO JI0/IaBaTH CIOBECHUM omuc. JlianoriyHe MOBIICHHS
PO3BUBAETHCS Yepe3 poOOTy B Mapax, A€ OJUH YYEHb MaJIO€ 3a OMKMCOM MapTHEpA,
[0 PO3BHBAE SIK HABUYKM TOBOPIHHSA, Tak 1 ayaitoBaHHs. it 3 gedinuTom yBaru
Kpalie KOHIIEHTPYIOTbCS, KOJIM € KOHKpETHa MpakTU4YHa 3ajaya, a TaKTHJIbHA
CTUMYJISIIIS IONIOMAarae yTpuMyBaTH (QOKyc.

He MeHm mOTYXHOIO apT-TEpareBTUYHOIO TEXHIKOIO € BUKOPHCTAHHS
dotorpadii, MO aKTHBI3ye EMOIIHHY MMaM'siTh Ta CTBOPIOE TEPCOHATI3Z0BAHUN
KOHTEKCT I chinkyBaHHS. [[mst miTeil 13 TpUBOXXKHUMH po3zianamu ¢ororpadii
CTarOTh "0e3MeYHUM MPOBITHUKOM" 10 pO3MOBU — BOHH T'OBOPSATH HE PO a0CTPaKTHI
TEMH, a MPO MIOCh KOHKpeTHe Ta 3po3ymine [3]. [Ipoext "My Life in Pictures"
nepeadavae, Mo y4Hi NPUHOCATH 3-5 doTorpadiit (cimeitHi, mpUpoau, YIOO0ICHUX
MICIIb) 1 TOTYIOTh Mpe3eHTallii 3 Bukopuctanusm ¢pas: "This photo shows...", "'l took
this picture when...", "This is special because...". [iTu 3 1HTEIEKTyaJIbHUMU
MOPYIICHHSIMU TPAIOIOTh 13 MPOCTIIMIMMH KOHCTPYKI[ISIMA Ta MEHIIOK KUIBKICTIO
¢$hoTO, ane MPUHIIUN 3aJTUIIAETHCS TOW CaMH — 0COOKCTa 1CTOPIst 3HMXKYE KOTHITUBHE
HABAHTAXKEHHS Ta POOUTH MOBIIEHHA OCMHUCIEHUM. J[Ji1 PO3BUTKY J1ajOTi4HOTO
MOBJICHHS e(eKTHBHOIO € akTuBHICTH "Photo Interview", mig wac skoi yu4Hi
0oOMIHIOIOTBCS (poTorpadisiMi Ta CTABJIATh NUTAaHHSA OJUH ofgHOMY: "Who is in this
photo?", "Where was it taken?", "Why is it important to you?". Jlns niteir 3
MOPYLIEHHSIMU COLIIAJIbHOI KOMYHIKAIlll Taka CTPYKTypoBaHa Oecija 13 BI3yallbHOIO
OTIOPOIO TOJIETTIIYE BCTAHOBJICHHS KOHTAKTY Ta 3HWXKYE COILIaIbHY TPUBOXKHICTb.

KonpopoTepamnisi nmocijae BaxkJIMBe MICLIE CEpell apT-TepalNeBTUYHUX TEXHIK Ha
ypokax  aHriiiicekoi  MoBH. PobOoTa 3  KOJgpOpamMM ~— Ma€  MOTY>KHHI
MICUXOTEPANeBTUYHUN €(EeKT: pi3Hl BIATIHKK BIUIMBAIOTh HA EMOIIMHUN CTaH Ta
MOXXYTh BUPQKATHU MOYYTTH, SIKI CKJIQJHO BepOamizyBaTu. st miTeil 3 eMOIiiHUMH
MOPYIICHHSIMU KOJIbOPOTEpaIis CTa€E MOCTOM MDK BHYTPINIHIM TEPEKUBAHHAM Ta
rioro cnoBecHuM BupaxeHusM [3]. Bripasa "My Mood Palette" nepenbauae, 1o y4Hi
CTBOPIOIOTH KOJIIPHI KOMIO3MII1, 10 BIJOOpaXXaroTh iXHI €MOIlii, Ta OMUCYIOTh iX
anrmiicekoro MoBoro: "I chose blue because I feel calm", "Red shows my energy",
"This dark color represents my worries". ITocTymoBo BBOAATHCS CKJIAIHIIII €MOIIHHI
KOHIIENIli aHTJIAChKOI0 MOBOIO. J[ITH 3 MOpPYIIEHHSIMU €MOILIMHO-BOJILOBOI cdhepu
BUYATHCS PO3Mi3HABATH Ta HA3WBATH BIACHI CTaHM, IO € BAKIUBUM ICHUXOJOTIYHUM
HaBHKOM. Jliaoriune MOBJIEHHSI po3BHUBaeThes dyepe3 rpy "Color Associations", mif
yac sKOi OJAMH Y4Y€Hb Ha3UBa€ KOJIIp, HIIMUNA Kaxke, 10 BiH acouitoe 3 HuM: "Blue? It
reminds me of the sea", "What about yellow?" — "I think of sunshine and happiness".
Taka qisIbHICTD PO3BUBAE CIIOHTAHHE MOBJICHHS.

My3ukoTteparnisi € yHIBEpCAIbHUM 1HCTPYMEHTOM Il CTBOPEHHS KOMQOPTHOT
aTMocdepu Ha ypoIll Ta CTUMYJIIOBAaHHS MOBJICHHEBOT aKTHBHOCTI. My3HWKa 3HHUXKYE
PIBEHb KOPTU30JTy (TOPMOHY CTPECY), aKTUBI3Y€E MOBJICHHEBI 30HU MO3KY Ta CTBOPIOE
EMOIIIMHUN pe30HaHC, IO TMoJjerurye 3amam'stoByBanHs [3]. Jus miteir 3
MOPYIICHHSIMU CIyXy (MpHU 3aJHMIIKOBOMY CIyXy) PUTMIYHA CTPYKTypa MY3UKH
JorioMarae po3pi3HATH IHTOHAIII aHrIidcbkoi MoBH. Ilicis mpociayxoByBaHHs
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IHCTPYMEHTAJIbHOT KOMIO3HIII] Y4H1 OMUCYIOTH eMotlii Ta o6pas3u: "This music makes
me think of...", "I imagine...", "It sounds like...". Mo)xHa BHKOPHUCTOBYBaTH Pi3Hi
KAHPU — BIJ KJIACUKU JI0 TPUPOAHMX 3BYKIB. JliTM 3 3aTPUMKOIO TICHUXIYHOIO
PO3BUTKY Kpallle CIpHuiimMaroTh iHGOpMAIlil0 Yyepe3 MYJIbTUCEHCOPHI KaHalu, TOMY
MO€THAHHA MY3UKH Ta MOBJICHHS MJABUILY€E €(EeKTUBHICTh HaBYaHHA. J[Ji1 PO3BUTKY
J1aJoTiYHOr0 MOBJIEHHS eheKTUBHUM € cTBopeHHs "Musical Dialogues", ko y4Hi
00MparOTh My3WYHUM (PParMEHT Ta CKJIAJAI0Th JA1aJIOT MK IIepCOHaKaMH, sIK1 MOTJIH
0 JKUTH B IIbOMY 3BYKOBOMY CBiTi. POO0Ta B Manmx rpymax po3BHUBAa€ CIIBIPAIIO Ta
3HIDKYE CTpax mepel myOaidHIM MOBJICHHSIM.

Apomareparisi, Xo4a ¥ MEHII OYEBHUIHA JIJISI MOBJICHHEBOI MPAKTHKH, BiAIrpae
BKJIUBY POJIb Y CTBOPEHHI CIPUATINBOTO TICUXOJOTIYHOTO KJIiMaTy. 3amaxu MarTh
npsiMe 3'€qHaHHS 3 JIMOIYHOIO CHCTEMOIO MO3KY, fKa BIJAMOBIAA€ 3a eMolli Ta
naM'atb. BukopucranHa epipHUX ol Ha yporl (JaBaHAa JJIsl 3aCIOKOEHHS, M'ATa
JUIsL KOHIIEHTpAIllli, IUTPYCOBl s 0agbOpOCTi) CTBOPIOE MO3UTHBHI acoliiarii 3
npoiiecoM HaBuaHHs [3]. BrnpaBa "Scent Stories" mepembavae, 1mo y4Hi HIOXalOTh
pi3HI apoMaTu (KaBa, BaH1JIb, XBOsI) Ta PO3MOBIIAaIOTh icTopii un crioraau: "This smell
reminds me of...", "When [ smell this, I remember...". Jlug ngitedr 3
MOCTTPaBMAaTUYHUM CTPECOBUM pPO3JaJ0M TMPUEMHI 3aMaxyd CTalTh '"AKOpeM
Oesrneku", 110 JoroMarae BIAKPUTHCS Il KOMYHikarii. JlianoriyHe MOBIIEHHS
po3BuBaeThbes depe3 rpy "Guess the Scent", mijg yac sKoi OJIMH y4€HBb OMHUCYE 3arax
0e3 Ha3By, 1HIUHK Bragye: "It's sweet and warm", "Does it smell like food?" — "Yes,
like baking". Taka akTUBHICTh pO3BUBA€E ONMKMCOBI HABUYKHU Ta CIIOBHUKOBHUH 3ariac.

JlsanbkoTepamisi € OcCOOJMBO IIIHHOKO JUIsl JITEH, $KI BIAYYBAIOTh CHIIbHY
TPUBOXKHICTh MiJ Yac MyOJIYHUX BUCTYMIB. JIsUIbKM Ta M'SKi Irpalikd CTBOPIOIOTH
MICUXOJIOTIYHY JUCTAHIIIO0 MK YYHEM Ta MOTro BUCIOBIIOBAHHSIMHU — JITH TOBOPSTH
"Bl 1MEHl mepcoHaxa', 10 3HWXKYE OCOOMCTICHY TpPUBOXHICTh. Lle oco0imBo
BKJIMBO JIJIS JIITEH 13 CEICKTUBHUM MYTH3MOM a00 BUPAKEHOIO COIianbHOIO (Ppobiero
[3]. YuHi CTBOpIOIOTH TMpe3eHTaiito cBoro mnepcoHaxa y ¢dopmati "Character
Introduction™: "This is Teddy. He is brave but sometimes scared. He likes...".
[IpoexTyroun BiacHI MOYYTTS HA ITPAIKY, JAITH O€3MEYHO TOCHIIIKYIOTh eMOIlli Ta
MPaKTUKYIOTh MOBJICHHS. JIsuibkOBa BHCTaBa abo0 Jiajord MK IEePCOHAKAMHU
JI03BOJISIIOTh PENEeTyBaTH pealibHI JKUTTEB1 CHUTYyallii (3HAHOMCTBO, MPOXaHHS PO
JIOTIOMOTY, BHUpa)XXEHHSI He3roauw) 0e3 crpaxy ocymy. Jns miTedt 3 mopyuieHHSIMU
KOMYHIKaIlii 1ie Oe3lliHHA MOXJIMBICTh BIJNPALIOBATH COLIQJIbHI CKPUNTH B
0e3MeyHOMY CepEeOBHIIIL.

KitouoBuid mpHHIMO YCHIINIHOI IHTErpaiii apT-TEpaneBTUYHUX TMPAKTUK B
1HKJIFO3MBHOMY KJIacl — 1€ THYYKICTh Ta BaplaTUBHICTb MiAXOAIB. Y OJTHOMY 3aBJIaHHI
MOYKHa TIO€HYBATH KUIbKa TEXHIK: HANPUKIIAJ, MiJ] CIOKIHHY MY3UKY 3 apoMaToM
JaBaHIU JIITH MAJIIOIOTh MICKOM Ta OMUCYIOTH Tpotiec. JJis pi3HUX KaTeropii aiteu 3
OCOOJIMBUMHU OCBITHIMU MOTpeOaMH MOXHa aJanTyBaTH CKJIAJAHICTh MOBIICHHEBHX
3aBlaHb, 30epiralouu TEpPareBTHUYHY OCHOBY aKTHUBHOCTI. BaxmMBO po3yMmiTH, IO
apT-Teparnis He BiIBOJIIKA€E BiJl HABYAJIBHUX IIIJIEH, @ CTBOPIOE ONTUMAJIBLHI YMOBH JJIS
iX JOCATHEHHS — KOJM JUTHHA IICHXOJOTiYHO KOMQOpTHa, i1 MO30K 37aTHUI
3aCBOIOBATH HOBY 1H(oOpMaIllito Habarato e(eKTUBHIINIE, a MOBJICHHEBA MPAKTHKA
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nepecrae OyTH JDKEpEOM CTpecy 1 TMEepeTBOPIOETbCA Ha MPHUPOJHUN MPOIIEC
CaMOBHMPXKEHHS Ta KOMYHIKaIIii

[HTerpamis apT-TepaneBTUYHUX TEXHIK Y TMPOIEC HABYAHHS TOBOPIHHIO
1HO3€MHOI0O MOBOIO B I1HKJIFO3UBHOMY KJacli BUXOJHUTH JAJIEKO 3a MEXl MPOCTOro
3aCBOEHHS JIEKCUKH Ta TpaMaTWYHUX CTpyKTyp. Lled miaxin dopmye y MIKOJSPIB
KOMILJIEKC KUTTEBO BaXKJIMBUX KOMIIETEHTHOCTEH, sIKI CTAHYTh HAIIMHOIO OMOPOIO HE
JUIIE B aKaJIEeMIYHOMY CEpEJOBUII, a 1 y JOPOCIOMY >KHUTTi, OCOOJIMBO B yMOBaXx
MOCTIMHUX BUKJIMKIB cydacHocTi [1; 2].

Hacammnepen, perynsipHe BUKOPUCTaHHS apT-TEPANeBTUUYHUX MPAKTUK Ha ypOKax
aHTTIACHKOT MOBM pPO3BMBA€E y JITEH CTPECOCTIMKICTP — 3AaTHICTH 30epiratu
MICUXOJIOTIYHY PIBHOBAary Ta MPOAYKTUBHICTh HaBITh Y HECIPUATIUBUX yMoBax. Konn
y4eHb BUUTHCS BUPAXKATH CBOI NMEPEKUBAHHS YepPEe3 MATIOBAHHS MICKOM, MY3UKY YU
KOJIbOPOBI KOMIIO3UIli, BiH OJIHOYACHO ONAHOBYE TEXHIKM CaMOPEryJidlii, sKi
J0TIOMAararoTh CIPABIISATUCS 3 TPUBOTOIO HE JIMILIE HA YpOIll, a ¥ MiJ yac MOBITPSHUX
TPUBOT, CKJIQJIHUX KUTTEBUX CUTYallll 4 ek3aMeHarliitnoro ctpecy. L1 1itu BuaTbes
HE YHUKATH CKJIAJHUX €MOIlii, a TpaHCHOPMYBATH iX Y KOHCTPYKTUBHY JISJIBHICTD,
1110 € (PYHIAMEHTOM IICUXOJIOT1uHOI 3pitocTi [1; 2].

He wMeHm BaxIuWBUM peE3yslbTaTOM TaKOro HaB4YaHHS € (OpMyBaHHS
PE3WIILEHTHOCTI — 3/aTHOCTI BIJHOBJIIOBATHUCS TMICHS ICUXOJIOTTYHUX TpPaBM Ta
CKJIQJIHUX TepexuBaHb. B ymoBax BiifHM 0arato yKpaiHCBKHMX JITEH 31TKHYJIUCS 3
BTpaTaMmu, TnepeiznaMu, pyHHyBaHHSM 3BHYHOTO KUTTS. APT-TepaneBTUYHI TEXHIKH,
IHTErpOBaHI B KOMYHIKaTHBHI 3aBJaHHS, CTBOPIOIOTh O€3MEYHUN MpOCTIp I
OTpAIlIOBaHHS IUX TNepekuBaHb. PO3MOBial0uM aHTIIMCHKOI MOBOKO MPO CBOIi
dbortorpadii, onmuCcyrUM MY3UYHI BpaKEHHS YU CTBOPIOIOYM Jiajord BiJl 1MEHI
JSUTBOK, JTITH TOCTYTOBO BiTHOBIIOIOTH BIMYYTTS KOHTPOJIO HAJl BIACHUM JKUTTSIM,
3HAaXOMATh CJOBAa [UIsi HEBUMOBHOTO, BITYYyBalOTh MiIATPUMKY OIHOKIIACHHUKIB.
PesunbeHTHICTH, BHOyAYyBaHa dYepe3 TBOPYICTh Ta MOBJICHHEBY IPAKTUKY, CTa€
BHYTPIIIHIM PECypCcOM, SIKHI JT03BOJISIE NUTHWHI HE JIMINE TEPEKUTH TpaBMy, a U
poctu nonpu Hei [1;4].

Baxn1Boro CKJ1a10BOIO € PO3BUTOK KPEATUBHOCTI Ta THYYKOCTI MUCIIEHHS. ApT-
TepareBTUYHI 3aBJIaHHS HE MAalOTh €IWHO IMPaBHJIBHOI BIJIMOBiAI — KOXXKHA JUTHHA
3HaXOAWTh BIJIACHUNM CHOCIO CaMOBUpaXEHHS, EKCIEepUMEHTye 3 ¢dopmami,
KOJIbOpaMH, 3BYKamH, cjioBamMu. Taka cBoOOma TBOPUOCTI (POpMye BIIEBHEHICTH Y
BJIACHIA YHIKaJbHOCTI Ta IIHHOCTI OCOOMCTOrO AOCBiAY. YUHI 3BUKAIOTh ILIYKaTH
HECTaHJApTHI pPIIIEHHS, HE OOSTHCS MOMUJIOK, CHPUWMATH HEBIAYl SIK YaCTHHY
HaBYaJbHOTO Tmporecy. Ll KOTHITUBHA THYYKICTb CTaHE€ HE3aMIHHOIO Y
IIBUJIKO3MIHHOMY CBITi, JI¢ 3JaTHICTh aJanTyBaTHCS Ta TIeHEepyBaTU HOBI ijel
LIHYETHCS HAHOUIbIIIE.

CoulanpHi HaBUYKH, sIKI (OPMYIOTHCS MiJI Yac TPYHOBUX apT-TeParleBTUUHUX
aKTUBHOCTEMH, TaKOX 3aCIyroBYIOTh Ha 0co0NMUBY yBary. OOroBopioroun ¢otorpadii,
CTBOPIOIOYHM CIUIBHI JISJIBKOBI BUCTABH UM IHTEPIPETYIOYM MY3WKY B Tapax, JITH
BUATHCSA CHIBIpaIli, aKTUBHOTO CJIyXaHHS, KOHCTPYKTHBHOTO MiaJiOTy, TMOBaru o0
BiaminHocrer. Jlms miteit 3 OOII Taki 3aBmaHHS CTAalOTh OE3MEYHUM TPEHIHTOM
comiayibHOi B3aemofli. BoHM po3ymitoTh, 1m0 IXHS JyMKa BaXJIHWBa, IO
OJTHOKJIACHUKH T'OTOBI MOYYTH IXHIO 1CTOPIIO, 10 CIUJIKYBaHHS MOXKE OyTH JKepeaoM
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pamocti, a He jume TpuBord. L[i HaBMUKM — OCHOBa YCHINIHOI I1HTErpamii B
CYCIJIBCTBO Ta MOOYIOBHU MIATPUMYIOUHX COIliabHKX 3B's13KiB [1;4].
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: A.CK., 2012. 308 c.
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JIUIIA ITOXMAH

3AXITHOYKPATHCHKUI HAIIIOHAJIBHUI1 YVHIBEPCUTET,
TEPHOIIJIb, VKPATHA

CTPATETII IHHHIOMOBHOI NIJITOTOBKU Y HEMOBHMUX 3BO

3 orisiAy Ha Cy4acHy CUTYAIIIO Y CBITl, KOJIM MIKHALIOHAIBHUI Alanor Ha0yBae
BCE OUIBII KPUTUYHOI Ba)XJIMBOCTI, BHUBYCHHS I1HO3EMHUX MOB HaOyBae jaedani
OUIBILIOT BarM y CUCTEMI OCBITU. J{oCKOHane BOJIOAIHHS 1HO3EMHUMH MOBaMHU CTajo
BAXKJIMBOIO CKJIQJIOBOIO YCMiXy cydacHOi JtoguHu. OCHOBHUM HampsiM PO3B’sS3aHHS
MpoOJIeMHU MOJIMILIEHHS MOBHOI MIATOTOBKU CTYJIEHTIB HEMOBHOro 3BO, MailOyTHIX
¢daxiBIiB y pI3HUX Taly3sX HAyKd, €KOHOMIKH, OCBITH — II€ IIJABHUIIECHHS IX
1HIITOMOBHOI KOMYHIKaTHBHOT KOMIIETEHITI1.

barato BukiamadiB oOMpPAIOTh TPATUIIAHY METOJIWKY IUTAHYBAHHS 3aHATTA —
nosicHeHHs1, npaktuka, nepesipka ([IIIT). [e#t nHamgiliHuii MeTO] HO3BOJISIE YITKO
OpraHizyBaTd HHU3KYy HABUAJIbHUX AKTUBHOCTEH 1 € HaWKpamuMm, 00 OXOMUTH BCi
JIEKCUYHI Ta TpaMaTW4H1 aCMEeKTU MIAPYYHUKA YU HaBYAIBHOI mporpamu. Ta 3a HUM
JIEKCUYHE HATMOBHEHHS 3aHATh HE 30BCIM BIJIMOBIIa€ MOTpeOaM THUX, XTO HABYAETHCH,
Ta Mail’)ke MOBHICTIO JAMKTYETHbCS 3MICTOM IMIJIPyYHHMKA 1 IPOrpaMH, XO4Y YaCTO
BUKJIaJ]a4yl BCE OJTHO MIJIAIITOBYIOTh MaTepiaa MmiJ moTpeOu rpynu Ta HaBYAJIBHOTO
Mpolecy.

[Ipobiema BUOOPY €(PEKTUBHOIO MiAXOMy MPU BUBYEHHI 1HO3EMHHMX MOB CTa€
aKTyaJbHOIO caMme Temep, M0 3HAWIUIO CBOE BIIOOpaXXEHHA Yy Mpausix sK
BITUM3HSHUX, Tak 1 3apyOikHux BueHux (MexyeBa, HikonaeBa, BopoGens,
Huukamo, Adzani, Willis). AmHami3 OCHOBHHX JOCHI/PKEHb JIEMOHCTPYE, IO
OUTBIIIICTh HAYKOBINB 30CEPEIKYEThCS] Ha MiATBep/uKeHHI edektuBHOCTI TBL —
METOIY 3aBAaHb — Ta JOBOJATH, IO BIH MO3UTUBHO BIUIMBAE HAa PO3BUTOK HABHUOK
YUTaHHS, TIABUILYE MOTHBAINIO YYHIB 1 3HIKYE PIBEHb HABYAIBHOI TPUBOMXKHOCTI.
Bouu Takox JeMOHCTPyIOTh edeKTHBHICTh BuKopucTanHs TBL y HaBdanHi
aHTJINACHKOT MOBHM CTYJIEHTIB HEMOBHHUX CIELIaTbHOCTEH, MiJKPECIIOIYH HOro
3HA4YEHHS JIs pO3BUTKY npodeciiinoi komyHikaii [1; 2; 3; 4; 5].
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I3 TBL CryaeHTH OTpUMYIOTH 3HAYHO PI3HOMAHITHIIIUN JOCBI BUKOPUCTAHHS
MOBH — JIGKCUKH PI3HOT'O POy, CJIOBOCIIONYYEHb Ta MAaTepHIB 1 MOBHUX (hopM. MOBHI
SBUIIIA BUHUKAIOTh 3 OTped CTyaeHTiB. OOMeXyBaTH iX JIOCBIJ NEBHUMU MOBHUMH
CTPYKTYpaMu € HENPUPOIHUM. Y 3B’A3KYy 13 IIUM OKPEMOi yBaru 3aciyroBye
NpaKTUKa 1 MPUAOMHU BIPOBAKEHHS METONY 3aBlaHb y NPOBEJICHHI MPAKTUYHUX
3aHSTh.

JIx. Bimic y cBoiit crarti Criteria for identifying tasks for TBL mocmimkye, sik
IHTErpyBaTH METOJ| TBOPYWX 3aBJaHbh Yy THUIIOBUW MMAPYYHHUK, 1100 TOKPAIIUTH
HaBYaJIbHI MOYJIMBOCTI CTYJICHTIB Ta 3MCHIIUTH Yac MiArOTOBKY Bukiagada [4]. s
IIOTO BOHA PO3TIIAIA€ caMe TTOHATTS 3agdanis. 1{e 103BoIsiE BUBHAUYNTH aKTHBHOCTI,
K1 MOYKHA MiJIAIITYBATH 1 IEPETBOPUTH HA 3aB/IaHHS.

SIk BOHa 3a3Hayae, MO0 ISIBHICTH CTajla 3aBJaHHSIM, BHUKJIagad ITOBUHEH
J0J1aTh METY, 00 HaJaTH 3aBIaHHIO CEHC 1 3pOOUTH pe3yJbTaT OLIbII KOHKPETHUM,
o0 CTYJEHTH 3HaJIM, KOJM BOHU HOro BUKOHAIU. PO3INISHYBIIM WIICTh O3HAK
3aBAaHb, Bulic NpomoHye CcHocid MNEepeTBOPEHHsS MiSUIbHOCTI Ha 3aBJaHHS —
30CepeIUTHCh HA 3HAYEHHI, a HEe Ha (QopMi, Ta JOAATH YiTKI 1HCTPYKIII MO0 iX
BUKOHAHHS, Ta 00 CTYJIEHTU CAMOCTIMHO MOTJIM BU3HAYUTH SIKICTh HOTO BUKOHAHHS
[Tam camo].

VY crarti Six types of task for TBL . Binic anami3ye, sk iHTerpyBaTH METOJ
3aBJaHb JI0 BUKOPHUCTAHHS pa3oM 13 MIAPYYHHUKOM, MIO0 MOKPAIIUTH HaBYaJIbHI
MOXJIMBOCTI JIJI1 CTYJICHTIB Ta 3MEHIIUTH 4Yac MIATOTOBKU IJisi BUKIanada. Cepen
CTpaTEeriyHUX MPUHOMIB BOHA MPOMNOHYE JACIIO 3MIHUTH JIOTIKY HIAPYYHHKA 1
MMOYMHATH HE 3 TPAMATHYHOTO MaTtepiaiy, a MpaIfoBaTH CIEPITy i3 JIEKCHKOIO, 100
MI3HIIIE MOITH BHKOPHUCTOBYBAaTH ii B IHIIMX 3aBJAHHSX. SIKII0O BOHM CHOYATKY
BUBYAIOTh TPAMATHYHHUA MaTepial, TO OYyIyTh HAATO TEPEUMATHCh THUTAHHSIM
MpaBUIbHUX TpaMaTUyHUX (opm, Harogsomye k. Butic, a He 3MICTy cKka3aHOTro, 110
y CBOIO YEpPry MOCHJIMTh iX HEBIEBHEHICTh. Y TaKOMY BUIIAJIKy BUKJIadad Bigirpae
pOJIb MOBHOTO PaJHUKA, MOKHU CTYACHTH MPAIIOIOTh Ha CBOEMY PIBHI IMiJITOTOBKH,
JOTIOBHIOIOYH Ta PO3IIMPIOIOYM CBIM 3armac CjiB 1 MOBHUX 3aco0iB. BoHa paauth
MEePEXOAUTH JI0 TpaMaTUYHOI TEMHU TICIS TOro, SK JIGKCHUYHHUM Martepian po3Jiry
3aCBOEHO, a TpaMaTUYHI BIIPaBU B TAKOMY BUMAJKY CIIYXaTh JJIs HOTO 3aKpITUICHHS
[5].

OTox, MOXEMO TMiJicyMmyBaTH, 1o MeToauka TBL 3amuimaerbcs opHiero 3
MPOBITHUX MENArOTTYHUX MapajurM y rajysi BUKJIaJaHHS MOB Ta IHIINX HaBYAIbHUX
mucuuruiiH. CydacHi HayKOBI1 JOCIIPKEHHSI 3aCBIIUYIOTh CTaJIMM 1HTEpEC 10 IIbOTO
MIJIXOMY, 110 TOSICHIOETHCS MOTO OPIEHTAIlIEI0 HAa BUKOHAHHS 3aBllaHb, HAOIMKEHUX
70 pealbHUX KOMYHIKATUBHUX 1 MpodeciiiHuX cuTyarliid. A 3aBAsiKi BUKOPHUCTAHHIO
BHKJIa/IaueM METOJy 3aBJIaHb Ha 3aHATTI OCHOBHHUH aKIIEHT — Ha CTYJICHTax i TOMY,
AK BOHM 3aCBOIOIOTH MOBY (4epe3 ii BUKOPHUCTAHHS), a HE Ha TOMY, fIK il MOAae
BUKJIagad. CripaB)KHE BUBYEHHS MOBHM — II€ 1i MPaKTUYHE BUKOPUCTAHHSI, a 3aBJISIKU
BUKOHAHHIO 3aBJIaHb CTYJEHTH MalOTh MOJIUBICTh B3aEMOIATH, BUKOPUCTOBYIOUH
MOBY Ha TPAKTHUIll. 3aBISKH MpUHOMaM Ta TPUHIIUIIAM METOJYy 3aBJaHb CTYJICHT
OTpUMYE 1€ OlIbIIe MOXJIMBOCTEH CaMOCTIMHO BHUKOPHUCTOBYBAaTH MOBY, MI100
aKTUBYBATH BUBYEHI paHillle BOKaOysip Ta rpaMaTHYHUANA MaTepia.
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ARTIFICIAL INTELLIGENCE TOOLS IN FOREIGN LANGUAGE
TEACHING: ADVANTAGES, DISADVANTAGES,
AND PEDAGOGICAL IMPLICATIONS

The integration of artificial intelligence (Al) into education has become one of
the most significant trends in modern pedagogy. In the field of foreign language
teaching, Al-based tools are increasingly used to support vocabulary acquisition,
grammar practice, speaking development, writing improvement, translation,
pronunciation training, and assessment [6]. Applications such as chatbots, adaptive
learning platforms, automated writing assistants, speech-recognition systems, and
generative Al tools have opened new possibilities for both teachers and learners. At
the same time, their rapid implementation has generated substantial debate regarding
their pedagogical value, ethical implications, and possible risks. In this context, the
issue is no longer whether Al should be used in foreign language education, but
rather how it can be integrated effectively, critically, and responsibly [1].

One of the most important advantages of Al tools in foreign language teaching is
their capacity for personalized learning. Traditional classroom instruction often faces
limitations when students demonstrate different levels of language proficiency,
learning speed, motivation, and cognitive style. Al-powered systems can help address
this challenge by adapting tasks, exercises, and feedback to the individual learner’s
needs. For example, students with lower proficiency levels can receive simplified
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input and additional scaffolding, while more advanced learners can be offered more
complex communicative tasks. According to UNESCO [8], Al has considerable
potential to support inclusive and learner-centred education by making teaching more
responsive to diverse learner profiles. In foreign language teaching, such
personalization can improve the acquisition of grammar structures, lexical items,
pronunciation patterns, and communication strategies.

Another significant benefit of Al is the provision of immediate feedback, which
Is essential in language learning [2]. Unlike many traditional classroom settings
where teachers cannot provide detailed individual comments instantly, Al systems
can analyze learner responses and offer corrections or suggestions in real time. This
Is especially useful for pronunciation, sentence construction, and writing tasks.
Immediate feedback allows students to notice errors, revise their production, and
practise repeatedly without waiting for delayed teacher evaluation. Recent research
confirms that Al-powered language learning applications can improve engagement
and language performance, particularly in speaking and writing activities [3]. In this
respect, Al may function as a valuable supplementary tutor that extends practice
beyond classroom time.

Al tools are also beneficial because they expand opportunities for authentic and
interactive language practice. Generative Al systems can simulate real-life
conversations, interviews, debates, negotiations, role plays, and intercultural
communication scenarios [6]. This is particularly important for developing
communicative competence, since many learners have limited opportunities to
interact with native or proficient speakers outside the classroom. By engaging with
Al-driven conversational systems, students can practise target language structures in
a more dynamic environment than traditional textbook exercises usually offer. Such
tools may increase students’ confidence, reduce communication anxiety, and
encourage autonomous experimentation with the target language. Researchers have
found that AI chatbots can positively influence learners’ willingness to communicate
and their motivation to participate in language tasks [10].

From the teacher’s perspective, Al can significantly reduce routine workload and
support instructional design. Teachers may use Al to generate reading texts,
discussion prompts, vocabulary lists, grammar exercises, quizzes, rubrics, model
answers, and differentiated tasks for mixed-ability groups. In many cases, this saves
preparation time and enables teachers to focus more on interaction, facilitation, and
feedback. Al can also support formative assessment by helping educators identify
common learner errors and patterns of misunderstanding. According to recent studies,
Al is becoming increasingly relevant not only for student learning but also for teacher
professional development and lesson planning [5]. Therefore, the use of Al in foreign
language teaching may improve efficiency and expand the teacher’s methodological
toolkit.

However, despite these advantages, the use of Al in language education also
involves serious disadvantages and limitations. One major concern is the risk of
overdependence on technology. When learners rely excessively on Al-generated
responses, they may become passive consumers rather than active producers of
language. Instead of independently constructing sentences, searching for vocabulary,
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or organizing ideas, students may simply copy machine-generated texts. This is
particularly problematic in writing instruction, where genuine language production is
essential for the development of communicative and academic competence.
Overreliance on Al may weaken critical thinking, creativity, and problem-solving
abilities, as students may accept generated answers uncritically rather than evaluate
their quality or relevance. UNESCO [8] warns that generative Al should not
undermine human agency or replace the cognitive effort required for meaningful
learning.

A related problem concerns academic integrity. Al-generated essays, summaries,
and translations may blur the boundary between assistance and authorship. In foreign
language education, teachers often assess not only the final product but also the
learner’s individual competence in grammar, vocabulary, coherence, and
argumentation. If students submit texts largely produced by Al, the validity of
assessment is seriously compromised. This creates new challenges for educators, who
must rethink task design, classroom assessment, and homework policies. The
European Commission [4] emphasizes the importance of transparency, responsible
use, and clear ethical guidelines in applying Al to teaching and learning. For foreign
language teachers, this means that students need explicit instruction on acceptable
and unacceptable uses of Al, including citation practices, acknowledgment of
assistance, and the distinction between support and substitution.

Another serious limitation of Al lies in the issues of accuracy, bias, and
contextual appropriateness. Al systems do not truly understand language in the
human sense; rather, they generate responses based on patterns in large datasets. As a
result, they may produce incorrect explanations, unnatural expressions, misleading
examples, or culturally inappropriate content. In foreign language teaching, where
linguistic nuance, register, pragmatics, idiomaticity, and intercultural awareness are
central, such limitations can have negative consequences. Learners may acquire
formulaic or artificial language that is grammatically acceptable but pragmatically
unsuitable. Moreover, Al systems may reproduce social and cultural biases present in
training data, which can affect the fairness and inclusiveness of educational content.
OECD research underlines that the educational impact of Al depends heavily on how
critically and ethically such technologies are used in practice [7].

The use of Al in foreign language teaching also raises concerns about digital
inequality and teacher readiness. Not all students and institutions have equal access
to reliable internet connections, modern devices, subscription-based Al tools, or
digital literacy training. As a result, the integration of Al may deepen existing
educational inequalities between learners from different socioeconomic backgrounds
or between well-resourced and under-resourced institutions. At the same time, many
teachers may feel uncertain about how to incorporate Al into their methodology
effectively. Without appropriate training, educators may either reject useful
innovations or use them superficially and uncritically. UNESCO’s Al Competency
Framework for Teachers [9] stresses that teachers require new competencies related
to ethical awareness, prompt formulation, evaluation of Al outputs, privacy
protection, and pedagogically sound implementation.
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For these reasons, the use of Al in foreign language teaching should be guided
by a balanced pedagogical approach. Al should not be viewed as a replacement for
the teacher, but as a supportive instrument that can enrich the educational process
when used appropriately. The teacher remains central in setting learning objectives,
selecting materials, interpreting learners’ needs, facilitating communication, and
fostering intercultural and critical competence. Al may be most effective when
employed for brainstorming, scaffolding, language practice, feedback, and material
adaptation, while the teacher ensures quality control, methodological coherence, and
ethical use. In other words, the educational value of Al depends not on the
technology itself, but on the teacher’s professional judgment and pedagogical
strategy.

In conclusion, artificial intelligence tools offer substantial opportunities for
foreign language teaching. They support personalized learning, provide immediate
feedback, promote learner autonomy, expand communicative practice, and assist
teachers in lesson preparation and assessment. Nevertheless, these benefits are
accompanied by notable disadvantages, including overdependence, academic
dishonesty, biased or inaccurate output, reduced critical thinking, and unequal access
to digital resources. Therefore, Al should be integrated into foreign language teaching
with caution, methodological awareness, and ethical responsibility. The future of
language education lies not in replacing teachers with intelligent systems, but in
combining technological innovation with human-centred pedagogy in order to
enhance the quality, inclusiveness, and effectiveness of learning.
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ETHICAL USE OF Al IN ACADEMIC WRITING BY PRE-
SERVICE ENGLISH TEACHERS

The integration of artificial intelligence (Al) tools in academic writing has
become increasingly significant for master’s students — pre-service foreign
language teachers. These tools offer opportunities to enhance linguistic accuracy,
coherence, and the overall quality of scholarly work, which is particularly valuable
in a field centered on pedagogy and language mastery. However, the ethical use of
Al in this context demands careful consideration to preserve academic integrity,
foster authentic learning, and support the development of critical thinking and
professionally oriented competencies in students. This abstract addresses the
ethical dimensions of Al use in academic writing by master’s students — pre-
service foreign language teachers—highlighting the need to promote responsible
practices, alleviate challenges in Al use, and develop institutional frameworks
promoting academic integrity and ethical use of Al.

Al-powered writing tools provide master’s students with advanced
capabilities, such as grammar correction, vocabulary enhancement, and stylistic
improvement. These tools can assist in refining academic papers by ensuring
clarity and precision in language use [1]. Despite these benefits, reliance on Al
raises ethical questions about maintaining original thought and pedagogical
insight, which are essential for future language educators [5]. The ethical use of Al
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In academic writing involves employing these technologies as aids to complement,
not replace, students’ linguistic and analytical skills.

Ethical Al use in language education is grounded in transparency regarding Al
assistance, accountability for the originality of content, and adherence to academic
standards specific to language education [2]. Students must avoid plagiarism by
ensuring that Al-generated suggestions are critically evaluated and appropriately
integrated. Acknowledging AI’s role respects intellectual honesty and supports the
development of authentic language-teaching methodologies. Furthermore,
understanding AI’s limitations, including potential bias and the risk of
undermining language acquisition skills, is vital for ethical engagement.

Master’s students specializing in language education face unique ethical
challenges in using Al tools. The risk of unintentional plagiarism is heightened
when Al-generated language structures or examples are incorporated without
modifications or citations [1]. Overdependence on Al may hinder the development
of essential language teaching competencies such as error analysis and language
production skills. Additionally, Al-generated content may not always correspond
to pedagogical principles or cultural contexts, potentially compromising the
quality of academic work. Inequities in access to Al tools may also affect students’
ability to produce competitive academic outputs, raising fairness concerns [2].

University academic programs must establish clear policies that define
acceptable Al use, including disclosure requirements and limits on Al-generated
content in writing assignments to avoid academic dishonesty. Training initiatives
should focus on developing Al literacy tailored to language education, enabling
students to critically assess Al outputs and integrate them into pedagogical
knowledge [4]. Universities should develop environments in which ethical Al use
supports academic integrity and the development of practical teaching and
research skills, ensuring that Al tools enhance rather than diminish the educational
experience.

To uphold ethical standards, students should be encouraged to use Al tools
primarily for language refinement tasks, such as proofreading and stylistic
enhancement, and adherence to citation norms, rather than for generating
substantive pedagogical content. A critical evaluation of Al suggestions is
essential for research accuracy. Proper acknowledgment of Al assistance should
be practiced in accordance with institutional guidelines. Clear guidelines and
transparency with academic supervisors regarding Al use foster trust and academic
honesty. The continuous development of personal language proficiency and
pedagogical expertise should remain paramount to complement Al support.

Al technologies can reinforce academic integrity by providing plagiarism
detection and originality verification tailored to language-specific challenges [3].
When integrated judiciously, Al can serve as a safeguard that complements human
judgment, ensuring that students produce authentic and credible academic work.

As Al continues to evolve, language educators, students, and policymakers
must engage in ongoing dialogues to address emerging ethical issues. Future
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efforts should focus on developing standardized frameworks for Al transparency
in language education, incorporating Al ethics into curricula, and ensuring
equitable access to Al resources [2]. Emphasizing ethical literacy alongside
linguistic and pedagogical proficiency [4] will prepare master’s students to
navigate Al-assisted academic writing and teaching practices responsibly.

The ethical use of Al in academic writing by master’s students — pre-service
foreign language teachers—requires a balanced understanding of AI’s benefits and
limitations within the language education context. Responsible practices,
supported by personal accountability and clear institutional policies, enable Al to
serve as an effective tool without compromising academic integrity or the
development of critical thinking and writing skills. By ensuring transparency,
critical engagement, and ethical awareness, master’s students can use Al to
enhance their scholarly work while upholding the core values of academic and
pedagogical excellence.
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MOTIVES OF HIGHER SCHOOL STUDENTS SELF-
DEVELOPMENT OF TRANSLATION COMPETENCE
The investigation is devoted to one of the important problems of the domestic
higher education quality improving. The issue of motivation forming to study a

foreign language is sharpened by the process of Ukraine integration into the higher
education European space. The purpose of the paper is to reveal the psychological

197



and pedagogical analysis results of non-language higher school students’ motivation
to self-improvement of their foreign language translation competence.

According to the methodology and the theory of selected conceptual approaches,
the authors used a set of basic research methods, such as: theoretical ones are
analysis, synthesis, classification of scientific and methodological sources on the
research problem; empirical methods are questionnaire survey with direct and
indirect questions, statistical analysis of research results [3, c. 234]. Psychological
and pedagogical diagnostics of the socially heterogeneous respondents’ motivation
made it possible to characterize the essence of external and internal motives in their
independent educational activity. Motivation peculiarities analysis of economic
higher school students to self-development of mentioned competence was carried out
on respondents’ various social characteristics and it is done generally.

It has been established that the content of respondents external motives is mainly
formed by the influence of such stimulating factors as “gaining competitiveness on
the labour market" or "potential career growth™. Internal motives are mainly related to
the satisfaction of the students’ personal needs in the foreign language studying
(interest, awareness of the insufficient level of their own translation competence,
internal belief in the need for self-improvement of foreign language communicative
skills, etc.). Analysis of the diagnostics results provided an opportunity to distinguish
the obstacles to the self-development of respondents in this sphere [2, p. 35; 8,
p.234].

Experimental testing of the studied motivation within the internal and external
mediation allowed us to reveal the dominance of internal motives over external ones
in all categories of respondents and to establish the main obstacle for the vast
majority of students on the way of foreign language translation skills self-
development, such as insufficient or low level of independent educational activity
organization.
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PROCRASTINATION AS RISK AND RESOURCE IN EFL
EDUCATION: PSYCHOLOGICAL, PEDAGOGICAL, AND
METHODOLOGICAL DIMENSIONS

This thesis examines procrastination as a multifaceted psychological and
pedagogical phenomenon within the context of English as a Foreign Language (EFL)
education. The study conceptualizes procrastination not only as a behavioral pattern
that may impede learning processes but also as a potentially constructive cognitive
mechanism when appropriately structured and pedagogically managed. The central
argument of the research is that although procrastination is traditionally associated
with diminished academic performance and emotional distress, certain forms of
intentional delay, often described as ‘active’ or ‘structured procrastination’, may
contribute to cognitive incubation, reflective processing, and creative problem-
solving in language learning.

The concept of procrastination originates from the Latin pro (meaning ‘forward’)
and crastinus (meaning ‘belonging to tomorrow’) and is commonly defined as a
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persistent discrepancy between an individual’s intended actions and their actual
behavioral outcomes—an “excessive mismatch between an original intention and the
resulting action” [4;17]. Within psychological literature, procrastination has
historically been interpreted through two primary perspectives: first, as a moral or
ethical deficiency that results in self-reproach and regret, and second, as a
psychological or physiological response shaped by personality characteristics,
biological predispositions, and adverse experiences [12, p. 14-15].

Contemporary cognitive and neuroscientific research further conceptualizes
procrastination as the outcome of an internal conflict between the limbic system—
which prioritizes immediate gratification—and the prefrontal cortex, which governs
planning, decision-making, and long-term goal regulation [12, p.16]. This
neurological tension is often reinforced by the phenomenon of ‘temporal
inconsistency’, whereby the present self prioritizes short-term comfort over the long-
term benefits envisioned by the future self.

Personality research has demonstrated that procrastination is strongly associated
with individual psychological traits. Empirical studies based on the Five-Factor
Model of personality indicate that higher levels of procrastination correlate
negatively with conscientiousness, openness to experience, and agreeableness, while
showing a positive relationship with neuroticism and motivational deficits [3;7]. In
this regard, procrastination frequently emerges not as simple inactivity but as a
displacement activity in which individuals remain occupied with secondary or less
demanding tasks while avoiding those perceived as cognitively or emotionally
threatening [10]. Factors such as perfectionism, fear of failure, and diminished self-
efficacy further reinforce this behavioral pattern, as delaying action can function as a
psychological defense mechanism that protects the individual’s self-concept from the
possibility of unsuccessful performance.

Within EFL educational contexts, procrastination presents significant
pedagogical challenges, particularly in contemporary digital and asynchronous
learning environments. Although online learning platforms provide increased
flexibility and accessibility, the absence of structured classroom interaction
frequently weakens learners’ external regulatory mechanisms and increases the
likelihood of task postponement. Empirical research conducted among university
students enrolled in asynchronous English language courses demonstrates that
learners who frequently procrastinate exhibit significantly lower improvement
between pre-test and post-test performance measures compared to their more self-
regulated peers [2]. This pattern suggests that without consistent monitoring,
iImmediate feedback, and structured deadlines, students often resort to last-minute
task completion strategies that reduce opportunities for deeper linguistic processing
and gradual skill acquisition.

The prevalence of academic procrastination among university students further
underscores the significance of this issue in educational practice. Studies estimate
that approximately 80—95% of college students and almost 50% of university students
acknowledge engaging in procrastinatory behavior during their academic studies
[17]. Several factors contribute to this tendency in the foreign language learning
environment. Among the most prominent are task averseness, which arises when
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assignments are perceived as difficult or cognitively demanding in a second language
[1]; environmental distractions associated with digital media and social networking
platforms that offer immediate relief from cognitively demanding learning activities
[5]; and underlying psychological dynamics connected with self-image protection and
fear of failure.

The consequences of persistent academic delay extend beyond reduced academic
achievement and include heightened stress levels, emotional exhaustion, and
increased likelihood of course withdrawal. Furthermore, repeated cycles of
postponement frequently generate feelings of guilt and anxiety, which may further
undermine students’ motivation and engagement with language learning activities.

Despite the predominantly negative connotations associated with procrastination,
recent theoretical and empirical research suggests that not all forms of delay are
inherently detrimental. American scholar John Perry have proposed a distinction
between ‘maladaptive procrastination’ and ‘structured’ or ‘creative procrastination’
[11;12]. From this perspective, intentional postponement can occasionally serve as a
productive cognitive strategy that enables individuals to engage in subconscious
processing and problem incubation. Psychological studies indicate a curvilinear
relationship between procrastination and creativity, suggesting that moderate levels
of delay may enhance the likelihood of generating innovative ideas, whereas both
excessive and minimal delay may hinder creative thinking [1].

In the context of EFL learning, such incubation periods may allow students to
internalize linguistic material more effectively, reorganize conceptual knowledge,
and approach communicative tasks with greater flexibility and originality. Closely
related to this concept is the notion of structured procrastination, which refers to the
deliberate organization of tasks in a manner that channels the natural tendency to
delay into productive activity. According to this approach, individuals rarely remain
completely inactive when procrastinating; rather, they tend to complete secondary
tasks in order to avoid more demanding obligations. By strategically arranging tasks
within a hierarchical structure, educators and learners can exploit this behavioral
tendency to promote the completion of meaningful academic work [12].

In order to transform procrastination from a detrimental habit into a manageable
component of the learning process, several methodological strategies may be
implemented within EFL pedagogy. One widely recommended approach involves
dividing complex assignments into smaller, manageable subtasks, thereby reducing
the cognitive burden associated with large-scale projects. This strategy, sometimes
metaphorically described as “breaking the elephant,” enables learners to initiate
progress through minimal effort and gradually build momentum [15]. Another
relevant principle is Parkinson’s Law, which posits that work tends to expand to fill
the time allocated for its completion; consequently, establishing shorter incremental
deadlines can encourage more consistent engagement with academic tasks [8].

Additional pedagogical interventions draw upon principles from cognitive
behavioral therapy and mindfulness practices, both of which aim to help learners
regulate emotional responses such as anxiety, fear of failure, and perfectionism [16].
These approaches emphasize the development of self-regulation skills and
metacognitive awareness, enabling students to recognize and modify maladaptive

201



behavioral patterns. Similarly, behavioral frameworks such as Fogg’s Behavior
Model highlight the importance of aligning motivation, ability, and environmental
prompts in order to facilitate sustainable behavioral change [9]. According to this
model, long-term improvement is more effectively achieved through small,
incremental behavioral adjustments and supportive learning environments rather than
through sudden and unrealistic attempts at radical habit transformation. Moreover,
research suggests that creative problem-solving frequently emerges when individuals
examine a problem from a new perspective and integrate previously acquired
knowledge in novel ways [21].

In summary, procrastination in EFL education represents a complex and
ambivalent phenomenon that simultaneously functions as both an obstacle and a
potential cognitive resource. On the one hand, habitual delay is associated with
reduced academic achievement, increased psychological stress, and diminished
engagement in language learning activities, particularly in asynchronous learning
environments [2]. On the other hand, when appropriately structured and strategically
managed, periods of intentional delay may facilitate cognitive incubation, reflective
thinking, and creative language production.

Consequently, effective pedagogical practice should move beyond simplistic
moral interpretations of procrastination and instead address its psychological,
neurological, and contextual determinants. By integrating structured task design, self-
regulation strategies, and supportive learning environments, educators can assist
students in transforming procrastination from a disruptive habit into a manageable
element of the language learning process and a potential catalyst for creativity and
deeper cognitive engagement.
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INTEGRATING ARTIFICIAL INTELLIGENCE
INTO THE PROCESS OF TEACHING EFL FOR STUDENTS
AT TECHNICAL UNIVERSITIES
The integration of digital technologies into higher education has transformed the

process of teaching and learning foreign languages. Artificial intelligence (Al), which
refers to computer systems capable to perform the tasks requiring human intelligence,
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has become an increasingly important component of modern educational
environment. Al-based technologies such as natural language processing, adaptive
learning systems, and conversational agents create new forms of interaction between
learners and digital tools.

In the context of teaching English as a Foreign Language (EFL), Al technologies
provide opportunities to improve language acquisition through personalized learning
environments, automated feedback systems, and interactive communication
platforms. These tools are particularly valuable for students at technical universities,
whose academic and professional activities often require the use of English for
research, international collaboration, and professional communication.

Recent research demonstrates that Al-based learning systems can significantly
enhance language learning outcomes. A meta-analysis of empirical studies on Al in
language education found a statistically significant positive effect on language
acquisition across multiple language skills, including vocabulary, reading, writing,
listening, and speaking [1, c. 2].

Despite the growing interest in Al technologies in education, the integration of
such tools into EFL teaching remains a complex pedagogical task. Teachers must not
only understand the technological capabilities of Al but also develop effective
instructional strategies that align with language learning objectives. Artificial
intelligence has emerged as a powerful tool in language education due to its ability to
process large amounts of data, analyse learner performance, and provide adaptive
feedback. Al systems can identify learners’ strengths and weaknesses, allowing
instructors to design personalized learning experiences.

One of the major advantages of Al technologies in language learning is the
possibility of adaptive instruction. Al-driven learning platforms analyse students’
performance and adjust tasks according to their proficiency level and learning pace.
This personalized approach can improve the effectiveness of language learning and
increase student engagement.

Research also indicates that Al tools can improve communicative competence
and motivation among language learners. For example, Al-based speaking assistants
have been shown to increase learners’ willingness to communicate and reduce
language anxiety by providing a supportive environment for practice [5, c. 3].
Furthermore, Al technologies contribute to the development of productive language
skills. Automated feedback systems and Al-powered writing assistants help students
Improve grammar, coherence, and vocabulary usage during the writing process [4, c.
3].

However, scholars emphasize that Al should be viewed as a supportive tool
rather than a replacement for human instructors. Al technologies are most effective
when integrated into blended learning environments that combine digital tools with
traditional classroom instruction [6, c. 2].

Several categories of Al technologies can be effectively used in EFL instruction
for students of technical disciplines. Adaptive learning systems use Al algorithms to
personalize learning materials according to the learner’s progress. These platforms
provide grammar exercises, vocabulary practice, and listening tasks that adjust in
difficulty based on the student’s performance. Such systems support individualized
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learning trajectories, enabling students to focus on specific language skills that
require improvement.

Al chatbots and conversational agents simulate authentic dialogues and allow
learners to practice speaking in English. These tools are particularly useful for
developing communicative competence and professional communication skills.
Students can interact with chatbots to simulate real-life scenarios such as technical
presentations, project discussions, or job interviews.

Writing assistants powered by artificial intelligence provide automated
corrections, stylistic suggestions, and vocabulary recommendations. For technical
university students, these tools are particularly helpful in developing academic
writing skills required for research papers, technical reports, and project
documentation.

Speech recognition systems analyse pronunciation, fluency, and intonation,
providing immediate feedback to learners. These technologies enable students to
practice speaking independently while receiving objective assessments of their
pronunciation.

The integration of Al technologies into EFL teaching offers several pedagogical
advantages. First, Al systems support personalized learning by adapting instructional
content to the learner’s individual needs and proficiency level. This approach allows
students to progress at their own pace and focus on specific linguistic challenges.
Second, Al tools provide immediate feedback, which helps students identify and
correct errors during the learning process. Instant feedback enhances the efficiency of
language learning and promotes self-regulation. Third, Al technologies increase
student engagement and motivation. Studies show that Al-supported learning
environments can enhance learner enjoyment and motivation in foreign language
learning [3, c. 4]. Finally, the use of Al in language education contributes to the
development of digital literacy and professional competencies, which are essential for
students at technical universities.

Despite the numerous advantages of Al technologies in EFL education, several
challenges must be addressed. One of the main concerns is the potential overreliance
on Al tools. Excessive dependence on automated systems may reduce students’
critical thinking and independent language production skills. Another challenge is the
lack of teacher training in Al technologies. Many educators have limited experience
in using Al tools for instructional purposes and require professional development to
integrate these technologies effectively [2, c. 5]

In addition, ethical issues such as academic integrity, data privacy, and
algorithmic bias must be carefully considered when implementing Al technologies in
educational environments. Addressing these challenges requires the development of
clear institutional policies, teacher training programs, and ethical guidelines for
responsible Al use in education.

To ensure the effective use of Al technologies in EFL teaching at technical
universities, several methodological strategies can be proposed. First, blended
learning models should be adopted, combining traditional classroom instruction with
Al-supported learning activities. Second, task-based learning can be used to integrate
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Al tools into authentic professional communication tasks relevant to technical
disciplines.

Third, project-based learning can encourage students to use Al technologies to
develop technical presentations, research summaries, and collaborative projects.
Finally, it is important to develop Al literacy, enabling students to critically evaluate
Al-generated information and use Al tools responsibly.

It should be concluded that artificial intelligence is becoming an important
component of modern language education. The integration of Al technologies into
the process of teaching English as a Foreign Language offers significant opportunities
for improving learning outcomes, particularly for students at technical universities.
Al tools support personalized learning, provide immediate feedback, and enhance
student engagement. They also contribute to the development of professional
communication skills and digital competencies that are essential in the modern
technological environment.

However, the successful implementation of Al in EFL teaching requires careful
pedagogical planning, teacher training, and ethical considerations. Al technologies
should not replace teachers but rather function as supportive tools that enhance the
learning process.
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ARTIFICIAL INTELLIGENCE FOR CREATING LEARNING
TASKS IN ENGLISH LANGUAGE CLASSES AT UNIVERSITY

The rapid development of digital technologies has significantly influenced
contemporary educational practices, particularly in the field of language teaching.
Acrtificial intelligence (Al) has become an increasingly important tool that can support
teachers in designing learning materials, personalizing instruction, and enhancing
students’ engagement in the learning process. In the context of English language
teaching, Al technologies offer new opportunities for generating diverse and adaptive
learning tasks that correspond to students’ linguistic needs and learning objectives.

Artificial intelligence can be broadly defined as computer systems capable of
performing tasks that normally require human intelligence, such as language
processing, pattern recognition, and problem solving. According to Russell and
Norvig, Al systems are designed to simulate intelligent behavior and assist humans in
complex cognitive activities [4, p. 1]. In education, Al technologies are increasingly
used to support both teaching and learning processes by providing automated
feedback, generating instructional materials, and facilitating adaptive learning
environments.

One of the key advantages of Al in English language teaching is its ability to
generate a wide range of learning tasks quickly and efficiently. Teachers can use Al-
based tools to create grammar exercises, vocabulary tasks, reading comprehension
activities, and discussion prompts. Such tools allow instructors to save time on
routine material preparation while focusing more on pedagogical planning and
student interaction. Holmes, Bialik, and Fadel note that Al has the potential to
transform teaching practices by automating certain instructional processes and
enabling teachers to concentrate on higher-level educational tasks [2, p. 74].

Another important benefit of using Al for task creation is the possibility of
adapting tasks to different proficiency levels. Al systems can generate multiple
variations of the same exercise with varying levels of complexity, which allows
teachers to differentiate instruction within the same classroom. According to Luckin,
intelligent educational technologies can support personalized learning by analyzing
learners’ progress and adjusting instructional materials accordingly [3, p. 52].

Al-generated tasks can also promote creativity and critical thinking among
students. For example, Al tools can be used to generate debate questions, case
studies, role-play scenarios, or problem-based learning activities. Such tasks
encourage students to apply language skills in meaningful communicative contexts.
Harmer emphasizes that communicative activities play a crucial role in language
learning because they help students use language for authentic interaction rather than
merely memorizing linguistic forms [1, p. 84].

In addition, Al tools can assist teachers in creating authentic and up-to-date
learning materials. Since Al systems can process large amounts of information and
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generate contextually relevant content, they enable instructors to design tasks related
to current events, professional topics, or interdisciplinary themes. This is particularly
important in English for Specific Purposes (ESP) courses, where teaching materials
should reflect the professional interests and needs of students.

However, despite the numerous advantages of Al in education, its use also raises
certain methodological challenges. Teachers must critically evaluate Al-generated
content to ensure its linguistic accuracy, pedagogical relevance, and appropriateness
for learners. Al should therefore be viewed not as a replacement for teachers but as a
supportive tool that enhances instructional creativity and efficiency.

Furthermore, it is important to develop students’ digital literacy and critical
awareness when using Al technologies in the classroom. Learners should understand
both the possibilities and limitations of Al-generated content and learn to evaluate
information critically.

In conclusion, artificial intelligence offers significant opportunities for
improving the process of creating learning tasks in English language classes. Al-
based tools can support teachers in generating diverse, adaptive, and engaging
learning activities that enhance students’ language competence and motivation. At the
same time, the effective integration of Al into language teaching requires careful
pedagogical planning and critical evaluation of technological resources. Future
research may focus on the development of methodological frameworks for the
effective use of Al tools in English language education.
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DIGITALIZATION IN HIGHER EDUCATION: PROS AND CONS

The aim of the study is to get insight into the influence of digitalization on the
educational process at higher institutions all over the world, and, in particular, in
Ukraine, analyze its cons and pros.
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According to 2030 UNESCO’s “Agenda for sustainable development” [1],
including 17 sustainable goals that covered the economy, social development and the
environment, education is the key to achieve all the sustainability goals as it provides
reducing inequality, living more healthy and sustainable life, fostering tolerance
between people and, thus, contributing to more peaceful societies. To achieve SDG4-
Education 2030, digital technologies, designed to serve people in accordance with
international human rights agreements, are leveraged as a common good.

The development and adoption of digital technologies across the world have
changed the educational landscape worldwide. Having passed from the stage of
digital awareness to digital responsiveness, we are now facing digital transformation
for education [2]. It is considered that digitalization of university education includes
updating learning materials, technical and technological infrastructure as well as
forming digital educational space filled with electronic devices, means, systems
providing communication exchange between all the participants of an educational
process [3].

What is more, “digitalization of higher educations is not only technological
update of educational environment, but also a fundamental change of pedagogical
paradigm based on interactivity, adaptability, and continuous updating of knowledge
and skills” [4, p. 27 — 28].

In the context of global transformation, universities of a new generation are
positioned not only as traditional educational institutions but also as open digital
ecosystem offering numerous opportunities. First, the traditional face-to-face model,
with its distance and finance barriers, limiting the access to quality learning, is
changed to e-learning platforms, online courses, etc. Digital tools provide students
with access to educational content from any place in the world, at any time, so
education has become more flexible and adaptable to learners’ needs.

Next advantage is personalized learning experience. It is known that finding a
proper teaching style and a pace for each student is difficult for teachers in a
traditional educational environment. Meanwhile, through digital tools learners can
use a content matching their preferences and needs. Embedding learning management
systems, adaptive technologies, and artificial intelligence allow track a learner’s
success and identifying his weak points.

Then, collaboration and connectivity. Due to digital technologies, new forms of
academic mobility have appeared such as virtual campuses, online classes and virtual
mobility for students and educators within and between regions, expanding
internationalization of higher education. Traditional models of interaction in the
classroom have been widened to communication of students, professors, experts with
their peers, colleagues globally. Besides, as a response to changing needs of a global
market, necessity of upgrading professional skills and knowledge, digitalization
through webinars and online courses helps employees to stay competitive in their
workplace.

Finally, data and analytics are considered as a drive for education future. Such
analytics of a student’s behavior, performance, engagement can easily detect at-risk
learners and provide them with more efficient teaching strategy.
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It should be mentioned that in the war time digitalization served as an additional
impulse that ensured educational process. Online formats, hybrid learning, digital
services, cloud platforms have acted not only as a means of communication and
knowledge transfer but also helped with psychoemotional support, social cohesion
and access to quality education for internally displaced students and colleagues [4].
Such communication platforms as Moodle, Zoom, Teams, Google Workspace for
Education, serving as a tool for consolidating digital technologies and main channels
of interaction in the process of education, have played a very significant role in the
digital transformation.

Nevertheless, having proved its efficiency, digitalization still holds some
challenges. The issues of equal access to technologies and internet connection,
technical barriers, and lack of motivation of some participants of an educational
process still remain very important ones. It is a must-have for educators to develop
technological skills necessary for creating relevant content, evaluating students’
performance [5].

Then, excessive use of digital technologies can result in information overload,
addiction, psycho-emotional instability of students. Besides, digital educational
environment can face such issues as unauthorized access to personal data, fraud,
leakage, cybercrime, etc.

There also have been recorded some negative experiences with copying tests,
control tasks by students, sharing them in groups via messengers, thus, depreciating
pedagogical novelty and making it impossible for educators to assess real level of
students’ skills. There has been expressed concern whether it is permittable to use
search engines for performing complex tasks as it eliminates students’ independent
thinking or not. To solve this problem, a teacher can transform the task in such a way
that students won’t look for a ready solution but would do his/her best to analyze and
filter data. Some educators are still discussing the feasibility of using artificial
intelligence in educational process, warning about possible loss of students’ ability to
think independently and creatively.

To sum up, in modern society digitalization is a global trend, causing structural
transformation of universities, changing pedagogical approaches, models and role of
participants of the educational process. Comprehensive implementation of digital
technologies promotes the formation of a new generation university adaptable to
external challenges and students’ needs. Digitalization opens up new opportunities
for students’ personalization of education, collaboration and connectivity, lifelong
learning, etc. However, this process is accompanied by such risks as information
overload, digital inequity, cybersecurity threats, etc.
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TEACHING BUSINESS COMMUNICATION AND
PROFESSIONAL TERMINOLOGY IN ENGLISH FOR STUDENTS
MAJORING IN ENVIRONMENTAL ENGINEERING AND
ENVIRONMENTAL PROTECTION TECHNOLOGIES AT A
TECHNICAL UNIVERSITY

In today’s globalized academic and professional environment, English language
competence is fundamental to the success of engineering graduates, particularly those
specializing in Environmental Engineering and Environmental Protection
Technologies. Environmental engineers must not only master technical solutions and
sustainability practices but also communicate effectively in international professional
contexts: writing reports, participating in global collaborations, negotiating with
stakeholders, and presenting project results in English. This need has driven the
integration of Business Communication and Professional English terminology
instruction into technical education curricula.

At technical universities, teaching English goes beyond general language
skills—it must foster discipline-specific linguistic competence suited to English for
Specific Purposes (ESP). According to Ukrainian research in the field, ESP methods
and interactive teaching approaches significantly increase learners’ motivation and
engagement when the content reflects their professional context and needs [3].

In this paper we strive to examine the main aspects of teaching business
communication and professional terminology in English to engineering students,
emphasizing methodological principles, practical challenges, and Ukrainian academic
perspectives relevant to technical education.

The Role of Business Communication in Technical Education. Engineering
students must develop the ability to communicate in English in professional and
business contexts, including technical writing, presentations, official correspondence,
and cross-cultural collaboration. In Ukrainian technical universities, English courses
increasingly incorporate professional orientation to bridge the gap between language
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studies and engineering practice. For example, syllabi for courses such as Foreign
Language for Professional Purposes include objectives such as drafting business
correspondence, conducting professional meetings, and managing negotiations.

The business communication component in ESP instruction empowers students
to:

- prepare professional emails, reports, and proposals;

- understand and analyze technical documentation and standards;

- present engineering projects and research findings in English;

- engage in international teamwork and networking.

In this context, communicative competence is essential not only for academic
mobility but also for professional competitiveness in global engineering labor
markets.

Professional Terminology Development. Professional terminology is a core
element of ESP because it enables students to access, understand, and produce
discipline-specific discourse. Engineering language requires mastery of technical
vocabulary related to environmental systems, pollution control technologies,
sustainable design, and environmental legislation.

Ukrainian pedagogical research highlights the role of technical terminology
translation and understanding in forming students’ communicative competence.
Terminology learning should be grounded in real engineering contexts—case studies,
authentic texts, project tasks—rather than isolated word lists [1].

In practice, terminology instruction can be enhanced by:

- glossaries and field-specific dictionaries tailored to engineering contexts;

- projects involving the analysis and translation of technical documents;

- cooperative tasks that require students to negotiate meaning and apply terms in
communication scenarios.

Methodological Principles for Effective Instruction. Teaching Business
Communication and Professional terminology in English at a technical university
requires specialized methodologies. Ukrainian ESP literature emphasizes interactive,
communicative, and task-based approaches as best practices in higher education.

Key methodological principles include:

1. Communicative Language Teaching (CLT): emphasis on real communication
tasks that simulate professional contexts, such as meetings, negotiations, and
presentations [5].

2. Task- and Project-based Learning: students complete tasks typical of
professional engineering work — proposal writing, technical reporting, and
collaborative problem solving. It facilitates both language and professional
competencies.

3. Needs Analysis: effective ESP programs begin by identifying students’ current
language levels and professional communication needs, ensuring relevant content and
optimal task design.

4. Genre-based Instruction: analyzing and practicing specific text types (e.g.,
technical reports, executive summaries) helps students understand communicative
patterns used in engineering and business contexts.
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Collaborative Learning: Group work promotes peer-to-peer interaction and
simulates the teamwork integral to engineering practice [3].

Challenges and Contextual Considerations.Teaching English to technical
students presents specific challenges. Many engineering students prioritize technical
subjects and may view language courses as secondary; therefore, instructors must
demonstrate the practical relevance of English for professional success. Also, the
range of proficiency levels in technical groups requires differentiated instruction and
flexible methodologies. Ukrainian researchers and educators advocate for curriculum
integration that aligns ESP with disciplinary knowledge, expanding opportunities for
students to apply English in professional engineering education.

Conclusions. Teaching Business Communication and Professional Terminology
in English for Environmental Engineering and Environmental Protection Technology
students is an essential component of their professional preparation. It prepares
graduates to effectively engage in international professional environments, enhances
their communicative confidence, and supports career mobility.

Key aspects of effective instruction include:

- integration of professional content and authentic engineering materials;

- application of communicative and task-based methodologies;

- systematic development of discipline-specific vocabulary;

- alignment of language instruction with engineering practice.

Ukrainian and world scholarly work in ESP and professional communication
provides useful frameworks and methodological insights that can inform the design
and delivery of such courses at technical universities.
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METHODOLOGICAL ASPECTS OF TEACHING LEGAL
VOCABULARY IN ENGLISH LANGUAGE CLASSES FOR
UNIVERSITY STUDENTS

The increasing globalization of professional communication has significantly
influenced the role of English in higher education. English is widely used as a
language of international legal communication, academic exchange, and professional
interaction. Therefore, the development of legal vocabulary has become an important
component of English language teaching for university students, particularly within
the framework of English for Specific Purposes (ESP).

Legal English represents a specialized variety of language characterized by a
complex terminology, specific syntactic structures, and a high level of formality.
According to Tiersma, legal language has developed its own linguistic conventions
and terminology that often differ considerably from everyday English [5, p. 11]. As a
result, students frequently encounter difficulties when learning legal vocabulary
because many legal terms have precise meanings that cannot be easily inferred from
their general-language equivalents.

The teaching of legal vocabulary in university English classes should therefore
involve not only memorization of terms but also the development of students’ ability
to understand legal concepts and use them in appropriate communicative contexts.
Hutchinson and Waters emphasize that ESP courses should focus on the specific
needs of learners and integrate vocabulary learning with professional communication
tasks [2, p. 19]. In this regard, teaching legal vocabulary should be closely connected
with authentic legal discourse and practical communication situations.

One of the effective approaches to teaching legal terminology is the use of
authentic materials such as legal documents, court decisions, and legal articles.
Authentic texts allow students to observe how legal terms function in real
professional contexts. According to Bhatia, professional discourse analysis can help
learners understand how legal language operates within institutional and
communicative frameworks [1, p. 121]. Exposure to authentic legal discourse also
helps students develop critical reading skills and become familiar with the stylistic
conventions of legal writing.

Another important strategy for teaching legal vocabulary is contextual learning.
Instead of presenting isolated lexical items, instructors should introduce legal terms
within meaningful contexts, such as case studies, legal scenarios, or role-playing
activities. Such activities encourage students to apply vocabulary actively and
develop communicative competence. Harmer notes that contextualized vocabulary
practice significantly improves retention and helps learners understand how words
function in real communication [3, p. 229].

In addition, modern digital resources can support the learning of legal
vocabulary. Online legal corpora, legal dictionaries, and specialized databases
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provide students with opportunities to explore authentic examples of legal language
use. The use of corpora in language teaching enables students to analyze frequency,
collocations, and contextual patterns of legal terms, which contributes to a deeper
understanding of professional vocabulary.

It is also important to pay attention to the differences between legal terminology
in different legal systems. Many English legal terms originate from common law
traditions and may not have direct equivalents in other legal systems. Therefore,
teachers should help students understand the conceptual differences between legal
terms rather than relying solely on direct translation.

Another challenge in teaching legal vocabulary is the complexity of legal
phraseology and multi-word expressions. Legal English frequently includes fixed
expressions such as breach of contract, burden of proof, or beyond reasonable doubt.
Mastering such expressions requires repeated exposure and practical application in
speaking and writing tasks.

Furthermore, collaborative learning techniques can enhance students’
engagement with legal vocabulary. Group discussions, debates, and problem-solving
tasks allow students to practice legal terminology in interactive settings. Such
activities contribute to the development of both linguistic competence and
professional communication skills.

In conclusion, the teaching of legal vocabulary in university English language
classes requires a comprehensive and communicative approach. Effective vocabulary
instruction should integrate authentic materials, contextual learning, digital resources,
and interactive activities. By combining linguistic and professional perspectives,
educators can help students develop the lexical competence necessary for successful
participation in international legal and academic communication. Further research
may focus on the development of specialized teaching methodologies and digital
tools for improving the acquisition of legal terminology in higher education.
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THE USE OF INTERACTIVE METHODS IN TEACHING
ENGLISH IN HIGHER EDUCATION INSTITUTIONS

Relevance of the Study. In the context of rapid globalization and the expansion
of international academic cooperation, proficiency in English has become an essential
component of professional training for future specialists. English functions as the
primary language of international communication in science, technology, business,
and education. Consequently, higher education institutions face the challenge of
ensuring high-quality foreign language instruction that meets modern professional
and academic requirements [1, p. 45].

Traditional teacher-centered approaches are gradually losing their effectiveness,
as they often limit students’ active participation in the learning process. Modern
educational standards emphasize the development of communicative competence,
critical thinking, creativity, and the ability to work collaboratively. These
competencies cannot be fully developed without the implementation of innovative
and student-centered teaching methods. Therefore, the integration of interactive
learning technologies into English language teaching is considered one of the most
promising directions in contemporary pedagogy [2, p. 78].

Purpose of the Study. The purpose of the study is to analyze the effectiveness
of interactive teaching methods in the process of teaching English at higher education
institutions and to determine their impact on the development of students’
communicative competence.

Main Material. Interactive learning is based on active cooperation between
teachers and students as well as on productive peer interaction. Unlike traditional
lectures, interactive instruction transforms students from passive recipients of
information into active participants of the educational process. This approach
Increases students’ motivation, promotes deeper understanding of the material, and
improves knowledge retention. According to researchers, language acquisition
becomes more successful when learners are engaged in meaningful communication
and practical language use [3, p. 112].

One of the most widely used interactive methods in English language teaching is
role-playing. Role-playing activities simulate real-life communicative situations and
allow students to practice language in contexts close to their future professional
activities. Students may imitate business negotiations, academic discussions,
conference presentations, job interviews, or customer service interactions. Such
activities help reduce psychological barriers, develop fluency, and improve
pronunciation skills [4, p. 56].

Group discussions represent another effective interactive technique. They
encourage learners to express their opinions, support arguments with evidence, and
respect alternative viewpoints. Discussions stimulate spontaneous speech, enhance
critical thinking, and foster communication culture. Moreover, this method teaches
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students to structure their ideas logically and respond appropriately to their
interlocutors, which is crucial for academic and professional communication [2, p.
134].

Project-based learning also occupies an important place in modern language
pedagogy. While working on projects, students apply theoretical knowledge in
practice, conduct research, analyze information sources, and present results in oral or
written form. Project activities promote learner autonomy, responsibility, creativity,
and teamwork skills. In addition, project-based tasks often integrate various language
skills, including reading, writing, listening, and speaking, which ensures
comprehensive language development [5, p. 93].

Case-study methodology is another interactive approach that enhances analytical
and problem-solving abilities. Students are offered realistic professional situations
that require discussion, decision-making, and argumentation in English. The method
encourages learners to evaluate alternatives, justify their opinions, and collaborate
with peers to find effective solutions. As a result, students improve both their
language competence and professional communication skills.

Special attention should be paid to the integration of digital technologies into
interactive learning. Modern online platforms, multimedia resources, and mobile
applications significantly expand teaching opportunities. Video materials, interactive
exercises, virtual simulations, and online testing tools make lessons more dynamic
and engaging. Digital environments also provide immediate feedback, allow
individualized learning paths, and support distance education. Researchers emphasize
that technology-enhanced learning increases students’ motivation and promotes better
learning outcomes [6, p. 41].

Interactive methods create a favorable psychological atmosphere in the
classroom. They promote cooperation instead of competition, encourage mutual
support, and help students overcome fear of making mistakes. When learners feel
comfortable and confident, they participate more actively in communication, which
naturally improves their speaking skills and overall language proficiency.

Furthermore, interactive instruction corresponds to the competence-based
approach adopted by modern higher education systems. It focuses not only on
knowledge acquisition but also on the practical application of skills in real-world
situations. As a result, graduates become more competitive in the labor market and
better prepared for professional communication in international environments.

Conclusions. In conclusion, interactive teaching methods play a crucial role in
improving the effectiveness of English language instruction in higher education
institutions. They intensify students’ cognitive activity, increase motivation, develop
communicative competence, and encourage independent learning. Interactive
technologies transform the educational process into an engaging and student-centered
experience that corresponds to modern academic and professional requirements.

Further research may focus on the development of new interactive strategies, the
adaptation of digital tools to specific educational contexts, and the combination of
traditional and innovative teaching approaches to achieve maximum learning
efficiency.
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USE INTERACTIVE PLATFORMS - HAVE STUDENTS WHO
ARE INTERESTED

Interactive media is a method of communication in which the initial multimedia
signal comes from users. They work with the direct participation of the user.
Interactive media can be implemented using various platforms and applications.
Some examples include mobile platforms such as smartphones and touchscreen
tablets, as well as other interactive environments created specifically to address a
unique problem or set of problems. Examples of interactive media include social
networks, video games, applications, and websites. Interactive media also have an
educational component, which makes them a very powerful learning tool. This allows
(and encourages) pupils and students to become more active in their learning
experience and to better control what they learn [1, p. 27].

Social media is very likely the most common form of interactive media today,
given the numbers of people all over the world who use it and the amount of time
they spend on it.

The interaction in today's interactive media is provided through multiple means.
The key components of interactive media are:

« Moving images, including animation

« Still graphics

. Digital Text

« Audio

Effective interactive media strikes a balance among its various elements. The
less interactivity, the greater chance a viewer will get bored or frustrated [2, p. 8].
There is a great diverse Examples of Interactive Media Platforms.

People are engulfed in interactive media in the digital era. You'll find examples
everywhere you look, including:
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« Social networking websites, such as Facebook, X (formerly
Twitter), Instagram, and TikTok, are among the most prominent examples of
interactive media today. They use text, graphics, and increasingly video, allowing
users to post and share information, to chat with one another, and to play games.

« Video games are another type of interactive media. Players use controllers to
respond to visual and sound cues on the screen, sometimes competing in real time
with other players.

« Apps on smartphones often let you customize information based on your
location and other preferences. Rather than simply sign up for a general news feed,
you can choose your news according to your interests.

o Virtual reality (VR) is another form of interactive media. VR gives users an
Immersive experience, allowing them to delve into a world with its own digital
reality.

Especially, my favorite platforms to use are: Miro, Canva, Wordwall. Miro is a
collaborative online whiteboard platform designed for remote and distributed teams.
Miro can make collaboration easier by engaging distributed and remote teams in
brainstorming, processes, workshops and decision making with digital workspaces
that enable asynchronous and synchronous collaboration.

Key Miro Tutorial Topics:

« Navigation: Use the hand tool for panning and mouse wheel for zooming.

. Creating Content: Use the left toolbar to add sticky notes, shapes, lines, and
text.

« Collaboration: Use @mentions to tag teammates and use the comments feature
for feedback.

« Exporting: Boards can be exported as PDFs or images via the export menu.

« Uploading: Documents, images, and PDFs can be dragged and dropped
directly onto the board.

The Miro board interface, shown to the right, provides a variety of tools for
interacting with your board. The toolbar on the left provides tools for selecting
objects on the board, inserting text, drawing shapes, lines, and arrows, inserting
‘sticky notes’, and more. Hover your cursor over any of the icons to learn more about
the tools. The toolbar at the bottom of the screen contains tools related to sharing,
presentation, and commenting [3, p. 26].

Canva Pty Ltd.is an Australian multinational proprietary software company
launched in 2013 that provides a graphic design platform to create visual content for
presentations, websites, and other digital products. Its uses include templates for
presentations, posters, and social media content, as well as photo and video editing
functionality. The platform uses a drag-and-drop interface designed for users without
professional design training or experience. Canva operates on a freemium model and
has added features such as print services and video editing tools over time [4, p.20].

Wordwall.net allows teachers to create interactive games and printed materials
for their students. Teachers simply enter the content they want and we automate the
rest [5, p.112].
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THE ROLE OF THE INTERNET
IN THE EDUCATIONAL PROCESS

In the modern world, the Internet has become an integral part of our everyday
life, and its use in the educational process has a significant impact on the
effectiveness and accessibility of education. Thanks to numerous online resources,
platforms, and tools, pupils and students have gained new opportunities to study
materials, interact with teachers and classmates, and develop their own independent
learning skills.

In this article, we will examine how the Internet has significantly influenced
education and changed the way people learn in the modern world.

In the digital age, the Internet has revolutionized several areas of business,
including education, and has influenced all aspects of our lives. The availability and
volume of online resources have fundamentally changed how students learn and how
teachers distribute information. The Internet has significantly changed the way people
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study by opening new opportunities for independent learning, teamwork, and
research.

The Internet has revolutionized education by transforming learning in the digital
age through expanded access to knowledge and new learning opportunities.

Today, the Internet is the best means of transporting information. It provides
instant and complete access to the entire body of world knowledge and information
transfer mediated by a powerful search system, which frees the recipient of this
information from the need to plan and carry out complex, multi-stage work to obtain
certain knowledge or information [1].

The use of the Internet in education has a number of advantages. Let us consider
some of them [2].

Accessibility of information. The Internet provides unlimited access to a huge
amount of educational materials such as textbooks, scientific articles, video lessons,
lectures, online courses, and much more. This allows students to gain additional
knowledge beyond the traditional curriculum and deepen their skills in various fields.

Individual approach to learning. The Internet allows each pupil or student to
choose the pace and style of learning that suits them best. Thanks to online courses,
video lessons, and educational programs, it is possible to study material at a
convenient time and according to personal priorities.

Convenience and flexibility. Online learning provides an opportunity to obtain
education from anywhere in the world. For people who, for various reasons, cannot
attend traditional educational institutions, the Internet becomes a real solution.
Students can study without leaving their homes, which significantly saves time and
money.

Opportunities for collaboration and communication. The Internet allows
students to easily interact with each other and with teachers through various
platforms such as forums, chats, and email. This creates opportunities for teamwork,
exchange of ideas, and development of collaborative skills. The use of video
conferences also makes it possible to conduct lectures and seminars in real time while
maintaining the effectiveness of the educational process.

Development of information technology skills. The use of the Internet in
education stimulates the development of important skills such as digital literacy, the
ability to work with various tools and platforms, and the ability to find and analyze
information on the Internet.

Despite the fact that the use of the Internet in education at the present stage has
great evolutionary significance, it is also accompanied by a number of disadvantages
and challenges [3].

Problems with motivation and self-discipline. Online learning requires a high
level of self-discipline since students often study independently without direct
supervision from a teacher. This can lead to a loss of motivation, especially if the
learning process is not properly organized.

Risk of information overload. The Internet offers an enormous amount of
information, and sometimes it is difficult to choose the best sources or properly
organize the learning process. It is important to learn how to filter information and
distinguish reliable resources from unreliable ones.
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Technical problems. Not all students have access to high-quality Internet or the
technical equipment required for full online learning. This can become a serious
obstacle for those who live in remote or low-income regions.

Lack of live interaction. Although the Internet allows communication through
chats, video conferences, and other online resources, it cannot fully replace face-to-
face interaction between students and teachers. Direct communication stimulates a
better understanding of the material and creates opportunities for immediate
exchange of opinions and ideas.

The Internet has enormous potential for developing the educational process by
making it accessible, flexible, and diverse. However, in order to ensure the effective
use of Internet resources, it is necessary to take into account both the advantages and
disadvantages of this approach. Teachers and students should learn to combine
traditional teaching methods with the new opportunities provided by the Internet,
which will help create the most effective learning environment for all participants in
the process.
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CONTEMPORARY TRANSFORMATIONS IN ENGLISH
LANGUAGE TEACHER EDUCATION

The rapid transformation of global sociocultural, technological, and geopolitical
contexts has significantly changed the professional landscape of English language
teaching (ELT). In particular, globalization, digitalization, increased migration flows
and the expansion of multilingual communication networks have redefined the
competencies required of English language teachers. As a result, ELT education has
undergone a significant reorientation, moving beyond traditional models of linguistic
literacy and methodological training towards more complex, adaptive, and reflective
paradigms.

Recent research highlights that contemporary ELT teachers are no longer
positioned solely as transmitters of linguistic knowledge, but rather as intercultural
mediators, digital facilitators, reflective practitioners, and agents of social change
(K. Johnson [8]). Building on the analysis of M. Zhuo et al. [13] who identify new
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trends in ELT education in response to global change, this article offers a
comprehensive and analytically sound overview of emerging trends in ELT
education.

Historically, ESL teacher education has been dominated by competency-based
and knowledge-transfer models that emphasize methodological knowledge and
language proficiency. However, sociocultural perspectives have gradually reframed
teacher learning as situated, dialogic, and socially mediated [5]. According to this
approach, teachers are seen as active constructors of professional knowledge, the
development of which occurs through participation in communities of practice [8].

D. Freeman [3] argues that ELT education should integrate experiential
knowledge and contextual awareness, thereby challenging purely prescriptive
approaches. Similarly, K. Johnson [8] emphasizes narrative inquiry and teacher
cognition as key points in understanding professional growth. These paradigmatic
shifts laid the foundation for modern innovations in the preparation of teachers of
English as a second language.

At the same time, technology has become a central part of teacher education,
especially in the period of the COVID-19 pandemic. Teachers are now expected to
know how to use digital tools, online platforms, and even artificial intelligence in
meaningful and responsible ways (G. Kessler [6]; P. Mishra & M. Koehler [9]).
Modern English as a Second Language (ESL) curricula also emphasize the
importance of intercultural competence and global awareness, helping teachers work
with students from diverse linguistic and cultural backgrounds [4]. On top of that,
B. Kumaravadivelu [7] emphasizes that issues of inclusion, equity, and social
responsibility are increasingly important in teacher education nowadays. Finally,
teachers are encouraged to conduct research in their own classrooms and reflect on
their practice [1]. Overall, English as a Second Language teacher education is
changing to prepare teachers who are digitally skilled, socially aware, and committed
to continuous professional learning.

The analysis of scientific and methodological literature [1; 4; 7; 9; 13] reveals
five main trends that are currently transforming ESL teacher education.

1. Digital Transformation. First, teacher education programs institutionalize
digital competence as a structural component of professional identity. Importantly,
digital integration is viewed not simply as the acquisition of technological skills but
as a pedagogical innovation. As M. Zhuo et al. [13] suggest, blended and multimodal
learning environments require teachers to rethink patterns of interaction, feedback
mechanism, and learner autonomy.

Moreover, artificial intelligence-based tools, automated assessment systems, and
data analytics are beginning to impact teacher education. The integration of Al into
teacher preparation requires ethical awareness and critical evaluation skills [13].
Consequently, digital competence must be understood as multidimensional,
encompassing pedagogical judgment, ethical literacy, and contextual sensitivity [9].

2. Intercultural Orientation. ESL teacher education is increasingly aligned with
global English and plurilingual pedagogy. Rather than prioritizing monolithic
linguistic standards, programs emphasize intercultural dialogue, translingual
practices, and sensitivity to linguistic diversity [4]. This shift reflects a broader
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movement from normative correctness towards communicative adaptability and
cultural sensitivity.

3. Emphasis on teacher agency and identity. A significant trend concerns the
development of teacher identity and professional agency. Teacher education
programs now foregrounds reflective practice, narrative inquiry, and collaborative
professional learning communities (K. Johnson [5]; M. Zhuo et al. [13]). This
orientation recognizes that effective teaching emerges from the dynamic negotiation
of identity in complex sociopolitical contexts.

4. Commitment to Equity and Sustainability. Equity and sustainability are
becoming an integral part of ESL teacher education. Scholars argue that language
education must address issues of power, representation, and inclusion [7]. Zhuo et al.
further stress the importance of located and context-sensitive teacher education that
responds to diverse learner demographics [13]. Efforts to decenter ELT and challenge
native-speakerism align with calls for decolonizing language education.

5. Engagement in research and lifelong professional learning. Finally, ELT
teacher education programs are increasingly cultivating engagement in research and a
propensity for lifelong professional learning. Teacher research, including action
research, exploratory practice, and exploratory action research, has been recognized
as a powerful vehicle for professional development (A.Burns [1]; P. Mishra &
M. Koehler [8]). M. Zhuo et al. [13] emphasize that such inquiry-oriented approaches
enhance teachers’ capacity to respond adaptively to uncertainty. Furthermore,
participation in professional learning communities and collaborative networks
supports sustainable development and shared expertise [7].

These trends are supported by broader global transformations in education.
International reports (European Commission [2]; OECD. TALIS [10], UNESCO
[12]) indicate a steady increase in digital integration, intercultural diversity, and
research-based teaching practices. These sources provide statistically reliable data
which is summarized and presented Table 1.

Table 1.
Key Trends in Contemporary ESL Teacher Education
Trend Research data
Digital transformation 90% of programs integrate digital competence;
47% use Al tools
Intercultural orientation 80% of English communication occurs among

non-native speakers

Teacher agency and identity Reflective practice increases effectiveness by 25—

30%
Equity and sustainability 70% of programs include sustainability
competencies
Research engagement and Professional learning improves teaching
lifelong learning effectiveness by up to 30%

In conclusion, the contemporary transformation of ELT teacher education
reflects a profound shift from traditional, method-centered training toward a
multidimensional, context-responsive, and research-informed model of professional
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preparation. As global mobility, technological advancement, sociopolitical change,
and multilingual realities continue to reshape educational environments, English
language teachers are increasingly expected to function as digitally competent
practitioners, intercultural mediators, reflective inquirers, and socially responsible
agents of change.

The five interconnected trends identified in this article (digital-pedagogical
transformation, intercultural and plurilingual orientation, strengthened teacher agency
and identity, commitment to equity and sustainability, and engagement in research
and lifelong learning) collectively demonstrate that teacher education is no longer
confined to the transmission of established knowledge. Rather, it is evolving into a
dynamic process of continuous professional growth grounded in critical reflection,
ethical awareness, contextual adaptability, and collaborative inquiry.
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INTEGRATING ORATORY TECHNIQUES
INTO THE PROFESSIONAL TRAINING OF TRANSLATORS
AND ENGLISH TEACHERS

Modern philological education for Master’s students requires a profound shift
from purely linguistic knowledge to the development of complex professional soft
skills. For future English teachers and translators, oratory mastery is no longer merely
an auxiliary skill but a core component of professional competence and career
sustainability. In the era of global communication, the ability to deliver persuasive,
clear, and emotionally resonant messages is vital for pedagogical effectiveness,
student motivation, and high-quality translation performance.

The integration of oratory techniques into the curriculum of Master’s programs
in Philology should be systematic and focus on three primary dimensions:

1. Psychological and Physiological Readiness. Public speaking anxiety remains
a significant barrier for both novice teachers and interpreters. Professional training
must include specialized breathing techniques (diaphragmatic breathing), voice
placement, and cognitive-behavioral stress-management strategies [2]. For
translators, this ensures vocal endurance during intensive sessions; for teachers, it
prevents vocal fatigue, improves clarity of speech, and projects natural authority in
the classroom environment.

2. Rhetorical Tools and Strategic Persuasion. Future philologists must master
the classical canons of rhetoric: inventio (content creation), dispositio (logical
structure), and elocutio (style). In a pedagogical context, this involves the "art of
explanation” and the use of storytelling to increase student engagement [3; 5]. For
translators, rhetorical awareness is crucial for identifying and reproducing the
speaker's communicative intent. This ensures that the translated message maintains
the same perlocutive effect — the same impact on the audience — as the original text

[5].

3. Non-Verbal Communication and Digital Literacy.In the modern
educational landscape, oratory mastery extends far beyond the physical podium to the
digital environment. This requires specific training in "camera presence," purposeful
gesturing within the video frame, and maintaining "digital eye contact” by looking at
the lens rather than the screen. Master’s students must be trained to synchronize their
verbal output with non-verbal signals [4] to avoid cognitive dissonance and maintain
the audience's attention during prolonged online sessions.

4. Practical Implementation and Interactive Methods. To achieve these goals,
the educational process should incorporate "PechaKucha™ presentations, professional
debates, and role-playing simulations of international conferences. These methods
allow students to practice spontaneous speech, handle unexpected questions, and
refine their professional image in a safe academic setting.
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Integrating oratory techniques into professional training bridges the critical gap
between theoretical linguistic knowledge and the practical demands of the global
labor market. By mastering the art of public speaking, future English teachers
become more charismatic leaders, while translators gain the confidence to act as
effective mediators in complex intercultural dialogues. Such a multidisciplinary
approach ensures that Master’s graduates are not only linguistically proficient but
also communicatively powerful.
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IDENTITY IN THE MAKING: AN INTERPRETATIVE
PHENOMENOLOGICAL ANALYSIS OF PRE-SERVICE
TEACHERS’ PRACTICUM NARRATIVES

The formation of teaching identity represents a key aspect of pre-service
teachers’ (PSTs) professional development and has become a prominent area of
inquiry in contemporary teacher education research. Commonly understood as a
dynamic and complex construct, teaching identity reflects how individuals make
sense of themselves as teachers, interpret their values, translate beliefs into classroom
practice, and negotiate their roles within social, institutional, and cultural contexts [1;
7]. Within initial teacher education, the practicum serves as a crucial formative
setting for identity development. While academic coursework offers essential
theoretical grounding, it is during the practicum that PSTs directly engage with the
realities of teaching, navigate institutional expectations, and begin to re-evaluate and
reconstruct their emerging professional roles based on lived experience [9; 11]. This
often challenges PSTs’ initial conceptions of teaching, which are shaped by personal
aspirations and prior schooling. The practicum thus becomes a space for critical
reflection, where long-held assumptions are questioned and understanding of
teaching are revised [10; 19]. At the same time, the practicum is also a context
marked by considerable emotional and relational complexity. As PSTs encounter
unfamiliar environments and shifting expectations, they often experience self-doubt,
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inadequacy, or anxiety, particularly when their perceived teaching roles misalign with
their capacity to enact them in practice [13]. These tensions tend to intensify in the
absence of adequate feedback, mentoring, and emotional support, potentially
hindering the development of an agentive professional identity [9]. In this way, the
practicum operates as both a pedagogical setting and a space for identity negotiation,
where PSTs begin to establish belonging, legitimacy, and agency.

Despite the growing body of research examining various facets of teacher
identity, empirical studies within Polish educational setting remain limited, with this
gap being particularly evident in the context of pre-service teacher education.
Similarly, investigations into how Polish PSTs navigate the demands of their
practicum experiences are also relatively scarce, with important contribution
including studies by Szymanska-Tworek and Turzanska [17] and Dick-Bursztyn [6].
In light of the ongoing shortage of qualified teachers in Poland and the declining
interest in the profession [14], it is therefore essential to understand how PSTs make
sense of their practicum experiences, respond to challenges, and begin constructing
their professional identities. Gaining such insight is crucial not only for fostering
identity development during initial teacher education but also for cultivating a
committed and adaptable teaching workforce, capable of meeting the demands of this
inherently rewarding, yet challenging profession. Recognizing this gap, the present
study uses Interpretative Phenomenological Analysis (IPA) to explore how the
affordances and challenges of practicum placements shape identity development
amongst Polish PSTs. The following research questions are addressed by the study:

RQ1: How do Polish PSTs make sense of their practicum placements in relation
to their emerging professional roles?

RQ2: What meanings do PSTs ascribe to the challenges and affordances they
encounter during the practicum?

In the present study, convenience sampling was used to recruit participants, and
the final cohort consisted of eight individuals enrolled in an initial teacher preparation
program. Participants ranged in age from 20 to 23 years (M = 21, SD = 0.86), with a
gender distribution of five females and three males. On average, participants had
completed over one year of teacher training.

The data were collected over four weeks. During this period, participants
completed 30 hours of mandatory practicum involving both lesson observation and
hands-on teaching experiences. Several different instruments were used to collect the
data. Participants kept daily diaries documenting their practicum experiences,
allowing for first-person, longitudinal insights into how they made sense of events as
they unfolded. To support consistency and reduce common limitations of dairy
studies (e.g., low engagement or selective reporting), participants received automated
reminders, detailed guidelines, and ongoing researcher support. In addition, semi-
structured interviews were conducted with each participant on four occasions at one-
week intervals, either in person or online. The interviews lasted approximately 60
minutes and focused on reflections from the preceding week. While guided by
predefined questions related to practicum quality, the interviews followed a flexible
format to allow participants to elaborate on issues they considered most salient. Diary
entries were occasionally used to prompt deeper reflection. All interviews were
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audio-recorded, transcribed verbatim, and returned to participants for verification as
part of a member-checking process.

This study employed IPA, a qualitative approach focused on exploring how
individuals make sense of their lived experiences [16]. Central to IPA is the principle
of double hermeneutic, whereby the researcher interprets participants’ meaning-
making processes [16]. The analysis began with a detailed inductive examination of
each case; transcripts were read repeatedly and coded line by line to generate
exploratory comments. These were then organized into case-level themes reflecting
participants’ interpretations, which were refined through abstraction and subsumption
to identify thematic relationships [16]. This process was repeated for each case,
followed by a cross-case analysis to examine convergence and divergence across the
dataset. To ensure quality and trustworthiness, the study followed criteria outlined by
Smith [16]. Methodological transparency was maintained through detailed reporting
of sampling, data collection, and analytic procedures. The analysis remained
grounded in IPA’s idiographic, hermeneutic, and phenomenological principles,
capturing both shared and distinctive experiential elements. Themes were supported
with illustrative data extracts, and an external researcher reviewed the coding and
interpretations, with minor discrepancies resolved through critical discussion.

The findings shed light on how Polish PSTs experience the practicum as a space
in which professional identities are continually negotiated amid conflicting role
expectations, relational dynamics, and institutional demands. Adopting an IPA lens,
this study contributes to scholarship that conceptualizes teacher identity formation as
a dynamic process shaped not only by growth and affirmation but also by tension,
uncertainty, and emotional complexity. The practicum thus emerges as a critical
context in which professional identity is actively constructed through reflection, self-
guestioning, and ongoing negotiation between pedagogical ideals and institutional
constraints and affordances. This aligns with prior research [4; 9; 11], which frames
teacher identity as a continuous interplay of sub-identities shaped by shifting roles,
relationships, and contexts.

Central to this process was role ambiguity, as many PSTs were expected to
demonstrate teacher competence while simultaneously being treated as students,
often without full recognition. This ambiguous positioning frequently undermined
their legitimacy and sense of professional self. Consistent with previous studies [3;
9], being perceived as peripheral within the school environment contributed to
feelings of isolation and self-doubt. As illustrated by accounts of being ignored in
staffrooms or dismissed by mentors in front of students, recognition, or its absence,
played a key role in identity development, shaping PSTs’ self-understandings.
Conversely, small affirmations, such as being invited to co-plan or referred to as a
colleague, helped reinforce professional confidence in otherwise uncertain
environments. These findings highlight the need to better prepare PSTs and mentors
for the ambiguity inherent in practicum placements. Given that transitions from
coursework to school contexts inevitably generate tensions [10; 11], pre-practicum
orientations should explicitly address role expectations, boundaries, and status
negotiation. Equipping mentors with strategies for early role clarification, such as co-
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planned teaching or role-mapping activities, may further reduce tensions and support
more stable enactments of professional authority.

At the same time, relational experiences strongly shaped how PSTs navigated
their professional selves. Supportive relationships, particularly those balancing
autonomy with guided reflection, led to identity affirmation. When mentors offered
consistent feedback and acknowledged PSTs’ contributions, they fostered
environments in which mistakes were framed as learning opportunities. This mirrors
the findings of previous studies emphasizing the importance of relational trust and
inclusion in identity development [2; 6; 12]. In contrast, distant relationships and
vague or overtly critical feedback often resulted in feelings of marginalization,
emotional withdrawal, and reduced identity investment. Such responses align with
findings showing that PSTs frequently manage internal uncertainty while projecting
external confidence during practicum [5; 9; 11]. These results highlight that relational
dynamics are not peripheral but constituted the conditions under which identity is
either nurtured or undermined. In the Polish context, where mentor selection often
prioritizes availability and experience, ongoing mentor training in feedback literacy,
emotional sensitivity, and identity-related challenges is essential. Practical tools such
as feedback templates, co-reflection journals, and structured debriefs, alongside
institutional efforts to foster PST inclusion, may further improve the quality of
practicum placements.

Finally, PSTs’ accounts revealed that identity development was shaped by the
degree of alignment between pedagogical ideals and school realities. While some
participants experienced meaningful coherence between their academic preparation
and classroom practice, others encountered rigid institutional norms that constrained
agency and limited the enactment of their beliefs. These varying experiences
prompted different forms of identity work, ranging from reflective adjustment to
frustration, disengagement, and growing professional uncertainty. In this sense, the
practicum functioned as a formative space that encouraged PSTs to reassess, and at
times disengage from, earlier assumptions about teaching. These findings support
research framing identity development as a process of navigating tensions and
contradictions [4; 8; 11]. Recent scholarship suggests that such tensions should be
intentionally addressed through identity-focused pedagogical practices, including
narrative writing, identity mapping, and facilitated reflection [15; 18]. Strengthening
coherence between coursework and practicum contexts, for example through
structured reflection, case-based discussions, and closer university—school
partnerships, may further support PSTs in negotiating the complexities of teaching
and developing a more coherent and resilient professional identity.
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HOW THE CAFE MODEL TRANSFORMS LITERACY
INSTRUCTION IN DIVERSE CLASSROOMS

In today’s university classrooms and across all learning environments, reading
ability is anything but uniform. Within a single room, instructors may encounter
emergent readers still grappling with decoding, multilingual learners navigating
unfamiliar linguistic terrain, and advanced readers who decode fluently but struggle
to push beyond surface-level comprehension. Teaching literacy, then, is no longer
about delivering a single lecture or assigning the same reading strategy to all
students. It is about precision.

The CAFE model developed by Gail Boushey and Joan Moser offers a powerful
response to this challenge. Rather than treating reading as a monolithic skill, the
framework disaggregates it into four interrelated components: comprehension,
accuracy, fluency, and expanding vocabulary. This shift allows instructors to
diagnose specific reading needs and respond with targeted instruction, all while
maintaining a cohesive classroom experience. One of the most significant strengths
of the CAFE model is its ability to support differentiation without fragmentation. The
CAFE method lets all students work with the same material, but they can focus on
different strategies that work best for them. Such an approach is better than
separating students by strict reading levels or giving them completely different texts

[2].

By organising instruction around skills rather than students, teachers can meet
learners where they are without labelling them or limiting them. This makes the
model particularly effective in inclusive, mixed-ability classrooms common at the
university level, especially in first-year seminars, developmental literacy courses, and
multilingual learning environments [1, p.174].

Each of the four CAFE components plays a distinct role in supporting diverse
learners:

Emergent or Striving Readers These students benefit most from accuracy and
fluency strategies. Instruction may focus on phonics, decoding multisyllabic words,
cross-checking meaning, and developing appropriate pacing and expression.
Improving these foundational skills frees cognitive energy for comprehension.

English Language Learners (ELLs) For multilingual students, expanding
vocabulary and comprehension are essential. Strategies such as activating
background knowledge, visualising concepts, and explicitly teaching academic
vocabulary help bridge linguistic and cultural gaps in complex texts.

Advanced or Proficient Readers Fluent readers often plateau not because they
lack skill, but because they are no longer being challenged. The CAFE model pushes
these learners toward higher-order comprehension strategies like inferencing,
synthesising across texts, analysing tone, evaluating author intent, and using nuanced
vocabulary.
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A common concern among instructors is that differentiation increases workload.
The CAFE model directly counters this assumption. All students can read the same
text but engage with it through different strategic lenses [4, p. 4].

This approach maintains academic coherence while honouring individual
learning needs a critical balance in higher education settings.

While whole-group instruction introduces strategies, growth accelerates through
small-group and one-on-one conferring.

Strategy-Based Small Groups Instead of grouping students by perceived ability,
instructors can form short-term groups around a shared strategy need, such as making
predictions or clarifying meaning. These focused sessions provide immediate,
relevant instruction without stigma.

Individual Conferring One-on-one conferences allow instructors to listen to
students read, observe their strategy use, and offer a single, actionable teaching point.
This immediate feedback loop is far more effective than delayed assessment and
helps students feel considered individual learners.

In university contexts, these practices can be integrated into workshops, office
hours, or writing-and-reading labs. Perhaps the most transformative element of the
CAFE model is its emphasis on student ownership. Literacy growth accelerates when
learners understand what they are working on and why [4, p. 6].

Effective goal-awareness strategies include:

Individual Goal Trackers or Portfolios Students document mastery strategies and
identify a current “power goal”, making progress tangible.

Classroom or Digital CAFE Boards Visual displays of strategies physical or
online serve as anchors for learning and normalised strategic reading.

Self-Reflective Check-Ins Prompts such as “Which CAFE strategy helped me
most today? ” encourage metacognition and reinforce purposeful reading.

When students can name their strategies, reading frustration shifts into agency.
The struggle is no longer personal failure; it is simply a skill under construction. The
CAFE model reframes literacy instruction as intentional, responsive, and
empowering. By breaking reading into its essential components, instructors can
address diverse needs within a unified classroom, differentiate instruction efficiently,
and foster deep student awareness of learning goals.

As students come to understand the why behind their reading challenges,
confusion gives way to clarity. The page becomes less intimidating not because the
text is simpler, but because the path forward is visible. In that sense, the CAFE model
does more than teach students how to read. It teaches them how to grow.

Conclusion. The CAFE model is an effective approach to addressing the
challenges of teaching reading and writing in contemporary educational institutions.
Recognising reading as a network of interrelated skills-comprehension, accuracy,
fluency, and vocabulary allows educators to shift from generalised instruction to
focused, responsive teaching. This model emphasises strategic development, assisting
learners in recognising that reading difficulties are not inherent defects but obstacles
that can be surmounted. The CAFE framework promotes fairness while keeping high
standards in colleges, helping students from different language backgrounds, with
different academic skills, and with unique ways of thinking. It ensures that all
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students are integrated into a unified academic community by emphasising common
texts, strategic differentiation, and metacognitive awareness.

The CAFE model possesses significant potential for development and
transformation within universities. We can adjust CAFE strategies to improve
comprehension of multimodal texts, research articles, and discipline-specific
materials, as digital literacy is crucial for academic achievement. Digital CAFE
boards, integrations with learning management systems, and e-portfolios may
enhance students' clarity regarding their objectives and promote deeper contemplation
of them.

Ultimately, the CAFE model aligns with a broader transformation in higher
education towards personalised learning and increased student autonomy. The
framework improves literacy outcomes and gives students skills they can use for the
rest of their lives.
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TERMINOLOGICAL CONSISTENCY ASADIDACTIC
CHALLENGE IN TEACHING MEDICAL TRANSLATION WITHIN
ENGLISH FOR SPECIFIC PURPOSES COURSES

Terminological consistency is widely recognized as a fundamental quality
criterion in medical translation and represents a significant didactic challenge in the
context of English for Specific Purposes (ESP) courses. The growing
internationalization of medical research, education, and clinical practice has
intensified the demand for accurate and reliable translation of medical texts. In this
context, inconsistent use of medical terminology may lead to semantic distortion,
misinterpretation of clinical information, and, in extreme cases, serious ethical and
professional consequences. Therefore, the formation of terminological competence
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and the ability to maintain terminological consistency should be regarded as a core
objective of medical translation training within ESP curricula.

Medical terminology constitutes a highly structured system of specialized lexical
units that encode professional knowledge with a high degree of conceptual precision.
According to terminological theory, a medical term functions as a linguistic
representation of a clearly defined concept within a specialized domain [1, c. 45].
Unlike general vocabulary, medical terms are characterized by monosemy within a
given conceptual system, stability of meaning, and conventionalized usage in
professional discourse. However, in actual communicative practice, medical
terminology often demonstrates synonymy, polysemy, and variation across genres
and registers. This inherent complexity significantly complicates the task of
achieving terminological consistency in translation.

Terminological consistency in medical translation may be defined as the
systematic use of the same target-language equivalent to denote an identical source-
language concept throughout a text or a set of related texts. Its primary function is to
ensure conceptual clarity, textual cohesion, and communicative reliability. As Bowker
and Pearson emphasize, inconsistent terminology disrupts the cognitive processing of
specialized texts and undermines the reader’s trust in the translated material [2, c.
112]. In medical contexts, where texts frequently perform informative, regulatory, or
instructional functions, such disruption is particularly undesirable.

Within ESP courses, medical translation is typically taught to students whose
primary specialization is medicine rather than linguistics or translation studies. As a
result, learners often experience difficulties related not only to linguistic transfer but
also to conceptual understanding. Inconsistent terminology in student translations
frequently reflects incomplete or fragmented knowledge of medical concepts rather
than purely lexical errors. This observation supports the view that terminological
consistency should be taught as an integrative skill combining linguistic competence,
subject-matter knowledge, and translation strategy.

A major didactic challenge arises from the coexistence of multiple terminological
variants in medical discourse. For example, Latin- and Greek-based terms often
coexist with their vernacular equivalents, while eponymous terms may compete with
descriptive nomenclature. Without clear pedagogical guidance, students may perceive
this variability as an opportunity for free lexical alternation, which results in
unjustified inconsistency within a single text. From a didactic perspective, it is
therefore essential to emphasize that terminological variation is acceptable only when
it is pragmatically motivated and genre-appropriate, whereas internal inconsistency
within one communicative context constitutes a translation error.

The cognitive dimension of terminological consistency is equally important.
From a psycholinguistic standpoint, consistent term usage facilitates the formation of
stable conceptual representations and reduces cognitive load during text processing
[4, c. 78]. In translation tasks, students must simultaneously activate source-language
and target-language terminological networks, compare conceptual structures, and
select appropriate equivalents. For novice translators, this process is cognitively
demanding and often results in fluctuating term choices. Consequently, ESP
instruction should explicitly address cognitive strategies for terminology
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management, including term identification, conceptual analysis, and conscious
decision-making [3].

Effective teaching of terminological consistency requires the integration of
theoretical explanation and practical application. One widely used didactic strategy
involves preliminary terminological analysis of the source text. Before translating,
students compile a bilingual glossary of key terms, specifying definitions, sources,
and selected equivalents. This activity encourages systematic terminology
management and significantly reduces the risk of inconsistency. Additionally, corpus-
based methods enable learners to observe authentic patterns of term usage in
professional medical texts, thereby supporting evidence-based terminological
decisions [2, c. 156].

Collaborative translation tasks and peer review also contribute to the
development of terminological awareness. By comparing different translation
solutions and discussing terminological choices, students learn to justify their
decisions and recognize the importance of consistency as a professional norm.
Furthermore, the introduction of computer-assisted translation tools, such as
terminology databases and translation memories, may enhance consistency when
accompanied by critical instruction. Students should be trained to evaluate and update
terminological resources rather than relying on them mechanically.

Assessment practices in ESP courses should explicitly reflect the importance of
terminological consistency. Translation assessment criteria should include
terminological accuracy and consistency as separate parameters, clearly
distinguishing between minor stylistic variation and serious conceptual inconsistency.
Formative assessment, including instructor feedback and reflective commentary, is
particularly effective in fostering terminological competence and professional
responsibility.

In conclusion, terminological consistency should be regarded as a central
didactic objective in teaching medical translation within ESP courses. It represents
not only a linguistic requirement but also a cognitive, professional, and ethical
imperative. Systematic instruction in terminology management, combined with
authentic translation practice, enables students to develop the skills necessary for
accurate and responsible medical translation. Addressing terminological consistency
in ESP education thus contributes to the overall quality of medical communication in
multilingual professional contexts.
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GENRE-SPECIFIC FEATURES OF MEDICAL TEXTS AND THEIR
ROLE IN TRAINING ENGLISH FOR SPECIFIC PURPOSES
TRANSLATORS

Genre-specific features of medical texts constitute a fundamental factor
influencing translation strategies and the overall quality of medical translation within
English for Specific Purposes (ESP) education. Medical communication is
characterized by a wide range of text genres that differ in communicative purpose,
target audience, structural organization, and linguistic realization. These genre
distinctions pose a considerable challenge for ESP translators, as accurate translation
requires not only linguistic competence and medical knowledge but also a clear
understanding of genre conventions. Consequently, genre awareness has become an
essential component of translator training and a key pedagogical objective in ESP-
oriented medical translation courses.

In linguistic and discourse studies, genre is commonly defined as a
conventionalized form of discourse shaped by recurrent communicative situations
and shared by members of a professional community. According to genre theory, each
genre is characterized by a specific communicative purpose, a relatively stable
structure, and typical linguistic features [3, c. 58]. In professional domains such as
medicine, genres function as normative frameworks that regulate the production and
interpretation of texts. Genre competence enables ESP translators to recognize these
frameworks and reproduce them appropriately in the target language.

Medical discourse demonstrates a high degree of genre differentiation due to the
diversity of medical practices and communicative needs. Common medical genres
include research articles, clinical case reports, clinical guidelines, patient information
leaflets, informed consent forms, discharge summaries, and pharmaceutical
documentation. Each of these genres serves a distinct function and addresses a
specific audience, ranging from highly specialized professionals to patients without
medical training. This diversity has direct implications for translation, as genre-
specific expectations determine lexical choice, syntactic structure, stylistic
conventions, and pragmatic strategies.

Research articles, for example, aim to disseminate scientific knowledge within
the professional community. They are characterized by a standardized
macrostructure, dense use of medical terminology, impersonal style, and cautious
modality. In contrast, patient information leaflets are designed to inform and instruct
patients, prioritizing clarity, accessibility, and reader engagement. These texts often
employ simplified vocabulary, explicit explanations of medical concepts, and direct
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address. Translators who fail to account for such genre differences risk producing
texts that are linguistically correct but pragmatically inappropriate.

At the lexical level, genre-specific features of medical texts are reflected in the
degree of terminological density and the use of abbreviations. Specialized genres
typically rely on standardized medical terminology and assume shared professional
knowledge. Patient-oriented genres, by contrast, frequently avoid excessive
terminology or provide explanatory paraphrases to ensure comprehension. As
Bowker and Pearson note, inadequate handling of genre-related lexical features may
compromise the functional adequacy of specialized translations [2, ¢. 113]. Therefore,
ESP translators must be trained to adjust terminological choices in accordance with
genre conventions and communicative goals.

Syntactic features also vary considerably across medical genres. Scientific and
clinical texts tend to employ complex sentence structures, passive constructions, and
nominalization, reflecting the objectivity and formality of professional discourse.
Patient-centered texts favor shorter sentences, active voice, and explicit agents to
enhance readability. Literal syntactic transfer between languages without regard to
genre norms may result in stylistic incongruence or reduced comprehensibility.
Accordingly, syntactic adaptation constitutes an integral part of genre-sensitive
translation.

Stylistically, medical genres differ in terms of formality, authorial presence, and
modality. Research articles typically minimize personal reference and employ
hedging devices to express uncertainty and caution. Clinical instructions and
guidelines, on the other hand, may use imperative forms and unambiguous
formulations to ensure compliance and clarity. ESP translators must be capable of
identifying these stylistic norms and reproducing them appropriately in the target
language.

From a pragmatic perspective, genre-specific features are closely linked to
communicative purpose and target audience. Functionalist approaches to translation
emphasize that translation quality should be evaluated in terms of functional
adequacy rather than formal equivalence [1, c. 91]. In medical translation, this
principle is particularly relevant, as the same medical content may require different
translation strategies depending on genre. Thus, simplifying terminology may be
appropriate in patient information materials but unacceptable in scientific
publications. Genre awareness thus enables translators to make informed pragmatic
decisions.

In ESP translator training, students often encounter difficulties related to genre
recognition and pragmatic adaptation. Many learners focus primarily on lexical
equivalence and grammatical accuracy, underestimating the importance of genre
conventions. As a result, their translations may fail to meet professional expectations
despite linguistic correctness. This observation highlights the need for systematic
genre-oriented instruction in ESP curricula.

Effective teaching of genre-specific features in medical translation requires the
integration of analytical and practical approaches. Genre-based pedagogy emphasizes
explicit instruction in genre conventions combined with guided practice. Students
analyze authentic medical texts, identify recurrent structural and linguistic patterns,
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and apply these patterns in translation tasks. Contrastive genre analysis, which
involves comparing source-language and target-language texts belonging to the same
genre, is particularly effective in raising awareness of cross-linguistic differences in
genre realization [4, c. 142].

Corpus-based methods further enhance genre awareness by providing empirical
evidence of authentic language use in professional medical contexts. By analyzing
corpora of medical texts, students can observe frequency patterns, typical
collocations, and genre-specific phraseology. Such data-driven learning supports
informed translation decisions and reduces reliance on intuition alone.

Assessment of genre competence in ESP translation should reflect its importance
as a professional skill. Translation assessment criteria should include genre
conformity, pragmatic adequacy, and stylistic appropriateness alongside linguistic
accuracy. Formative assessment, including instructor feedback and reflective
commentary, plays a crucial role in developing genre awareness and professional
responsibility.

In conclusion, genre-specific features of medical texts play a decisive role in
shaping translation strategies and determining translation quality. In ESP translator
training, genre awareness serves as a bridge between linguistic competence, medical
knowledge, and professional practice. Systematic instruction in genre analysis,
supported by authentic materials and genre-sensitive assessment, enables future
translators to produce functionally adequate and professionally acceptable medical
translations. Integrating genre-based approaches into ESP education thus contributes
to the overall effectiveness and social relevance of medical translation.
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